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AHHOTAIIMSI PABOYEHM ITPOI'PAMMBI JJUCIHUTLTMHBI
«AHOCTPaHHBII A3BIK)
(1.2)

Jucnunnuaa «HOCTpPaHHBIN SA3BIK» SBISETCA NMCUMIUIMHOM, HAIPaBIECHHOM Ha
MOJrOTOBKY K KAHAMJATCKOMY 53K3aMEHY IO WHOCTPAHHOMY SI3bIKY, MPOrpamMMbl MOATOTOBKA
Hay4YHO-TIEJArOTHYECKUX KaJpOB B aCIIUPAHTYpe MO HAydIHOH creruaibHocTh 5.7.6. dunocodus
HAYKH U TEXHUKH.

I'maBHOW wenbt0 auCHUIIIUHBL «HOCTpaHHBIN s3BIK»  SBIIETCS  (DOpMUPOBAaHHE
WHOSI3BIYHBIX ~KOMMYHMKATHUBHBIX  KOMIIETEHLIMA Yy AacCOHUpPaHTOB, MpPEXAE BCEro B
npodeccuoHanbHOM cdepe, MO3BOJSMIOIMMX HCIOIB30BaTh MHOCTPAHHBIM S3BIK KaK CPEACTBO
MEXIMYHOCTHOTO M MPO(EeCCHOHAIBHOTO OOINCHUS, a TakkKe — HEOOXOJUMOCTH IMOJTOTOBKU
oOydaronmxcsl K c/1aue KaHUJIaTCKOTO dK3aMeHa.

[IporpamMmMoli UCIHUIIMHBI OPEAYCMOTPEHBI CIEAYIOIMME BHIAbI KOHTPOJS: TEKYIM U
KOHTPOJIb YCIIEBAEMOCTH, IPOMEKYTOUHBIN KOHTPOJIb B (JopMe 3a4eT C OLICHKOM (B KOHIIE IIEPBOTO
Kypca).

OOm@as TPYIOEMKOCTh OCBOCHHS UCIUIUIMHBI COCTABIISICT 3 3a4eTHbIe eauHUIbI, 108
4acoB.
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1. EJIN U 3AJAYHU OCBOEHUA JUCHUIIJINHBI

I'maBHOW wesbl0 JUCUUIUIMHBI «VHOCTPaHHBIH A13BIK» sBIseTcs  (POopMUpOBaHHE
MHOS3bIYHBIX KOMMYHUKATUBHBIX KOMIIETEHLIMH y aCIUPAaHTOB, IPEXK/IE BCETO B POQPECCHUOHATBHOM
cdepe, MO3BOJSIONMX HCIONb30BATh HHOCTPAHHBIA S3bIK KaK CPEJICTBO MEXJIMYHOCTHOTO U
npodeccuoHaTIbHOTO OOIICHHUS.

JlocTueHue IMIaBHOM 1IeNIU MpeArnoiaracT KOMILUIEKCHYIO peajli3alliio CISAYIONMX 3a4a4:

— I03HAaBaTEJIbHOW;

— IIPAKTUYECKOU;

— mnpodecCUOHATBHOM, TMpenoaraneil oBIaieHie HHOA3BIYHBIM OOIIEHHEM B €TUHCTBE
BCEX €ro KOMIeTeHIUH, GyHKIUH U (HOpM, YTO OCYILIECTBISAETCS MOCPEICTBOM B3aMMOCBS3aHHOTO
00y4eHHUs BCEM BHJIaM PEUEBOH JEATEIBHOCTH B paMKax OINPEAEICHHOTO MPOrpaMMOi MpeaIMeTHO-
TEMaTHYECKOTO COJIEPIKaHUsI, a TAKKE OBJIAICHUS TEXHOJIOTHSIMU S3bIKOBOTO CaMOO0Opa3oBaHUsl.

Brmouenune aucruminHbl «HOCTpaHHBIA SI3BIK» (QHTJIMHUCKUN) MPOTPaMMBI TTOATOTOBKH
Hay4YHO-TIEIarOTHYECKUX KaJpOB B ACHHUPAHTYpe OOYCIOBICHO HEOOXOAWMOCTHIO IOATOTOBKU
o0yJarommxcsi K c/laue KaHJHJIaTCKOTO dK3aMeHa.

2. INTAHUPYEMBIE PE3YJIBTATBI OBYYEHMA 110 JUCIUITVIMHE

B pesynsrate OCBOCHMS AMCHUTIIMHBI OOYYaIOIMICS MPOrpaMMbl aCUPAHTYpPhl HaydHas
crenuanbHoCTh 5.7.6. dunocodus HayKu U TEXHUKU JOTKEH:

3HATD:

— OCOOCHHOCTHM CHCTEMBl M3y4aeMOTO0 HWHOCTPAaHHOTO (AHIIMKUCKOTO) s3bIKA B  €ro
(OHETHYECKOM, JIGKCHYECKOM U FPaMMaTHYeCKOM acleKTax (B COMOCTaBICHUU C POJHBIM - PYCCKUM
SI3BIKOM);

— 0COOEHHOCTH (PYHKIIMOHAIBHOTO HAy4YHOTO CTHJIS aHIIIMHCKOTO sI3bIKa, HEOOXOAUMBIE IS
BOCIIPUSATHS W aJCKBATHOM WHTEPIPETAIIUA HAYYHBIX HWHOS3BIYHBIX TEKCTOB W OQOPMIICHHS
COOCTBEHHOTO JIUCKYPCa,

— TpeOoBaHUs K OQOPMIIGHMIO HAYYHBIX TPYIOB Ha H3y4aeMOM s3bIKe, MPUHSTHIC B
MEXIyHAPOJHOW MPAKTUKE C IIENbI0 MYOIMKAIIMKM COOCTBEHHBIX Pa0OT B 3apyOeKHBIX HAYIHBIX
W3/IaHUSX;

— COIIMOKYJIBTYPHBIE U SI3bIKOBBIE HOPMBI OBITOBOTO M MPO(GECCHOHAIBHOIO OOIIEHUS, a
TaKKe TMpPaBUIA PEUEBOTO HTHKETA, IMO3BOJSIONME CHenuanucTy 3(QQpeKTHBHO MCIOJIB30BATh
WHOCTPAHHBIN S3bIK KaK CPEICTBO OOICHMSI B COBPEMEHHOM MOJIUKYJIETYPHOM MHPE.

YMETD:

— BeCTH OOIIeHHe 001Eero u mpohecCHOHANBHOIO COACP)KAHHUS HAa WHOCTPAHHOM SI3BbIKE
(aHrIMIiCKOM) B paMKax MPOMJEHHOr0 MaTepuana, mojib3ysach MpaBUIAMH PEYEBOT0 ITUKETA, a TAKKE
(hOHOBBIMH 3HAHHSIMHU CTPAHOBEIYECKOTO M MPOGECCHOHATFHOTO XapaKTepa;

— YWTaTh M TMEPEBOJUTH JIUTEPATypy MO CIEHHAIBHOCTH C IIENbI0 MOUCKAa HEOOXOAMMOMN
HH(pOpPMAIIUY Ha OCHOBE PA3MUYHBIX BUJOB UTEHUS, OPOPMIIATH U3BICUCHHYIO HH(MOPMALIMIO B BUIE
aHHOTAllMH, IEPEBO/JIa, ICCE, MPE3CHTAIIUH;

— MUCHbMEHHO BBIpaXXaTb CBOM KOMMYHUKAaTUBHbIE HaMepeHHUs B cepax, MpemaycCMOTPEHHBIX
HACTOSALICH IPOrpaMMON;

— MOHUMAaTh AyTCHTUYHYIO UHOS3BIYHYIO PEUb Ha CIIyX B 00bEME MPOTPAMMHOMN TEMATHKU.

BJIAAETD:

— HaBBIKAMU BOCTHPUSITHUS TPO(ecCHOHANBHONW JENOBOM TEPMHHOJIOTHH, HaBbIKAMU
LEJIOCTHOTO BOCHPHUSATUS U aHaldu3a MHUCHBMEHHBIX U YCTHBIX HWHOSBBIYHBIX TEKCTOB, HABBIKA
CaMOCTOSITEIHHOTO OBJIAJICHUS SI3BIKOM;



— HaBBIKAMU paboOThl ¢ OOHMpPHBIMU 0Oa3amMu HaydHOW HHGOPMAUU C MPUMEHEHUEM
M3y4aeMOro HHOCTPAHHOTO S3bIKa;

— HaBBIKAMU BBICTYIUICHUS TIEPE]T ayTUTOPHEN C COOOLICHUSAMHU, TPE3CHTAI[USMHE, JTOKIaIaMH
10 TEMaTUKe, CBSI3aHHOU C MPOBOJANMBIMHU UCCIIETOBAHUSIMU;

— HaBbIKAMU KOMIIPECCHH MH(POPMALIUHU JIIsl COCTaBJICHUs aHHOTAaIUi, 0030poB, pedepaTos.

3. MECTO JUCIIMIIVIMHBI B CTPYKTYPE ITPOI'PAMMBbI ACIIMPAHTY Pbl

Kypc «HOCTpaHHBIN Ss3bIK» SBISETCS AMCHUIIIMHOM, HAMPABICHHOW HA IOJTOTOBKY K
KaHJIMIATCKOMY K3aMEHY 10 MHOCTPAHHOMY SI3bIKY, 00pa30BaTEeIbHOTO KOMIIOHEHTA IPOTPaMMbl U
YyuTaeTcs Ha MmepBoM Kypce. DopMa MpOMEKYTOUHOM arrectaluu — 3a4eT ¢ oreHkoil. Kon
TUCIUILTMHBI 110 ydeOHOMY Tany 1.2.

JI71s1 TIOJTHOLIEHHOTO OCBOCHHMS AMCIUIUIMHBI aCIUPAHTHI JIOJDKHBI UMETh 0a30BbI€ HABBIKA
TEOPETUYECKOTO MBIIUICHUS U YTEHUS HAyYHBIX TEKCTOB.

