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AHHOTAIIAA PABOYEM ITPOT' PAMMBI JIUCIIUTLIAHBI

«HHOCTpaHHBIH A3BIK»

HucunnnnHa «WHOCTPpaHHBIA SA3BIK» SBIAETCS AUCUHUIUIMHOW, HANpaBJICHHOW Ha
MOJIFOTOBKY K KaHIWJATCKOMY 3K3aMEHY IO HHOCTPAHHOMY S3bIKY, IMPOrPaMMBbl MOJArOTOBKU
Hay4YyHO-TNIEJaTOTUYECKUX KAJIpOB B AaCOUpAHType IO HAy4yHOW crenuanbHocTH 5.7.8.
dunocodcekast aHTponoaorus, GuIocopus KyabTyphl.

['maBHOM 1enpl0 guctumIMHbl  «MHOCTpaHHBIA S3BIK»  sBAsIeTCA  (DOPMUPOBAHHUE
WHOSI3BIYHBIX ~KOMMYHHUKATHUBHBIX  KOMIIETEHUMW Yy AacIUpaHTOB, NPEXIE BCEro B
npodecCHoHAIbHON cepe, MO3BOJIAIONIMX HCIOIb30BaTh MHOCTPAHHBIN SI3BIK KaK CPEICTBO
MEXIMYHOCTHOTO U TMPO(EeCCHOHATLHOTO OOIICHUS, a TaKXe - HEOOXOAMMOCTH MOJATOTOBKH
00ydJaronuxcs K cade KaHIuaaTCKOro dK3aMeHa.

[IporpamMmmMoil AUCHUIIIMHBI OPETYCMOTPEHBI CIEIYIOUIUE BHUIBI KOHTPOJS: TEKYIIHI
KOHTPOJIb YCIIEBAEMOCTH, IPOMEXKYTOUHBIN KOHTPOJIb B (POpME 3a4eT ¢ OIICHKOM (B KOHIIE TIEPBOTO
Kypca).

OO6mrast TPyIOEMKOCTh OCBOCHHMS JUCIUIUIMHBI COCTABJISICT 3 3adeTHble eauHulbl, 108
JacoB.
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1. HEJIA U 3AJAYH OCBOEHUA JUCHUIIJINHBI

['maBHOM weablw aucIUIUIMHBL «WHOCTPaHHBIA S3BIK» sBIAETCS (HOPMUPOBAHHE
WHOSI3bIYHBIX KOMMYHUKATUBHBIX KOMIIETEHIIUHN Y aCIIUPAHTOB, MPEX]IE BCErO B MPO(HeCCHOHATBLHOM
cdepe, MO3BOJAIOIIMX HCIIOJIB30BATh WHOCTPAHHBIA S3bIK KaK CPEICTBO MEXJIMYHOCTHOTO H
po(hecCHOHATLHOTO OOIICHHS.

JlocTrkeHHe IrI1aBHOM 1EJIH MPEAIO0JIaracT KOMIUIEKCHYIO PEAIH3aLUI0 CIEYIONIUX 3a4a4:

— TI03HABaTEIILHOM;

— TNPAaKTUYECKOU;

— mnpodeccHOHaTHHON, MPEANoaraleil OBIaeHUe HHOS3BIYHBIM OOIIICHHEM B €IUHCTBE
BCEX €ro KOMMeTeHUUH, GyHKIUI 1 (HOopM, YTO OCYIIECTBISETCS MOCPEICTBOM B3aUMOCBSI3aHHOTO
00y4eHHsI BCEM BHJIaM PEYEBOM NIEATEIHHOCTH B paMKax OMPEIEICHHOTO MPOrpaMMOi MpeaMETHO-
TEMaTU4YeCKOTO COJEPKaHUs, a TAK)KE OBJIAJICHUS TEXHOJIOTHSAMHU SI3bIKOBOTO CaMOOOPa30BaHMUS.

Bxmtouenue nucuumivabl «MHOCTpaHHBIH A3BIK» (AaHTTUHUCKUI) TPOrpaMMbl MOJATOTOBKHU
HAy4YHO-MEAArornyeckux KaJpoB B aclHUpaHType OOYCJIOBIEHO HEOOXOIUMOCTHIO IOATOTOBKH
00yJaromuxcs K ciaye KaHAuIaTCKOTO dK3aMeHa.

2. INTAHUPYEMBIE PE3YJIbTATBI OBYUYEHMUS 110 JUCHUIIVIMHE

B pesynbrare ocBO€HHS AMCHUUIUIMHBI OOyYaroOIIUMKCS MPOTrpamMMbl acTIUPAHTYPbl Hay4yHas
cnenuanbHOCTh 5.7.8. dunocodckas aHTPOONOTUs, GUIOCOPHST KYIbTYPhI TOJKEH:

3HATD:

— OCOOCHHOCTH CHCTEMBl M3y4aeMOro WHOCTPAHHOTO (AHIJIMKACKOTO) s3bIKa B €r0
(oHeTHUECKOM, JIEKCHUECKOM M TPAMMAaTHYECKOM aclieKTax (B COMOCTABICHUH C POAHBIM - PYCCKHM
SI3BIKOM );

— 0co0eHHOCTH (PYHKIIMOHAIBHOTO HAYYHOTO CTHJISI aHIJIMHCKOTO SI3bIKa, HEOOXOIMMBIE JIJIs
BOCIIPUATHUS W aJIKBAaTHOW WMHTEPHPETAUN HAYYHBIX HHOS3BIYHBIX TEKCTOB U O(OPMIICHHS
COOCTBEHHOTO JTUCKYpCa;

— TpeOoBaHUS K O(QOPMIICHHIO HAy4YHBIX TPYAOB Ha H3Yy4aeMOM $3bIKE, MPUHATHIE B
MEXIYHApOJHON MpaKTHKE C IEeNbI0 MyONIMKaluu COOCTBEHHBIX padoT B 3apyOeKHBIX HAyYHBIX
U3JIaHUSX;

— COLIMOKYJIBTYPHBIE U SI3bIKOBBIE HOPMBI OBITOBOTO W NMPO(ECCHOHANBHOIO OOIEHus, a
TaKXKe TMpaBWJIa PEYEBOrO STHKETA, MO3BOJSIOMIME CHEHHATHCTY 3()(EKTUBHO HCIOIB30BATH
MHOCTPAHHBIN S3bIK KaK CPEICTBO OOIICHUS B COBPEMEHHOM MOJUKYJIBTYPHOM MHpE.

YMEThb:

— BecTH O0OIeHne o0mero u mpodecCHOHATBLHOTO COACPKAHUS HAa WHOCTPAHHOM SI3BIKE
(aHrIHMIICKOM) B paMKax MPOWIEHHOTO MaTepuaa, MoIb3ysCh IPABIIIAMU PEYEBOT0 ITUKETA, a TAKKE
(OHOBBIMH 3HAHUSIMHU CTPAHOBEIYECKOTO U MPO(ECCHOHATILHOTO XapaKTepa;

— YUTaTh U NEPEBOJUTH JIUTEPATYpPy MO CHEUHUATBHOCTH C LIEIbI0 MOUCKAa HEOOXOAMMOM
nH(pOpMallMK Ha OCHOBE Pa3IMYHBIX BUIOB YTCHUS, OPOPMIIATH U3BJICUEHHYIO HH(OpMaLIHIO B BUE
aHHOTAIINH, TIEPEBOJIa, ICCE, IPE3CHTALINY;

— MHUCHMEHHO BbIpaKaTh CBOM KOMMYHHKaTHUBHbIE HaMEpeHUs B cpepax, IpeayCMOTPEHHBIX
HACTOSIIEH IPOrpaMMON;

— MOHMMAaTh AyTEHTUYHYIO HHOSI3BIUYHYIO pedb Ha CIyX B 00beMe MPOrpaMMHOM TEMAaTHUKH.

BJIAJETbD:

— HaBBIKAMHU BOCHPHUATHS NPO(ECCHOHANBHONW JEIOBOM TEPMUHOJOTHUH, HABBIKAMHU
LEJIOCTHOTO BOCHIPUATHS M aHAIM3a IMHUCbMEHHBIX M YCTHBIX HMHOS3BIYHBIX TEKCTOB, HABBIKU
CaMOCTOSTEIILHOTO OBJIA/ICHUS SI3BIKOM;



— HaBbIKaMU pPa0OTHl ¢ OOMIMpPHBIMM OazaMu HaydyHOH HH(GOpPMALMU C MPUMEHEHHEM
U3y4aeMOro HHOCTPAHHOTO SI3bIKA;

— HaBBIKaMU BBICTYIJICHUS TIEpe]l ayTUTOPUEH ¢ COOOIIEHUSIMU, ITPE3CHTALUAMHE, TOKIaJaMH
10 TEMaTHUKe, CBSI3aHHON C IPOBOIMUMBIMH HCCIIEIOBAaHUIMH;

— HaBbIKAMH KOMIIpeccuM WH(OpManuu s COCTAaBICHUS AHHOTALUH, 0030pOB,

pedeparos.

3. MECTO JUCIIMIIJIMHBI B CTPYKTYPE IIPOI'PAMMBbI ACIIMUPAHTYPbI

Kypc «MHOCTpaHHBIH SI3bIK» SIBISIETCA JUCHUMIUIMHON, HANpaBIC€HHONW Ha MOJATOTOBKY K
KaH/MIaTCKOMY 9K3aMEHY 110 MHOCTPAHHOMY SI3BIKY, 00pa30BaTeIbHOrO KOMIIOHEHTa MPOTPaMMbl 1
yuTaeTcss Ha nepBoM Kypce. dDopMa NpPOMEKYTOYHOM arTecTallud — 3a4eT ¢ OleHKou. Kon
JTUCIUILIMHEI 110 y9eOHOMY Tutany 1.2.

JlJis TTOJTHOILIEHHOTO OCBOEHHUS JUCIMIUIMHBI aCIIUPAHTHI JOJDKHBI UMETh 0a30Bble HaBBIKU
TEOPETHUUECKOTO MBIILJICHUS] U YTEHUSI HAyYHBIX TEKCTOB.

Jlornueckn n copepxarenbHo aucuuiiMHa «MHOCTPaHHBIN #A3BIK) CBsA3aHA C KypcoM
«llegaroruka 1 METOIMKA IPENOAABAHNS B BBICUIEH LLIKOJIEM.

4. OBBEM JUCHUITVINHbI

Tabmumna 1
O0beM THCHHMILINHBI
. O0beM TMCHMILUTHHBI, Yac.
Bua yuyeOHbIX 3aHATHI

Bcero Kypc

M CaMOCTOSITeJIbHAsA padoTa 1 5 | 3
Ounasn gpopma odyuenusn
KonrakrHas pabora 00y4aromuxcs ¢ IperojaBareiem, 60 60 - -
B TOM YHCJIE:

Jlaboparopusle 3ansiTus (J1ad) 6 6 - -
[Mpakrnueckue 3anstus (I113) 54 54 - -
CamocrositensHas padora odyyaroumxcst (CP) 48 48 - -
[IpomexyTrouHas arTecTanus dbopma 3auer ¢ oLeHKOI 3ayeT ¢ OlICHKOM - -
4acel - - - -
O0uas TPyAoeMKoOCTh (4yac. / 3.e.) 108/3 108/3 - -

5. COAEP)KAHUE U CTPYKTYPA JTUCIUIIJINHbI

ConepxaHue TUCHMIUIMHBI COOTHOCHTCSA C IUIAHUPYEMBIMU pe3ylbTaraMu OOy4deHHs I10

TUCIUTIIIMHE Yepe3 3a1aun, GopMHupyeMbIe 3HAHUSI, YMEHHSI, BIIaJICHNC.
OO6m1ast TpyI0eMKOCTh JUCIUIUTMHBI COCTABISAET 3 3aueTHbIe enuHuIbl, 108 gacos.

5.1. Coaep:xanue TUCHHUILINHBI

Tabmuna 2

Ne | HaummeHoBaHHe TeM Conep:xanue TeM (pa3aesoB)

n/n (pa3neJioB)

1 Axanemuueckast IIpe3enTanus no TemMe UccaefoBaHus. BeicTynieHHe HA HAY4YHOIl KOH(epeHIUN
yCTHast [TpuHIMIBI ¥ 3Tanbl CO3AaHUS U NTepeaadr 3PPEKTUBHOTO ITOCIaHUs B aKaIeMHYECKOM
KOMMYHUKaIs cpeze.

CrpykTypa ®  JTambl  akajeMHuyeckod  mnpeseHrauuu. OpraHumzanus U
CTPYKTYPHUPOBaHUE HHPOPMAIIHN.
Oco0EeHHOCTH CTPYKTYPHPOBAHHMS JTOKJIAJIa HA HAYIHOH KOH(EPESHITUH




HaunmMeHoBaHHe TeM

Coaepxxanue TeM (pa3/ieJioB)

1 aKkaaeMHu4dcCKas
JICKCHKA.

n/n (pa3neJioB)
BBenenue: npezacraBiieHHe AOKJIAAYMKAa U TeMbl cooOmeHus. Kak 3amHTepecoBarb
ayauroputo. OO6ocHOBaHME TeMbl J0Kiaaa. [IpencraBiieHne THUMOTE3bl, 0XKUAAEMbIX
Pe3yIBTaTOB M CTPYKTYPHI oKIaaa. CBA3b JIIEMCHTOB MPE3CHTAIUH.
CTpyKTypHpOBaHHE OCHOBHOH YacTH A0KIaaa. [IOHATHS M HHCTPYMEHTBI TOCTHKCHUS
CBSI3HOCTH, LIEJIOCTHOCTH M COEIMHEHHs ()parMeHTOB JOKIaIa.
Br16op peructpa KoMMyHHUKaud. BEIOOD S3BIKOBBIX CPEACTB.
I[oxrotoBka u 3¢ (eKTHBHOE WUCIONB30BaHUE WIUIIOCTPATUBHOTO MaTepHaia.
3aBepuieHHe JOKIana: OOOOIIEHHE COAEepKATEIBHOTO MaTephalia, BBIBOIBI IO
3asiBIICHHBIM THIIOTE3aM, IIpo0IeMam.
B3anmopetictBrie ¢ ayauTopHei. OIeMEHTH HeBepOalbHOW KOMMYHHKAIIHH.
[Momyuenne u ananu3 0OpaTHOMH B IpoILIecce KOMMYHUKAITHIH.
PedepupoBanue akageMHYeCKHX TEKCTOB
[IpodeccronanbHoe  yTeHHE:  aHAIMTUYECKOE, M3ydarollee, POCMOTPOBOE,
nouckoBoe. CrocoObl MakCHMajdbHO TOYHO U aJeKBaTHO H3BJIEKaTb OCHOBHYIO
uH(OpMaIHIo, COJEPIKAILYIOCS B TEKCTE, IIPOBOJUTH 0000IIEHHE U aHATN3 OCHOBHBIX
MOJIOKECHUH TPEIBSIBIEHHOIO HAay4yHOIO TEKCTa JUIs IOCJIEAYIOUIero IepeBoja Hu
COCTaBJICHUS pe3I0Me Ha HHOCTPAHHOM S3BIKE.
JocTikenne ageKkBaTHOCTH KOMMYHHKATHBHOTO HAMEPEHHS C yYETOM BPEMEHHBIX
orpanmdeHuil. CrocoOBpl wu3BNedeHUs MHPOpPMAIMK C Yy4eToM ee o0beMa,
aJeKBaTHOCTH BoCTpHATHA. OlpenereHne Kpyra pacCMaTpHBaeMBIX B TEKCTE
BOIIPOCOB ¥ BBISIBJICHHE OCHOBHBIX MOJIOKEeHUH. CIIOCOOBI TOCTHKEHUSI CMBICIIOBOH 1
CTPYKTYPHOM  3aBEpPIICHHOCTH  aHHOTallMH. AHHOTHPOBAaHHE  MOHOTPa(HH.
AHHOTHpOBaHHME CTaThu. JIMHTBUCTHYECKHE CpPEICTBA peaju3alld JaHHOTO
KOMMYHHUKATHBHOTO HAMEPCHUSL.

2 Axanemuueckast IIpaBuia cocTaBiieHns U 0(hopMJICHHS Icce

MIACbMEHHAs Tunsl occe.
KOMMYHUKaIIHS. CrpykTypa 3cce.

TpeboBanus Kk akaJJleMUIECKOMY 3CCe.
OcHOBHBIE 3TaIbl pabOTHI HAJT ACCe.
Bwi6op u o6ocHoBanue Tembl. McTounnkn wHGOpMaImu. PaccMoTpeHne OCHOBHBIX
dbopmaroB opranm3anum dcce. Hammcanuwe turana. Beibop perumcrpa. Hamumcanume
MIePBOTO0\3aKITIOYUTEITHHOTO BapHaHTA. JImHrBUCTHYECKHE 0COOEHHOCTH
uccienoBaTenabckux padbot. Llutuposanue. [Ipobiemsl muarnara.

3 IMpodeccnonanphast | AkageMuuyecKasi JeKCHKA

OCOOEHHOCTH aKaIeEMUIECKON JIEKCHKH.

OnrcaHue YHUBEPCUTETCKUX MPAKTHK, METOIMKH HCCIICOBATEILCKON eI TEIbHOCTH.
Ornucanue TeHASHIUH, TPUUYUHHO-CIIEICTBEHHBIX CBsi3ei. OnucaHue 1 OlleHKa Uael u
KOHIICIIIU, CChUTKK Ha UCTOYHUKHU. CTAaTUCTHYECKUE TaHHbBIC, TPAQUKH 1 TUATPAMMEI,
aHau3 pe3yIbTaToB ucciieaoBanust. CrocoObl JOCTHKECHUS IIETOCTHOCTH U CBA3HOCTH
aKaJIeMUIECKOr0 TEKCTa.

IpodeccnonabHBIH MHCHMEHHBIH EPEBO

OCHOBHBIE TIOHATHUS TEOPHU TEKCTa M IepeBofoBeacHus. @opMupoBaHHe YMEHHH B
o0acTy mepeBoa 00ImeHayIHOTO TeKCTa. [IOHATHE aJeKBaTHOCTH MEPEBOIA, TO €CTh
OTCYTCTBUS CMBICIIOBBIX HCKa)XCHHH, COOTBETCTBUS HOPME U Y3yCY SA3bIKa IIEPEBOAA,
BKITIOYAst yIIoTpeOIeHne TEePMUHOB. Pa3HOBHIHOCTH MICEMEHHOTO TIEPEBOIA: TTOITHBIH,
pedepupoBaHHBIA. AaHHOTHPOBAaHHBIN, KOHCYJIBTaTUBHBIN TmepeBon. OcobeHHOCTH
NepeBoia akaeMHuecKoro Texcra. [lepeBogueckuil MHCTpyMEHTapUil

IIpoekT HAYYHOrO0 MCCJIeI0BAHUS

Hens mpoekta. Tumbl mpoektoB. CTpykTypa npoekTta: OO0CHOBaHUE BHIOOpA TEMBI,
WCXOJHBIE MOHATHS, TEOPETHUECKHE OCHOBBI, 00BEKT U CYOBEKT UCCIIeIOBAHUS, LIETH
W 3aJlauM, aKTyaJbHOCTh U HOBU3HA, TEOPETHUYECKas U MpaKTHUecKas 3HAYMMOCTD,
MaTepuaabl MU METOAbl HCCIEeNOBaHUS, OXUJaemble pe3ynbTaThl. [IpeacraBneHue
TIPOEKTA.




5.2. CTpyKTypa 1M CHUNINHbBI

Tabmuma 3
Ne ni/m HaumeHnoBaHue TeM (pa3iesioB) O0beM AUCHUIIMHBI (MOYJIs), Yac. ®opma
Bcero KonrakTHas padora | CP TeKyLIero
odyyarommuxes ¢ KOHTPOJISA
npenoaaBareieM ycneBaeMOCTH,
10 BUIAaM Yy4eOHBIX NMPOMEXKYTOYHOM
3aHATHH aTTecTaluu
Ja6 | I3
Ounasn gropma odyuenusn
Tema 1 | Axagemuueckas ycTHas 35 - 20 15 1P, PED
KOMMYHHUKAITHSL.
Tema 2 | AxameMudeckas MMMCbMEHHAs 25 - 10 15 5
KOMMYHUKAIHSL.
Tema 3 | IlpodeccronanpHast U aKageMHUYECKast 48 6 24 18 TIEP, PE®, [THU
JICKCHUKA.
[IpomexxyTouHas aTTecTarus - - - - 3aueT ¢ OUeHKOU
Bcero: 108 6 54 48 -

* IMpumeuanue: popmvl mexyweco KOHMpons ychesaemocmu: axademuueckas npesenmayus (IIP), scce (3),
pegepuposanue nayunozo mexkcma (PE®), nucomennviii nepegod nayunoco mexcma (IIEP), npoexm Hayunozo
uccnedosanus (IIHN).

6.YYEBHO-METOJIJMYECKOE OBECIIEYEHUE CAMOCTOSITEJIbHOM PABOTBI
OBYYAIOIIUXCH ITO JUCHUIIJIMHE

6.1. O0mue noJ10KeHUA

CamocrosTenbHas padboTa oOyuarouuxcs o aucuurinie «AHOCTpaHHbIN 13bIK» BKIIIOYAET
B ceOst:

1. O6s3arenbHast caMoCTOATEIbHAs paboTa MO 3a/IJaHUIO MTPernoaaBaTes:

— aHAJIWTUYECKOe, U3yyalolllee, TMPOCMOTPOBOE YTEHHE CIEHUAIbHONM  HAydHOI
JTUTEPaTypHI;

— TIOATOTOBKA JIOKJAMOB M TIPE3CHTAMA TO HAyYHOW TEMaTUKe, WHIUBUIYATbHBIX
MIPOEKTOB;

— pabora B JIunragonHom kabuHeTe S36IKOBOTO LIEHTPA JIsl COBEPLICHCTBOBAHN S HABBIKOB
B 00J1aCTH TpaMMaTHKH, MPOPECCHOHATHHON JICKCUKH, TUICbMEHHOHN MPAKTUKH.

2. CamocTosTenbHas paboTa 1Mo BEIOOPY 00ydYaroIIerocs:

— 4YTEHHUE U aHaJIu3 CIeIUAIbHOMN JINTEPaTyphl HA MHOCTPAHHOM SI3BIKE;

—  TepeBOJl CHEHAIbHOMN JINTEePaTyphl HA MHOCTPAHHOM SI3BIKE;

— pabora co cHmpaBOYHBIMH MaTepuajamMu B OubmuoTeke YHuBepcutera, pabora B
JlunradonHoM kabuneTe S3BIKOBOTO IIEHTPA, UCTIONIb30BaHUe MIHTEpHET-pECypCOB.

6.2. PexoMeHaanMu M0 pacnpeeeHUI0 y4eOHOr0 BpeMeH! 10 BUIaM CaAMOCTOSITE/IbHOM
padoThI U pa3aenam JUCHUNINHBI

Tema 1. Akagemunuyeckasi yCTHasi KOMMYHUKALUSL.

1.1. 3yueHune peKOMEHIyeMbIX pa3/ieJIoB IpaMMaTHKH, IPUHIUIIOB YCTHOW aKkaJaeMHUYECKOM
KOMMYHUKAI[MM, OCHOBHBIX BHJOB aKaJeMHYEeCKON KOMMyHHMKauuu. [loBTopeHme wmarepuana
MPaKTUYECKUX 3aHATUN M3YYEHHOTO Ha MPEABIAYIIMUX 3aHATUSAX MPU MOATOTOBKE K MOCIEIYIOIIUM
MIPaKTUYECKUM 3aHATHIM — 8 4acoB.

1.2. TlomroroBka K 3aHATHSAM 10 TPEIJIOKEHHBIM JUIsI  OOCYKIEHHUS BOIpPOCaM,
CaMOCTOSTENIbHOE N3YUEHUE PEKOMEHI0BAHHOW JIMTEPATYPHI, IOBTOPEHUE MaTEPHUATIA IPAKTUYECKHUX
3aHATHI — 7 4acoB.

Hroro: 15 yacos.



Tema 2. AxageMnyeckasi NMCbMEHHasi KOMMYHUKAIMS.

2.1. WN3ydyeHue pEeKOMEHAYEMBIX pa3AeloB TIpaMMaTUKH, MPUHIUIIOB MNHChMEHHOMN
aKaHeMquCKOﬁ KOMMYHI/IKaL[I/II/I, OCHOBHBIX BHI0B aKaHeMquCKOﬁ KOMMyHI/IKa]_II/II/I. HOBTOpeHI/Ie
MaTepuaia MPAKTUYCCKUX 3aHATHH H3YYEHHOTO Ha MPEIBIIYIIMX 3aHATHUAX TMPHU TMOATOTOBKE K
HOC.HGI[YIOH_II/IM HpaKTI/I‘IeCKI/IM 3aHATUSIM — 8 YJacoB.

2.2. TlomroroBka K 3aHATHSAM 110 TPEIJIOKEHHBIM JUIg OOCYXICHHS BOIMpPOCaM,
CaMOCTOSITEJIbHOE N3YUEHUE PEKOMEHI0BAHHOW JIUTEPATYPhl, IOBTOPEHUE MaTepHalia MPAKTUYECKUX
3aHATHH — 7 4acoB.

Hroro: 15 gacos.

Tema 3. [IpodeccnonaibHAs M aKajeMHYeCKasi JIEKCHKA.

3.1. 3yueHune pekoMeHAyEMBIX pa3AesioB TPaMMAaTHKH, JIEKCUKH U MTPO(ECCHOHAIBHBIX TEM.
[loBTOpeHne Marepuana MPAKTUYECKUX 3aHATUA HM3YYEHHOTO HA NPEABIAYLUIUMX 3aHATHSIX IPU
MOATOTOBKE K MOCIEAYIOIHUM MPAKTUYECKUM 3aHATUSAM — 8 4acoB.

3.2. TlomroroBka K 3aHATHSIM TIO TIPEUIOKEHHBIM Ui OOCYXKICHHS BOIpOCaM,
CaMOCTOSTENIbHOE N3YUEHUE PEKOMEHI0BAHHOW JIMTEPATYPHI, IOBTOPEHUE MaTEPHUATIA IPAKTUYECKHUX
3aHATHI — 10 gacos.

Hroro: 18 yacos.

6.3. IlepeyeHb OCHOBHBIX BONPOCOB IO H3Y4YaeMbIM TeMaM /ISl CaAMOCTOSITEJIbHOMH
padoThI 00y4YarOIMXCS

Jlnsg caMocTosATeNbHOH paboThl 00YYAIOMIMXCS PEKOMEHIYeTCS M3yYeHHUE CIIETYIOINX
pa3aenoB rpaMMaTHUKH:

— BunospemenHnsie (hopMsI riaroa.

— CornacoBaHue BpeMeH.

— IlaccuBHBIE KOHCTPYKIIUH.

— Mogpanbsble riarosibl ¢ neppeKTHbIM UH(QUHUTUBOM, 3Ha4Y€HUS W (YHKIUU TJIarojioB
should 1 would. YcnoBHbIe mpuaaTOUYHbIE TPEITIOKEHUSI.

—  Hemuunsie popmel rnarona:

— HWuounutus: dopmbel u pyHKIuH. KOHCTPYKIMS <«JIONMOJHEHHE C HH()DUHUTHBOMY,
KOHCTPYKIUSL «IoJjiexaniee ¢ HHQUHUTUBOMY), HHQUHUTHB B (YHKIUH BBOJAHOIO YJIEHA
npeUiokeHNH (mapeHTe3a), MHOUHUTUB B COCTAaBHOM HMEHHOM CKa3yeMOM U B COCTaBHOM
MOJAJIBHOM CKa3zyeMoM; 000poT «for + nHOUHUTHBY.

— Ilpuyactme: dopmer u dyakuun. I[lpuuactue B QyHKIUH ONpeAeNeHUAS |
OTIpeIeIUTENbHbIC TPUYACTHBIE 000POTHI; HE3aBUCHMBII PUYACTHBIA 000POT, 000POT «IIOTIOIHEHUE
C IpUYacTUEeM»; KOHCTpYyKIus «have + object + part 1I».

— T'epynauii: hopmsel u GyHKITNMHN, TepyHIUATBEHBIE 00OPOTHI.

— CocnarareibHOE HaKJIOHEHUE.

—  CnoxHO€ IpeIOKEHHE: CII0KHOIOUNHEHHbIE U CII0)KHOCOUYMHEHHBIE MTPEI0KEHUSI.

—  Beccoro3nbie npuaaTouHbIe MPEATOKEHHS.

—  ATpuOyTHUBHBIE KOMITJICKCHI (LIEMOYKHU CYIIECTBUTEIbHBIX ).

6.4. Jlurepatypa s CaMOCTOSAITEJIbHOW MOATOTOBKM ¥ JUIsi TOJATOTOBKH K
NPaKTHYECKUM 3aHATUAM
Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes. Advanced
/ C1/E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p.



2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for Academic
Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press, 2013. - 223 p.

3. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ; New
York ; Melbourne : Cambridge University Press, 2008. - 176 p.

4. Porter, David. Check Your Vocabulary for Academic English : Vocabulary Workbook /
D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p.

5. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper : student book
/ D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120 p.

6. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p.

7. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. - Basingstoke
; New York : Palgrave Macmillan, 2008. - 634 p.

8. Moore, Julie. Oxford Academic Vocabulary Practice : Upper-Intermediate / B2 - C1 / J.
Moore. - Oxford : Oxford University Press, 2017. - 144 p.

6.5. IlepeueHb y4eOHO-METOAMYECKOr0 oOOecledYeHHusi sl CAMOCTOAATENbHON PadoThI
00y4YarIHuXCcs

Jlist oGecrieueHnsl cCaMOCTOATEIbHON pabOThl aCIUPAHTOB MO AUCHUILUTMHE «AHOCTpaHHBIH
SI3BIK» pa3paboTaHO yuyeOHO-METOANYEeCKOe 00ecIeueHUe B COCTABE:

1. KonTponbHbIC 3a0aHus 11 TeKylel arrectanuu (. 7.2. Pabodeii mporpaMMer).

2. TumnoBsie 3a1aHus K TPOMEXKYTOUHOU arrecranuu (. 7.4. Paboueit mporpammel).

3. Pexomenayemble OCHOBHAas W JIONOJHUTEIbHAS JuTeparypa, WHTEpHET-pecypchl U
crpaBouHbIe cucTeMbl (1.8 Paboyeii mporpammer).

PaGouas mnporpamma [UCHUIUIMHBI pa3MelieHa B AJIEKTPOHHOW HWH(GOPMalMOHHO-
00pa3oBaTeNbHON cpesie Y HUBEPCUTETA Ha 3JIEKTPOHHOM yueOHo-MeToanueckoM pecypce AHOOBO
«EYCII6» — obpazoBarensHoMm noptaiie LMS Sakai — Sakai@EU.

7. @OHJ] OHEHOYHBIX CPEACTB JJI51 IPOBEJIEHUA TEKYIIEH U
IMPOMEXYTOYHOU ATTECTAIIMU OBYYAIOIIIUXCSA ITO JUCIUITJIMHE

7.1. Iloka3areju, KpUTEePHH M OLICHUBAHHE B NpoLecce TeKylleil aTTecTaluu

WNudopmarus o coaepkaHuU U MpOIeype TEKYIIEro KOHTPOJIsS YCIIEBaeMOCTH, METOIMKE
OLICHUBAHMs 3HAHUI, yMEHUI U HAaBBIKOB OOYYalOLIErocs B XOJE TEKYLIEro KOHTPOJI AOBOIATCS
Hay4YHO-TIeJarOTHYeCKUMU pabOTHUKAaMU YHHMBEpPCHUTETa /0 CBEICHHs OOy4aloIIerocs Ha MEpBOM
3aHATHU 110 JAaHHOW AMCLUILINHE.

Texkymuil KOHTpOJIb MPEAYyCMAaTPUBAET IOATOTOBKY ACIMPAHTOB K KaXKIOMY ayIUTOPHOMY
3aHATHIO. ACHHpaHT JOJDKEH NPUCYTCTBOBAaTh HA 3aHATHAX, BBIIOJIHUTh aKaJEMUYECKYIO
Ipe3eHTaIuIo, 3cce, pedeprpoBaHne HAyYHOrO TEKCTA, MUCHMEHHBIM MEPEeBOJ HAYYHOTO TEKCTa,
IIPOEKT HAy4YHOT'O MCCIICIOBaHUS.

Tekymmii KOHTPOJIL TPOBOAUTCA B (QOpMe aKaAeMHUYECKOM NpPEe3eHTAIMH, 3CCe,
pedepupoBaHMsl HAy4HOTO TEKCTa, MUCHbMEHHOIO IEpPeBOJa HAYYHOIO TEKCTa, IMPEICTABICHUS
IIPOEKTA HAYYHOT'O UCCIIEAOBAHMUS.

Tabmauma 4
Iloka3arejn, KpUTEPUH M OLICHUBAHNE B IIpolecce TEKYLIeH aTTecTaluu
HaumenoBanue TeM (pa3aesioB) ®opMBI TEKyIIero KOHTPOJIsSI PesynbTarsl
yCIeBaeMOCTH TEeKYIIero KOHTPOJIsI
1. AkageMuueckast ycTHasi KOMMYHHKALHSL. aKaJleMH4ecKasi Mpe3eHTaLMs 3a4TEHO/HE 3aUTCHO
pedeprpoBaHe HAYIHOTO TEKCTa 3a4TEHO/HE 3aUTEHO
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HaumenoBanue TeM (pa3aesioB) @opMBbI TEeKYIIEr0 KOHTPOJIS PesynbTarsl

yYCnIeBaeMoOCTH TEKYIIEro KOHTPOoJIst

2. AxageMuyeckast MMCbMEHHas

KOMMYHUKAIUs.

3cce 3a4TE€HO/HE 3a4TEHO

3. IlpocheccronanpHas 1 akageMu4ecKas pedepupoBane HAyYHOTO TEKCTA 3a4TEHO/HE 3aYTEHO

JICKCHKA.

MICHMCHHBIN nEPEBOJ HAYYHOT'O TCKCTA 3a4TCHO/HE 3aUTCHO

IMMPOCKT HAYYHOI'O UCCIICAOBAaHUA 3a4TEHO/HE 3aUTEHO

Tabmuma 5

DopMblI
TeKyIero
KOHTPOJIA

ycneBaeMOCTH

Kpurtepuu oneHuBaHus

Axanemudeckast
Mpe3CHTAIHS

3auTeHo:

Co0buromeHsl mpaBuia 0hOPMIICHHS MMPE3CHTAIIMH; BO BPEMs BBICTYIJICHHS aCIIMPAHT JIOTHIHO
CTPOMT MOHOJIOTHYECKOE BBICKA3bIBAHME B COOTBETCTBMHM C KOMMYHHKATHBHON 3a1advet,
JICKCUYECKUE SAUHUIIBI U TPAMMATHYECKUE CTPYKTYPBI UCIIONB3YIOTCS YMECTHO U MPAKTUYCCKH
0e3 ommOOK, peyb MOHATHA U ()OHETHYCCKU TPAMOTHA, COONIOACTCS HEOOXOAUMBIA 00BEM
BBICKA3bIBaHUS, COJACPIKAHUC BBICTYIUICHHS HOCHUT 3aHUMATCIBHBIA  Xapakrep. UYeTko
c(hopMyIHPOBAH HAYYHBIN BOMPOC, HA KOTOPHI JTOKJIA UMK TPEACTABISICT 000CHOBAHHBII OTBET
B KOHIIC BBICTYIUICHUs. SICHO Mpe/CTaBlIeHA CTPYKTYpa JAOKIana, KaXIblid ()parMeHT KOTOPOro
MOJTATHO  PACKPBIBACTCS B XOJC  BBICTYIUICHUS. OJIEMCHTHI  JIOKJaJa  COCIUHCHBI
CEMaHTUYECKUMH WM TPaMMATHYECKUMH CBs3siMd. Jlokiagduk 0000IIaeT ¥ aHAIU3UPYyeT
MPE/ICTABICHHYI0 MHPOPMAIMIO B KOHIE J0Kiana. [Ipe3eHTalus, conpoBOXKIamoNIas JA0KIa,
cnocobcTByeT Oojiee MOJHOMY IOHMMAHUIO W BOCHPHSTHIO ero cojepkanus. Craiiibl He
neperpykeHsl HHGopMaIue, rpagudeckoe NpeCTaBIeHIE MO 4ePKUBACT Hanboee 3HAYMMbIC
MO3UIMH BBICTYIJICHUS,

He 3auTeHno:

[pesenranus opopmiieHa ¢ OoIMOKaMH, KOJHYECTBO CIaliI0B HEJOCTATOYHO, ACIIUPAHT CTPOUT
MOHOJIOTHYECKOE BBICKA3bIBaHHE B COOTBETCTBMM C KOMMYHUKaTHBHOW 3ajadedd, HO
BBICKA3bIBaHHE HE BCErJa JIOTMYHO, HMEIOTCSI IOBTODBI, IMPUCYTCTBYIOT JIEKCHYECKHE,
rpaMMaTHYeCKHE M CTHJIMCTHYECKHE OINMOKHM, 3aTpyAHSIOIIME IIOHMMaHue, B 1I€JIOM pedb
TIOHSTHA, 00BEM BBICKAa3bIBAHMS 3HAYMTENIBHO HIDKe TpeOyemoro. Hewerko chopmynuposan
HAayY4YHBIH BONPOC, HA KOTOPBIH NOKIQAUNK MPEACTABIIECT HE BIOIHE OOOCHOBAHHBIN OTBET B
KOHIIC BBICTYyIJICHMS. HeT dYeTkoW XapaKTEepHUCTUKH CTPYKTYpHl [OKJIana, Kaxkaas Tema
HEJIOCTATOYHO IIOJHO W IIOCIEJOBATEIbHO PACKPHIBAETCA B XOAE BBICTYIICHHUS. DJIEMEHTHI
JOKIaJa HE BCETAa COCIMHEHBI CEMAHTHUECKMMH WIH TIPaMMATHUYECKHMH  CBSI3SMH.
ITpe3eHTanums, conpoBOXKAaOMIasl JOKIAJ, HE CHOCOOCTByeT Oojee MOJHOMY HOHMMAaHHIO U
BOCIIPDUSITHIO ero cojaepxkanus. Cnaiiapl B OOJNBIIMHCTBE CBOEM MM IEPErpyKeHbl
nHdopmanmeit, wiu Mano HHGOPMATHBHBL ['paduyeckoe NpenCTaBIEHHE dYallle BCEro He
NoJIYepKUBaET HauboJsiee 3HaYMMBbIe TIO3UIIHH.

Dcce

3aureHo:

Crporoe cobmoaenue Gopmara 3cce / HesHaunTenpHbIe TOTPENIHOCTU B COOIIOICHAN (opMmarta
acce. AJICKBATHOE HCIOJb30BaHUE MPOGECCHOHANBHON JIeKCHKH. OTCYTCTBHE CMBICIOBEIX,
CTHJIUCTHICCKHX U JIEKCUKO-TPaMMaTUICeCKUX OMMO0K / He3HaunTenpHOE KOJTHYECTBO JICKCHKO-
TrpaMMaTHYECKHUX, CMBICIIOBBIX U CTHJIMCTHYECKUX OMMO0K (He 6omee 40%).

He 3auTeno:

Hecobmonenune ¢opmara scce. HeanexkBaTHOE HCIONB30BaHUE MPOPECCHOHATBHON JIEKCHKH.
Hammame rpyOBIX JEKCHKO-TPAMMATHUECKUX, CMBICIIOBBIX W CTHIIMCTHYECKHX omuoOok (40% u
Oonee).

PedepupoBanue
Hay4HOT'O TEKCTa

3aureHo:

Tounas mepenaua pakros. Bes pakriueckas nHpopmMalys nepeaana TOYHO U 6€3 HCKaKEeHHUH.
HmeroTcs He3HAUUTENbHbIE HCKAXKEHNUS.

HeiitpanbHocTh M3M0:KeHus (1100 TpaBUiIbHAS Iepefavya aBTOPCKOM mo3unuu). Vzinoxenue
HeWTpaibHO 00 aBTOpPCKas OLICHKA ONMCHIBAEMbIX COOBITHH IepefaHa npaBuibHO. MMeroTes
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DopMblI
TeKyIero
KOHTPOJISA

ycneBaeMOCTH

Kpurtepuu oneHuBaHus

HE3HAYUTCIILHBIC OTKJIIOHCHUS OT HEHTPAIBHOTO TOHA JIMOO HE3HAYNTCIILHBIC HCKAXKECHUS
aBTOPCKOW TO3UIUH.

CBfI3HOCTDH M JIOTHYHOCTB. 3710)KCHHE CBSA3HOE, CTPYKTYpa MPO3pavyHasi, JIOTHKA H3JI0KCHUS
Mpociie)KuBaeTcsl. 310KeHue B IIEJIOM CBSI3HOE, HUMCIOTCS HE3HAYUTEIbHBIC HEJIOCTATKU
H3J10KEHHUS.

SI3bIkOBOE OopMIIeHHE (JICKCHKA, TPAMMATHKA, CTHJIb). JICKCHKO-rpaMMAaTHUECKUE OIIUOKH
OTCYTCTBYIOT, MMCIOTCSI TOJBKO 1-2 HE3HAUHMTENBHBIC TPAMMATHYCCKHE W CTHIMCTUYCCKUC
OIINOKH.

He 3auTeHno:

Tounas nepegaya ¢gakroB. lmeercs Oonee 5 cepbe3HBIX NCKaKEHIH WITA MHOXKECTBO MENKHX.
HeiiTpanbHocTs M3i0:keHus1 (OO TIpaBIIIBHAS TIepelnavya aBTOPCKOW Mmo3ummu). MmMerorcs
Cepbe3HbIe OTKJIOHEHUsSI / MCKaKEHHS B HECKOJIBKUX MeCTaX. TeKCT He MOHST, THO0 aBTOpCKas
MO3MIINS UCKa)KeHA 10 HEY3HaBaeMOCTH.

CBSI3HOCTB M JIOTHYHOCTh. B TekcTe UMEI0TCs cephe3HbIe HAPYIICHUS JIOTUKU U3JI0KEHHS, YTO
CKa3bIBaeTCsA M Ha NMOCTPOEHUM TEKCTa; UMEIOTCS 3HAUUTENIbHBIE HEJOYEThI MPHU MOCTPOCHUU
BBICKa3bIBaHUil. B TekcTe HE MPOCIICKMBACTCS HUKAKON JIOTHKH, TEKCT OCCCBS3CH WIIH
MPEeACTaBIsIET cO00W HAOOP OTAENBHBIX HPEIIIOKEHHH.

SI3bikoBOe odopmieHHe (JICKCHKA, rpaMMaTHKa, CTWib). Mmeercs Oombime 10 Jekcuko-
IrpaMMaTHYECKUX WIIH CTHIIMCTHIECKIX OMIHOOK.

ITuceMeHHBIH
epeBo/]
HAy9YHOTO TEKCTa

3auTeHo:

Copep:xaTejibHAsA HICHTHYHOCTh TEKCTA NepeBoaa. DKBUBAICHTHBIHN [TEPEBOI:
coleprKaTeibHas HMICHTHIHOCTh TEKCTa IepeBoaa. IIOrpemrHOCTH IepeBoJa HE HapyIIaloT
00111eTO CMBICTIAa OPUTHHAJIA.

Jlekcuyeckue acmekThl MepeBoaa. Vcrmoyb30BaHWe 3KBUBaJeHTOB sl mepeBoaa 30-100%
TEKCTa

I'pamMaTHYecKkne acmeKThl MNepeBOAa. OKBHBAJCHTHBIH IEPEBOJ C HCIIOJH30BAaHHEM
OCHOBHBIX TPAMMATUYECKUX KOHCTPYKIIMU, XapaKTEPHBIX JIJIS aKaJJEMHYCCKOTO CTUJISI PCUH.
CoOaoienne  S3bIKOBBIX HOPM M NPAaBHWJI  fA3bIKA TMeEpPeBOJA: CTHJIMCTHYECKAS
HIEHTHYHOCTH TeKcTa nepeBoaa. CoOroIeHUE I3bIKOBBIX HOPM U MPABUJI sI3bIKA TIEPEBOIA IS
30-100 % Ttekcra.

He 3aureno:

Copep:xkaTejbHAasA HIEHTHYHOCTDH TEKCTa nepeBoaa. HeskBruBaneHTHAs mepegaya CMbICTA:
OIIMOKH MPEICTaBIAIOT co00i rpyboe NCKaKeHHE COMePKAHUS OpUTHHATIA.

Jlekcuyeckue acneKkThl nepesojaa. Vcnonp3oBanue 3kBUBaJICHTOB MeHee yeM i 30% Tekcra
I'pammaTndeckne acmeKTsl mepeBona. Mcmonp3oBaHne rpaMMaTHYCCKUX HSKBUBAJICHTOB MCHEE
yeM mig 30% TekcTa

CoOJ0o1eHre SI3BIKOBBIX HOPM M MNPaBWJ  SI3bIKA MepeBOJa: CTHINCTHYeCKAs
WIEHTHYHOCTH TeKcTa mepeBoaa. CoOJro/IeHHE SI3BIKOBBIX HOPM W MPAaBWII S3bIKA TEPEBOJA
menee yeM mg 30% TekcTa.