Jlornuecku u copepkarenbHO AUCHUILUIMHA <«MHOCTpaHHBIN S3BIK» CBs3aHA C KypcOM
«[legarornka ¥ METOIMKA PEIOJIABAHKS B BBICIIEN LIKOJIEY.

4. ObbEM JUCHUILIJINHDbI

Tabnuna 1
O0beM M CHUILTHHBI
. O0beM IUCHUIIMHBI, 4Yac.
Bua y4eOHBIX 3aHATHIT

Bcero Kype

U caMOoCTosiTe/IbHAsE padoTa I | 3 | 3
Ounasn hopma odyuenusn
KonTaktHas paboTa 00yJaronmxcs ¢ MpenoaBaTeaeM, 60 60 - -
B TOM YHCIIC:

JlaGopartopusle 3anstust (JIab) 6 6 - -
ITpaktnueckue 3ansatus (I13) 54 54 - -
CamocTosTesnpHas padbota ooy4aromuxces (CP) 48 48 - -

3adeT C ONEHKOI 3a4eT ¢ OLECHKOM - -

dbopma
4achl - - - -

108/3 108/3 - -

HpOMe)KyTO‘IHaH aTrecTalusa

O0uast TpynoeMKocTh (4ac. / 3.e.)

5. COAEP KAHUE U CTPYKTYPA JUCHUILIJIMHDBI

CopnepxaHue IUCUUIUIMHBI COOTHOCUTCS C IUIAaHUPYEMBIMH pe3ylsraTaMu OOydeHHUs IO

TUCHHILIMHE Yepes3 3a1a4u, GopMHUpPYeMble 3HAHUS, YMEHUSI, BIIaJICHUE.
OO0mmas TpyIoeMKOCTh AMCIUIIIUHBI COCTABIIACT 3 3aueTHbIe equHuIlbl, 108 yacos.

5.1. Copepxkanne TUCHUILTHHBI

TaOmuna 2
Ne | HaumeHoBanme Tem Conep:kanne TeM (pasaesioB)
n/n (pa3aeJioB)
1 Axanemuyeckas IlpedenTamms 1Mo Teme UccJeAOBaHusA. BbIcTyluieHHMe HAa Hay4dHOH KOH(epeHIH
ycTHas ITpuHIMITBI 1 3TaNbl CO3JaHMS U epeaayuy 3¢ (EeKTUBHOTO MOCIaHUS B aKaJIeM HUECKOH
KOMM yHUKaIHsl. cpene.

Cipyktypa ®W  OJTambl  aKaJIeMHUYECKON Opranuzanuss ¥
CTPYKTypUpPOBaHUE HH(OPMAIIHH.

Oco0EHHOCTH CTPYKTYPUPOBAaHUS JOKJIaa HA HAYIHOUW KOH(epeHINH

BBenenme: mpenctaBileHHe MOKIATYMKAa M TeMbl cooOmeHuns. Kak 3amHTEepecoBaTh
aymutopuio. OOOCHOBaHWE TeMBI Jokiama. [IpeicTaBieHUe THIOTE3bl, OXHIaeMBIX
pPe3yIBTATOB M CTPYKTYPHI MoKIana. CBS3b 3JIEMEHTOB MPE3CHTALIUH.
CrpyKTypHupoBaHUE OCHOBHOM uacTH JOKIaaa. [IOHATHS ¥ MHCTPYMEHTBI JI0CTHKCHHS
CBSI3HOCTH, LIEJOCTHOCTH U COCIUMHCHUsT (HParMeHTOB JOKIA A,

NpE3CHTAllNU.




Ne | HaumeHoBaHHe TeM Conepxanne TeM (pa3aesioB)
n/n (pa3aeJioB)
Br160p peructpa KOMMyHHKAIHH. BEIOOD A3BIKOBBIX CPEACTB.
IogrotoBka u 3(dexTuBHOE HCHOIB30BAaHME WIUIOCTPATHBHOTO  MaTepuaa.
3aBepuieHue Joknaga: 0000LIeHHE COJAepKaTeIbHOTO MaTepuana, BBIBOABI 110
3asBICHHBIM TUIOTE3aM, IpobieMam.
BizaumogelictBue ¢ aymutopueil. OieMeHThl HeBepOaJbHOW KOMMYHHKAIIMH.
IMonyuyenne u anami3 oOpaTHOH B poliecce KOMMYHHUKAIHH.
PedepupoBanne akageMH4ecKHMX TEKCTOB
IlpodeccuonansHOE  YTCHME:  aHAIMTHYECKOE,  HW3ydaromiee, IPOCMOTPOBOC,
monckoBoe. CrocoObl MakKCHMalbHO TOYHO M aJeKBaTHO W3BJICKaTh OCHOBHYIO
HHpOPMAINHIO, CONEPKANIYIOCS B TEKCTe, IMPOBOMTE 0000IIEHNE 1 aHAJIN3 OCHOBHBIX
MOJIOXKEHUI TPEIbsIBICHHOTO HAyYHOTO TEKCTA Ui IOCIEAyIOIIero IepeBoia H
COCTaBIICHHUS PE3IOME Ha HHOCTPAHHOM SI3BIKE.
JlocTixeHne aneKBaTHOCTH KOMMYHHUKATHBHOTO HAMEPEHHUS C YYETOM BPEMEHHBIX
orpanndyeHnii. CrocoObsl wu3BIeYeHHS UHPOpMAnUU C YydeToM ee o0beMa,
aJeKBaTHOCTH BocHpustHa. OIpeneneHue Kpyra pacCcMaTpUBA€MBIX B TEKCTe
BOTIPOCOB U BBISIBIEHHE OCHOBHBIX MOJOKeHUH. CocOObl JOCTHKEHUSI CMBICIOBOM U
CTPYKTYpHOM  3aBEpIIEHHOCTH  aHHOTAMH. AHHOTHPOBaHHE  MOHOTrpaduu.
AHHOTHpOBaHME CTaTbU. JIMHTBHCTHYECKME CpEACTBA pealM3aludl  JaHHOTO
KOMM YHHKATHUBHOTO HaMepEeHHUS.
2 AxaneMudeckast IlpaBuna cocraBieHus u oopmienusi 3cce.
MHCbMEHHAas Twumner scce.
KOMM YHHKAIHSI. Crpykrypa scce
TpebGoBaHUs K aKaIeMHUIECKOMY 3cce
OcHOBHBIE 3Tanbl paboTHI HA 3cce
Br16op u o6ocHoBaHmMe TeMbl. McTouHnkn wuH(poOpManuu. PaccMoTpeHne 0CHOBHBIX
¢dopmaToB oprammsamuu 3cce. Hammcanme tuana. Beibop permctpa. Hammcanne
MEPBOT0\3aKIIOIUTEHEHOTO BapHaHTA. JIMHTBUCTHYECKHE ocobeHHOCTH
nccrienoBaTenbckux pabdot. Hutuposanue. [Ipobnemsl miarnaTa.
3 Ipodeccuonansuas AxkageMHYyecKasi JIEKCHKA
u akageMuueckas | OcoOEHHOCTH aKaJeMHUYECKOM JIEKCHKH.
JIeKCHUKa. OnucaHue yHUBEPCUTETCKUX MPAKTUK, METOAUKH UCCIEIOBATENBCKON AESTEIbHOCTH.

OnucaHue TeHACHLUUH, TPUYMHHO-CIEICTBEHHBIX CBA3el. OnucaHue U OLEHKa uaeh u
KOHIETIHUH, CCBIIKM HAa UCTOYHHUKHU. CTaTUCTHYECKUE IaHHBIE, TPaUKU U IMarpaMMbl,
aHaIlM3 pe3ybTaToB HccneaoBaHus. CnocoObl JOCTHKEHHUS LETOCTHOCTH U CBA3HOCTH
aKaJeMHMYECKOI0 TEKCTa.

IIpodeccoHaNbLHBI NUCHLMEHHbI IePeBOJ

OCHOBHBIE TOHATHUSA TEOPUU TEKCTa U IepeBojoBencHUs. PopMUPOBaHUE YMEHUN B
obmactn mepeBosa OOIIEHAyIHOTO TeKCTa. [IoHATHE aleKBaTHOCTH IMEPEeBOMa, TO €CTh
OTCYTCTBUSl CMBICJIOBBIX UCKA)KEHUI, COOTBETCTBUSL HOPME M Y3yCy SI3bIKa IE€PEBOJA,
BKIIIOYAst ymoTpeOeHie TepPMHIHOB. Pa3HOBHAHOCTH MHCHMEHHOTO MEPEBOAA: OIHEIH,
pedepupoBaHHBIA. aHHOTUPOBAHHBIM, KOHCYJBTATUBHBIA TiepeBol. OcoOeHHOCTH
IepeBoJia akaieMHuuecKkoro Tekcta. IlepeBoqueckuili ”HCTpyMeHTapui

IIpoekT Hay4HOro HccieaoBaHHS

Llens mpoekra. Tunel npoekros. Crpykrypa npoekra: OO0CHOBaHHE BbIOOpa TEMBI,
UCXOHbIE TOHATHS, TEOPETUUECKHE OCHOBBI, 00BEKT U CyOBEKT MCCIICJOBAHMS, LEIH
U 3374, aKTyallbHOCTb U HOBHU3HA, TEOpPETHUYECKas M NpaKTUdecKas 3HaYUMOCTb,
MaTepualbl U METOIbl HCCIENOBaHUS, OXKHUIAeMble pe3yibTaThl. IIpeacTaBneHue
IIPOEKTA.