IIpencraBnenue
HAyIHOTO
MIPOEKTa
(Research
Proposal)

3a4reno:

Crporoe coOironeHre QopMaTra HpeACTaBICHUS HAay4yHOTO Ipoekra. Research proposal /
Hes3HaunTenbHBIC IOTPENIHOCTH B COONMIONEHHMH (opMmara. AJIEKBaTHOE MCIOJIL30BaHUE
npo(ecCHOHANBHOW  JeKCHKH. OTCYTCTBHE CMBICIOBBIX, CTWJIHCTHYECKHX M JIEKCHKO-
rpaMMaTH4ecKux  omubok. HesHauuTenbHOE  KOJIMYECTBO  JIEKCHKO-TPAMMAaTHYECKUX,
CMBICIOBBIX H CTHJINCTHYECKHX OmuOOK (He Oonee 40%). YcmemHoe M CHCTEMAaTHYECKOe
clielOBaHUE HOpPMaM, IIPUHSATHIM B HAYYHOM OOLICHHH, [UIS YCIICITHONW pabOThl B POCCUICKUX H
MEXKIIyHapOIHBIX HCCIIeIOBATEIILCKUX KOJUICKTUBAX. CdopmupoBanHOE yMEHHE
CaMOCTOSTENILHO TPOBOJUTh Hay4YHbIE MCCIEJOBaHMS IO COIJIACOBAHHOMY C PYKOBOJIUTEIEM
IUIaHY, TIPEJICTABIATH HOJyYCHHBIE PE3YJIbTAaThl. Y CIICIIHOE M CHCTEMAaTH4ecKoe MPUMEHEHHE
HaBBIKOB IUIAHUPOBAHUsS HAYYHOIO HCCJIEJOBAHMS, aHAIM3a II0Jy4aeMbIX pe3yJbTaTOB W
(OpMYIHPOBKH BBHIBOJIOB
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DopMblI Kpurepuu oneHuBaHusA
TeKyIero
KOHTPOJISA

ycneBaeMOCTH

He 3auTeHno:

Hecobmonenne (¢opmata mpeacTaBicHHs HaydyHOro Tmpoekra. Research proposal e.
HeanexBaTHOe wucmonp30BaHue NPO(PECCHOHAILHOW JIeKCHKH. Hammume rpyOBIX JIEKCHKO-
IrpaMMaTHYECKUX, CMBICJIOBBIX M CTHIHCTHYECKUX omuOok (40% u Oomnee). dparmeHTapHOE
CIeIOBaHUE HOpPMaM, MPHHATBIM B HAYYHOM OOIIEHWU Tpu paboTe B POCCHICKHX U
MEXAYHAPOIHBIX HUCCIIE0BATENIbCKUX KoJUIeKTHBaX. dparMeHTapHOEe YMEHHE CaMOCTOATEIbHO
MIPOBOJUTH HAYYHBIE UCCIIEIOBAHUS IO COTJIACOBAHHOMY C PYKOBOJAMTEJIEM IUIaHy, IPEACTABISAThH
MONyYCHHBIE pe3ynbTaThl. dparMeHTapHOEe NMPUMEHEHHE HABHIKOB IUIAHUPOBAaHHSA HAYIHOTO
HCCIICAOBAHMS, aHAJIN3A MTOJIy9YaeMBIX PE3YIbTaTOB U JOPMYIHPOBKH BHIBOJIOB.

7.2. KoHTpOJbHBIE 3aJaHNS VI TEKYLIel aTTecTaluu

1) Axanemuyeckasi npe3entanus (B gopmare Conference paper)

@®opMaT BBICTYILICHUSA:

A Generic Conference Talk Outline (IIpumep)

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

o  Title/author/affiliation (1 slide)

e Forecast (1 slide) Give gist of problem attacked and insight found (What is the one idea
you want people to leave with? This is the "abstract" of an oral presentation.)

e Outline (1 slide) Give talk structure. Some speakers prefer to put this at the bottom of their
title slide. (Audiences like predictability.)

e Background

o Motivation and Problem Statement (1-2 slides) (Why should anyone care? Most
researchers overestimate how much the audience knows about the problem they are attacking.)

o Related Work (0-1 slides) Cover superficially or omit; refer people to your paper.

o  Methods (1 slide) Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides) Present key results and key insights. This is main body of the talk. Its
internal structure varies greatly as a function of the researcher's contribution. (Do not superficially
cover all results; cover key result well. Do not just present numbers; interpret them to give insights.
Do not put up large tables of numbers.)

e Summary (1 slide)

e  Future Work (0-1 slides) Optionally give problems this research opens up.

e Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in your talk
total) to answer expected questions. (Likely question areas: ideas glossed over, shortcomings of
methods or results, and future work.)

2) Dcce (MoaeJb HANIMCAHUA)

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow customers'
instructions and their requirements regarding essay length and number of words and overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:
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1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork" for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in your
body paragraphs. For a short essay, presenting supporting ideas during the introduction is optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs should
work together to prove your thesis. If you are writing a longer paper, you will have more than three
body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

3) Ilpumep HAY4YHOTO TeKCTa 1Jis1 pedepUPOBAHUA

What Does Ought Imply?

Knows-knows principles in epistemology (KK principles for short) say that if you know some
proposition, then you are in a position to know that you know it. This paper will examine the viability
of analogous principles in ethics, which I will call ought-ought principles (OO principles for short).

Here are three reasons to be interested in the project of examining the viability of OO
principles. First, there has been a large amount of work done on the structural relationships among
first-order moral obligations, for instance, on whether it is possible to have conflicting moral
obligations. But there has been comparatively less work done on the relationship between first-order
and higher order moral obligations, so this area is ripe for investigation.

Secondly, several epistemologists have recently offered new defences of KK principles and of
other related principles. Meanwhile, there has recently been an increased interest in examining
analogies between ethics and epistemology. Given these developments, it seems natural to examine
whether defences of KK and related principles carry over to OO principles.

Third, the issue of whether there are viable OO principles is relevant to a longstanding debate
in ethics. The debate, which is sometimes known as the actualism/possibilism debate, involves cases
in which characters are trying to decide whether to take on obligations that they can but won’t fulfil.
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For instance, one such character, Professor Procrastinate, is invited to write a book review; it would
be best if he accepts and then writes it, but in fact, if he accepts, he will procrastinate and fail to...

The OO principles I am discussing use the word ‘ought’ so I will start by clarifying what sense
of ‘ought’ I am interested in. [ will be using the all-things-considered objective moral sense of ‘ought’.
By this I mean the moral ought that takes all relevant information into account, not merely the
information that the subject possesses, and is not overridden by some other moral ought.

[Ipy mnpoBeneHnM TEKymled M MNPOMEKYTOYHOM AaTTECTAllMM MOTYT HCIOJIb30BaThCS
ayTeHTUYHBIE TEKCTHI U3 MOHOTpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATHH
U HAYYHBIX HCCIIEOBAaHUH.

4) IlpuMep HAYYHOI'0 TEKCTA /ISl MUCbMEHHOI0 NepeBoia

The Four Noble Truths
As Buddha explained to his followers, he came to understand four fundamental ideas, which

are called the four Noble Truths. They are as follows:
1. There is suffering (dubhkha).

2. There is the origination of suffering.
3. There is the cessation of suffering.
4. There is a path to the cessation of suffering.

These claims form the basis of Buddhist philosophy, which became one of several early Indian
philosophies. If we can understand what the Buddha means by these four claims, we are well on our
way to understanding the basics of Buddhist thought.

The first step to understanding the four Noble Truths is to understand what the Buddha means
by “suffering.” He is not referring only to the things that shocked him when he ventured out of the
palace—death, disease, and physical pain—though these are certainly forms of suffering. He also
means to capture despair, frustration, fear, anxiety, lack of control, and a host of other ills. While we
would not normally classify all these things as “suffering,” they are all captured by the word duhkha.

The observation that the world contains suffering would hardly seem like a fundamental
insight, except perhaps to someone as sheltered as young Siddhartha. But what the Buddha means is
not simply that suffering occurs from time to time; he means that “all is suffering” or “everything
suffers.”

Suffering, he claims, is a pervasive and fundamental feature of life. This may seem to go too
far in the other direction. If the idea that suffering occurs seems trivial, the idea that “all is suffering”
might seem obviously false. Life certainly has its bleak moments, but it also has moments of joy, of
pleasure, of pride, and of satisfaction. Do even those moments involve suffering? Yes, says the
Buddha, for even when we get what we want, we are constantly at risk of losing it. This threat looms
over us, causing anxiety and concern. Furthermore, even for the most powerful among us, whether we
get what we want—and how long we keep it— is never entirely under our control. All our plans
remain forever hostage to fortune, which is a constant source of unease.

The Buddha’s message is not as pessimistic as the first Noble Truth may make it seem. The
second Noble Truth says that suffering has a cause; the third that it has an end; and the fourth that its
end has a cause. These three truths point us down a path to the cessation of suffering. If we can
understand the cause of suffering, we can discern the cause of its cessation. And if we can bring about
that cause, we can bring suffering to an end.
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[Ipy mnpoBeneHnM TEKymed M MNPOMEKYTOUHOM aTTECTAllMM MOTYT HCIOJIb30BaThCS
ayTeHTUYHBIE TEKCTHI U3 MOHOTpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATHH
U HaY4YHBIX HCCIIEOBAaHUH.

5) IlpoexTt HayuHoro uccijaenoBanus (Research Proposal)

PexoMeHaauMu 0 HAMUCAHUIO MPOEKTA HAYYHOT0 MCCJIeI0BAHUS

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do I want to address or what question(s) do I want to answer?"

- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do I need to collect?"

"What methods will I use to collect the data and how will I justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do I expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample.

7.3. Iloka3aTeiu, KpUTEPUH M OLIECHUBAHKME B MpoLecce MPOMEKYTOYHOM aTTeCTAlMU

dopMa MPOMEKYTOUHOW aTTECTAllUU TMPEACTABISAET COOOM 3a4eT C OIEHKOH, KOTOPBIHA
COCTOUT U3 JIBYX 3TAroOB.
Ha I arane o6yuatomuiicst:
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—  BBINOJHAET aKaJeMHUECcKyIo npe3eHTanuio B popmare Conference Paper;

—  BBINOJHSET NMCbMEHHBIN NEpeBO HayYHOTO TEKCTa M0 CIELUATbHOCTH C aHIJIMHCKOIO
s3bIKa Ha s3bIK 00yueHusi. O6beM Tekcra — 15 000 meyaTHbIX 3HAKOB.

—  BBINOJHAET peheprpoBaHrEe HAYYHOTO TEKCTA 110 CIIEHUATBHOCTH Ha aHIIIUICKOM SI3BIKE.
O6bem tekcta — 150 cTpanwuil.

— TIpeICTaBiIseT HAa AaHIIMHCKOM s3bIKE INPOEKT Hay4yHoro wuccienosanHus (Research
Proposal).

VYcnenHoe BBINONIHEHUE BBIIEIEPEUUCIICHHBIX 3aaHUN SBISETCS YCIOBHUEM JAOIYCKa KO
BTOPOMY JTay.

II aTarm mpoBOAMTCS B BUE 3a4eTa C OIEHKOW M BKJIIOUAET B CEOS TpH 3aJaHUS:

—  INHACHMEHHBIN NepeBOjl OPUTMHAIBHOIO TEKCTA MO CINELUUAIBHOCTH C aHIIMICKOTO SI3bIKa
Ha 136K 00y4eHus. O6bpeM — 3000 meyaTHbIX 3HaKOB. Bpems BbimonHeHus pabotsl — 45—-60 MUHYT,

— TPOCMOTPOBOE YTEHHUE OPUTHMHAIBHOTO TeKcTa Mo cnenuaibHoctu. O6vem —2000
MEeYaTHhIX 3HAaKOB. Bpemsa BeimosiHeHUs —5 MuUHYT. Dopma HpPOBEPKH — MeEpeaada U3BICYCHHOM
UH(OPMAIIUU Ha THOCTPAHHOM SI3bIKe B (hopMaTe aHHOTAIUH,

— Oecema C 95K3aMEHaTOpaMH Ha WHOCTPAHHOM SI3bIKE IO BOMPOCAM, CBSI3aHHBIM CO
CTHELHATbHOCTBIO U HAYyYHOU pabOoTON acrupaHTa.

[Tepen 3aueToM C OLIEHKOM MMPOBOAUTCA KOHCYJIbTAIMSI, HA KOTOPOM MPENnogaBaTesib OTBEYAeT
Ha BOIIPOCHI aCIIUPAHTOB.

B pesynprare mpoMeKyTOYHOIO KOHTPOJIS 3HAHUW aCIHMPAHTHI IOJYYarOT aTTECTALUIO 110
JUCLUATIIINHE.

Tabnuna 6
IToka3arejn, KpUTEPUH U OllCHUBAHME B NPoLecce MPOMEKYTOYHOM aTTeCTAlUMN
®dopMa npoMe:KyTOUYHOI Kpurepuu oneHuBaHuA Ouenka
aTTeCTAIMH/BU
NMPOMEKYTOUHOM
aTTecTalun
3auer ¢ oueHKoii/ 1. Tekcr mnepeBeren mnonHOCTEIO (100 % o00BemMa) 3a | 3a4TeHO, OTIUYHO
ITucbMeHHbIi MEPeBOJI, | YKa3aHHOE BpeMs, 03 HCKAKCHHA ¥ HETOYHOCTEH.
IPOCMOTPOBOE YyTeHue, | AJEKBATHOCTb NEPEeBOJa JOCTUTAETCA 3a CUET MPaBUILHOIO
Oecena TMIOHUMAaHHA COJEPKAHUS TEKCTAa Ha OCHOBE 3HAHUS JIEKCHKO-
TpaMMaTHYECKUX TPABWI, BIAJICHUS OCHOBAaMH II€PEBOAA,
MIPaBUIBHOTO MOHUMAaHHS CHHTaKCHYeCKO "
CTHIIICTUYECKON CTPYKTYpHl TPEMJIOKCHHS, BIAICHHI
TEPMHUHOJIOT MUECKON CHCTEMBI no n30paHHON

cnermanbHOCTH.  IlepeBox  JOMKEH  COOTBETCTBOBATH
CTaHJapTaM PYCCKOTO S3bIKa, HO JOIYCKAIOTCS HEOOJbIINE
JIEKCUUYECKHUE U CTUIMCTUYECKUe HeTouHOoCTH (1-2);

2. OK3aMeHyeMBblit JEMOHCTPUPYET HOPMaTHBHOE
NPOM3HOLIEHHE W OerIoCTb pedM, yMEeT MpPUAEPKUBATHCS
CXEMBI pedeparuBHOrO U3T0XKEHUS COJepKAHUSL
HOPEAbSBICHHOTO TEKCTa, YMEET JIOTUYeCKH M TPaMOTHO
nepenatb  COACpP)KAaHWE  MPOYUTAHHOTO, UCTIONB3YS
Pa3HOOOpa3HyI0 JIEKCHKY W TPaMMAaTHIECKHE CTPYKTYpBHI,
BJIAICET HaBBIKAMU OOOOIIEHUS, BBIACICHHUS IAaBHOTO W
BBIDAKECHUSI CBOETO MHEHUsS. BO3MOXHBI — OTHETbHBIC
HE3HAUUTEIbHBIE OIIMOKM, HE HapyIIAOUUe JIOTHKY
U3JI0JKCHHUS;

3. DK3aMeHyeMbIii  JaeT  JIOTHYeCKH  00OCHOBaHHBIE
pa3BepHyTblE OTBETHI Ha BONPOCHI 3K3aMEHATOpa, YMEET
BBIp@XaTb CBOE€ MHEHME, MPUBOAUTH MpPHUMEPHl I
WJUIIOCTPALIMK CBOETO OTBETA, WCIIOJb3YEeT Pa3sHOOOpas3HbIe
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®opMa NPOMeKYTOTHOI
aTTeCTAIMH/BU
NMPOMEKYTOUHOM
aTTecTaluH

Kpurepnu onennBanns

Onenka

CHHTaKCHYECKHE  CTPYKTYpbl,  BJaJceT  IpaBWJIaMU
rpaMMaTHKH, oOnanaer HIAPOKUM CIIEKTPOM
00111epa3roBOpHON ¥ NPO(ECCHOHAIBLHON JIEKCHKH; IPU
OTBETE BO3MOXKHBI OTAENIBHbBIE MEJIKHE OIIMOKH, B 1IEJIOM, HE
HapyLIAoIe KOMMYHHUKALHIO.

1. Tekcr mepeBenen momHocteio (100 % obOwvema) 3a
yYKa3aHHOE BpeMs, IMIEpeBOJ  BBINOJHEH  aJEKBaTHO,
9K3aMEHYEMBIIl JIEMOHCTPUPYET 3HAHWE CHHTAKCHYECKUX H
JEKCUKO-TPAMMATHYECKUX  MpPaBWJ, HO  JIOMYCKaeT
HETOYHOCTH JIeKcumdeckoro (He ©Oomee 2-1) w/wim
crunucTraeckoro (1-2) xapakrepa;

2. DK3aMEHyeMbI JEMOHCTPUpPYET MOCTATOYHO XOpOIlee
NPOM3HOLIEHUE, YMEET CIIe0BaTh CXeMe pedepaTUBHOTO
W3JIOKEHUs] TEKCTa, BBIAENATH TJIABHOE, JIOTHUECKH U
IrpaMOTHO TepeJaBaTh COJAEpXKAaHHE MPOYUTAHHOTO, HO
UCIIBITHIBACT TPYAHOCTH co CTPYKTYpUPOBaHHEM
MoJTy4eHHOW wHopManun (000OIIeHneM, BBIBOAAMU,
BBICKAa3bIBAHHEM COOCTBEHHOTOo  MHeHms). Jlomyckaer
HEKOTOPBIE TPaMMATHYCCKHE WM JIEKCHYCCKHE OLIMOKH,
KOTOpbIE HE HapyIIAlOT JOTUKY M3JIOKCHHUS, HO BIUSIOT HA
OerocTh peun;

3. Dk3aMeHyeMblIil JTaeT pa3BepHYThIE OTBETHl HE Ha BCE
BOIIPOCHI 9K3aMeHaropa, JIEMOHCTPHPYS yMeHHe
HOJIB30BATHCS pa3sHooOpa3HbIMU rpaMMaTH4eCKUMHU
CTPYKTYpaMH M OOLIepa3roBOpHOM M NpodeccHOoHANBHON
JIEKCUKOW B paMKax OCBOEHHOW mnporpammsbl. Ilpum stom
9K3aMEHYEMbI He BJaJieeT HaBBIKAMH CTPYKTYPHUPOBaHHS
CBOMX BBICKa3blBaHWH, HE YMEET CONPOBOXKIATh HX
COOTBETCTBYIOIIMMH IPUMEPAaMH, CCBUIKAMH W T.J1.; TpHU
OTBETE UM JOIYCKAIOTCS OIMINOKH IIPH IIOCTPOSHHUN CIIOXKHBIX
pedeBble KOHCTPYKIMH 0Oe3 HapyIIeHHS KOMMYHUKALUH B
IIETIOM.

3adTeHo, XOpoIIo

1. TlepeBom BBIMOJIHEH B yKa3aHHOE BpEMs U €r0 00beM
cocraBisieT He MeHee 75 % oOpemMa OpHTHHANA, WIIH
BBHINMOJIHEH B moiHOM oObeme (100 %), HO mpu meperoje
JonymieHsl uckaxeHus (1-2), nerounoctu (He Oonee 3) B
pe3yipTate  rpaMMaTHYeCKMX  OMMOOK ©  BBIOOpA
JIEKCUYECKOTO 3HA4YeHUS CJIOB, HE COOTBETCTBYIOLIETO
KOHTEKCTY;

2. DK3aMeHyeMbIi JONMyCKaeT 3aMeTHble OMMOKH B
NPOM3HOIIEHNH, HE CIemyeT cxemMe pedepaTuBHOTO
W3JIOKEHHSI TeKCTa/CTaThb, HO MOXKET aJeKBAaTHO MepeaaTh
colep)kKaHHE TPOYNTAHHOTO, WCIONB3YyS OTPaHMYSHHBII
3amac JIKCHKH, W JOMyCKas TpaMMaTHYeCKHe OIMIMOKH, He
HapyIIAOIINe JIOTHKY M3JI0KCHHS,

3. Dk3aMeHYeMbIHl JaeT KpaTKUE OTBETHI, HCIBITHIBACT
TPYIHOCTH TPU TNPUBCICHUH MPUMEPOB W BBICKA3BIBAHUU
COOCTBEHHOT'O MHEHWUSI, HCIIOJIb3yeT OTHOCHTEIILHO MPOCTHIE
JIEKCUKO-TPAMMaTHYECKUEe  CPEACTBA,  JAEMOHCTPHPYET
OTPAaHUYCHHBIN 3amac JICKCHUKH, JOMYCKaeT OIIUOKH MpH
UCIIOJIb30BAHUU  JIGKCHKO-TPAMMATHYECKHX  CTPYKTYD,
MPEMSTCTBYIOINX NOJTHOIICHHOW KOMMYHHUKAIIHH.

3a4TeHo,
YIOBJICTBOPHTEIBHO

1. Tekct mepeBeleH B YKa3aHHOE BpeMsi H €ro 00beM
cocraBisieT MeHee 75 % oObpeMa OpuTHHANIA, WK BBITIOJHEH

He 3aureno,
HEYIOBJICTBOPUTEIHLHO
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®opMa NPOMeKYTOTHOI Kpurepnu onennBanns Onenka

aTTeCTAIMH/BU

NMPOMEKYTOUHOM
aTTecTaluH

B MOJHOM 00bEMe, HO JOMYyIICHBI HCKaxeHus (3 u Oonee),
HeToyHOCTH (4 W Oonee) B pe3yilpraTre IpaMMATHUCCKUX
omuOOK ¥ BBHIOOpA JIGKCHYECKOTO 3HAYCHHs CJIOB, HE
COOTBETCTBYIOIIETO KOHTEKCTY, & TAaKKe CTHIMCTHYECKHE
HETOYHOCTH (2-3);

2. Dk3aMeHyeMbIli  JIOmyckaeT TpyOble OMMOKH B
NPOM3HOIICHWH, HE CIemayeT cxemMe pedepaTHBHOrO
W3JIOKEHUSI TEKCTa, HE MOXET aJIeKBaTHO Iepeaarh
COZIepIKaHUe MPOYUTAHHOTO, JIOMYCKAET MHOTO JISKCHUECKUX
U TpaMMaTHYCCKUX OIIUOOK, HAPYIIAIOUIMX JIOTHKY
U3JI0KCHHS,

3.  Dk3aMeHyeMblid  JJaeT  HEalCKBaTHHIC  OTBETEHI,
JIEMOHCTPUPYET HEIMOHMMAHUE BOIPOCOB JK3aMEHATOPA,
UCIIOJIb3YeT OIPaHMYCHHBIH 3aI1ac CJI0B, IOMYCKAaeT OOJBIIOe
KOJIMYECTBO JICKCUYECKHX U TPAMMATHUYECKUX OIIMOOK, YTO
MPHUBOIUT K HAPYIICHUIO KOMMYHHUKAIHH.