5.2. CTpykTypa IMCUMILVIMHBI

Tabmumna 3



Ne n/m HaumenoBanue TteMm (pasjieJioB) O0beM AUCHMIUIMHBI (MOYJISI), 4ac. ®opma
Bcero Konrakrnasa paGora | CP TeKyLIero
o0yyaoupxcst ¢ KOHTPOJI1
npernogaBareJjieM ycneBaeMoCTH,
10 BHIaM Y4eOHBIX MPOM e:KyTOY HO I
3aHATHI arrecTanuu
Jao | 1B
Ounas popma odyuenus
Tema l | Axagemuueckas yctHast 29 - 20 9 1P, PE®
KOMM YHHUKALUsl.
Tema 2 | Axkagemuueckast IUCbMEHHAs 16 - 10 6 )
KOMM Y HHUKALUsI.
Tema 3 | IlpodeccronanpHas U akaeMUIecKas 63 6 24 33 TIEP, PE®, [THI
JIEKCHUKA.
IIpomexyTouHas aTrecTanus - - - - 3auer ¢ OICHKOM
Bcero: 108 6 54 48 -

* [pumeuanue: Gopmvr mexyuwezo Kowmpons ycneeaemocmu: axademuueckas npesemmayus (IIP), scce (3),

pepepuposanue Hayunoeco mekcma (PE®), nucvmenmviti nepesod Hayunoeo mexcma (IIEP), npoexm HayuHo2o
uccneoosanus (IHHH).

6.YYEBHO-METOIUYECKOE OBECHHEYEHHUE CAMOCTOSITEJIBHOMN
PABOTHI OBYUYAIOHIUXCS IO JUCIUITJIMHE
6.1. O01Me moJjio:KeHUs
CamocrosTenbpHas paboTa 00ydarommxcsl 1Mo JuciuIinae «ITHOCTpaHHBIH S3bIK» BKIIOYACT B
ceos:

[S—

. Obs13aTenbHasi caMOCTOsATENbHAS padoTa MO 33JJaHUI0 TTPEMOAaBaTEIs:
— AHAJIUTUYECKOE, U3ydalolliee, MPOCMOTPOBOE YTCHUE CIICIIUATBHOM HAYIHOH JINTEPaTYPHI,
IIOJATrOTOBKA JOKIAI0B M IIPE3CHTALMH [10 HAYYHOU TEMATUKE, NHIUBUIyalIbHbIX IPOCKTOB;
pabora B JIunradhoHHOM KaOuHeTe SI3BIKOBOTO IEHTpPA JJIsi COBEPIICHCTBOBAHMU ST HABBIKOB
B 00JIaCTH TPaMMAaTUKU, TPO(eCCHOHANBHON JEKCUKU, THCEbMEHHOM MPAKTHKH.

2. CamocrosiTenbHas paboTa o BEIOOPY 00yJaromerocs:

— YTEHHWE U aHAJIU3 CIeIHALHON INTEPATYphl HA HHOCTPAHHOM SI3bIKE;
MepPEeBO/I CIICIIHATBHOM TUTEPATYPhl HA MHOCTPAHHOM SI3bIKE;
paboTa co CrpaBOYHBIMH MaTepHaiaMH B OMOIMOTEeKe YHUBEPCUTETA, paboTa B
JlnaradoHHOM KaOrHeTe SI3BIKOBOTO IIEHTPA, UCIIONIb30BaHue IHTepHET-pecypcoB.

6.2. PexoMeHIaMU 1O pacnpe/iejie HUIO y4eOHOr0 BpeMeHH M0 BHAAM CAMOCTOSITeIbHOI
padoThI M pa3aesaM IMCHUILIMHBI

Tema 1. AkageMuyeckasi ycTHasi KOMMYHHKALS.

1.1. U3ydyeHme peKOMEHIyeMBIX pa3/ieloB rpammartuku. [loBTopeHue wmarepuana
MPaKTUYECKUX 3aHATHUN M3yYEHHOTO Ha MPEIbIIYIMX 3aHSTUSX MPH MOATOTOBKE K MOCIEIYIOUMM
MPaKTUYECKUM 3aHATHSIM — 4 Jaca.

1.2. TlogrotoBka K 3aHATHSM IO TPEIJIOKEHHBIM Uil  OOCYXKIEHHS BOIpOCaM,
CaMOCTOSITEIPHOE W3YYCHHE PEKOMEHJOBAHHOH JIMTEPATyphl, IOBTOPEHUE MaTepHalla MPAKTHIECKAX
3aHATUMN — 5 4acoB.

Uroro: 9 yacos.

Tema 2. AxajeMu4ecKasi IUCbMEeHHAS KOMMYHMKALMS.

2.1. W3ydyeHme pEKOMEHIYEMBIX pa3lesoB TIpaMMatuku. lloBropeHme Marepuala
NPaKTUYECKUX 3aHATHUH M3y4EHHOTO Ha MPEBIIYIMX 3aHATUAX IPH MOATOTOBKE K MOCIEIYIOUM
MPAKTUYECKUM 3aHATHSIM — 3 Jaca.



2.2. TlogroroBka K 3aHITUSIM 110 TPEAIOKEHHBIM JUIsi  OOCYXKIEHHSI BOIIPOCAM,
CaMOCTOATEIPHOE W3YYCHHE PEKOMEH IOBAHHOM TUTEPaTyphl, TOBTOPEHUE MaTepralia MPaKTHUECKUX
3aHATHH — 3 4Jaca.

Hroro: 6 yacos.

Tema 3. [Ipod eccuonanbHasi M akageMHUYeCKAasi JIe KCUKA.

3.1. M3ydyenue pekoOMEHIyeMbIX pa3aenoB rpammatukd. [loBTopenue Marepuana
MPAKTUYECKUX 3aHATHUH MU3YYEHHOTO Ha MPEIbIAYIIMX 3aHSITHSX MPH MOATOTOBKE K MOCIEIYIOIH M
MPAKTUYECKUM 3aHATUSM — 18 4acos.

3.2. TlloarotoBka K 3aHATUAM TI0 TPEIOKEHHBIM Ui OOCYKIEHHUS BOIpOcaM,
CaMOCTOSITEIPHOE M3YYeHHE PEKOMEHIOBAHHOM TUTEpaTyphl, TOBTOPEHUE MaTepralia MPaKTHYECKUX
3aHATHAN — 15 yacos.

Hroro: 33 yaca.

6.3. IlepeyeHb OCHOBHBLIX BOINPOCOB MO HM3y4YaeMbIM TeMaM /IJs CaAMOCTOSITeJbHOI
padoThl 00y4YaOIMXCSA

JUiss caMoCTOSITeNbHOM paboThl OOydyarolMXcs PEKOMEHIYETCS H3Yy4eHHE CIeIyHOIIn X
pasnenoB TpaMMaTHKHU

— BunoBpemennsie Gopmbl riarona.

— ComacoBaHu€ BPEMEH.

— ITlaccuBHBIE KOHCTPYKIIHH.

— MopnanbHble TIHAaroibl ¢ NEepPeKTHHIM WHPUHUTHBOM, 3HAYCHHUS U (DYHKIHHU TJIAroJioB
should u would. YciioBHBIC TPUAATOYHBIC TPETTOKECHHUSL.

— Henuunsie popMsel rmarona.

— HWuaduautuB: ¢opmbl u ¢yHknuu. KOHCTpYKUHS «IOmMONHEHHWE C WH(QUHUTHBOM,
KOHCTPYKIUS «Io/uiexaniee ¢ WHOUHUTHBOM», WHOUHUTHB B (YHKIUH BBOJHOTO YJICHA
npeanokeHuu (mapeHTe3a), MHOUHUTHB B COCTABHOM HMEHHOM CKa3yeMOM H B COCTaBHOM
MOJIAJIBHOM CKa3yeMoM; 000poT «for + HH(PUHUTHUBY.

— Ilpuuactue: d¢opmbr u  ¢yakuuu. [Ipuyactme B QyHKOUM — ompeneieHUs W
oTpeaenuTeNbHbIC IPUYACTHBIE 000POTHI; HE3aBUCUMBIN TPHUYACTHBIN 000pPOT, 000POT «IOTOTHEHUE
C mpUYacTheM»; KoOHCTpyKius «have + object + part 1D».

I'epynnuii: Gopmbl 1 QyHKIIUH, TEPYHAHATBHBIE 0OOPOTHI.

— CocnararenbHOe HaKIOHEHUE.

— CnoxHOE NPeIoKEeHHE: CI0XKHOMOTYMHEHHBIE U CII0KHOCOYMHEHHbIE MTPEITI0KEHU .
Beccoro3Hble npuaaTouHble MPeaToKEeHHS.

ATpuOyTHBHBIE KOMILJIEKCHI (LIETIOYKH CYILECTBUTEIbHBIX).

6.4. Jlurepatypa [Jsi CAMOCTOSITEJIbHOW MOATOTOBKH W JUISI TOJATOTOBKH K
MPaKTHYeCKHM 3aHATHAM

1. Chazal, Edward de. Oxford EAP: a Course of English for Academic Purposes.
Advanced /C1 /E. Chazal, J. Moore. - Oxford: Oxford University Press, 2013. - 239 p., 22 k3.

2. Paterson, Ken. Oxford Grammar for EAP: English Grammar and Practice for
Academic Purposes: with answers / K. Paterson, R. Wedge. - Oxford: Oxford University Press, 2013.
- 223 p., 40 k3.

3. McCarthy, Michael. Academic Vocabulary in Use: 50 Units of Academic Vocabulary
Reference and Practice: Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge; New
York; Melbourne : Cambridge University Press, 2008. - 176 p., 59 3k3.



4. Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 3k3.

5. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p-, 30 3K3.

6. English for Academics : a communication skills course for tutors, lecturers and PhD
students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 3k3.

7. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 3x3.

8. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -
Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 k3.

9. Moore, Julie. Oxford Academic Vocabulary Practice [Text] : Upper-Intermediate / B2
- C1/J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 k3.