Pesynbrarsl ciaun mpoMexXyTOUHON aTTeCTAIMH [0 IPOTPaMMaM aCIIUPAHTYPhl OLICHUBAIOTCS
Mo CTOOATLHOM CHUCTEME OIICHKH B cooTBeTcTBUU C [lonokeHueM o gopmax, MEpUOJUIHOCTH U
MOPSIIKE OpraHM3allid W TPOBEIEHHS TEKYIIEro KOHTPOJS YCIIEBAEMOCTH W TPOMEKYTOUHOM
arrecranuu obyyarorxcs B AHOOBO «EYCIIo» cnemyromum o0pa3oM, coriacHo Tabiuie 6a.

Tabnuma 6a
CucreMa OlleHKH 3HAHMH 00y4YaOIMXCsl
[TarubanmpHas CrobamipHast bunapHas cucreMa OINeHKH
(cTaHmapTHas) cUCTeMa CHCTEMa OIEHKH

5 (oTIIM4HO) 100-81 3a4TEHO

4 (xoporo) 80-61

3 (YIOBJIETBOPUTEIIHLHO) 60-41

2 (HeyIOBJIETBOPHUTEIHHO) 40 u meHee HE 3a4TEHO

PesynbTaThl MPOMEKYTOYHOTO KOHTPOJIS MO AUCIUTUINHE, BHIPAKECHHBIE B OIICHKAX «3a4TEHO,
YIIOBJIETBOPUTEIBHO», «3a4T€HO, XOPOIIO», «3aYTeHO, OTIMYHO» IIOKAa3bIBAIOT YPOBEHb
c(hOpMUPOBAHHOCTH Yy 0OydYaromerocss 3HaHWM, YMEHUN, HABBIKOB 1O pe3yJbTaTaM OOYy4YeHHUs I10
JUCLMIUIMHE MO TMporpamMme acnupantypsl 5.7.8. @umocodckas aHTporoyorus, ¢Guiocopus
KYJIBTYPBHI.

Pe3ynpTaThl MPOMEXYTOYHOTO KOHTPOJIS 1O IUCHMIUIMHE, BBIPAKCHHBIE B OICHKE «HE
3a4TE€HO, HEY/IOBJICTBOPUTEIHHOY», IMOKA3hIBAIOT HE CPOPMUPOBAHHOCTH y OOYYArOIIErocs: 3HaHWH,
YMEHUH, HAaBBIKOB IO pe3ysibTaTaM OOy4YeHHs AMCLUUIUIMHE IO MporpamMMme acnupantypsl 5.7.8.
®dunocodcekast aHTponoaorus, GUIOCOPus KyIbTYpPHI.

7.4. TunoBble 3aJaHUSA K IPOMEKYTOYHOM aTTeCTAMHU
1) IIpumepHBIil HAyYHBIN TEKCT I NHCBMEHHOI0 NepeBoaa

Kant’s Copernican Revolution: Mind Making Nature
Kant’s answer to the question is complicated, but his conclusion is that a number of synthetic
a priori claims, like those from geometry and the natural sciences, are true because of the structure of
the mind that knows them. “Every event must have a cause” cannot be proven by experience, but
experience is impossible without it because it describes the way the mind must necessarily order its
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representations. We can understand Kant’s argument again by considering his predecessors.
According to the Rationalist and Empiricist traditions, the mind is passive either because it finds itself
possessing innate, well-formed ideas ready for analysis, or because it receives ideas of objects into a
kind of empty theater, or blank slate. Kant’s crucial insight here is to argue that experience of a world
as we have it is only possible if the mind provides a systematic structuring of its representations. This
structuring is below the level of, or logically prior to, the mental representations that the Empiricists
and Rationalists analyzed. Their epistemological and metaphysical theories could not adequately
explain the sort of judgments or experience we have because they only considered the results of the
mind’s interaction with the world, not the nature of the mind’s contribution. Kant’s methodological
innovation was to employ what he calls a transcendental argument to prove synthetic a priori claims.
Typically, a transcendental argument attempts to prove a conclusion about the necessary structure of
knowledge on the basis of an incontrovertible mental act. Kant argues in the Refutation of Material
Idealism that the fact that “There are objects that exist in space and time outside of me,” which cannot
be proven by a priori or a posteriori methods, is a necessary condition of the possibility of being aware
of one’s own existence. It would not be possible to be aware of myself as existing, he says, without
presupposing the existing of something permanent outside of me to distinguish myself from. I am
aware of myself as existing. Therefore, there is something permanent outside of me.

This argument is one of many transcendental arguments that Kant gives that focuses on the
contribution that the mind itself makes to its experience. These arguments lead Kant to reject the
Empiricists’ assertion that experience is the source of all our ideas. It must be the mind’s structuring,
Kant argues, that makes experience possible. If there are features of experience that the mind brings
to objects rather than given to the mind by objects, that would explain why they are indispensable to
experience but unsubstantiated in it. And that would explain why we can give a transcendental
argument for the necessity of these features. Kant thought that Berkeley and Hume identified at least
part of the mind’s a priori contribution to experience with the list of claims that they said were
unsubstantiated on empirical grounds: “Every event must have a cause,” “There are mind-independent
objects that persist over time,” and “Identical subjects persist over time.”

[Ipy mnpoBeneHWM TEKymled W MPOMEKYTOUHOM AaTTECTallMM MOTYT HCIOJIb30BaThCS
ayTEHTUYHBIE TEKCTHI U3 MOHOTpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATHH
U HaY4YHBIX HCCIIEOBAHUH.

2) IIpumepHbIii HAYYHbIH TEKCT AJIA MPOCMOTPOBOI0 YTEHUS

Kant’s Transcendental Idealism

With Kant’s claim that the mind of the knower makes an active contribution to experience of
objects before us, we are in a better position to understand transcendental idealism. Kant’s arguments
are designed to show the limitations of our knowledge. The Rationalists believed that we could possess
metaphysical knowledge about God, souls, substance, and so forth; they believed such knowledge was
transcendentally real. Kant argues, however, that we cannot have knowledge of the realm beyond the
empirical. That is, transcendental knowledge is ideal, not real, for minds like ours. Kant identifies two
a priori sources of these constraints. The mind has a receptive capacity, or the sensibility, and the mind
possesses a conceptual capacity, or the understanding.

In the Transcendental Aesthetic section of the Critique, Kant argues that sensibility is the
understanding’s means of accessing objects. The reason synthetic a priori judgments are possible in
geometry, Kant argues, is that space is an a priori form of sensibility. That is, we can know the claims
of geometry with a priori certainty (which we do) only if experiencing objects in space is the necessary
mode of our experience. Kant also argues that we cannot experience objects without being able to
represent them spatially. It is impossible to grasp an object as an object unless we delineate the region
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of space it occupies. Without a spatial representation, our sensations are undifferentiated and we
cannot ascribe properties to particular objects. Time, Kant argues, is also necessary as a form or
condition of our intuitions of objects. The idea of time itself cannot be gathered from experience
because succession and simultaneity of objects, the phenomena that would indicate the passage of
time, would be impossible to represent if we did not already possess the capacity to represent objects
in time.

[Ipy mnpoBeneHHM TEKymled W MPOMEKYTOUHOM aTTECTalMM MOTYT HCIOJIb30BaThCS
ayTEHTUYHBIE TEKCThI U3 MOHOTpaduii, HAYYHBIX CTATEH, N3yU4aeMbIX aCIIUPAHTAMH B XOJI€ 3aHATHMA
Y HayYHBIX HCCIICIOBAHUH.

3) IIpuMepHBbIe BONIPOCHI 1Jisl Deceabl
Discussing Background Information and Research

What Institute / Academy / University did you graduate from?
When did you graduate from the Institute / Academy / University?
What subjects were you interested in?
What is your specialty area?
What is your current research focus?
When did you get interested in research work?
What is the subject of your future dissertation?
What issues are you going to address?
Is there extensive specialist literature on your subject?
. What is theoretical framework of your research?
. Why is your research important / topical?
. What empirical material are you going to rely on?
. What methods and techniques are you going to employ?
. In what way is your paper going to contribute to developing your research field?
. What is the theoretical / practical significance of your research?

e A A

[ Y e SN
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8. OCHOBHAS U JOINTOJIHUTEJIbHASA JIMTEPATYPA

8.1. OcHoBHas uTepaTypa:

1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes. Advanced
/ C1/E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p.

2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for Academic
Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press, 2013. - 223 p.

3. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ; New
York ; Melbourne : Cambridge University Press, 2008. - 176 p.

4. Porter, David. Check Your Vocabulary for Academic English : Vocabulary Workbook /
D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p.

8.2. lonoiHMTEILHAS JIUTEPATYypa:

1. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper : student book
/ D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120 p.

2. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p.

3. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. - Basingstoke
; New York : Palgrave Macmillan, 2008. - 634 p.
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4. Moore, Julie. Oxford Academic Vocabulary Practice : Upper-Intermediate / B2 - C1 /

J. Moore. - Oxford : Oxford University Press, 2017. - 144 p.
9. UIH®OPMALMOHHBIE TEXHOJIOI'MA, UCITOJIb3YEMBIE ITPU
OCYUIECTBJIEHUH OBPA3OBATEJIbHOI'O ITPOLECCA

9.1. [IporpammHoe oGecnieyeHue

[Ipn ocymecTBieHuu 00pa30BaTENBHOIO IMpoOIlecCca AaCMUpaHTaMH H  MPOPECCOPCKO-
NPENoJaBaTeIbCKUM ~ COCTaBOM  HCHOJB3YeTCsl  CIEAYIONIee  JIMIEH3MOHHOE  TPOTPaMMHOE
obecriedeHue:

1. OS Microsoft Windows (OVS OS Platform)
MS Office (OVS Office Platform)
Adobe Acrobat Professional 11.0 MLP AOO License RU
Adobe CS5.5 Design Standart Win IE EDU CLP
ABBYY FineReader 11 Corporate Edition
ABBYY Lingvo x5
Adobe Acrobat Reader DC /Pro — Gecrimatao
Opera — O6ecruiaTHO
. Mozilla — GecrimatHo
0. SAngexc.bpaysep (Yandex Browser) — 6ecruiarHo
1. VLC - 6ecrnmatao

—Z 0PN LR WD

9.2. IlepeyeHb HMHMPOPMALMOHHO-CIIPABOYHBIX CHCTEM M TNPOo(ecCHOHAIBHBIX 0a3
AAHHBIX MH(OPMALMOHHO-TETeKOMMYHHKAIMOHHONH ceTH «UHTepHeT», He00XOAUMBIX A
OCBOEHMS THCIUNIUHBI:

HNHpopManMOHHO-CIIPABOYHBIE CHCTEMBbI

1. Tapant.Py. UndopmarnmonHo-npaBoBoi moprai: https:// www.garant.ru/

2. OrtkpeiToe oOpazoBanme. Accomnmanus «HanuonanbHas taTGopMa OTKPBITOTO
obpazoBanus»: https://npoed.ru/

3. Od¢ummansHas Poccus. CepBep opraHoB rocyaapcTBEHHOM Biactu Poccuiickoi
®denepanun: http:/ www.gov.ru/

4. Od¢unumanbHelii UHTEPHET-TIOPTAN MPaBoBOM mMHpopManuu. ['ocymapcTBeHHast cucTema
npaBoBO# mHpopMarmu: http://pravo.gov.ru/

5. TIpaBogoii caiitr Koncynsrantllmtoc: https://www.consultant.ru/

6. Poccuiickoe obpazoanue. OenepanbHbiii moptait: http:/ www.edu.ru/

IIpodeccnonanbubie 0a3bl JAHHBIX HH(OPMANUOHHO-TEJIEKOMMYHHUKAIMOHHON CeTH
«HHTEepHET:

1. EHUIT —  DOnekrponnas  Oubmmoreka  «Hayunoe  mHacmemme  Poccum»:
http://e-heritage.ru/

2. HanmonanwsHas snextponHas oubauorexka HOb: https://rusneb.ru/about/

3. TIlpesunentckas 6ubmmoreka: http://www.prlib.ru

4. Poccuiickas rocymapcTBeHHas onodmmoTeka: http://www.rsl.ru/

5. Poccuiickas HanmmoHansHasa Oubanoreka: http://www.nlr.ru/poisk/

9.3. JInneH3MOHHbIE JJICKTPOHHBIE pecypchl O0M0IHOTEeKN YHHBEPCUTETA

IIpodeccuonanbHbie 0a3bl JTaAHHBIX:

[TonHbI IEpeYeHB AOCTYIMHBIX 00yUYaOIIMCs TPOo(ecCHOHANBHBIX 0a3 TaHHBIX MPEACTABICH
Ha oduIMaTbHOM caiTe YHmuBepcuTeTa https://eusp.org/library/electronic-resources, BKIrOYas
cienyromue 0a3bl JaHHBIX:

1. eLIBRARY.RU — Poccuiickuii nHGOpMaIMOHHO-aHAIUTHYECKUN TTOpTall B 00JIacTH
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https://www.garant.ru/
https://npoed.ru/
http://www.gov.ru/
http://pravo.gov.ru/
https://www.consultant.ru/
http://www.edu.ru/
http://e-heritage.ru/
https://rusneb.ru/about/
http://www.prlib.ru/
http://www.rsl.ru/
http://www.nlr.ru/poisk/
https://eusp.org/library/electronic-resources

HayKH, TEXHOJIOTHH, METUIIMHBI 1 00pa30BaHMUs, COIEPKAIIUI pedepaThl U MOTHBIC TEKCTHI HAyIHBIX
cTaredl U MyONmuKaIuii, HayKoMeTpudeckas 06a3a naHHbIX: https://elibrary-ru.elib.eusp.org/ ;

2. DNeKTpPOHHBIE JKypHaJbl IO TOANMHUCKE (TEKyIIMe HOMepa HAyYHBIX 3apyOeKHBIX
YKYpHAJIOB).

DJIeKTPOHHBbIE OU0JINOTEYHbIE CUCTEMBbI:

1. Znanium.com — DnekrponHas 6ubmoreuHas cucrema (ObC) — https://znanium.ru/ ;

2. YHuBepcuTeTcKasi 0udJnoTeKa oHIaiiH — DiekTpoHHas oubnuoreunas cuctema (3bC)
— https://biblioclub.ru/index.php?page=book blocks&view=main_ub

9.4. JjekTpoHHAasi MH(POPMAITMOHHO-00pa30BaTe/IbHAs cpela Y HUBEPCUTETA

OO0pa3zoBaTeNbHBIA MPOIECC O IUCHIUIUIMHE TMOANCPKUBACTCA CPEACTBAMU DJICKTPOHHOU
UH(POPMALIMOHHO-00pa30BaTENbHOM Cpesibl Y HUBEPCUTETA, KOTOPAsk BKIIIOYAET B CE0sI 3JEKTPOHHBIH
yaeoHno-metoqudecknii pecypc AHOOBO «EYCII6» — ob6pa3oBarenbhbiii mopran LMS Sakai —
Sakai@EU, nutieH3u0HHBIE SJIEKTPOHHBIE PECYPChl OMOIMOTEKN Y HUBEPCUTETA, O(DUIIUATBHBINA CANT
YuuBepcurera (https://eusp.org/), JOKadbHYI0 CE€Th M KOPHOPATUBHYIO OJJICKTPOHHYIO IOYTY
YHuBepcutera, 1 00eCreYuBacT:

— JOCTYH K Y4eOHBIM IIaHaM, pabodnM mporpaMmmaM JUCHUIUIHNH (MOTYNEH), MPAaKTUK U K
U3AHUSM DJICKTPOHHBIX OHOJIMOTEYHBIX CHUCTEM W OIJIEKTPOHHBIM O0pa30BaTEeNbHBIM pecypcam,
yKa3aHHBIM B pabo4HX Iporpammax;

— (uxcanmuio pe3yapTaTOB MPOMEKYTOYHOM AaTTeCTallud, pe3yJAbTaThl  BBITOIHEHUS
WHAUBUIYAIBHOTO IJIaHA HAYYHOW JEATEeIbHOCTH W OLEHKH BBHITIOTHEHUS WHIANBUAYAIBHOTO IIaHA
paboTHI;

— (¢opMupOBaHUE IMEKTPOHHOTO MOPTGOINO 00yUIaOIIETOCs, B TOM YUCIIE COXpaHEHUE paboT
oOyyJarormierocs;,

— B3aUMOJICHCTBHE MEXKIy YYaCTHHKAMH OOpa30BaTEIBHOTO IMpOIecca, B TOM YHCIE
CUHXPOHHOE U (WJIM) aCHHXPOHHOE B3aUMOJecTBHE mocpencTBOM ceTH «MHTepHEeT» (31eKTPOHHOM
TOYTHI U T.JI.).

Kaxxnpiii oOydaronuiicss B Te4eHHEe BCEro nepuona oOydeHHus: o0ecreueH WHIANBUAYAIbHBIM
HEOTPAaHUUYEHHBIM JIOCTYIIOM K JJICKTPOHHBIM pecypcaM OMOIMOTEKH YHUBEPCHUTETA, COJCpPIKAIICH
W3/1aHus YIeOHOU, yIeOHO-METOIMUECKON W WHOM JINTEpATyphl IO U3ydaeMOM JUCITUTIIIMHE.

10. MATEPUAJIBHO-TEXHUYECKAS BA3A, HEOBXOIUMAS JJIsA
OCYHIECTBJIEHHUSA OBPA30OBATEJIBHOI'O TPOLECCA

B xone peanmmzamnuu o00pa3oBaTENbHOTO MpoIlecca HCHOIB3YIOTCS CIENHATU3UPOBAHHbBIE
MHOTO(QYHKIIMOHATbHBIC AyAUTOPUU ISl TPOBEIACHHS 3aHATUN JIEKIMOHHOTO THIIA, 3aHITHMA
CEMHUHApPCKOTOo Tuma (MPaKTHYECKUX 3aHATHH, JabOpaTOpHBIX padoT), TPYNIOBBIX U
WHJIUBUIYAJIbHBIX ~ KOHCYJbTAllMM, TEKYLIEro KOHTPOJISI M MPOMEXKYTOYHOW aTTECTallUH,
YKOMIUIEKTOBAaHHbIE CHEHATU3UPOBAHHON MeOeNbl0 M TEXHHUYECKHMMH CpEeACTBAMH OOyuYeHus,
CIIy’KaIllUMU JIJIS IPE/ICTaBIeHUs yueOHON MHPOpMaIUK OOJIBIION ayTUTOPHH.

[IpoBenenue 3ausATUI 0OECIeUnBaETCS JEMOHCTPALMOHHBIM 000pYI0BaHUEM.

[TomemieHust A7iE CaMOCTOSITENILHOM pabOThl OCHAINIEHBI KOMITBIOTEPHOW TEXHHUKOU C
BO3MOXXHOCTBIO TMOAKIIOUEHUs1 K ceTH «MHTepHeT» U olecrnedeHHeM J0CTyna B 3JIEKTPOHHYIO
UH(POPMALIMOHHO-00pa30BaTENbHYIO CPEly OpraHU3aIHH.

Jlisg Ui ¢ OrpaHUYEHHBIMH BO3MOYKHOCTSMU 3/J0POBbSI M MHBAJIUIOB IPEIOCTABISETCS
BO3MOKHOCTh MPHUCYTCTBHUSI B ayAUTOPUHM BMECT€ C HHUMH acCUCTeHTa (MOMOIIHHWKA). Jlms
CabOBHUIAIINX TPEAOCTaBIACTCS BO3MOXKHOCTh yBENIMUYEHHs Tekcta Ha odkpane [IK. B
KOMITBIOTEPHOM KJIacCe€ M B MOMEIICHUU I CAMOCTOSITEILHON pabOThl B KOMIUIEKT 000PY1OBaHHUS
TaK)Ke BXOAMT KJIaBUATypa, KJIaBUIIM KOTOPOH MapKUpPOBaHBI peiabeHO-TOUCUHBIM HIpU(pTOM. [
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https://znanium.ru/
https://biblioclub.ru/index.php?page=book_blocks&view=main_ub
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00y4aroIuXcsl ¢ OrPAaHUYEHHBIMU BO3MOKHOCTSIMH 3/I0POBbsI, UMEIOUIMX OTPAHUYEHHUS IO CIyXY,
IPEJICTABISIETC  BO3MOXHOCTb — HCIIOJB30BAaHUS  IMOPTATUBHOM  MHIYKIMOHHOM  CHCTEMBI
(MHOYKUMOHHOM netnu). [ns camoctosTensHONW paboThl JUI ¢ OTPAaHUYEHHBIMH BO3MOXHOCTSIMHU
3I0pOBbSl B TOMEIICHUU [UISI CAMOCTOSITENbHON paboTwel opranuzoBaHo onxHo Mecto (IIK) c
BO3MOXHOCTSIMM ~ OECKOHTAaKTHOTO  BBOJa HHGOpMAllMM U  YOPABICHUA  KOMIIBIOTEPOM
(creranu3upoBaHHOE JUIIEH3HOHHOE MporpaMMHoe obecriedenne — Camera Mouse, BeO kamepa).

bubnnoreka yHuBepcuTeTa NPEAOCTaBIsAET YAAIEHHBIM JOCTYN K 3JIEKTPOHHBIM pecypcam
O0uOMMOTEeKH YHHMBEPCHUTETA C BOZMOKHOCTSMH JUIS CIIA0OBUISILETO YBEIMYCHUSI TEKCTA HA SKpaHe
I1K.

Jluma ¢ OrpaHMYEHHBIMH BO3MOXKHOCTSIMH 3JI0POBbSI MOTYT TpU HEOOXOIUMOCTH
BOCII0JIb30BaThCsl UMEIOIIMMCSL B YHUBEPCUTETE KPECIOM-KOJSICKOl. B yueOHOM Kopiyce numeercs
ajanTupoBaHHbI TUQT. Ha nmepBoMm staxe 000opynoBaH clieUaTU3UPOBAHHBIN TyaleT. Y BXOjAa B
30aHMe YHHMBEpCUTETa [Ull WHBAJIMIOB OOOpYyJOBaHA CHElMaJbHAs KHOIKA, BXOJHAs cpena
oOecrieyeHa HH(GOPMAIIMOHHON JOCKOH 0 pexrMe paboThl YHUBEPCUTETA, BBITOJHEHHON peibedHo-
TOYEUHBIM TaKTWJIbHBIM HIpudToM (a30yka bpaiins).
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[Tpunoxenue 1

®OH/JI OUEHOYHLIX CPEACTB 110 JUCLHUIUIMHE

«AHOCTpAaHHBIN A3BIK»

25



®OHJI OLIEHOYHBIX CPEJCTB /U151 IPOBEJEHUS TEKYLIEW U
IMTPOMEKYTOYHOM ATTECTAIIMN OBYYAIOIINXCS MO JACIHUATLIAHE

1. Iloka3aTesin, KpUTEPUH U OLICHUBAHUE B Mpolecce TEKyLIel aTTecTAlNU

WNudopmarus o conepkaHud U MPOLEAype TEKYIIEro KOHTPOJS YCHEBAEMOCTH, METOIMKE
OLCHUBAHUA 3HaHI/II>'I, YMGHI/Iﬁ 1 HaBBIKOB 06yqa10meroc;1 B XOAC TCKYHICIO KOHTPOJA AOBOAATCH
HAy4HO-TIEJarOTUYECKUMU pa0OTHUKAMU YHUBEPCHUTETa JI0 CBEIEHHUs OOydalollerocs Ha IEepBOM
3aHATUU 110 ,Z[ﬁHHOfI JUCHUITIINHE.

Texymuii KOHTPOJIb MPEAyCMaTpUBAET MOJATOTOBKY aCHUPAHTOB K KaXKIOMY ayIUTOPHOMY
3aHATHUIO. ACHI/IpaHT JOJDKCH TPUCYTCTBOBATL HaA 3aHATUAX, BbIIIOJIHUTH aAKaJACMHUYCCKYHO
Ipe3eHTaluio, 3cce, peepupoBaHue HAYYHOTO TEKCTa, MUCHMEHHBIA MEpPeBOj] HAyYHOI'O TEKCTa,
IMMPOCKT HAYUHOT'O UCCIICAOBAHU.

Texkymmuii  KOHTpOJL MPOBOAUTCS B (GOpMe aKaJIeMHUYECKOW TPE3eHTalld, 3CCe,
pedepupoBaHUsT HAyYHOTO TEKCTa, MUCHMEHHOTO MEPEeBOJa HAYYHOTO TEKCTa, IMPEICTaBICHUS
MIPOEKTa HAyYHOTO UCCIIeI0BAaHUSI.

Tab6muna 1

IMoka3aTean, KpUTEPUH H OLleHHBAHHE B Mpollecce TeKYIleil aTTecTaluu

HaumeHnoBaHue TeM (pa3iesioB) DopMbI TEKylIero KOHTPOJIS Pe3yabTarTnl

yYCneBaeMoOCTH TEKYIIEro KOHTPOJIisA

1. AxagemMuueckas YCTHasA KOMMYHHUKAIIUA. AKAACMHYCCKad NPE3CHTAUA 3a4TCHO/HE 3aYTCHO

pedeprpoBaHe HAYIHOTO TEKCTA 3a4TEHO/HE 3aUTEHO

KOMMYHUKAIUs.

2. AxkageMuueckast MMCbMeHHas

3cce 3a4TE€HO/HE 3a4TEHO

JICKCHKA.

3. IlpocheccronanpHas 1 akageMu4ecKas pedepupoBanye HAyYHOTO TEKCTA 3a4TEHO/HE 3aYTEHO

MHCbMEHHBIN MepeBOa HAYYHOI'O TCKCTa 3a4TEHO/HE 3aUTEHO

IIPOCKT HAYYHOT'O UCCIICTOBAHUA 3a4TCHO/HE 3aUTCHO

Tab6muna 2

DopMblI
TeKyIero
KOHTPOJIA

ycneBaeMOCTH

Kpurtepuu oneHuBanus

Axanemudeckast
[Ipe3CHTALHS

3auTeHo:

CoOmroieHbI mpaBuia 0GOPMIICHUSI MPE3CHTAIMK, BO BPEMsl BHICTYIICHUS aCIHPAHT JIOTHIHO
CTPOUT MOHOJIOTMYECKOE BBICKA3bIBAHHE B COOTBETCTBHHM C KOMMYHUKATHUBHON 3ajadvet,
JICKCUYECKUE SAUHUIIBI U TPAMMATHYECKUE CTPYKTYPBI UCTIONB3YIOTCS YMECTHO U MPAKTUYCCKH
0e3 ommbOK, peyb MOHATHA U ()OHETHYCCKU TPAMOTHA, COONIONACTCS HEOOXOAUMBIA 00BEM
BBICKAa3bIBaHUS, COJACPIKAHUC BBICTYIUICHHS HOCHUT 3aHUMATCIBHBIA Xapakrep. UYeTko
c(hopMyIHPOBAH HAYYHBIN BOMPOC, HA KOTOPHKI JTOKJIA UMK TPEACTABISICT 000CHOBAHHBII OTBET
B KOHIIE BBICTYIUICHHUs. SICHO Tpe/CcTaBieHa CTPYKTYpa JOKIana, KaKIbli (parMeHT KOTOPOro
MOATAMHO  PACKPBIBACTCS. B  XOJA€  BBICTYIUICHUS. ODJEMEHTHI  JIOKJIAJa COCTUHCHBI
CEMaHTUYECKUMH WM TPaMMATHYECKUMH CBs3siMu. Jlokiamduk 0000IIaeT M aHAIU3UPYyeT
MPE/ICTABICHHYI0 MHPOPMAIMIO B KOHIE J0Kiana. [Ipe3eHTaius, conpoBOXKIAmoIas JA0KIa,
cnocobcTByeT 0ojiee MOJHOMY [OHMMAHUIO W BOCHPHSTHIO ero cojepkanus. Crnaiiipl He
neperpyKeHsl nHpopMaruei, rpadhuuecKoe MpeCTaBICHUE O TUePKUBACT HAM0OJIee 3HAUUMBIC
MO3MIIUY BBICTYIUICHUS;

He 3auTeno:

[pesenrarnus odhopmiieHa ¢ OMUOKAMU, KOJIMYECTBO CIAMIOB HEIOCTATOYHO, ACITUPAHT CTPOUT
MOHOJIOTUYECKOE BBICKa3bIBAHME B COOTBETCTBUM C KOMMYHHUKATHMBHOW 3ajadeid, HO
BBICKA3bIBAHUE HE BCErJa JIOTUYHO, HMEIOTCA IOBTOPBI, IPUCYTCTBYIOT JIEKCUYECKHE,
TrpaMMaTHYeCKie W CTHIMCTHYECKHE OIMMOKW, 3aTpyIHSIONIME NOHUMAaHWE, B IIEJIOM pedb
TOHATHA, 00hEM BBICKA3bIBAaHUS 3HAUMTENBHO HIDKE TpeOyemoro. HedeTrko cdopmynupoBaH
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HayY4YHBIH BOIIPOC, HA KOTOPBIHA JOKJIAYUK HPEICTABISIET HE BIOJHE OOOCHOBAHHBIN OTBET B
KOHLIE BbICTyIJIeHMS. Her 4YeTkoW XapakTepUCTHUKU CTPYKTYphl [OKJIana, Kaxzaas Tema
HEJIOCTaTOYHO IIOJHO W II0CJIEJJOBATEIbHO PACKPHIBAETCS B XOJAE BBICTYIICHUS. DJIEMEHTHI
JIOKJIaga He BCeraa COEIMHEHBl CEMaHTHYECKMMH WIM TI'PaMMaTHYECKHMMH  CBS3SIMH.
[TpeseHTanus, conpoBoKAaomias JNOKIa, HE CHOCOOCTByeT Oojiee MOJHOMY HOHMMAHHIO W
BOCIIPUSITHIO ero cozaepxkanus. Cnaiasl B OOJNBIIMHCTBE CBOEM WM IEPErpyKeHbI
nHpOpManuell, Wi Mamo WH(POpPMATHBHEL ['paduyeckoe IpeAcTaBICHHE dYamle BCETO HE
HOAYEpKUBaeT HanboJsee 3HaYUMBbIC TO3HUIHH.

Dcce

3aureHo:

Crtporoe cobmonenue ¢popmara 3cce / HesHaunTembHBIE MOTPENTHOCTH B coOmoaeHnn popmara
scce. ANIEKBaTHOE HCIOJIb30BaHUE MPOPECCHOHANBHOM JeKCHKH. OTCYTCTBHE CMBICIOBBIX,
CTHJIMCTHYECKUX U JIEKCHKO-TPaMMAaTHYeCKUX OO0k / He3HaunTeIbHOE KONNYECTBO JIEKCHKO-
TpaMMaTHYECKHUX, CMBICIIOBBIX U CTHIIMCTHIECKHAX omNO0K (He 60mee 40%).

He 3aurteno:

Hecobmoaenne dopmara scce. HeanexkBaTHOE HCIONBb30BaHKHE MPOGECCHOHATBHON JICKCHUKU.
Hanuune rpyOBIX JEKCHKO-TPAMMATHYECKUX, CMBICIIOBBIX U CTHJIMCTHYECKUX Oomuook (40% u
bonee).

PedepupoBanue
HAay4YHOT'O TEKCTa

3aureHo:

Tounas nepenada paxkros. Bes pakTryeckast ”HPOpMaNus nepeaHa TOYHO U 0€3 UCKaKCHHI.
HmeroTcs He3HAUYNTENbHBIE HCKAKCHNS.

HeliTpanbHocTh u3M0:KkeHusi (JITnOO MpaBWIIbHAS Tepenada aBTOPCKOU Mmo3unnm). M3noxenne
HEHTpassHO MO0 aBTOPCKas OIEHKA OMHCHIBAEMBIX COOBITHH TepenaHa ImpaBmiIbHO. MMeroTes
HE3HAUNTENFHBIE OTKJIIOHEHUS OT HEHTPAIbHOTO TOHAa IJIMOO HE3HAYUTENBHBIC HCKAKEHUS
ABTOPCKOMU MO3UIIUH.

CBfI3HOCTDH H JIOTHYHOCTD. V3710)KeHHE CBA3HOE, CTPYKTYpa MPO3pavyHasi, JIOTHKA H3II0KCHHUS
MpoCiie)KUBaeTCsl. M310KeHHEe B IIEJIOM CBSI3HOE, HUMCIOTCS HE3HAYUTEIBHBIC HEIOCTATKU
HU3JI0KCHUA.

SI3bIkoBOE OopMIIeHHE (JICKCHKA, TPAMMATHKA, CTHJIb). JICKCHKO-rpaMMaTHUECKUE ONIUOKH
OTCYTCTBYIOT, HMCIOTCA TOJIBKO 1-2 He3HAUYUTEILHBIE TpaMMaTHYCCKUE U CTUIUCTHYCCKUEC
OINUOKH.

He 3auTeHno:

Tounas nepegaya ¢gakroB. lmeercs Oonee 5 cepbe3HBIX NCKaKEHIHA WIIA MHOXKECTBO MENKHX.
HeiiTpanbHocTs HM3i0:keHHsT (OO TIpaBIIIBHAS TIepelavya aBTOPCKOW Mmo3uImu). MmMerorcs
Cepbe3HbIC OTKJIOHEHUSI / MCKaKEHHS B HECKOJIBKUX MeCTaX. TeKCT He MOHST, THO00 aBTOpCKas
MO3ULUS UCKAXKEHA 10 HEY3HABAEMOCTH.

CBSI3HOCTH M JIOTHYHOCTh. B TekcTe UMEI0TCS Cephe3HbIe HAPYIICHUS JIOTUKU H3JI0KEHHS, YTO
CKa3bIBaeTCsA M Ha MOCTPOEHUM TEKCTa; UMEIOTCS 3HAUMUTENIbHBIE HEJOYETHI MPHU HMOCTPOCHUU
BBICKa3bIBaHWH. B TekcTe HE MPOCIEKUBACTCS HHUKAKOW JIOTUKH, TEKCT OECCBSI3€H WIH
HpeACTaBIsIeT cO00M HAOOP OTAENBHBIX HPEITIOKEHHH.

SI3bikoBOe odopmieHHe (JICKCHKA, rpaMMaTHKa, CTWib). Mmeercs Oombime 10 sekcuko-
IpaMMaTHYECKUX WIIH CTHIIMCTHYECKIX OMIHOOK.

ITuceMeHHBIH
epeBo/]
HAy4YHOTO TEKCTa

3auTeHo:

Copep:xaTejibHAs HICHTHYHOCTh TEKCTA NepeBoaa. DKBUBAICHTHBIHN [TEPEBOI:
coleprKareabHas HMICHTHYHOCTh TEKCTa IepeBoia. IIOrpemrHOCTH MepeBojJa HE HAPYIIAloT
00111eTO CMBICTIa OPUTHHAIIA.

Jlekcuyeckue acmekThl MepeBoaa. lcrmoyb30BaHWe 3KBUBaJeHTOB sl mepeBoaa 30-100%
TEKCTa

I'pamMaTHYecKkne acmeKThl MepeBOAa. OKBHBAJCHTHBIH TEPEBOJ C HCIIOJH30BAaHHEM
OCHOBHBIX TPAMMAaTHYECKUX KOHCTPYKIIMA, XapaKTEPHBIX JIJIS aKaJJEMHYCCKOTO CTHIIS PEUH.
CoOnoienne  A3bIKOBBIX HOPM M NPaBWJI  f3bIKa MEpPEeBOJA: CTHJIMCTHYECKAS
HIEHTHYHOCTH TeKcTa nepeBoaa. CoOroIeHUE I3bIKOBBIX HOPM U MPABUJI sI3bIKA TIEPEBOIA IS
30-100 % Ttekcra.

He 3auTeno:
Copep:xaTejbHAasA HICEHTHYHOCTDh TEKCTa nepeBoaa. HeskBruBaneHTHAs nepegaya CMbICTA:
OMIMOKH TIPEJICTABIISIIOT CO00M Ipyd0e NCKaKEHHE COIeP)KaHHs OpUTHHAIA.
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Jlekcuyeckue acneKkThl nepeBoaa. Vcnonb3oBanue 3KBUBajeHTOB MeHee ueM Juia 30% Tekcra
I'pamMmaruueckue acnekThl nepeBoa. Vcrnonbp3oBaHue rpaMMaTHUYECKUX SKBUBAJICHTOB MEHEE
yeM g 30% TekcTa

CoO101eHue SI3BIKOBBIX HOPM M MNPaBWJ  SI3bIKA MepeBOJa: CTHINCTHYeCKAs
WIEHTHYHOCTH TeKcTa mepeBoaa. CoOJro/IeHNE SI3BIKOBBIX HOPM W MPAaBWJI S3bIKA TEPEBOJA
meHee yeM Jiis 30% Tekcra.

[IpencraBnenue
HAYYHOTO
MIPOEKTa
(Research
Proposal)

3aureHo:

Crtporoe cobmrogenne QopmaTa TpEACTaBICHUS HAYYHOTO MpoekTa. Research proposal /
HesnauuTtenbHple MOrPEIIHOCTH B coOMtogeHUH (opMaTta. AJIEKBATHOE HCIOIb30BaHHE
npodeccHoHanbHONH JIeKCUKU. OTCYTCTBHE CMBICIOBBIX, CTHIHUCTHYECKHX U JIGKCHKO-
rpaMMaTHYecKux  omuOok. He3HaunTenpbHOE  KOJIMYECTBO  JIEKCHMKO-IPAMMATHYECKHX,
CMBICTIOBBIX W CTHJIMCTHYECKHX OmuOOK (He Oonee 40%). YcmemHoe M CHCTEMAaTHYECKOe
CJIe/IOBAHUE HOPMaM, IIPUHATHIM B HAYYHOM OOILIEHHH, [UIsl YCHEIIHOH paboThl B POCCUICKUX U
MEXKTyHAPOTHBIX HCCIICIOBATEIbCKIX KOJIJICKTHBAX. CdopmupoBaHHOE yMeHHe
CaMOCTOSTENILHO TPOBOJUTh Hay4YHbIE MCCIENOBaHMS IO COIJIACOBAHHOMY C PYKOBOJIUTEIEM
Ij1any, NpeaCTaBATh IMOJYYCHHBIC PE3YyJIbTAThI. YcnemHoe U cUCTEMaTHYECKOE MMPUMCHCHUC
HABBIKOB IUJIAHUPOBAHHA HAYYHOT'O MCCICIOBAaHUA, aHalin3a NOJYy4Ya€MbIX PE3YJIbTATOB U
(hOpMYIHPOBKH BBHIBOJIOB

He 3auTeHno:

Hecobmonenne (¢opmaTta mpencraBieHHs HaydHOro TmpoekTa. Research proposal e.
HeanexBaTHoe WHCIIONIB30BaHHE TPO(HECCHOHANBLHOW JeKcukH. Hammaue TpyOBIX JIEKCHKO-
IrpaMMaTHYECKUX, CMBICIOBBIX M CTHIHCTHYECKHX omuoOok (40% u Oomnee). dparmeHTapHOE
clejOBaHHE HOpPMaM, TPHHATBIM B HAyYHOM OOIMIEHWH TpH paboTe B POCCHUCKHX U
MEXTyHAPOIHBIX HCCIICAOBATEILCKUX KOJUIEKTHBAX. DparMeHTapHOE YMEHHE CaMOCTOSTEIHLHO
MIPOBOJIUTH HAYYHBIC UCCIICIOBAHMS 1O COTJIACOBAHHOMY C PYKOBOIUTEIICM ILIAHY, IIPEICTABIIATh
MOJTyYCHHBIC pe3yibTaThl. dparMeHTapHOEC NMPUMCHCHHE HABBIKOB IUIAHUPOBAHHS HAYYHOTO
HCCIICIOBAHMSI, aHAJIN3A MMOJTy9aeMbIX PE3YJIbTATOB U (OPMYJIUPOBKH BHIBOJIOB.

2. KoHTpoJIbHBIE 32IaHUA VISl TEKYIeH aTTecTAllMU

BoicTyniieHne Ha HaAy4YHOIl KOH(epeHIUun
dopmat BbIcTyI/IeHUs. PeKkOMeHIaIMH K MOAT0TOBKE BHICTYIJICHUS.
A Conference Talk Format (1)

—Title /author/bio data/ credentials/affiliation. (1 slide) A short, three - four sentences, no

more
statement

than one paragraph, biographical
about you. It should mention your present professional

responsibilities, previous experience relevant to the topic of your
presentation, and educational background.

— Forecast : Gist of the issue addressed (1 slide)
— Outline / Structure (1 slide)
— Background : Motivation and Problem Statement, Perspective Statement (1-2 slides)

— Addressing the Research Issue / Stating the Research Question / Hypothesis (1slide)

— Related Work / Theoretical Framework. Major concepts you build on in your paper. Primary
and Secondary Resources (1 slide)

— Methods and Techniques, e.g. a historical method, a comparative method, a statistical method,
etc. (1 slide)

— Body: Data analysis, Results, Key Insights (3 - 5 slides)

— Summary of the data analysis (1 slide)

— Conclusion — answering the research question (1 slide)
— Future Work (Optional)
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A Conference Talk Format (2)
A Generic Conference Talk Outline

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

o Title/author/affiliation (1 slide)

e Forecast (1 slide) Give gist of problem attacked and insight found (What is the one idea you
want people to leave with? This is the "abstract" of an oral presentation.)

e Outline (1 slide) Give talk structure. Some speakers prefer to put this at the bottom of their
title slide. (Audiences like predictability.)

e Background

oMotivation and Problem Statement (1-2 slides) (Why should anyone care? Most researchers
overestimate how much the audience knows about the problem they are attacking.)

oRelated Work (0-1 slides) Cover superficially or omit; refer people to your paper.

oMethods (1 slide) Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides) Present key results and key insights. This is main body of the talk. Its
internal structure varies greatly as a function of the researcher's contribution. (Do not superficially
cover all results; cover key result well. Do not just present numbers; interpret them to give insights.
Do not put up large tables of numbers.)

e Summary (1 slide)

 Future Work (0-1 slides) Optionally give problems this research opens up.

 Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in your talk total)
to answer expected questions. (Likely question areas: ideas glossed over, shortcomings of methods or
results, and future work.)

Conference Talk Instructions

e Present the structure and main points of your argument clearly at the beginning of the talk
and refer to them in the summary. Your audience should realize you have covered all the topics
mentioned at the beginning of the talk.

e Present your main points one by one in accordance with the talk outline. Check the
presentation points for consistency and logical arrangement. You should achieve complete
understanding of the intended meaning by the audience.

e Pause at the end of each point. Make it absolutely clear when you move to another point.
You can use both grammatical and semantic links. If the topic is important you may present a
concise summary, and then move on to another one.

e Focus on your key findings rather than all the results obtained. Emphasize your main
insights for the audience to appreciate them.

e  When presenting visuals and numbers provide interpretations to give insights. Do not let
the visual dominate the slide.

e The message of your PowerPoint presentation should be Simple, Visible,
Understandable.

e Simple - Use only essential phrases or words on a slide. Avoid presenting complete
sentences.

e Visible - PowerPoint text should be large enough to be easily seen by every member
of the audience. Consider your content and your target audience expectations when selecting
colors, lettering style, and layout.

e Understandable - Your presentation is to transmit your message in a clear and
adequate way. The background and font colors should be contrasting colors for ease of readability.
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The ideal color combination is a white background with a dark blue or black font.

e  Slides should include both text and some graphic images. A balance between white space
and text should be maintained.

e Avoid having too many slides, hence too many points in a presentation. Your listeners
might get overwhelmed, confused, and suffer from information overload.

e Your slides should not be overloaded with text. The main points should be presented in a
concise and explicit manner. People are supposed to listen to your oral presentation rather than read
from your slides. Use the text chart as a springboard for your talk.

e Reading your talk from PowerPoint slides should be avoided. You will fail to impress
your audience by your expertise and presentation skills. The attendees tend to stop listening and get
bored if the presentation is read from the slides.

e Try to make your presentation more memorable by interacting with your attendees,
eliciting feedback and responding adequately.

e  Rehearse your presentation, and ask for an expert’s feedback to rectify mistakes. Polish
your non-verbal skills.

e Arrive at the session room well in advance to download your presentation, check the
equipment and meet your moderator and co-presenters.

e  Make sure your talk fits into the allotted time of your presentation, typically 20 minutes.
The moderator will stop your presentation if you run over their time.

¢ During the Q&A session make sure your answers are concise and to the point, check if an
attendee has got you right.