6.5. IlepeyeHb y4eOHO-MeTOAMYECKOr0 OOecreYeHHsl JAJIsi CAMOCTOSITEJIbHON PadoThI
o0yuaronumxcst

Jlnist obecrieueHust CaMOCTOSATENIbHON pabOThl aCTUPaHTOB MO AucHHUIUIHE «AHOCTpaHHBII
A3BIK» pa3paboTaHO yueOHO-METOANYECKoe 00ecledeHHe B COCTABE:

1. KoHTponbHbIE 3a1aHus JUTs TeKyIel aTTectanuu (. 7.2. Paboueit mporpamMmsl).

2. TunoBkIe 3a1aHUS K TPOMEKYTOUHOU arTectanuu (1. 7.4. PaGodeit mporpammer).

3. PexoMeHyeMble OCHOBHAs W JONOJHUTENbHAsA JUTepaTypa, HWHTEpHET-pecypchl Hu
crpaBouHbIe cucTembl (1.8 Paboueii mporpaMme).

Pabouass mporpaMMa IUCIHUIUIMHBI pa3MeIleHa B 3JEKTPOHHOW WHQPOPMALHOHHO-
o0Opa3oBarenpHOM cpeic YHUBEPCUTETA Ha DJIEKTPOHHOM yueObHo-MeToauueckoMm pecypce AHOOBO
«EYCII6» — obpazoBarensHoM noprane LMS Sakai — Sakai@EU.

7. ®OHJl OLEHOYHBIX CPEJCTB /151 IPOBEJEHNS TEKYILER 1
MPOMEXYTOUYHONH ATTECTALIMM OBYYAIOLIUXCS MO JUCUUILIUHE

7.1. Iloka3aTeJii, KpUTEPUU M OLle HUBAHHE B MPoOIlecce TEKYIEH aTTeCTAIIMA

Nudopmanus o coaepKaHUM M IPOLEAYpPE TEKYILIEro KOHTPOJIS YCIEBAEMOCTH, METOJMKE
OLICHUBAHUS 3HaHUW, YMEHUH M HAaBBIKOB OOyJalOLIErocs B XOJI€ TEKYLIETO KOHTPOJS JOBOJASATCS
Hay4qHO-IeJJarOTHYECKUMU pabOTHUKaMU YHHUBEPCHUTETa /10 CBEACHUs OOydarolerocs Ha MepBOM
3aHSTUU MO0 JAHHOM JUCIUILINHE.

Texynmii KOHTPOJb HpeayCMaTpUBAET MOJTOTOBKY ACHUPAHTOB K KAXKJIOMY ayTUTOPHOMY
3aHATHIO. ACHUpaAHT JOJDKEH TMPUCYTCTBOBATH HA 3aHATHAX, BBIIOJHUTH aKaJIEMHYECKYIO
Mpe3eHTaI1I0, 3cce, peepupoBaHNE HAYYHOTO TEKCTa, NMHCHbMEHHBIM MEPEeBOJl HAYYHOIO TEKCTa,
MPOEKT HaydHOTO HCCIEIOBAHMUSL.

Texyumii KOHTpPOJb HPOBOAMTCA B (QOpMe aKaJAeMHUYECKOH Mpe3eHTalllH, 3cce,
pedepupoBaHUsl HAYYHOTO TEKCTa, MHCBMEHHOTO IEpPEeBOJIa HAYYHOTO TEKCTa, MPENCTaBIICHUS
IIPOEKTa HAyYHOI'O HCCIIEIOBAHMSL.

Tabnuia 4
HOKaSaTeJ'[I/I, KPUTCPHU M OLICHUBAHHE B IMpoHecce TeKyHlef/'I aTTeCTalluu
HanmenoBanue Ttem (pasaesioB) @ opMBbl TEKYLIEI0 KOHTPOJISI PesyabTarsl
ycneBaeMoOCTH TEeKYLLero KOHTPOJIS
1. AkaneMuueckas ycTHas KOMMYHHMKALUS. aKaJeMMYeCKas NIPE3CHTaluUs 3a4TCHO/HE 3aYTEHO
pedepupoBaHue HAYTHOTO TEKCTa 3a4TEeHO/HE 3aYTEeHO
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HanmenoBanue Ttem (paszaesioB) @ opMBbI TEKYLIEI'0 KOHTPOJISI PesyabTarsl
ycIeBaeMOCTH TEKYILero KOHTPOJIS
2. Axanemuyeckast NMCHMEHHAsI
acce 3a4YTEeHO/HE 3aUTCHO
KOMM Yy HUKAIHS.
3. IlpodeccnonambHas u aKkafgeMHYECKas | pedepHpOBaHIE HAYUHOTO TEKCTA 3a4TeHO/HE 3aUTCHO
JIeKCHKa. HHCHMEHHEIH IepeBo ] HAyYHOTO TEKCTA 3a4YTeHO/HE 3aYTEHO
MIPOEKT HAy4YHOTO UCCJIeI0BAHUS 3a4TCHO/HE 3aYTECHO
Tabnuua 5
@ opMbI Kpurepuu oueHuBaHust
TeKyLIero
KOHTPOJIS
ycneBaeMoOCTH
3aureHo:

AxanemMuyeckas
MpEe3eHTAIUS

CoGmoaeHbl npaBuia o(QpOPMIICHNS IPE3CHTALIMN; BO BPEMsI BBICTYIICHUS! aCHHPAHT JIOTHYHO
CTPOUT MOHOJIOTHYECKOE BBICKA3bIBAHHE B COOTBETCTBMM C KOMMYHHKATHBHOI 3ajauei,
JEKCHYECKUE eIMHUIBI U IPaMMAaTHIECKUE CTPYKTYPbl HCHOJB3YIOTCS YMECTHO M NMPAKTUYECKH
0e3 ommbOK, pevb MOHATHA W (OHETHIECKH TPAMOTHA, COOIIOMAETCS] HEOOXOJUMBIA 00BeM
BBICKA3BIBAaHUs, COJEp)KaHHE BBICTYIUIGHHMS HOCHT 3aHUMATeJBHBIM  xapakrep. YeTko
c(hopMyIMPOBaH HAYIHBIH BOIIPOC, HA KOTOPHIH TOKIAMUNK TPEICTABIIET 000CHOBAHHBIA OTBET
B KOHIIE BEICTYIUICHHS. SICHO TIpeJCTaBIeHa CTPYKTypa AOKIAna, KaKIeIH (hparMeHT KOTOPOTO
HOXTAIHO  PAacKpbiBaeTcss B  XOJE  BBICTYIUICHHS.  OJIEMEHTHl JIOKIaJa  COEIMHEHBI
CEeMAaHTUYECKHMMH WM TpaMMaTHYECKMMHU CBA3sMH. Jlokmamank 0000IIaeT M aHaIM3upyeT
Npe/CTaBIeHHYI0 MH(OPMAaLMIO B KOHILE JOKIaja. [Ipe3eHTaius, COMpOBOXKAAIOIIAs JOKIa ]I,
crocoOcTByeT 0osiee MOJHOMY MOHMMAaHHIO M BOCHPHSTHIO €ro coiepkanusi. Crmailnpl He
neperpyskeHsl HHPpopManuei, rpadpuyeckoe nNpeAcTaBIeHne Mo uepkuBaeT Hanboiee 3HaYuMble
HO3UIIMH BBICTYIUICHUS;

He 3aureno:

Ipesentanus odopMIileHa ¢ OMHUOKaMHU, KOJMIECTBO CIIAWIOB HEIOCTATOUHO, aCHPAHT CTPOUT
MOHOJIOTUYECKOE BBICKA3bIBAHME B COOTBEICTBUM C KOMMYHMKAaTHBHOH 3ajmaueil, HO
BBICKAa3blBAHUE HE BCETJa JIOTUYHO, MMEIOTCA IOBTOPBI, IPUCYTCTIBYIOT JIEKCUUECKUE,
TpaMMaTHYeCKHe ¥ CTWINCTHYECKHE OINMOKM, 3aTpyIHSIOIIHE IOHMMAaHHE, B IIEJIOM pedb
NMOHITHa, 00BEM BBICKAa3bIBAaHUS 3HAYUTEIbHO HIKe Tpebyemoro. Heuetko chopmymmposan
HAY4YHBII BONIPOC, HA KOTOPBIN JOKIAJUHMK INPEACTABILECT HE BIHOJHE 00OCHOBAaHHEBIN OTBET B
KOHIIE BBICTyIUIeHHS. HeT dYeTkod XapaKTepUCTUKM CTPYKTypBl JOKIaza, Kaxjgas Tema
HEJOCTATOYHO IOJHO M MOCIEJOBATENIbHO PACKPhIBAETCA B XOIE€ BBICTYIUICHHS. OJEMEHTHI
JOK/Iaja He BCerJa COENMHEHBl CEMaHTHMYECKMMHM WIM TIPaMMaTHUYEeCKUMHU CBA3IMU.
IIpe3enTanus, compoBoXkAamooLas IOKIAaA, HE CIOCOOCTBYyeT Oosee MOJHOMY HMOHUMAHHIO U
BOCHPHUATHIO ero cojepxanus. Craliapl B OOJBIIMHCTBE CBOEM WM  IEPErpyKEHBI
uHpopManue, WM Mano MHPOpPMAaTUBHBEL [ paduueckoe INpeICTaBICHHE 4Yalle BCETO HE
1O YEPKUBAET HanboJiee 3HAUNMbIe TTO3HIINH.

Dcce

3aureHo:

Crporoe cobmoaenne popmara acce/ HesHauuntembHbIe MOTPENIHOCTH B coOMoneHnn Gopmata
acce. AJICKBATHOE UCIOJB30BaHHE NPO(ECCHOHANBHON JIeKCUKH. OTCYTCTBHE CMBICIIOBBIX,
CTHIIMCTAYCCKAX U JICKCHKO-TPAMMATHICCKUX OIMUO0K / He3HaYMTeIbHOE KOJIMYECTBO JIEKCHKO -
TpaMMaTHYECKUX, CMBICIOBBIX H CTHIIMCTHUECKHX OmMO0K (He 6omnee 40%).

He 3auyreno:

Hecobmonenue ¢opmara acce. HeanekpaTHoe HCHONB30BaHUE NPO(ECCHOHANBHOMN JEKCHKH.
Hamiuyune rpyObIX JNEKCHKO-TPAMMAaTUYECKHX, CMBICIOBBIX U CTUIIHCTHYECKUX oumbok (40% u
bouiee).

Pedepuponanue
HAYYHOTO TEKCTa

3ayreHo:

Tounass mepenaya ¢akroB. Best Gaxmmueckas nHpopmaiys nepeiaHa TOUHO U 0€3 HCKaKEHHI.
HMeroTcst He3HAUNTENBbHBIC UCKaKCHUSL.

HeiitpansHocTh W3mM0jkeHHs1 (MO0 MpaBWIIBHAS TIeperada aBTOPCKOH mosuimmn). MzmosxeHme
HEHTpaisbHO JMOO aBTOPCKAs OIEHKAa ONMCHIBAEMBIX COOBITHH IeperaHa mpaBmibHO. MMerotes
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@ opMbI
TEKyIlero
KOHTPOJIs1

yCIeBaeMOCTH

Kpurepun oueHuBanus

HEe3HAYUTENIFHBIE OTKIOHEGHUS OT HEHTpaJbHOTO TOHA JMOO HE3HAYHTEIBbHBIE WCKAKCHHS
aBTOPCKOH MO3ULIMU.

CBSI3HOCTL M JIOTHYHOCTBb. M3703keHHUe CBA3HOE, CTPYKTypa MpOo3payHasi, JOTUKA H3JI0KEHHS
npocnexuBaercs. 3nmokeHHEe B IIEJIOM CBA3HOE, HUMEIOTCA HE3HauMTeIbHBbIE HEIOCTATKH
U3JI0KEHUS.

S3bikoBoe odopmieHHe (JIeKCHKa, 'paMMaTHKa, CTUIb). JIEKCHKO-TpaMMAaTUUeCKUE OIMIMOKH
OTCYTCTBYIOT, HMMEIOTCS TONBKO 1-2 HE3HAuUTENbHbIE TIPaMMAaTUUYECKUE U CTUIUCTHYECKHE
OIIHMOKH.

He 3auteHo:

Tounasn mepenada gakroB. MMeercs Oonee 5 cephe3HBIX NCKaXECHUH MM MHOYKECTBO MEJIKUX.
HeiitpanbHocTh W3/M0:KeHHs1 (OO TMpaBWIbHAS Tepefada aBTOPCKOW mmo3uimu). MMerores
CepBhe3HbIC OTKIOHEHUSI / UCKAKEHUS B HECKOJILKMX MeCTaX. TeKCT He TMOHSAT, JMOO aBTOpCKas
MO3UIHS MCKa)KE€HA IO HEY3HABAEMOCTH.

CBSI3BHOCTH W JIOTUYHOCTB. B TekcTe MMEIOTCS cephe3HbIe HAPYUICHHS JIOTUKH H3JI0KEHUS, YTO
CKa3bIBaeTCsl M Ha MOCTPOCHHUM TEKCTa; UMEIOTCS 3HAYMTENbHBIE HENOYEeThl MPH MOCTPOESHHUH
BBICKa3blBaHWH. B TekcTe He MPOCIEKUBAETCS HUKAKOM JIOTUKH, TEeKCT O€CcCBs3eH WIH
npeACTaBIsIeT co00i HAOOP OTACHBPHBIX MPEMIOKEHUH.

SI3bikoBOoe odopmiieHHe (JIeKCHKa, TpaMMaTthka, cTiib). KMmeercss Oousbime 10 jekcHKo -
rpaMMaTHYECKUX UM CTUJIMCTUYECKUX OLIMOOK.

IIncbMeHHBIN
nepeBos
Hay4HOTO TeKCTa

3aureno:

ConepixaresibHasi HWIEHTHYHOCTb TeKCTA MepPeBOAa. DKBUBAJICHTHBINH IEPEBOJL
coJepikaTeNbHas WJICHTUYHOCTh TeKCTa IepeBoja. [lorpemHocTtw mepeBoja HE HapymIaroT
00111ero cMbIC/Ia OpUTHHAIIA.

Jlekcnueckue acmekrbl nepesoja. lcnomnb3oBaHue 3kBUBaNeHTOB i nepesoga 30-100%
TEeKCTa

I'pamMaTHyeckne  acmeKTbl NepeBoJa. OKBUBAJICHTHBI IEPEBOA C HCIOIB30BAHHUEM
OCHOBHBIX TPaMMAaTHICCKUX KOHCTPYKIHH, XapaKTepHBIX UII aKaAeMUYECKOTO CTIIISL PEdH.
CoOsroieHe  SI3bIKOBBIX HOPM M MOpaBW1  fA3bIKa IlepeBOAa:  CTHJIHCTHYeCKasi
WIEHTHYHOCTh TeKcTa nepeBoaa. CoOio/ieHne S3bIKOBBIX HOPM M IIPaBHII sI3bIKa HIEpeBOA st
30-100 % Tekcra.

He 3auteno:

ConepkaTeibHasi WIEHTHIHOCTHL TEKCTa mepeBona. HeskBHBajeHTHas Iepenada CMBICHA:
OIIMOKYU MPEACTABIIIOT cO00H rpy0oe HCKaKEHHUE COICPIKAHUS OPHUTHHATA.

Jlekcuueckue acmekTbl mepeBona. lcronb3oBaHue SKBHBaJEHTOB MeHee yeM it 30% Tekcta
I'pamMmatiyeckne acmekTsl nepeBoja. Mcmonp30BaHUue TpaMMAaTHYECKUX KBHBAJCHTOB MEHEES
geM 411 30% TekcTa

CoOmonenne  SI3BIKOBBIX HOPM W MPaBWI  sI3bIKAa  MepeBOJa:  CTHIMCTHYE CKasl
WIEHTHYHOCTh TekcTa mepeBoga. CoOmofeHUe SI3BIKOBBIX HOPM M MPaBUI sI3bIKA TEPEBOJa
menee yeM misg 30% TekcTa.

IIpencraBnenue
Hay4HOTO
IIPOEKTa
(Research
Proposal)

3aureHo:

Ciporoe cobimoneHne Qopmara MpeaCTaBICHHS HAy4dyHOro mpoekra. Research proposal /
Hesnauutenbuble morpemHocTd B coOmoneHud ¢opmara. AJEKBATHOE HCIOJb30BaHUE
npodeccuoHanbHOM  JeKCUMKU. OTCYTCTBHE  CMBICIOBBIX, CTHJIMCTMYECKUX U JICKCHKO-
rpaMMaTHYecKknx  ommOoK. He3HaunTesbHOE — KOJNMYECTBO  JIGKCHKO-TPAMMAaTHYECKUX,
CMBICJIOBBIX ¥ CTHIIMCTHYCCKHX OINMOOK (He Oonee 40%). YcmemHoe W CHCTEeMAaTHYECKOe
CllelOBaHNE HOpMaM, IPHHATEIM B HAYYHOM OOIICHHH, VI yCIEUTHOH paboTel B POCCHICKUX U
MEXKIyHAPO THBIX HCCIIeIOBATENBCKUX KOJUICKTHBAX. CdopmupoBanHOE yMEHHe
CaMOCTOSITETIGHO ITPOBOJUTH HAyUYHBIE MCCIEIOBaHMS IO COTJIACOBAHHOMY C PYKOBOIUTENEM
IUTaHy, NMPEACTABIATh IIOTyYEHHBIC PE3yJbTAThl. YCIENIHOE M CHCTEeMAaTHIeCKOe IPHUMEHCHHE
HaBBIKOB IUIAHUPOBaHMWSA HAYYHOTO HCCIEIOBAHUS, aHAIM3a IOJy4YaeMBIX pe3ylbTaToOB H
(hOpMyJIHPOBKH BEIBOJIOB
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@ opMbI Kpurepun oueHuBanus
TEKyIlero
KOHTPOJIs1

yCIeBaeMOCTH

He 3aureno:

Hecobmonerne ¢opmarta mpencTaBieHHS HAaydHOro Ipoekra. Research proposal e.
HeanexkBaTHOoe uCHONB30BaHME NPOGECCHOHANBHON JeKCHKH. Hammume rpyOBIX JEKCHKO -
TpaMMAaTHYECKHX, CMBICIOBBIX M CTHMCTHYeckux omubok (40% u Gomnee). dparmentapHoe
ClefloBaHHE HOpMaM, NPUHATHIM B HAyYyHOM OOLIEeHMHM Ipu paboTe B POCCHUHCKUX U
MEXIyHapOJHBIX UCCIEIOBATENbCKUX KOJUIEKTHBaX. DparMeHTapHOE YMEHHE CaMOCTOSTENbHO
NPOBOJUTH HAay4HbIE UCCIIEIOBAHUS 110 COITIACOBAHHOMY C PyKOBOIUTENEM IUIAHY, IPECTABISTh
NOJy4EeHHbIe pe3ybTaTel. PparMeHTapHOE NMPUMEHEHHE HABBIKOB IJIAHMPOBAHUS HAYYHOTO
HCCJIeIOBaHUS], aHAJIN3a I10Jy4aeMBbIX Pe3yJIbTATOB U (POPMYIMPOBKH BEIBOJIOB.