2) Dcce (MoaeJb HANIMCAHUA)
IIpaBuiia cocraBieHus u opopmiieHus 3cce
Academic Essay Writing Requirements
Independence of thought
Discussion, analysis, evaluation, and argument must all demonstrate your ability to interpret,
understand and critique from a unique perspective. Challenge assumptions and explain the reasoning
behind your contentions.
Conceptual thinking
Do not be tempted to critique the academic literature through vague and impressionistic
approaches; demonstrate instead a genuine conceptual engagement.
Compelling conclusions
You need to ensure that your arguments and conclusions are plausible and convincing.
Weigh evidence, analyse arguments and develop your own position.
Substantial originality
Evidence of genuine originality is expected and ensures top marks. The most essential
element of academic work is confidence in your intellectual acuity.
Research skills
Go beyond the reading lists provided by lecturers to demonstrate your initiative in finding
your own sources. Use internet resources, become familiar with useful journals, and follow the
footnotes.
Operate within the academic conventions
You should be good at your understanding of appropriate referencing, attribution of
borrowed ideas and the proper approach to research. Do not let minor errors erode the credibility of
your essay.
The academic register
Spelling, punctuation and grammar are taken for granted.
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The major linguistic concerns at this level are those of tone and style. An academic register
is based on precision, formality, thorough understanding of subject-specific vocabulary, and on
avoidance of familiarity and inappropriate use of the first person.

Immaculate presentation
Perhaps seemingly trivial, presentation should not be disregarded. Demonstrate scholarly
professionalism through due care and attention to all aspects of your work.

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow customers'
instructions and their requirements regarding essay length and number of words and overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork" for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in your
body paragraphs. For a short essay, presenting supporting ideas during the introduction is optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs should
work together to prove your thesis. If you are writing a longer paper, you will have more than three
body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

Types of Academic Essays

Academic writing can be categorized into four main types of essays that serve unique purposes;
however, some might share similar structures. With that being said, the four academic essay types are
narrative, descriptive, expository, and persuasive.
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Expository and persuasive types are most commonly seen in university curriculums, as they are
more scientific and objective. Narrative and descriptive are more subjective and engage your
creativity. Now, let’s break down each type.

Narrative Essay

This is a type of writing that requires the author to create a compelling story of practically
anything imaginable. In other words, it is a super condensed version of a novel. As one is required to
show their creative abilities, constant use of strong adjectives will enhance the audience's perception
of the topic and help paint a graphic picture. Alongside telling a compelling story, a well-written
narration should present a point that is “written between the lines.” Ideally, after reading the entire
narrative paper, a clear message or theme should be extractable from the text. By doing this, you are
motivating the reader to read it entirely, as it ¢

In short, the author chooses a specific thing, experience, emotion, or idea and describes it to the
reader. Just like with narrative writing, this style requires the author to be subjective and creative.
And, just like a narrative essay, you are meant to draw a picture in the audience’s eyes. Carefully
selected and powerful words are essential to writers’ success, as the paper must evoke a certain feeling
in the reader and connect them to the object of discussion. When the audience comprehends the subject
matter well and the contents of the paper defines the term in question, one can be sure that they have
written a stellar descriptive paper.

Expository Essay

This is a type of academic writing used to create a spotlight on a matter using grounded
information and facts. Sufficient evidence should follow all information provided. An expository
paper is no place for opinions or personal views on things. A quality paper should use analysis that
consists of factual information on the subject. The author's primary job is to inform and educate the
reader with coherent writing and understandable logic. As an example, our “How to Write an
Academic Essay” article could be considered a branch of expository writing.

Persuasive Essay

Last but not least, writing a persuasive (also known as argumentative) paper requires one to
embrace the role of a salesman (or saleswoman). You have an opinion, project, or an idea which you
have to sell to a reader. The logic behind how you supply the reader with the information should be
impenetrable, leaving them with no doubt that what you are expressing is the only truth they need to
know. Cater your points carefully to avoid being pushy, and hide your sales tactic behind well thought
out sentences. When it comes to defending an argument, you can use logical tactics, emotional tactics
or a mix of both; this depends on what you are attempting to argue.

Good Academic Essay Topics

Logically, topics will vary based on the style of writing one is creating. Sometimes, you can
find the same topic within separate academic essay categories, but the main content will always vary
dependant on which category of paper you will write about. That being said, here are some good
academic essay topics for high school and college students:

Narrative Essay Topics

» Describe a time you overcame adversity. Explain the situation and how you handled it.

e Talk about a passion that is rooted deeply in your personality and would make you feel
incomplete if it disappeared.

« Create a story that teaches the importance of honesty and integrity.

« Create a story that illustrates the value of hard work and discipline.

Descriptive Essay Topics

e In your own words, define love.

o What constitutes a hero or heroic action?

e Describe a genius. What are examples of genius acts?

e Describe a businessperson. What traits do they possess?
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Expository Essay Topics

o What effect has social media had on interpersonal relationships and communication?

o What are some strategies society can use to reduce the growth and dangers of global warming?
o What methods can society implement to prevent and punish cyber-bullying?

o What are the main causes of racism in today’s society?

Persuasive/Argumentative Essay Topics

« Provide an argument as to whether or not the death penalty should be abolished.

« Should we give animals more rights, instead of treating them as mere property?

 Should the United States have stricter gun control policy?

3) PepepupoBaHue HAYyYHOT 0 TEKCTA
PexoMeHnaanum mo cocraBjJeHHI0 aHHOTALUMH

Definition

An academic summary is a concise representation of an academic text. The summary’s purpose
is to enable the reader to determine, in a limited amount of time, if and why a paper, chapter or book
is worth reading.

An academic summary is different from an abstract. An abstract is a brief representation of the
main results and conclusions of the study. An academic summary characteristically shows the
(argumentation) structure of the text; the skeleton of the argument skeleton.

The summary should be a flowing text, written in your own words. This means that copying
exact phrases from the original text is not permitted. Moreover, the text should be written in well-
formulated Dutch or English, and intelligible to an audience that is not acquainted with the original
text.

Steps in Composing a Summary

The primary purpose of a summary is to "give an accurate, objective representation of what
the work says." As a general rule, "you should not include your own ideas or interpretations."
"Summarizing condenses in your own words the main points in a passage:

1. Reread the passage, jotting down a few keywords.

2. State the main point in your own words and be objective: Don't mix your reactions
with the summary.

3. Check your summary against the original, making sure that you use quotation

marks around any exact phrases that you borrow." -Randall VanderMey, et al.
"Here...is a general procedure you can use [for composing a summary]:
Step 1: Read the text for its main points.
Step 2. Reread carefully and make a descriptive outline.
Step 3: Write out the text's thesis or main point. . . .
Step 4. Identify the text's major divisions or chunks. Each division develops one of the stages
needed to make the whole main point. . . .
Step 5. Try summarizing each part in one or two sentences.
Step 6: Now combine your summaries of the parts into a coherent whole, creating a condensed
version of the text's main ideas in your own words." (John C. Bean, Virginia Chappell, and Alice M.
Gillam, Reading Rhetorically. Pearson Education, 2004)
Characteristics of a Summary
"The purpose of a summary is to give a reader a condensed and objective account of the main
ideas and features of a text. Usually, a summary has between one and three paragraphs or one hundred
to three hundred words, depending on the length and complexity of the original essay and the
intended audience and purpose. Typically, a summary will do the following:
o Cite the author and title of the text. In some cases, the place of publication or the context
for the essay may also be included.
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o Indicate the main ideas of the text. Accurately representing the main ideas (while omitting
the less important details) is the major goal of the summary.

o Use direct quotations of keywords, phrases, or sentences. Quote the text directly for a few
key ideas; paraphrase the other important ideas (that is, express the ideas in your own words.)

e Include author tags. ("According to Ehrenreich" or "as Ehrenreich explains") to remind the
reader that you are summarizing the author and the text, not giving your own ideas. . . .

e Avoid summarizing specific examples or data unless they help illustrate the thesis or main
idea of the text.

e Report the main ideas as objectively as possible

A ChecKklist for Evaluating Summaries
"Good summaries must be fair, balanced, accurate, and complete. This checklist of questions
will help you evaluate drafts of a summary:

e Is the summary economical and precise?

o Is the summary neutral in its representation of the original author's ideas, omitting the writer's
own opinions?

o Does the summary reflect the proportionate coverage given various points in the original text?

e Are the original author's ideas expressed in the summary writer's own words?

o Does the summary use attributive tags (such as "Weston argues') to remind readers whose ideas
are being presented?

e Does the summary quote sparingly (usually only key ideas or phrases that cannot be said
precisely except in the original author's own words)?

o Will the summary stand alone as a unified and coherent piece of writing?

e Is the original source cited so that readers can locate it?" -John C. Bean

Introduction Sentence Examples for an Article Summary

In "Cats Don't Dance," John Wood explains ...

John Wood, in "Cats Don't Dance," explains ...

According to John Wood in "Cats Don't Dance" ...

As John Wood vividly elucidates in his ironic story "Cats Don't Dance" ...

John Wood claims in his ironic story "Cats Don't Dance" that ...

Combine the thesis of the article with the title and author into your first sentence of the summary.
Reference the following sentence as an example.

In "Cats Don't Dance," John Wood explains that in spite of the fact that cats are popular pets
who seem to like us, felines are not really good at any activities that require cooperation with someone
else, whether that is dancing or sharing.

If possible, your first sentence should summarize the article. The rest of your summary should
cover some of the central concepts used to support the thesis. Be sure to restate these ideas in your
own words, and to make your summary as short and concise as possible. Condense sentences and
leave out unimportant details and examples. Stick to the important points.

How to Quote the Author of an Article

When you refer to the author for the first time, you always use their full name. When you refer
to the author after that, you always use their last name. The following examples show how to use the
author's name in an article summary after you have already introduced them.

Johnson comments ...

According to Wood's perspective ...

As Jones implies in the story about ...

Toller criticizes...

In conclusion, Kessler elaborates about ...

You don't need to use an author's title (Dr., Professor, or Mr. and Mrs.), but it does help to add
their credentials to show they are an authoritative source. The sentences below show ways to do this.
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In "Global Warming isn't Real," Steven Collins, a professor at the University of Michigan,
claims that ...

New York Times critic Johann Bachman argues in "Global Warming is the Next Best Thing for
the Earth" that ...

If you are discussing the ideas of the author, you always need to make it clear that you are
reciting their ideas, not your own.

How to Introduce the Ideas of the Author in an Article Summary

o Use author tags

» Use mentions of "the article" or "the text"

o Add the page number that the information is found on in parenthesis at the end of the sentence

Using Author Tags

In writing your summary, you need to clearly state the name of the author and the name of the
article, essay, book, or other source. The sentence below is a great example of how to do this.

According to Mary Johnson in her essay, "Cats Make Good Pets," the feline domestic
companion is far superior to the canine one.

You also need to continue to make it clear to the reader when you are talking about the author's
ideas. To do this, use "author tags," which are either the last name of the author or a pronoun (he or
she) to show you are still discussing that person's ideas.

Also, try to make use of different verbs and adverbs. Your choice of author tag verbs and adverbs
can contribute to the way you analyze the article. Certain words will create a specific tone. See the
tables for a selection of different word choices.

List of Author Tags
Says Explains Comments
Persuades Suggests Understands
Argues Reminds Helps us understand
Elucidates Presents Intimates
Concludes Presents the idea Creates the impression
Criticizes Defines Highlights
Concedes Shows States
Thinks Admits Lists
Notes Analyzes Disagrees
Observes Points out Emphasizes
Discusses Identifies Implies
Insists Responds Shows
Proves Rejects Suggests

Adverbs to Use with Author Tags
Conclusively Expressively Realistically
Tightly Angrily Radically

35



Conclusively Expressively Realistically
Clearly Dutifuly Evenly
Occasionally Quickly Ironically
Honestly Eagerly Elegantly
Sharply Rarely Loosely
Exactly Happily Hastily
Perfectly Sternly Unexpectedly
Sometimes Never Justly
Devotedly Finally Warily
Wearily Completely Fully
Doggedly Iconically Sarcastically
Seriously Carefully Politely
Hayunble TeKcThI 1J14 peepupoBaHus
What Does Ought Imply?

Knows-knows principles in epistemology (KK principles for short) say that if you know some
proposition, then you are in a position to know that you know it. This paper will examine the viability
of analogous principles in ethics, which I will call ought-ought principles (OO principles for short).

Here are three reasons to be interested in the project of examining the viability of OO
principles. First, there has been a large amount of work done on the structural relationships among
first-order moral obligations, for instance, on whether it is possible to have conflicting moral
obligations. But there has been comparatively less work done on the relationship between first-order
and higher order moral obligations, so this area is ripe for investigation.

Secondly, several epistemologists have recently offered new defences of KK principles and of
other related principles. Meanwhile, there has recently been an increased interest in examining
analogies between ethics and epistemology. Given these developments, it seems natural to examine
whether defences of KK and related principles carry over to OO principles.

Third, the issue of whether there are viable OO principles is relevant to a longstanding debate
in ethics. The debate, which is sometimes known as the actualism/possibilism debate, involves cases
in which characters are trying to decide whether to take on obligations that they can but won’t fulfil.
For instance, one such character, Professor Procrastinate, is invited to write a book review; it would
be best if he accepts and then writes it, but in fact, if he accepts, he will procrastinate and fail to...

The OO principles I am discussing use the word ‘ought’ so I will start by clarifying what sense
of ‘ought’ I am interested in. [ will be using the all-things-considered objective moral sense of ‘ought’.
By this I mean the moral ought that takes all relevant information into account, not merely the
information that the subject possesses, and is not overridden by some other moral ought.
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The Role of Emotions in Moral Change

There is a distinguished tradition extending from British sentimentalism to contemporary
moral psychology of defending resentment as a rational, even healthy, social emotion by connecting
it to a sense of wrongdoing and a call to others for acknowledgment. While recognizing the many
ways resentments can go awry (Adam Smith notes we get angry ‘even at the stone that hurts us’, this
tradition urges that resentment is an essential social emotion, protecting welfare and expressing self-
worth in the face of wrong- doing. A central theme recurring over the centuries is that resentment
plays a defensive function. The early moralists expressed this through metaphors of battle: Bishop
Butler saw resentment as ‘a weapon, put in our hands by nature, against injury, injustice, and cruelty’
(2006: Sermon VIII) and Thomas Reid viewed the passion as ‘a kind of defensive armour, given by
our Maker to guard us against injuries and deter the injurious’. Variations on the theme of moral-
emotional defence persist today, though the battle metaphors have been largely replaced with cooler
language: resentment defends ‘normative expectations’, protects the ‘values of the self” and upholds
‘relations of accountability’. The defensive theme captures something deep about resentment: in
resenting, one refuses to remain merely passive, insisting upon one’s bodily, psychic and normative
integrity in the face of its denial. Yet unwavering attention to resentment’s defensive aspect risks
overshadowing a second theme, according to which emotional responses like resentment can play a
creative role, not only defending an agent’s already held values and norms, but contributing to the
development of new ones. This paper seeks to foreground and defend a version of the latter theme, by
posing a question concerning its relation to the former: How do the views of resentment as (a)
defensive of existing norms and (b) creative of new ones fit together into a unified conception of the
emotion?

Kant’s Conception of Experience

Recent commentary on Kant’s views on perceptual experience has been dominated by the split
between ‘conceptualist’ and ‘non-conceptualist’ camps. At the core of this debate is a disagreement
over the role of the understanding in perceptual experience. In broad terms, non-conceptualists argue
that, for Kant, perceptual experience rests on a primitive level of awareness of external objects
(identified with what Kant calls ‘intuition’, Anschauung), which involves neither concepts nor any
synthetic activity by the understanding. Conceptualists reject this: on their view, all cognitive contact
with the world of experience (at least for creatures like ourselves, neither gods nor brutes) involves
concepts, or at least the understanding.

As we will argue, our approach offers a potentially attractive middle ground between these
two positions. On our approach, intuition, considered as a faculty for receiving a spatiotemporally
ordered manifold of sensations, may indeed be independent of the understanding. Thus, we are not
committed to radical versions of conceptualism, according to which the understanding somehow
constitutes sensibility, perhaps by giving it its spatiotemporal form [a view argued for by Longuenesse
(1998), and at least implicit in Allison (2004), McDowell (1994, 1998), and Strawson (1958), among
others].

To that extent, then, our approach is friendly to non-conceptualist readings of the Critique. But
non-conceptualism comes in different flavours. According to commentators such as Allais (2015) and
McLear (2015, 2016), the best way to develop non-conceptualism is to see Kant as a proponent of a
na‘ive realist and anti-representationalist view of experience, of the sort defended by Martin (1998,

37



2002, 2006), Campbell (2002, 2014), Travis (2004), and Brewer (2011) among others. For reasons
that we will explain below, we agree that a na‘ive realist reading of Kant is attractive.

Civilized man

Civilised man, or so it seems to me, must feel that he belongs somewhere in space and time;
that he consciously looks forward and looks back. And for this purpose it is a great convenience to be
able to read and write.

For over five hundred years this achievement was rare in Western Europe. It is a shock to realise
that during all this time practically no lay person, from kings and emperors downwards, could read or
write. Charlemagne learnt to read, but he never could write. He had wax tablets beside his bed to
practise on, but said he couldn't get the hang of it. Alfred the Great, who was an exceptionally
clever man, seems to have taught himself to read at the age of forty, and was the author of several
books, although they were probably dictated in a kind of seminar. Great men, even ecclesiastics,
normally dictated to their secretaries, as they do today and as we see them doing in tenth-century
illuminations. Of course, most of the higher clergy could read and write, and the pictures of the
Evangelists, which are the favourite (often the only) illustrations of early manuscripts, become, in the
tenth century, a kind of assertion of this almost divine accomplishment. But St Gregory, who looks so
intensely devoted to scholarship on a tenth century ivory St Gregory himself is credited with having
destroyed many volumes of classical literature, even whole libraries, lest they seduced men's
minds away from the study of holy writ. And in this he was certainly not alone. What with
prejudice and destruction, it's surprising that the literature of pre-Christian antiquity was preserved at
all. And in fact it only just squeaked through. In so far as we are the heirs of Greece and Rome, we got
through by the skin of our teeth.

IIpn mnpoBeneHMM TEKyIIEM M MPOMEKYTOYHOW aTTECTAlMd MOTYT HCIIOIb30BAThCS
ayTeHTUYHbIE TEKCTHI U3 MOHOIpa(uil, HAY4YHBIX CTaTeH, N3y4aeMbIX aCIUPAHTAMH B XOJI€ 3aHATHH
Y HAy4YHBIX UCCIICIOBAHUMN.

4) IlepeBoa HAYYHOI'0 TEKCTA

PexoMeHnanum mo nepeBoay aKajgeMH4eCKOro TeKCTa

Academic texts play a unique role in the lives of people around the world. These texts are
unlike any other documents. Academic works span a number of genres, styles, and purposes. From
theoretical to technical, and from liberal arts to the hard sciences, these texts are meant to shape
thought and challenge imagination. They are meant to inspire and indoctrinate, to editorialize and to
entertain.

The very nature of an academic text provides some serious challenges for translators, and some
fields of study encompass many more complex issues than others. While all translations require
diligence, academic texts are in a league of their own.

Consider the variations in style and content. The hard sciences (physics, chemistry, geology,
etc) are highly technical in nature. Concepts are predominately universal and do not vary based on
region or language. Literary fields, however, are filled with colloquialisms and figurative language
that is often very hard to convey from one language to another. Subject matter that makes sense in one
culture may be completely lost on another. Social sciences bring in yet more challenges. Topics cover
ideologies and concepts that vary with time and place and rarely mean the same thing from one country
to the next.

Challenges of Academic Translation

There is not a single list of all the challenges a translation service faces when preparing an
academic text for translation. Many questions must first be answered.
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Number of Charts,

Text style G, o, Period Language
Text format Audience . Ideological
adjustments
Purpose Dqgree it Cultural adjustments
acculturation

The answers to these questions will determine the extent to which machine-assisted translation
systems can be used on a document. The more technical and universal the text, the more beneficial
CAT services are to the translator. Texts that have less lexical standardization and clarity are not as
well suited for this type of translation service.

Many texts in the humanities, especially the social sciences pose special challenges. These
texts often deal with terms, ideas and concepts that are understood in a single region, were understood
during a particular period or have highly contrasted meanings within conflicting cultures. This means
that many times the standard adjustments made to localize a document and create cultural relevance
would not be applied to these texts.

There is also the temptation to modernize text. When dealing with history or past eras, putting
modern concepts, ideas, beliefs, or even lexical and grammatical items could be considered
anachronistic.

Most translators want their documents to read like an original document. Academic texts often
do not lend themselves to this luxury. The very nature of academic texts often implies that the target
audience is reading the document to learn something and must adjust themselves to the document and
not the other way around. In this case, it is okay for the translation to actually sound like it is a
translation.

Notes to Consider Prior to Translation

Before you translate an academic text, there are a number of things you want to consider that
many other translation services do not have to worry about.

1. Do you have the rights to the text: This is easiest if you are the author; even then, if
you do not have full international publication rights you still may be facing an up-hill battle. If the
work is already published, you may need a contract with the publisher as well. Further, you must make
sure all publication rights are secure not just in your home country, but internationally. There are vast
differences in publication requirements from country to country.

2. Terminology: Decide up front whether you are going to have your words, phrases, and
concepts localized or if they will remain as they are even in the target language. The same concept
goes for the modernization of text; do you want your text to read just like you wrote it, even if it is
out of date stylistically or grammatically? Or, do you want your work updated. Hint: if the text is
about people of the 1920’s, you don’t want things modernized.

3. Technical jargon, abbreviations, and the like face the same questions as terminology:
Should these literary devices be footnoted and explained, transcreated, or transliterated? Unlike other
fields, archaic and out of place devices are often not used inappropriately or as a stylistic element, but
it may be required by the content of the text.

4. Subject matter: If your subject matter is specialized, you want to ensure your
translation service employs translators with expertise in your field. Knowing the “language” of the
field ensures that words are properly used and applied. “Vector” means something very different to a
biologist and physicist. It means something different still to a social scientist. A literary text may
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choose any of the above based on the content of the story. A single letter could change an entire
mathematics or scientific formula, while an inaccurate transcreation of a manifesto could dramatically
alter the intent of a philosophical paper.

5. Syntax: Within most translation areas, translators are given the freedom to make
adjustments according to culture and localization needs. In academic texts, this can be very damaging
to the content. Many authors express their emotions and intent as much through syntax as they do
lexical selection and terminology. While long flowing sentences may not be favored in English, to
break up an highly complex, longer sentence from a different language during translation may destroy
the spirit of the message. Within business documents, the “foreignness” of translated documents may
not be appropriate, but in many academic texts, to lose it may be highly detrimental.