7.2. KOHTpOJIbHBIE 3aaHUs JJIsl TEKYIIEH aTTe CTalluu

1) Axanemuueckasi npesenranus (B ¢popmare Conference paper)

®DopMaT BBICTYIJICHUS ¢

A Generic Conference Talk Outline (IIpumep)

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

o Title/author/affiliation (1 slide)

e Forecast (1 slide) Give gist of problem attacked and nsight found (What is the one idea
you want people to leave with? This is the "abstract" of an oral presentation.)

e Outline (1 slide) Give talk structure. Some speakers prefer to put this at the bottom of their
title slide. (Audiences like predictability.)

e Background

o Motivation and Problem Statement (1-2 slides) (Why should anyone care? Most
researchers overestimate how much the audience knows about the problem they are attacking.)

o Related Work (0-1 slides) Cover superficially or omit; refer people to your paper.

o Methods (1 slide) Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides) Present key results and key insights. This is main body of the talk. Its
mternal structure varies greatly as a function of the researcher's contribution. (Do not superficially
cover all results; cover key result well. Do not just present numbers; interpret them to give nsights.
Do not put up large tables of numbers.)

e Summary (1 slide)

o Future Work (0-1 slides) Optionally give problems this research opens up.

e Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in your talk
total) to answer expected questions. (Likely question areas: ideas glossed over, shortcomings of
methods or results, and future work.)

2) Dcce (Moae b HATMCAHUSA )

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow customers'
mnstructions and their requirements regarding essay length and number of words and overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).
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2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork" for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
mtroduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in your
body paragraphs. For a short essay, presenting supporting ideas during the introduction is optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition mto the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs should
work together to prove your thesis. If you are writing a longer paper, you will have more than three
body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

3) Ilpumep HAY4YHOIO TeKCTa 1JIs pe e pupoBaHus

Free Will and the Asymmetrical Justifiability of Holding Morally Responsible

One of Susan Wolf ’s contributions to the free will literature is to highlight the mtuition that
we must meet a higher standard of justification to blame than to praise (1980). Wolf points out this
justificatory asymmetry in the course of arguing for what might be called an ontological asymmetry
in the control conditions of praise and blame: on her view, people can be blameworthy only if they
had alternative possibilities, but can be praiseworthy even if they did not have alternative possibilities.
There has been relatively httle discussion of the justificatory asymmetry. Conversations have tended
to focus on the claim that there is an ontological asymmetry (a clain which has been further defended
by Dana Nelkin (2008, 2009), and the justificatory asymmetry has largely been treated as a side-topic
mn those conversations. But the claim that there is a justificatory asymmetry is largely independent of
the claim that there is an ontological asymmetry, and it has important implications for free will theory
even if we do not accept the claim that there is an ontological asymmetry. (In this paper, ‘free will’
means whatever satisfies the control condition of moral responsibility.) For example, the claim that
there is a justificatory asymmetry seems to imply that even if we accept a theory on which the control
condition is the same in the contexts of praise and blame, we need better reasons to believe that the
condition is satisfied to justify treating someone as blameworthy than we need to justify treating
someone as praiseworthy. It also seems to imply that we need better reasons to believe that our theory
of free will is true to use it to justify treating someone as blameworthy than to justify treating someone
as praiseworthy. This would seem to hold whatever theory of the control condition we endorse,
whether it is a metaphysically parsimonious compatibilism or an elaborate libertarianism.
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[Ipy nDpoBeneHMM TEKylled M IPOMEXKYTOYHOM aTTECTallMM MOTYT HMCIOJIb30BaThCS
ayTEHTHUYHbIE TEKCThl U3 MOHOIpauii, HaydHBIX CTAaTel, N3y4aeMbIX acCIUpPaHTaMU B XOJ€ 3aHATHI
Y Hay4HBIX UCCIIEIOBAHUM.

4) Ilpumep HAYYHOI0 TEKCTA AJIsl MMCBMEHHOIO0 NepeBoaa
The Four Noble Truths
As Buddha explained to his followers, he came to understand four fundamental ideas, which
are called the four Noble Truths. They are as follows:
1. There is suffering (duhkha).

2. There is the origination of suffering.
3. There is the cessation of suffering.
4. There is a path to the cessation of suffering.

These claims form the basis of Buddhist philosophy, which became one of several early Indian
philosophies to reject the authority of the Vedas and the Upanisads. If we can understand what the
Buddha means by these four claims, we are well on our way to understanding the basics of Buddhist
thought.

The first step to understanding the four Noble Truths is to understand what the Buddha means
by “suffering.” He is not referring only to the things that shocked him when he ventured out of the
palace—death, disease, and physical pain—though these are certainly forms of suffering. He also
means to capture despair, frustration, fear, anxiety, lack of control, and a host of other ills. While we
would not normally classify all these things as “suffering,” they are all captured by the word duhkha.

The observation that the world contains suffering would hardly seem likke a fundamental
msight, except perhaps to someone as sheltered as young Siddhartha. But what the Buddha means is
not simply that suffering occurs from time to time; he means that “all is suffering” or “everything
suffers.”

Suffering, he claims, is a pervasive and fundamental feature of life. This may seem to go too
far in the other direction. If the idea that suffering occurs seems trivial, the idea that “all is suffering”
might seem obviously false. Life certainly has its bleak moments, but it also has moments of joy, of
pleasure, of pride, and of satisfaction. Do even those moments involve suffering? Yes, says the
Buddha, for even when we get what we want, we are constantly at risk of losing it. This threat looms
over us, causing anxiety and concern. Furthermore, even for the most powerful among us, whether we
get what we want—and how long we keep it— is never entirely under our control. All our plans
remain forever hostage to fortune, which is a constant source of unease.

The Buddha’s message is not as pessimistic as the first Noble Truth may make it seem. The
second Noble Truth says that suffering has a cause; the third that it has an end; and the fourth that its
end has a cause. These three truths pomnt us down a path to the cessation of suffering. If we can
understand the cause of suffering, we can discern the cause of its cessation. And if we can bring about
that cause, we can bring suffering to an end.

[Ipu mnpoBeneHWM TEKyIlE M MNPOMEXKYTOYHOM aTTECTAllMd MOTYT HCIOJb30BaThCA
AyTEHTUYHBIC TEKCThI U3 MOHOTpauii, HAyYHBIX CTATEH, N3y4aeMbIX aCMPAaHTAMH B XOJ€ 3aHATHI
Y HaY4HBIX UCCIIEAOBAHUM.

5) lIpoekT HayuHoro ucciaeaoanus (Research Proposal)

PexoMeHIaMu M0 HAMMCAHUIO MPOEKTA HAYYHOT0 MCCJIe0BAHUSA

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

15



This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do I want to address or what question(s) do I want to answer?"

- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do I need to collect?"

"What methods will I use to collect the data and how will I justify them?"

In this section, show how you will avoid domng it all

Expected Results: “How will I analyze my data?"

"What results do I expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is mmpossible to provide you with full mformation on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
mndividual will be studied through questionnaires.

Summary section of the research proposal sample.

7.3. Iloka3aTe i, KpUTEPUH U OLleHUBAHUE B MPOLEecce MPOMEKYTOYHOM aTTe CTAllNU

dopma TPOMEKYTOUHOW aTTecTalluy MPEACTaBiseT co0Oil 3a4eT ¢ OLEHKOW, KOTOPBIH
COCTOMT U3 JIBYX ITAIOB.

Ha I aTane oOy4aronmiicst:

— BBIIOJTHSCT aKaIeMHUECKylo npe3eHTanuio B popmate Conference Paper;

— BBINOJHACT IMCBMEHHBIN MEPEBOJ HAYYHOIO TEKCTA IO CHEUUAIBbHOCTH C aHNIMMCKOTO
A3bIKa Ha sA3bIK 00ydeHus. O0bem Tekcta — 15 000 nmeyaTHBIX 3HAKOB.

— BBINOJHACT pedepUpOBaHUE HAYYHOTO TEKCTA MO CHELUAIbHOCTU HAa aHIIIUNUCKOM SI3bIKE.
O6wem Tekcta — 150 cTpanui.

— TPEICTaBIISCT Ha aHIIMKCKOM sI3bIKE TIPOEKT HaydHOro uccienoBanus (Research Proposal).

16



VcenemnmHoe BBIITOTHEHHE BBIICTICPCYH CJICHHBIX 3aIlaHHﬁ SABJIICTCA YCIIOBHEM JIOITYCKa KO

BTOPOMY 3TaIlly.

II sran MMPpOBOAUTCA B BUAC 3a4€Ta C OLICHKOM 1 BKITIOYAET B cebs TPpHU 3aJaHUSA:

— MHMCbMEHHBIN IEPEBOJI OPUTHHAIBHOIO TEKCTA 10 CHEI[MaIbHOCTU C aHIIUMCKOTO S3bIKA Ha
s3bIK 00ydeHus. O0pem — 3000 mevyaTHBIX 3HAKOB. Bpems BeimonHeHUs paboThl — 45—60 MUHYT,
— TPOCMOTPOBOE UTCHHE OPUTMHAIBHOIO TeKcTa Mo crnenuansHoctu. OObem —2000
MEYATHBIX 3HAaKOB. Bpems BbIMoNHEHHS —5 MHUHYT. D@opma NMpPOBEPKH — IMEpeadya H3BJICUCHHON
nHpopMaIMy Ha THOCTPAHHOM si3bIke B (popmMaTe aHHOTALIHH,
— Oecema ¢ SK3aMEHATOpaMH Ha HMHOCTPAHHOM SI3BIKE 110 BOIPOCAM, CBSI3aHHBIM CO
CHEIMaJIbHOCTHIO U HAydHOU paboTOl acnupaHTa.
[lepen 3aueTom ¢ OIIEHKOM MPOBOAUTCS KOHCYIbTAIUs, HAa KOTOPOI MperoaaBaTeslb OTBEYaeT

Ha BOIIPOCHI aCIITMPAHTOB.

B pesynbrare mpoMeKyro4HOro KOHTPOJIS 3HAHWHM ACIIUPAHTHI I1OJYy4arOT aTTECTALUIO 110

JUCHUIIIINHC.
Tabnuma 6
HOK333TCJII/I, KPUTECPUHM U OLCHUBAHHE B ITpouecce HpOMe)ICYTO‘IHOﬁ arrecranumn
®opMa NPOMeEKYTOUHOM Kpurepun oueHuBanus Ouenka
aTTecTAIMH/BU
NMPOME:KYTOYHOH aTTecTalUH
3a4eT c oLeHKOI/ 1. Texct nepeseneH nomHocTeio (100 % ob6bvema)3a yka3aHHoe | 3ayTeHo,
ITuceMeHHBIN nepeBos, | BpeMs, 6e3 UCKaKeHUI 1 HETOUHOCTEeH. AIEKBaTHOCTh MEPEBOJAA | OTIMYHO

IPOCMOTPOBOC YTCHHUC, 6ecez[a

JOCTUraeTcss 3a CYeT NPaBUIBHOTO MOHUMAaHUS COJAEpPXKAHUS
TEKCTa HA OCHOBE 3HAHUS JEKCHKO-TPAMMAaTHYECKHX IPaBHIL,
BIQJICHUS OCHOBaMM II€pEBOJA, MPABHIBHOTO MOHUMAaHUS
CHHTAKCHYECKON WM CTHIMCTHYECKONW CTPYKTYypPHI IPENIOKEHHUS,
BIQJICHAS  TEPMHUHOJIOTHYECKOH CHCTEMBI 10 W30paHHOM
CHeLHaIbHOCTH. [lepeBo/I I0IDkeH COOTBETCTBOBATh CTaHIAPTAM
PYCCKOTO $I3BIKa, HO JOIYyCKAIOTCS HEOOJBIINE JEKCHISCKUE U
CTHIMCTHYeCKHe HeTouyHocTH (1-2);

2. DK3aMeHy eMbIH JEMOHCTPHUPYET HOPMAaTHUBHOE
MPOU3HOILICHUE U 0EIIOCTh PEUH, yMeeT IPUACPKUBATHCS CXEMBI
pedepaTUBHOIO M3JIOKEHUS  COJEPXKAHMUS IPEAbSBICHHOTO
TEKCTa, yMeeT JIOTHYECKH M IpaMOTHO IMepelaTh COJeprKaHue
OPOYUTAHHOTO, HCIOJBb3Ys  pPa3sHOOOpasHyI0 JIEKCHUKy H
rpaMMaTHYECKUE CTPYKTYpHI, BlaJieeT HaBbIKAMM 000O0IIEHMS,
BBIJICJIEHHS IIABHOTO M BBIPAYKEHUS CBOETO MHEHHMsA. BO3MOXKHEI
OTZACNbHBIC He3HAYHTEJbHBIC OIMMOKHM, He HapyIIAIONIHNe JIOTUKY
M3JIOKeHHUS;

3. DK3aMeHyEeMBIH JaeT IOTHIECKA 0O0CHOBAHHBIC Pa3BEPHYTHIC
OTBETHl HAa BOMPOCH 3K3aMEHATOPa, YMEET BBIpakaTb CBOE
MHEHHE, IPUBOAUT IIPUMEPHI U HIUTIOCTPAI[UN CBOETO OTBETA,
UCTIONB3yeT Pa3sHOOOpa3Hble CHHTAKCHYECKHE CTPYKTYpHI,
BlaJieeT MPaBUIAMH TPAMMATUKH, 00J1alaeT MIHPOKUM CHEKIPOM
0011epa3roBOpHO U NPoGeCcCHOHAIBHON JIEKCUKH; TPU OTBETE
BO3MOXHBI OTHENbHBIE MEIKME OMMOKM, B LEJIOM, He
HapyHIAI0LIMe KOMMYHHUKAIHIO.

(100-81 Gasn)

1. Texct nepeseneH nonHocThio (100 % oOBema)3a ykasaHHOE
BpeMs, TIIEpPEeBOJ BBIIIOJHEH AaJeKBaTHO, 9SK3aMCHYCMBIA
JNEMOHCTPUPYET  3HAaHHE  CHHTAKCHYECKHX M  JICKCHKO-
rpaMMaTHYeCKHUX  MpPaBWI, HO JIOMyCKaeT  HETOYHOCTH
nekcuaeckoro (He Oosee 2-1) w/mmm crmwmctideckoro (1-2)
XapakTepa;

2. Dx3aMeHyeMbId JEeMOHCTPUPYET JOCTaTOYHO XOopoliee
IPOU3HOIICHNE, YMEET CJIEA0BaTh CxeMe pedepaTHBHOTO

3ayteHo,
XOpOIII0
(80-61 ©amn)
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®opMa NpOMeEKYTOUHOM
aTTecTALMH/BU
MPOME:KYTOUHOI aTTecTALUH

Kputepun ouneHuBanusi

Ounenka

W3JI0KEHUSI TEKCTa, BBIICISITh DIABHOE, JIOTUYECKH WM TPamMOTHO
nepeiaBaTh COJIEpXKaHHE IPOYUTAHHOTO, HO HCIBITHIBAET
TPYIHOCTA CO CTPYKTYpHUPOBAaHHEM MOJIyUCHHOH MHpOpMaLun
(0600meHneM, BBIBOJAMHU, BBICKa3bIBAHHEM COOCTBEHHOTO
MHeHHUs1). JlomyckaeT HEKOTOpble TIpaMMaTUYeCKue WiIu
JIEKCUYeCKue OIMOKM, KOTOpBle HE HapyMIaloT JIOTHKY
W3JI0KCHHUS, HO BIMSIOT Ha OCDIOCTh pPevH;

3. DK3aMeHyeMBIii JaeT pa3BepHYThIE OTBETHI HE HA BCE BOMPOCHI
JK3aMeHaTopa,  JIEMOHCTPUPYS yMeEHUe MOJIb30BATHCS
pa3HOOOpa3HBIMH ~ TPAaMMATHYECKUMHU  CTPYKTypamMu U
001IepasroBOPHON 1 MPOoecCHOHANBPHON JEKCUKOH B paMKax
OCBOCHHOMU nporpaMmsl. IIpu 3T0M 3K3aMeHyeMBI HE BlalEeT
HaBBIKAMHU CTPYKTYpUPOBAHHS CBOMX BBICKAa3bIBAaHUH, HE YMEET
CONPOBOXKAATh UX COOTBETCTBYIOIIMMH NPUMEPAMH, CCHIIIKAM U
U TJ.; IpHU OTBETE MM JOMYCKAalOTCAd OMIMOKU MPH MOCTPOECHUHU
CJI0KHBIX peuyeBble  KOHCTPYKLIMHU 0e3 HapyEeHUs
KOMMYHHKAIUY B LIEJIOM.

1. TlepeBox BHIIIOJHEH B yKa3aHHOEC BpEeMs U ero o0BeM
cocTaBiseT He MeHee 75 % o0beMa OpUTHHAJA, MM BHIIIOJHCH B
nosHoM obObeme (100 %), HO TpW TEpeBOJC JOMYIICHBI
nckaxenuss (1-2), HeTouHoctm (He Oosee 3) B pe3ysbTaTe
TpaMMAaTHIECKAX OIMMOOK M BHIOOpA JIEKCHYECKOTO 3HAYCHUS
CJIOB, HE COOTBETCTBYIOIIETO KOHTEKCTY;

2. DOx3aMeHyeMBIH JONyCKaeT 3aMETHble OIIHMOKH B
MPOU3HOLICHHUH, HE CIEAYeT cXeMe pedepaTUBHOTO M3IIOKEHUS
TeKCTa/CTaTh, HO MOXET aJeKBaTHO IepeiaTh COJCPIKAHUEC
OPOYUTAHHOTO, MCIOJB3Ysl OTPaHMYCHHBIH 3amac JEKCHKH, U
JIOMyCKasi TpaMMaTH4eCKUe OIIMOKU, He HAPYIIAIOIIUE JIOTHKY
U3JIOKCHHS;

3. Dk3aMeHyeMbI JaeT KpaTKue OTBETbl, HCIBITHIBAET
TPYAHOCTH TP TIPUBEICHUH IIPHUMEPOB ¥ BBICKAa3bIBAHUU
COOCTBEHHOTO MHEHHS, HUCIOJB3YeT OTHOCHTCIHHO TPOCTHIC

JEKCHKO-TPAaMMAaTHIECKHUE CpencTBa, JIeMOHCTPHPYET
OTPaHWYCHHBIH 3amac JIKCHKH, JOIMyCKaeT ONIMOKH MpH
UCTIONIb30BaHUH JIEKCUKO-TPaMMaTHIEeCKIX CTPYKTYD,

MPEMATCTBY FOIIUX MOJHOICHHOH KOMMYHUKaUH.

3auTeHo,

YIOBICTBOPHTE

JIBHO
(60-41 Gamnn)

1. TexcT mepeBe/ieH B yKa3aHHOE BPEMS U €T0 00BEM COCTABIIET
MeHee 75 % oObeMa OpUrHHANA, WM BHIIIOJHEH B MOJHOM
o0beMe, HO IOy IeHbl uckaxkeHus (3 u 6oJee), HETOYHOCTH (4 1
Oosee) B pe3ynbTaTe IpaMMaTHYECKUX OMIMOOK U BBIOOpa
JIEKCUUECKOTO 3HA4YEHUS CJIOB, HE COOTBETCTBYIOILIETO KOHTEKCTY,
a TaKKe CTHIMCTUYECKHE HETOYHOCTH (2-3);

2. Dk3aMeHyeMbId  JomyckaeT  rpyObie  ommbOkKu B
NPOM3HOILICHUH, HE CIEIYeT cXeMe peepaTHBHOTO M3JIOKCHUS
TeKCTa, HE MOJXET aJeKBaTHO IIepelaTh  CoJepiKaHUe
IPOYUTAHHOTO,  JIONTyCKaeT MHOTO  JIEKCHYECKHX u
TpaMMAaTHYECKHX ONTHOOK, HapyIIAIONINX JIOTUKY H3JI0KEHHS;

3. DK3aMeHyeMBblil JaeT HeaJeKBaTHblE OTBETHI, AEMOHCTPUPYET
HETIOHIMAaHHe BOIIPOCOB JK3aMEeHaTopa, UCTIONB3yEeT
OTPAHMYCHHBIH 3amac CIJOB, JOIMyCKaeT OOJBIIOE KOJHMYECTBO
JEKCHUECKUX M TPaMMAaTHYECKHX OIMIMOOK, YTO MPHBOIUT K
HApYIHICHHIO KOMM YHHUKALIUH.