6. Ideology: Academic texts by their nature are meant to share a viewpoint, teach a
concept, or promote thought. These concepts often cause ideological conflicts. In most translations,
the globalization and localization of texts would alter information to limit cultural conflict and avoid
offense. Many times academic texts are offensive by design and the creation of culturally sensitive
text may compromise the very concept the author sought to promote.

There are many challenges involved in translating academic texts. Even still, they are
translated successfully every day. When choosing a translation service, you need to know the
questions that need to be asked, the answers you need to hear, and the service that need to be provided
in order to ensure your project meets your academic translation needs.

IIpumepHbIe HAYYHbIE TEKCTHI AJ18 MHCbMEHHOT0 MepeBoaa

Augustine: Wisdom, Happiness, and God

Augustine takes for granted that philosophy, the pursuit of wisdom, has just one aim:
happiness. This was the common assumption in late antiquity, shared by the Epicureans, the Stoics,
and the skeptics. Augustine had little interest in nature philosophy and eventually turned away from
it as Socrates had done. It could not make one happy.

What does interest Augustine intensely is the soul, for happiness and unhappiness are clearly
conditions of the soul. How does Augustine understand happiness? That soul is happy which possesses
what it most desires, provided that it most desires what wisdom approves.

Just as it is agreed that we all wish to be happy, so it is agreed that we all wish to be wise, since
no one without wisdom is happy. No man is happy except through the highest good, which is to be
found and included in that truth which we call wisdom.

You cannot be happy unless you have what you desire; yet having what you desire does not
guarantee happiness, for you must desire the right things. Certain things, if they are desired and
attained, will produce misery rather than happiness. Augustine knows this from bitter experience.

Moreover, the appropriate objects of desire must be things that cannot be taken away from us
against our will, and they must be enduring. If they could be taken away from us, we could not be
secure in the enjoyment of them; and if they could fade or disappear on their own, we would fear their
prospective loss even if we had them. What makes for happiness must last. These are among the truths
that wisdom teaches.

But again, we need to backtrack a bit. For, as we have seen, some philosophers—the skeptics—
doubt whether any such truths can be known. Augustine himself had been attracted to skepticism for
a time and saw that he had to refute it for anything else to stand firm. So, we must take another logical
step backward.

Can the skeptical objections be met? Augustine believes they can be met, and decisively so.
Knowledge and certainty are possible; skepticism is mistaken. Truth is available to us, at least to this
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small extent. And notice what this truth is about: his own existence, his thought, and his feelings. In
short, the first thing we know for certain concerns ourselves and, in particular, the soul.

Let us review. We want to be happy, and to find happiness we desire to be wise. Wisdom will
tell us what the highest good is. Possession of this good will make us happy. Such a good must be
eternal, available to all, and superior to ourselves.

Civilization

At certain epochs man has felt conscious of something about himself- body and spirit which
was outside the day-to-day struggle for existence and the night-to-night struggle with fear; and he
has felt the need to develop these qualities of thought and feeling so that they might approach as
nearly as possible to an ideal of perfection — reason, justice, physical beauty, all of them in
equilibrium. He has managed to satisfy this need in various ways — through myths, through dance and
song, through systems of philosophy and through the order that he has imposed on the visible world.
The children of his imagination are also the expressions of an ideal.

Western Europe inherited such an ideal. It had been invented in Greece in the fifth century
before Christ and was without doubt the most extraordinary creation in the whole of history, so
complete, so convincing, so satisfying to the mind and the eye, that it lasted practically unchanged
for over six hundred years. Of course, its art became stereotyped and conventional. The same
architectural language, the same imagery, the same theatres, the same temples — at any time for five
hundred years you could have found them all round the Mediterranean, in Greece, Italy, France, Asia
Minor or North Africa. If you had gone into the square of any Mediterranean town in the first century
you would hardly have known where you were, any more than you would in an airport today. The
so-called Maison Carrée at Nimes is a little Greek temple that might have been anywhere in the
Greco-Roman world. Nimes isn't very far from the Mediterranean. Greco-Roman civilization
stretched much further than that — right up to the Rhine, right up to the borders of Scotland, although
by the time it got to Carlisle it had become a bit rough, like Victorian civilisation on the North-West
Frontier. It must have seemed absolutely indestructible. And of course some of it was never destroyed.
The so-called Pont du Card, the aqueduct not far from Nimes, was materially beyond the destructive
powers of the barbarians. And a vast mass of fragments remained — the Museum at Aries is full of
them. 'These fragments have I shored against my ruin." When the spirit of man revived, they were
there to be imitated by the masons who decorated the local churches: but that was a long way off.

Human Nature and its Corruption

What is man? He is a creature of God, like all other creatures. If we look to the biblical story
of creation, we are told that God “formed man of dust from the ground, and breathed into his nostrils
the breath of life”. It seems that human beings are here conceived as material beings— living bodies.
Perhaps it is possible to understand the “breath of life” as the creation of an immaterial soul, but this
seems strained. The Platonistic tradition, however, is unequivocal: A person is an immaterial soul,
who may for a time inhabit a body.

Augustine’s thought about human nature is thus pulled in two directions as he tries to reconcile
these traditions. In trying to remain true to the biblical tradition, he emphasizes that a human being is
a unitary being: one thing. God did not create a soul when he took up the dust of the earth; he created
man. But Augustine also believes in the soul and accepts Platonic arguments about its immateriality
and its distinctness from the body. But if man is one thing, how can he be composed of two things?
Aristotle solves this problem by considering the soul to be the form of a certain kind of living body;
in the thirteenth century Thomas Aquinas will adapt this solution in his Christian Aristotelianism. But
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Augustine, drawing on the Platonic tradition, cannot take this line. The result is an uneasy
compromise. Man is one being, created by God, but he is composed of both body and soul, each a
distinct created being.

How, then, are soul and body related to each other? Augustine tries to answer this question in
the very definition of a soul.

But if you want a definition of the soul, and so ask me—what is the soul? I have a ready
answer. It seems to me to be a special substance, endowed with reason, adapted to rule the body.

So a soul is, by its very nature, suited to “rule the body” by virtue of possessing reason. Clearly,
the soul and its powers are superior to the body. This fact is crucial to Augustine’s view of the human
predicament—of what stands in the way of our happiness and how we may after all attain it.

We are created by God and so, by nature, are something good. Yet on all sides we find
ourselves involved in evil. We are created in the image of God’s justice, yet we act unjustly. We are
created for happiness, but we find ourselves miserable. Why? The biblical answer is that we have
sinned. This seems precisely the right answer to Augustine. But, again, he wants to understand what
that means. Augustine’s analysis of sin and the way to blessedness draws on his own experience.

Confucius

Confucius was born in 552 or 551 B.C. under circumstances that gave no hint of how
profoundly he would shape Chinese civilization. Some traditional accounts credit him with royal
ancestors in the state of Song, but by the time of his great grandfather, the family had moved to the
small state of Lu in what is now eastern China. The family settled near the city of Qufu, where it fell
into poverty. Ancient sources say that he grew up impoverished and, as a young man, supported
himself with various menial jobs.

Despite such humble beginnings, Confucius acquired a deep knowledge of genteel traditions
that were already ancient by the time he was born. These included the rituals and stories of the Zhou
dynasty and of the earlier sage kings. According to Confucius, this first stage of his development took
fifteen years.

When, upon completing his initial education, he “took his place in society,” Confucius
established himself as a person of some repute in his native state of Lu. He became part of a rising
social class of scholar-officials known as shi, who advised various hereditary rulers during the later
Zhou dynasty. Confucius held a government position in Lu at some point, but political chaos there
forced him to travel from state to state struggling to find a ruler who would put his ideas into practice.
By 484 B.C., having failed to convince any ruler to follow his philosophy, Confucius returned to Lu,
where he spent the rest of his days teaching and (according to tradition) editing or compiling books
that later became the Confucian classics. His disciples came to call him Kongzi, which means “Master
Kong.” He died in 479 B.C., a decade before Socrates was born, presumably unaware that his life’s
work would transform China forever.

After Confucius died, his students compiled his sayings, along with various anecdotes about
him, into a collection known as the Analects. One rarely finds in the Analects the sort of dialectical
or discursive reasoning so common in Greek philosophy. In this respect, the Analects resembles
Heraclitus’ aphorisms more than it resembles Plato’s dialogues or Aristotle’s treatises. Each passage
presents one or more ideas—sometimes clearly, sometimes cryptically—but understanding those
ideas and the reasoning behind them re- quires reading different passages together. Taken together,
the Analects provide the first expression in China of a rational, systematic set of answers to
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distinctively philosophical questions—in this case, questions about how to live and how to organize
society.

The book focuses mainly on being a good person, on the finer points of rituals and etiquette,
and on the various social relationships that people occupy. For Confucius these topics lie at the very
heart of good government.

[Ipy npoBeneHuM TEKymed W MNPOMEKYTOUHOM aTTECTAllMM MOTYT HCIOJIb30BaThCS
ayTEHTUYHBIE TEKCTHI U3 MOHOTpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATHIH
U HaY4YHBIX HCCIIEOBAaHUH.

5) IlpoexTt HayuHoro uccijaenoBanus (Research Proposal)

PexoMeHIauMy 0 HAMUCAHUIO MPOEKTA HAYYHOT0 HCCJIeI0BAHUS

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do I want to address or what question(s) do I want to answer?"
- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do I need to collect?"

"What methods will I use to collect the data and how will I justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will [ analyze my data?"

"What results do I expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample
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IIpuMep npoeKkTa HAYYHOI'0 HCCIe0BAHUSA

Title of research:

An investigation into the barriers to and priorities for research development in health
librarianship.

Objectives:

o To identify key barriers to and priorities for research development in health
librarianship

o To administrate a national electronic survey to health librarians and information

specialists in England, Scotland and Wales.

Please give a brief justification of your proposed research project:

The question this study aims to answer is: What are the barriers to and priorities for research
development in health librarianship? This question has been given minimal levels of consideration in
the professional literature to date and is a question of importance for a number of reasons. There is
now a growing literature base that recognizes the need for librarians to engage more with research
(Powell, Baker et al. 2002; Juznic and Urbanija 2003; Koufogiannakis and Slater 2004;
Koufogiannakis and Crumley 2006). Within the current context of health librarianship strategies are
needed to engage with this more fully and in order to effectively address the associated issues that
relate to improved decision making skills, evidence based practice, and the improvement of patient
care. This is particularly pertinent in light of the recent Hill Report (Hill 2008, p35) which specifically
recommends that “research to measure the impact of the application of best available evidence in
decision making should continue to be pursued vigorously and routinely by health librarians, in
partnership with researchers’.

Much of the work health librarians are involved with is directly linked to evidence based health
practice, and evidence based medicine and research forms a substantial aspect of this (Eldredge 2000;
Hill 2008). Whilst there is a demand on health professionals to justify and base their practice on
robust research based evidence, there is little evidence that health librarians are engaging with this in
relation to their own professional practice. Largely, their involvement with evidence based practice
is linked directly to health practice rather than the practice of librarianship. The lack of evidence based
practice in librarianship jeopardizes the credibility of health librarians in their involvement with
evidence based health practice and it is widely reported that increased engagement with evidence
based librarianship amongst the profession is becoming increasingly important. For health librarians
to credibly support evidence based health practice / medicine it is arguable that the profession should
be able to demonstrate evidence based practice in relation to its own professional practice (Eldredge
2000; Booth and Brice 2003; Grant 2003). This is particularly relevant since the end purpose of health
librarianship is directly linked to the improvement of patient care (Hill 2008). For health librarians to
take a truly evidence based approach to their professional practice, increased engagement with
research activities is necessary. At present however, there is little evidence that health librarians are
engaging with research in relation to their own professional practice (Booth 2002; Booth and Brice
2003). Whilst some small pockets of active engagement exist, largely this remains a specialist interest
area rather than something that is taken on board profession-wide (Booth 2002). Reluctance to
conduct research in relation to health librarianship (rather than health practice) within the profession
i1s widely documented (Booth 2002; Booth 2003). However, with the exception of a generic study
(McNicol and Nankivell 2003) which aimed to survey librarians from all subject disciplines and which
had poor coverage of health librarians, the reasons behind this have not as yet been fully investigated.

The study by McNicol and Nankivell (2003) identified the LIS research agenda to be poorly
organised and lacking in direction. It is expected that in carrying out this study a deeper understanding
of the reluctance amongst health librarians to engage in research and other related issues they perceive
create barriers to their engagement with research activity will be gained. The study will also aim to
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investigate what they feel are the priorities for research development to aid this current situation. It is
anticipated that from the data collected, a clearer and deeper understanding of the issues can be
acquired. This will inform the development of a framework which will provide clarity and direction
for the profession. Furthermore, it will make recommendations as to how best research development
can be taken forward in the profession based on sound evidence derived from the population to which
it concerns. The use of a large scale electronic web based survey method will help to acquire a valid
data set which is expected to make a substantial and effective contribution to answering the research
question. The results and recommendations will be widely disseminated through a variety of
appropriate channels.
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Please outline the proposed sample group, including any specific criteria:

The sample group will aim to include representation from eight identified areas of health
librarianship:

Senior strategic health librarians

Clinical librarians

Health library service managers

Senior information strategy managers

Academic health librarians

Independent health librarians

Research librarians

Academics

The qualifying criteria required for inclusion in the survey will be health librarians and
information specialists working in the above context areas, and who hold a professional LIS
qualification (ie. degree level or above).

Describe how the proposed sample group will be formulated:

The study will aim to cover a wide sample group formulated from individuals working in the
context areas identified above. Potential participants will be identified from LIS related JISCmail
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groups, professional directories, university LIS departments, special interest and professional groups,
and cascades through senior managers and group Chairs.
Indicate clearly what the involvement of the sample group will be in the research process:
The involvement of the sample group in the study will extend to the completion of an electronic
survey which will be sent via email.

3. Iloka3aTeu, KpUTepPHH U OLlCHNBAaHUE B NIpoLiecce MPOMeKYTOYHOH aTTecTAlMU

dopma MPOMEKYTOUHOW aTTECTAllMK MPEICTaBIsieT COOOM 3adyeT C OLEHKOW, KOTOPBIH
COCTOUT M3 JIBYX 3TAIlOB.

Ha I atane oOyuaronuiics:

—  BBINOJHAET aKaJleMHUECcKyIo npe3eHTanuio B popmare Conference Paper;

—  BBINOJHSET NMCbMEHHBIN NEPEeBOJ HayYHOTO TEKCTa M0 CIELUATBHOCTH C aHIJIMHCKOIO
s3bIKa Ha s13bIK 00yueHusi. O6beM Tekcra — 15 000 meyaTHbIX 3HAKOB.

—  BBINOJHAET peheprpoBaHre HAYYHOTO TEKCTA 110 CIIEHUATBHOCTH Ha aHIIIUHCKOM SI3BIKE.
O6bem Tekcta — 150 cTpanwuir.

— TpeICTaBiIseT HAa AaHIIMHCKOM s3bIKE TNPOEKT Hay4yHoro wuccienosanHus (Research
Proposal).

VYcnenHoe BBINOJIHEHUE BBIIENIEPEUUCIICHHBIX 3aaHUN SBISETCS YCIOBUEM JAOIYCKa KO
BTOPOMY JTaIry.

II aTarm mpoBOAMTCS B BUE 3a4eTa C OIEHKOW M BKJIIOUAET B CEOS TpH 3aJaHUS:

—  INHMCHMEHHBIN NepeBO] OPUTMHAIBHOIO TEKCTA MO CINELUAIBHOCTH C aHIJIMICKOTO SI3bIKa
Ha s3Ik 00y4eHus. O6bpeM — 3000 meyaTHbIX 3HaKOB. Bpems BbimonHeHus pabotsl — 45—-60 MUHYT,

— TPOCMOTPOBOE YTEHHUE OPUTHHAIBHOTO TEKCTa Mo crneuuanbHocTH. O0bem — 2000
MEeYaTHhIX 3HAaKOB. Bpemsa BeimosiHeHUs —5 MuUHYT. Dopma HpPOBEPKH — Mepenada U3BICYCHHOMN
UH(OPMAIIUU Ha THOCTPAHHOM SI3bIKe B (hopMaTe aHHOTAIUH,

— Oecema C 95K3aMEHaTOpaMd Ha WHOCTPAHHOM SI3bIKE IO BOMPOCAM, CBSI3aHHBIM CO
CIENUAILHOCTHIO M HAy4YHOH paboTOi acriupaHTa.

Ilepen 3a4eToM ¢ OLIEHKOM MPOBOAUTCS KOHCYNBTAIUS, HA KOTOPO IpenojaBaTeib OTBEYaeT
Ha BOIIPOCHI ACIIUPAHTOB.

B pesynbraTe mpomMekyTOYHOrO KOHTPOJIS 3HAHUM acHUpaHThl MOJY4YalOT aTTECTALHUIO IO
JTUCIUILINHE.

Ta0Omuma 3
HOR&Z}&TBJ’[H, KPUTECPUM U OICHUBAHUE B ITPOoLIeCCe l'[pOMe)KyTO‘lHOﬁ arTrecranumn
®opma Kputepuu oneHuBanus Onenka
NMPOMEKYTOYHOMH
aTTecTalMN/BU
NPOMEKYTOYHOMH
aTTecTAlHN
3auer ¢ oueHKoii/ 1. Tekcr nepesenen noinHocThiO (100 % o0beMa) 3a ykazaHHOE | 3a4TEHO, OTIIMYHO

[TuceMeHHBId TIEpeBOJ, | BpeMs, 0€3 HCKaKCHUIT 1 HETOYHOCTEH. AJIEKBaTHOCTH IIEPEBO/Ia
MPOCMOTPOBOE UYTEHHUE, | JOCTHIAETCSI 3a CYET NPABHIBHOTO IMOHUMAHUS COAEPKAHUS
Gecena TEKCTa Ha OCHOBE 3HAHMS JIEKCHKO-TPAMMATHYECKHX MpaBHII,
BIJICHUSI OCHOBAaMH II€PEBOJA, NPABHIBHOTO MOHHMAaHHSA
CHHTaKCHYECKON M CTHIMCTHYECKOH CTPYKTYPBI MPEATIOKEHHS,
BIAJCHUS TEPMHUHOJOTHYECKOW CHCTEMBI 110 W30paHHON
crneranbHOCTH. [lepeBos T0mKeH COOTBETCTBOBATE CTaHAAPTaM
PYCCKOTO f3bIKa, HO JIOITYCKAIOTCSl HEOOJIbIINE JEKCHUECKUE U
CTUJIICTHYECKHE HeTouHOCTH (1-2);

2. OK3aMeHyeMbli JIEMOHCTPUPYET HOPMaTHBHOE
IPOM3HOUIEHNE U OEITIOCTh PeUH, yMEET NPUACPIKUBATHCS CXEMBI
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®opma
NMPOMEKYTOYHOMH
aTTecTallMu/BU
NPOMEKYTOYHOMH
aTTecTAllUH

Kputepuu oneHuBanus

Onenka

pedepaTHBHOTO  H3JIOKCHHS COICPXKAHUSA IMPEIBSIBICHHOTO
TEKCTa, YMEET JOIMYECKH U TPAMOTHO MEepenaTh COACpIKaHHE
NPOYMTAHHOTO, WCIOJB3YyS  Pa3HOOOpPA3HYI  JIGKCHUKY H
rpaMMaTH4eCcKUe CTPYKTYpbI, BJafeeT HaBbIKaMH OOOOIICHUS,
BBIJICJICHUSI IJIABHOTO M BBIPKEHHUS CBOETO MHEHHS. BO3MOXKHBI
OT/ICNIbHBIC HE3HAYUTENIbHbIC OIUOKH, HE HAPYIIAIONINE JOTUKY
W3JI0KEHHUS,

3. DK3aMeHyeMBIH JaeT JJOrmIecKi 000CHOBAHHBIE Pa3BEPHYTHIC
OTBETHl HA BOMPOCH JK3aMEHATOPa, YMEET BBIPAXKaThb CBOE
MHCHHE, IPUBOIUTH IIPUMEPHI ISl WIDTFOCTPAIIMU CBOETO OTBETA,
UCIIOJIb3YEeT Pa3HOOOPa3HBIC CHHTAKCHUECKUE CTPYKTYPHI,
BJIaJICCT MPABUIAMH I'PAMMATHKH, 00a1acT IMUPOKUM CIICKTPOM
00I1Iepa3roOBOPHON U NMPOQPECCHOHATBHON JICKCUKH; TIPU OTBETE
BO3MOXKHBI ~ OTJCJIbHBIC MEJIKME OINMOKH, B II€JIOM, HE
HapYIIAOIHEe KOMMYHHKAIIHIO.

1. Tekcr nepesener noiaHocThiO (100 % o0BeMa) 3a ykazaHHOE
BpeMs, II€pPEeBOJA  BBINIONHEH aJEKBATHO, OSK3aMEHYEMBIH
JEeMOHCTPHPYET  3HAHME CHHTAKCHYECKUX W  JIEKCHKO-
TpaMMaTHYeCKUX  TPaBWJI, HO JOMYCKaeT HETOYHOCTH
nexcudeckoro (He Oonee 2-1) w/mmu ctuimctudeckoro (1-2)
XapakTepa;

2. DOx3aMeHyeMBI JEMOHCTPUPYET JOCTAaTOYHO XOpollee
NPOM3HOLIEHWE, YMEET ClefoBaTh cXeMe pedepaTuBHOTO
W3JIOKEHUSI TEKCTAa, BBIACIATH MIABHOE, JIOTHYECKU M TPaMOTHO
nepefaBarh  COACPIKAHUE TMPOYUTAHHOTO, HO HCIBITHIBACT
TPYAHOCTH CO CTPYKTYPHPOBAaHMEM MONY4YeHHOU HHDOpMAaImu
(o6oOmieHreM, BBIBOJAMH, BBICKa3bIBAHHEM COOCTBEHHOTO
MHeHus). JlomyckaeT HEKOTOphIE TpaMMaTH4ecKHe WIIH
JIEKCHYCCKUE OIMMOKH, KOTOphle HE HApYIIAlOT JIOTHKY
W3JI0KEHISI, HO BIHSIOT Ha OCTIIOCTh peuw;

3. DK3aMeHyeMBIii JaeT pa3BepHyTHIE OTBETHI HE Ha BCE BOIIPOCHI
9K3aMeHaTopa, JEMOHCTPUPYS  yMEHHE TIOJTH30BaThCA
pa3HOOOpa3HBIMH  TpPaMMATUYCCKUMH  CTPYKTypaMu |
00I1Iepa3roOBOPHON M MPOQPECCHOHATHHON JIEKCUKONW B paMKax
OCBOCHHOM TporpaMMebl. [Ipu 3TOM 3K3aMEHYEMBIi HE BIaJeeT
HAaBBIKAMU CTPYKTYPHPOBAHHS CBOMX BBICKA3bIBAHUI, HE yMEET
COIPOBOX/IaTh WX COOTBETCTBYIOIIUMH IPUMEPAMH, CChLUIKAMU
¥ T.JI.; TIPA OTBETE MM JOITyCKAIOTCS OMIMOKH TPHU TTOCTPOSCHUH
CIOKHBIX  pedeBble  KOHCTPYKIHH  0e3 HapyIICHAS
KOMMYHUKAIMH B IIEJIOM.

3adTeHo, XOpoIIo

1. TlepeBonm BBIMOJIHEH B YyKa3aHHOE BpeMsS M €ro 00beM
cocTaBIsIeT He MeHee 75 % o0beMa OpHUTrHHANa, W BHITIOJHEH B
nonaoM ob6wseme (100 %), HO TpM mepeBoAe IOMYIICHBI
nuckaxkenus (1-2), merounoctu (He Oomee 3) B pesynbTare
rpaMMaTHYCCKUX OIIUOOK W BBIOOpA JICKCHYECKOT'O 3HAYCHHUS
CJIOB, HE COOTBETCTBYIOIIETO KOHTEKCTY;

2. DkK3aMeHyeMbId  JIONMyCKaeT 3aMCTHBIC OIIMOKH B
MPOU3HOIICHUH, HE CIIENYET cXeMe pedepaTuBHOTO H3IIOKCHHUS
TEKCTa/CTaTbl, HO MOXET aJCKBAaTHO TMEpeJaTh COACpIKaHUC
MPOYUTAHHOTO, WCIOJB3YS OrPAaHHMYCHHBIN 3amac JICKCHKH, W
JIOITyCKasi TpaMMaTH4ecKHe OIMIMOKH, He HapyIIAOIINe JIOTHUKY
W3JI0KCHHS,

3. Dk3aMeHyeMBIi [TaeT KpaTKWe OTBETHl, HCIBITHIBACT

3a4TeHo,
YIOBJICTBOPHTEIHHO
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®opma Kputepuu oneHuBanus Onenka
NMPOMEKYTOYHOMH
aTTecTalMu/BU
NPOMEKYTOYHOMH
aTTecTAllUH

TPYOHOCTH TIPU TPUBCACHUHM TPHUMEPOB U BBICKA3bIBAHHUH
COOCTBCHHOTO MHEHHMSI, HCIOJb3YET OTHOCHUTEIBHO MPOCTHIC
JIEKCHKO-TPaMMaTHYECKHE CpencTBa, JIEMOHCTPHUPYET
OTpPaHMYEHHBI 3amac JIEKCHKH, JOIyCKAaeT OMIMOKKA MpH
HCTIOJTb30BaHIH JIEKCUKO-TPaMMAaTHIeCKUX CTPYKTYD,
MPEMSTCTBYIOMNX NOJTHOIICHHOW KOMMYHHUKAIIHH.

1. TekcT mepeBeieH B yKa3aHHOE BpeMs U ero 00beM cocTtaisier | He 3auTteHo,

MeHee 75 % oObemMa OpWTWHANA, WIM BBHIIIONHEH B IONHOM | HEYIZOBJIETBOPUTEIHHO
obBemMe, HO JOITyIIEHBI UCKaXKeHNUs (3 1 0osiee), HETOYHOCTH (4 |
Oosiee) B pesyabTare IpaMMaTH4ecKMX OHIMOOK M BbIOOpa
JIEKCUYECKOTO 3HAYEHHUS CIIOB, HE COOTBETCTBYIOIIETO KOHTEKCTY,
a TaK)KEe CTUIMCTHYCCKUE HETOYHOCTH (2-3);

2. DK3aMeHyeMblii  JIoITycKaeT  rpyOble  OMmMOKH B
MPOU3HOUIEHUH, HE CIIeyeT cXeMe pe(epaTUBHOTO M3JIOKEHHS
TEKCTa, HE MOXKeT aJeKBaTHO INepelarh COAEpIKaHue
NPOYNUTAHHOTO,  JOMYCKAaeT  MHOTO  JIEKCHYECKHX  H
TpaMMaTHYECKHUX OMHUOOK, HAPYIIAOIIIX JIOTUKY N3JIOKEHUS;

3. DK3aMEHyeMbIi TaeT HealleKBaTHbIC OTBETHI, IEMOHCTPUPYET
HETIOHNMaHue BOTIPOCOB JK3aMeHaropa, HCTIONB3YeT
OTpaHMYEHHBIN 3amac CJOB, JIOIyCKaeT OONBIIOe KOJIMYECTBO
JICKCHYECKUX ¥ TPAMMATHYSCKUX OMIMOOK, YTO MPHUBOIUT K
HAPYIICHUIO KOMMYHUKAIIHH.

Pesynbrarel caauu mpoMeKyTOYHOM arTeCTAlMH 10 IPOrpaMMaM aCIIuPaHTyPbl OLICHUBAIOTCS
o0 CTOOAUTLHOM CHCTEME OIICHKH B cOOTBeTCTBHHU C [loyiokeHHeM o (opmax, MEPUOJUIHOCTH H
MOPSIIKE OpPraHU3alMi U IMPOBEACHUS TEKYLIEro KOHTPOJA YCIIEBAEMOCTH M IIPOMEKYTOUYHOH
arrectanuu odydarommxcsi B AHOOBO «EYCIIoy» cnenyromum 06pa3oM, coriiacHO Tadnuiie 3a.

Tabmuma 3a
Cucrema OneHKH 3HAHHI 00y4alOIIUXCS
[aTubannbpHas CrobannbpHas BunapHas cuctema OlLICHKH
(cranmapTHas) cucTeMa CHCTEMa OLICHKH

5 (oTHM4HO) 100-81 3a4TE€HO

4 (xoporio) 80-61

3 (Y1OBJIETBOPHUTETLHO) 60-41

2 (HEeYJOBICTBOPUTEIHHO) 40 u meHee HE 3a4TEHO

Pe3ynbTarhl MpOME)yTOYHOTO KOHTPOJIS IO IUCIUTUTHMHE, BBIPAXKEHHBIC B OLIEHKAX «3a4TEHO,
YIOBJIETBOPUTEIBHO», «3aYTEHO, XOPOIIO», «3a4TE€HO, OTJIUYHO» IMOKA3bIBAIOT YPOBEHb
c(OpPMHUPOBAHHOCTH Y OOYYaIOIIErocss 3HAHWM, YMEHUI, HABBIKOB 1O pe3yJbTaTaM OOydYeHHUs IO
JTUCIUIIIMHE TI0 TporpaMme acnupanTypbl 5.7.8. ®umocodckas anTpomnonorus, ¢uiaocopus
KYJBTYPBHI.

Pe3ynbTaTthl mMpoMEKyTOYHOTO KOHTPOJSl MO JIUCHUIUIMHE, BBIPRKEHHBIE B OIICHKE «HE
3aUTEHO, HEYAOBIETBOPUTEIBHOY», MMOKA3BIBAIOT HE C(HOPMHUPOBAHHOCTH Y OOYYArOIIEroCcs 3HAHUH,
YMEHUM, HABBIKOB IO pe3yJbTaTaM OOYy4YeHUs IUCIUILIMHE MO MpoTrpaMMe aclupaHTypbl 5.7.8.
dunocodcekast aHTPONoJaorus, GuUIocopus KyabTyphl.

4. 3a1aHMA K NPOMEKYTOYHOH aTTeCcTaluu
1. HayuHble TeKCThI JJis1 MUCbMEHHOI0 NepeBoaa
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Linguistic Analysis and Ordinary Language

One of the major interests in twentieth-century Western philosophy is language. At first
glance, this may seem puzzling, but a second look suggests that it is not so surprising. Our scientific
theories, our religious and philosophical views, and our commonsense understandings are all
expressed in language. Whenever we try to communicate with someone about a matter of any
importance, it is language that carries the freight. What if there were something misleading about the
language in which we think? What if it sets traps for us, catapults us into errors without our even
realizing it? Perhaps we ought not to trust it at all.

Actually, this suspicion is a sort of subtext running through modern philosophy, but in the
twentieth century this attention to language becomes a major preoccupation of philosophers. The
interest in language has been so dominant that some speak of “the linguistic turn” in philosophy.

In this chapter we examine two phases of this interest in language. These two phases are often
called analytic philosophy and ordinary language philosophy. Both are complex movements involving
many thinkers, and one could get a taste of these styles of doing philosophy in a number of ways. We
have chosen to focus on one remarkable thinker, Ludwig Wittgenstein (1889-1951), whom many
would cite as one of the greatest philosophers of the twentieth century. Surprisingly, he can stand as
an emblem for both phases because Wittgenstein changes his mind. As we follow his severe critique
of his own earlier analytic thought, we can see how attention to language in its ordinary employment
tends to supplant the earlier attraction of an ideal language. Wittgenstein is also interesting because
he is not just interested in language; his passionate concern from first to last is: How shall we live?
But first we need a little background.

To understand analytic philosophy, we need to know at least a bit about modern logic. It is a
tool of very great power, incredibly magnified in our day by the speed and storage capacities of the
digital computer. Every college and university now teaches this “formal,” or “symbolic,” logic, which
was developed in the period near the beginning of the twentieth century by Gottlob Frege, Bertrand
Russell, Alfred North Whitehead, and others.

The power of the new logic derives from abstracting completely from the meaning or semantic
content of assertions. It is a formal logic in just this sense: The rules governing transformations from
one symbolic formula to another make reference only to the syntactical structures of the formulas in
question and not at all to their meaning. Aristotle’s logic of the syllogism, of course, is formal in this
same sense. But the new logic provides a symbolism for the internal structure of sentences that is
enormously more powerful than Aristotle’s.

Martin Heidegger

Martin Heidegger was born in the southern German village of Messkirch, near the Swiss
border, in 1889. He seldom went far from that area. He felt close to the earth and treasured the fields
and woods among which he lived. As a youth, he considered studying for the priesthood but turned
instead toward philosophy, which he took to be devoted to more fundamental matters. In his adult life
he was a professor, mainly at Freiburg, not far from where he was born. Although Heidegger was not
in all respects an admirable person, he is nevertheless a philosopher of great power. He died in 1976.

The difficulty of his writing is legendary. Heidegger’s aim is to try to say things that our
tradition—the great conversation since Plato—has made it hard to say. Heidegger thinks the tradition
has “hidden” precisely what he is most interested in, so he devises new terms to express what he wants

49



to say. Often these inventions have Greek etymological roots. Sometimes they are ordinary words put
together in extraordinary ways or given extraordinary meanings. The difficulty is compounded
because translators do not always agree on the best English rendering of a German term, so the same
term may be translated several ways.

In 1927, Heidegger published a book called Being and Time. The work Heidegger projected
was in two parts, and Being and Time constituted just two-thirds of the first part. The rest was never
published. Why? Apparently, he came to believe that the edifice for which Being and Time was to
provide a foundation could not be built on that foundation. Consequently, there was a “turn” in his
thinking, so that (as with Wittgenstein) we can speak of the early and the late philosophy. Heidegger’s
thought after this “turn” is important, but notoriously difficult. Here we will restrict ourselves to his
early thought, examining the influential themes in Being and Time. Heidegger’s thought has from the
beginning a remarkable single-mindedness. There is one question, and only one, to which all his
intellectual effort is directed. Heidegger calls it the question of the meaning of Being. How to
understand this question is itself a question. The concern it expresses will become richer and clearer
as we explore his philosophy, but we should now address it in a preliminary way. How could we make
any progress in answering this question about the meaning of Being?

Civilization

I am standing on the Pont des Arts in Paris. On one side of the Seine is the harmonious,
reasonable facade of the Institute of France, built as a college in about 1670. On the other bank is the
Louvre, built continuously from the Middle Ages to the nineteenth century: classical architecture at
its most splendid and assured. Just visible upstream is the Cathedral of Notre Dame — not perhaps the
most lovable of cathedrals, but the most rigorously intellectual facade in the whole of Gothic art. The
houses that line the banks of the river are also a humane and reasonable solution of what town
architecture should be, and in front of them, under the trees, are the open bookstalls where
generations of students have found intellectual nourishment and generations of amateurs have
indulged in the civilised pastime of book collecting. Across this bridge, for the last one hundred and
fifty years, students from the art schools of Paris have hurried to the Louvre to study the works of
art that it contains, and then back to their studios to talk and dream of doing something worthy of the
great tradition. And on this bridge how many pilgrims from America, from Henry James downwards,
have paused and breathed in the aroma of a long-established culture, and felt themselves to be at the
very centre of civilisation.

What is civilisation? I don't know. I can't define it in abstract terms — yet. But I think I can
recognise it when I see it; and I am looking at it now. Ruskin said: 'Great nations write their
autobiographies in three manuscripts, the book of their deeds, the book of their words and the book
of their art. Not one of these books can be understood unless we read the two others, but of
the three the only trustworthy one is the last.' On the whole I think this is true. Writers and politicians
may come out with all sorts of edifying sentiments, but they are what is known as declarations of
intent. If I had to say which was telling the truth about society, a speech by a Minister of Housing or
the actual buildings put up in his time, I should believe the buildings.

But this doesn't mean that the history of civilisation is the history of art — far from it. Great
works of art can be produced in barbarous societies — in fact the very narrowness of primitive society
gives their ornamental art a peculiar concentration and vitality. At some time in the ninth century
one could have looked down the Seine and seen the prow of a Viking ship coming
up the river. Looked at today in the British Museum it is a powerful work of art; but to the mother of a
family trying to settle down in her little hut, it would have seemed less agreeable — as menacing to her
civilisation as the periscope of a nuclear submarine.
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Man — the Measure of All Things

The men who had made Florence the richest city in Europe, the bankers and wool-merchants,
the pious realists, lived in grim defensive houses strong enough to withstand party feuds and popular
riots. They don't foreshadow in any way the extraordinary episode in the history of civilisation known
as the Renaissance. There seems to be no reason why suddenly out of the dark, narrow streets there
arose these light, sunny arcades with their round arches 'running races in their mirth' under their
straight cornices.

What had happened? The answer is contained in one sentence by the Greek philosopher
Protagoras, 'Man is the measure of all things'. The Pazzi Chapel, built by the great Florentine
Brunellesco in about 1430, is in a style that has been called the architecture of humanism.
His friend and fellow-architect, Leon Battista Alberti, addressed man in these words: 'To you is
given a body more graceful than other animals, to you power of apt and various movements, to
you most sharp and delicate senses, to you wit, reason, memory like an immortal god.' Well, it is
certainly incorrect to say that we are more graceful than other animals, and we don't feel much like
immortal gods at the moment. But in 1400 the Florentines did. There is no better instance of how
a burst of civilisation depends on confidence than the Florentine state of mind in the early fifteenth
century. For thirty years the fortunes of the republic, which in a material sense had declined, were
directed by a group of the most intelligent individuals who have ever been elected to power by a
democratic government. From Salutati onwards the Florentine chancellors were scholars, believers
in the studia humanitatis, in which learning could be used to achieve a happy life, believers in the
application of free intelligence to public affairs, and believers, above all, in Florence.

The second and greatest of these humanist chancellors, Leonardo Bruni, compared the civic
virtues of republican Florence with those of republican Rome. Later he went even further and
compared her to Athens in the age of Pericles. Medieval philosophers, insofar as they thought of their
own times in the context of history, were inclined to be gloomy. 'We are dwarfs,' said John of
Salisbury, 'standing on the shoulders of giants.' But Bruni saw the Florentine republic as reviving the
virtues of Greece and Rome.

Nietzsche: Pessimism and Tragedy

Appropriately enough for a classically trained philologist, Nietzsche’s first book, The Birth of
Tragedy, is about the Greeks. Both its style and its content were shocking to his scholarly colleagues.
It is not a dry historical treatise filled with footnotes and Greek quotations; it is a passionately argued
account of how tragedy allowed an ancient people to solve the problem of “the value of existence”,
together with a plea for the relevance of that solution today. Nietzsche challenges the received view
of the Greeks, that everything they did expressed a noble simplicity and grandeur, a calm and
measured naivete, a spirit in which everything was harmonious and beautiful. Though this spirit fits
Greek statues and temples, Nietzsche argues that it doesn’t fit tragedy—in particular, it doesn’t fit
what we know of the origins of tragedy.

What is the problem that tragedy is supposed to solve? The problem is pessimism. Contrary to
the accepted view of Greek cheerfulness, Nietzsche believes that the Greeks looked into the abyss of
human suffering without blinking, that they experienced the terrors and misery of life—and they did
not look away. All things considered, said Greek folk wisdom, Silenus is right; the best of all is not to
be. And yet the Greeks found a way to live, to affirm life, even to rejoice in life. How did they do
that? Nietzsche finds the key to this puzzle in their art, especially in their tragedies.
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The first thing to note is that the tragedies were performed at religious festivals. Attending
these performances was serious business, more like going to a papal mass than taking in the latest hit
movie. The second thing to note is that prizes were given for the best plays at each festival, so
playwrights were continually challenged to excel. But most important, the tragedies unite two
opposing powers in human life. Nietzsche designates these powers with the names of two Greek gods,
Apollo and Dionysus; each is the patron of a certain kind of art.

Apollo is the god of order and measure, the god of reason and restraint and calm composure.
It is the spirit of Apollo that reigns supreme in the harmonious sculptures on the Parthenon, where
each individual being reaches a divine perfection without denying the perfection of any other. This
spirit also pervades Homer’s portrayal of Olympus and its radiant gods. Zeus, Hera, Athena, Poseidon,
and the rest are a magnificent dream of the human spirit.

In this way, Nietzsche accounts for the epic, for the glories of Homer’s Iliad and Odyssey. But
tragedy is something else. In tragedy, the suffering in human life is not “veiled and removed from
view”; it is presented, explored, and given weight. Tragedy shows us the terror.

IIpy mnpoBeneHMHM TEKyIIE M IIPOMEKYTOUYHOM aTTECTAllMM MOTYT HCIIOJIb30BaThCSA
ayTeHTUYHBbIE TEKCTHI U3 MOHOIpa(uil, HAY4YHbIX CTaTeH, N3y4aeMbIX aCIUPAHTAMH B XOJI€ 3aHATHH
Y HAyYHBIX UCCIICIOBAHUMN.

2. HayuyHble TeKCTHbI JJIs1 IPOCMOTPOBOI0 YTEHUSI

Philosophy of Science

Scientists usually take for granted a set of basic assumptions that are needed to justify the
scientific method: (1) that there is an objective reality shared by all rational observers; (2) that this
objective reality is governed by natural laws; (3) that these laws can be discovered by means of
systematic observation and experimentation. Philosophy of science seeks a deep understanding of
what these underlying assumptions mean and whether they are valid.

The belief that scientific theories should and do represent metaphysical reality is known as
realism. It can be contrasted with anti-realism, the view that the success of science does not depend
on it being accurate about unobservable entities such as electrons. One form of anti-realism is
idealism, the belief that the mind or consciousness is the most basic essence, and that each mind
generates its own reality. In an idealistic world view, what is true for one mind need not be true for
other minds.

There are different schools of thought in philosophy of science. The most popular position is
empiricism, which holds that knowledge is created by a process involving observation and that
scientific theories are the result of generalizations from such observations. Empiricism generally
encompasses inductivism, a position that tries to explain the way general theories can be justified by
the finite number of observations humans can make and hence the finite amount of empirical evidence
available to confirm scientific theories.

Justified Group Belief

Groups are often said to believe things. For instance, we talk about the Catholic Church
believing that the Pope is infallible, and the United States government believing that people have the
right to free speech. Some of these beliefs amount to knowledge while others do not, with epistemic
justification being one of the central features distinguishing these two categories. But how should we
understand a group’s justifiedly believing that?
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The importance of this question is clear, both theoretically and practically. If we do not
understand the justification of group beliefs, then we cannot make sense of our widespread epistemic
attributions to collective entities — of evidence that they have, or should have, and of propositions
that they know, or should have known. Moreover, the justificatory status of such beliefs matters a
great deal to whether groups are morally and legally responsible for certain actions and, accordingly,
the extent to which they ought to be held accountable. For instance, if the Bush Administration
justifiedly believed that Iraq did not have weapons of mass destruction, then not only did the
administration lie to the public in saying that it did, but it is also fully culpable for the hundreds of
thousands of lives needlessly lost in the Iraq war.

Despite this, the topic of group justification has received surprisingly little attention in the
literature, with the few who have addressed it falling into one of two camps. On the one hand, there
are those who favor an inflationary approach, where groups are treated as entities that can float freely
from the epistemic status of their members’ beliefs. For these theorists, the justificatory status of group
belief involves only actions that take place at the group level, such as the joint acceptance of reasons.
On the other hand, there are those who endorse a deflationary approach, where justified group belief
is understood as nothing more than the aggregation of the justified beliefs of the group’s members.

A Definition of Communication

If communication is complex and multidimensional, then it can be defined in the following
way: communication occurs whenever meaning is attributed to behavior or the residue of behavior.

Behavior residue is what remains as a record of our actions. For instance, this chapter is a
behavior residue of many of our past acts of communication. As authors, we had to think, write, and
type on a computer for you to read these words. This notion of residue is extremely important to
students of intercultural communication because it calls attention to some of the consequences of past
experiences—experiences that are often culture bound.

When someone observes our actions or their residual effects and decides they mean something,
we have made contact and have communicated whether our behavior was conscious or unconscious,
intentional or unintentional. Whenever our behavior becomes a message to which someone else
attaches meaning, we are communicating. In this sense, our words, actions, and even the absence of
them convey messages about how we are reacting to the moment.

This general definition of communication emphasizes the attribution of meaning to a behavior
meaning we encounter in our environment. Try to imagine that somewhere in each of our brains is a
meaning reservoir in which are stored all of the meanings we process at any given moment. These
various meanings have accumulated throughout our lifetime as the outside world has sent us trillions
of messages. As the novelist Pavese once wrote, "We do not remember days, we remember moments."
In this sense, meaning is relative to each of us because we all have had unique moments. These
individual attributions represent the countless variables that come into play each time we
communicate.

Communication thus takes place on many levels. That is, many of our messages are
constructed and sent with conscious intent ("I shall smile because I want to look happy"), while others
are sent without our even being aware of them (someone sees you walking fast and assumes you are
in a hurry and cannot stop to visit).

[Ipy mnpoBeneHHM TEKymled W MPOMEKYTOUHOM AaTTECTalMM MOTYT HCIIOJIb30BaThCs

ayTEHTUYHBIE TEKCTHI U3 MOHOTrpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATHH
Y HAY4YHBIX MCCIIEAOBAaHUN.
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