He 3auteno,

HEYJIOBJICTBOPHU

TEJbHO
(40 6annoB u
MeHee)

PCS}U'ILTaTI)I caa4yu HpOMG)KyTO‘IHOﬁ aTTeCTalluU 110 IMporpaMmMaM aClIupPaHTypbl OLCHUBAIOTCA
M0 CTOOAJIJIBHOH cHCTEME OLICHKKX B COOTBCTCTBUMU C Ilonoxxenuem o (bOpMaX, MNEPUOJUIHOCTU U
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HOpﬂHKe OpraHI/I3aHI/II/I nu HpOBCI[GHI/IS[ TGKYH_IGFO KOHTpOJ'IF[ yCHCBaeMOCTI/I n HpOMe)KYTO'-IHOI\/'I
arrectaruu oOydaronmxcsi B AHOOBO «EYCII6» cnemyronmmm oOpa3om, comtacHo Tabiuiie 6a.

Tabmuna 6a
Cucrema OIICHKH 3HAHUM Oﬁy‘{alOHlI/IXCH
[IatrbammHas CroGammsHas BbunapHas cucteMa OeHKH
(crannmapTHas) cucrema CHUCTEMA OTICHKH

5 (oUmH4HO) 100-81 3a4TEHO

4 (xopor1o) 80-61

3 (YIOBIETBOPHUTEIHHO ) 60-41

2 (HeyAOBIETBOPHUTEIHHO) 40 u meHee HE 3a4TCHO

Pe3ynbpTaThl MpoMeKyTOUYHOTO KOHTPOJIS MO AUCHUIIINHE, BRIPAKEHHBIE B OLIEHKAX «3aUTEHO,
YIOBJIETBOPUTEIBHOY», <«3aUYTEHO, XOpOILO»,  «3aUT€HO, OTJIMYHO» [OKAa3bIBAIOT YPOBEHB
cOpMUPOBAHHOCTH Y OOyJarOIIEerocss 3HAHWUW, YMCHHUH, HABBIKOB IO pe3yjibTaraM OOYUICHHS IO
JTUCIHUILIMHE TI0 TPOTpaMMe aciupanTypsl 5.7.6. dunocoduss HAyKd ¥ TEXHUKH.

Pe3ynbraTthl mpOMEKYTOUHOTO KOHTPOJS MO JWCLUIUIMHE, BHIPAXKEHHBIE B OLIEHKE «HE
3a4TE€HO, HEYJAOBIETBOPUTEIHHOY», IMOKA3bIBAIOT HE COPMUPOBAHHOCTH y OOYJArOMIErocs 3HAHWH,
YMEHHMH, HAaBBIKOB MO pe3yJbTaTaM OOy4YeHHUS MUCIUILUIMHE IO MporpamMMe aclupanTypbl 5.7.6.
durnocodus HAYKU U TEXHUKH.

7.4. TunoBble 3aJaHUA K IPOMEKYTOYHOM aTTECTALMHI

1) IlpumepHBIA HAYYHBIH TEKCT AJIsl IUCBMEHHOI0 IepeBoa

Kant’s Copernican Revolution: Mind Making Nature

Kant’s answer to the question is complicated, but his conclusion is that a number of synthetic
a priori claims, like those from geometry and the natural sciences, are true because of the structure of
the mind that knows them. “Every event must have a cause” cannot be proven by experience, but
experience is impossible without it because it describes the way the mind must necessarily order its
representations. We can understand Kant’s argument again by considering his predecessors.
According to the Rationalist and Empiricist traditions, the mind is passive either because it finds itself
possessing innate, well-formed ideas ready for analysis, or because it receives ideas of objects into a
kind of empty theater, or blank slate. Kant’s crucial insight here is to argue that experience of a world
as we have it is only possible if the mind provides a systematic structuring of its representations. This
structuring is below the level of] or logically prior to, the mental representations that the Empiricists
and Rationalists analyzed. Their epistemological and metaphysical theories could not adequately
explain the sort of judgments or experience we have because they only considered the results of the
mind’s teraction with the world, not the nature of the mind’s contribution. Kant’s methodological
innovation was to employ what he calls a transcendental argument to prove synthetic a priori claims.
Typically, a transcendental argument attempts to prove a conclusion about the necessary structure of
knowledge on the basis of an incontrovertible mental act. Kant argues in the Refutation of Material
Idealism that the fact that “There are objects that exist in space and time outside of me,” which cannot
be proven by a priori or a posteriori methods, is a necessary condition ofthe possibility of being aware
of one’s own existence. It would not be possible to be aware of myself as existing, he says, without
presupposing the existing of something permanent outside of me to distinguish myself from. I am
aware of myself as existing. Therefore, there is something permanent outside of me.

This argument is one of many transcendental arguments that Kant gives that focuses on the
contribution that the mind itself makes to its experience. These arguments lead Kant to reject the
Empiricists’ assertion that experience is the source of all our ideas. It must be the mind’s structuring,
Kant argues, that makes experience possible. If there are features of experience that the mind brings
to objects rather than given to the mind by objects, that would explain why they are indispensable to
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experience but unsubstantiated i it. And that would explain why we can give a transcendental
argument for the necessity of these features. Kant thought that Berkeley and Hume identified at least
part of the mind’s a priori contribution to experience with the list of claims that they said were
unsubstantiated on empirical grounds: “Every event must have a cause,” “There are mind-independent
objects that persist over time,” and “Identical subjects persist over time.”.

[lpu mnpoBeneHUM TEKyIICH W TMPOMEXKYTOYHOH aTTECTAllMd MOTYT HCIOJIB30BaThCs
AyTCHTUYHBIC TEKCThI U3 MOHOTpaduii, HAyIHBIX CTAaTeH, N3y4aeMbIX aCMUPAHTAMH B XOJC 3aHATHI
Y HAyYHBIX UCCIICIOBAHUU.

2) IlpuMepHBI HAYYHBIH TEKCT JJIs1 MPOCMOTPOBOI0 YTeHUS

Kant’s Transcendental Idealism

With Kant’s claim that the mind of the knower makes an active contribution to experience of
objects before us, we are in a better position to understand transcendental idealism. Kant’s arguments
are designed to show the limitations of our knowledge. The Rationalists believed that we could possess
metaphysical knowledge about God, souls, substance, and so forth; they believed such knowledge was
transcendentally real. Kant argues, however, that we cannot have knowledge of the realm beyond the
empirical. That is, transcendental knowledge is ideal, not real, for minds like ours. Kant identifies two
a priori sources of these constramnts. The mind has areceptive capacity, or the sensibility, and the mind
possesses a conceptual capacity, or the understanding.

In the Transcendental Aesthetic section of the Critique, Kant argues that sensibility is the
understanding’s means of accessing objects. The reason synthetic a priori judgments are possible in
geometry, Kant argues, is that space is an a priori form of sensibility. That is, we can know the claims
of geometry with a priori certamty (which we do)only if experiencing objects in space is the necessary
mode of our experience. Kant also argues that we cannot experience objects without being able to
represent them spatially. It is impossible to grasp an object as an object unless we delineate the region
of space it occupies. Without a spatial representation, our sensations are undifferentiated and we
cannot ascribe properties to particular objects. Time, Kant argues, is also necessary as a form or
condition of our mntuitions of objects. The idea of time itself cannot be gathered from experience
because succession and simultaneity of objects, the phenomena that would indicate the passage of
time, would be impossible to represent if we did not already possess the capacity to represent objects
n time.

IIpy mnpoBeneHUM TEKylleW H NPOMEXKYTOYHOW aTTEeCTAallMM MOTYT HCIIOJIb30BaThCSA
AyTEHTUYHBIC TEKCThI U3 MOHOTpauii, HAyYHBIX CTAaTEeH, N3y4aeMbIX aCMPAHTAMH B XOJC 3aHATHI
U HAY4HBIX UCCIIEAOBAHUN.

3) IlpumepHbIe BONPOCHI 151 Oeceabl
Discussing Background Information and Research

What Institute / Academy /University did you graduate from?
What degree did you complete?

What was your major?

What subjects were you interested n?

When did you get interested in research work?

What is your field?

What is the subject of your candidate /PhD thesis?

What issues are you going to address?

9. What is the major objective of your research?

10. What are some specific goals of your research?

11. Are there many important papers / monographs on your subject?
12. What is the theoretical framework of your research?

X NNk W=
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13. Why is your research important / topical?

14. What aspects of your research are especially topical?

15. How could you comment on the novelty of your subject?

16. Who is your academic supervisor?

17. Do you often consult him?

18. What does he specialize in?

19. In what way is your paper going to contribute to your practical work?

20. What is the practical significance of your research?

21. What do you think are the most challenging issues in your area of research?

22. What courses in college did you like most? Least? Why?

23. Do you feel you did the best scholastic work you are capable of?

24. Why did you choose your particular field of research?

25. What do you think determines a person's progress in academic environment?

26. What personal characteristics do you feel are necessary for success in your chosen field?

27. Which more mportant for one’s career development: education or training?

28. What professional training /retraining courses have you taken up/ would you like to take
up?

29. Do you prefer working with others or by yourself?

30. Would you prefer to work in a large or a small organization? Why?

8. OCHOBHAS U JOIIOJIHUTEJIbHAS JIMTEPATYPA
8.1. OcHoBHas JuTeEpaTypa:
1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes.
Advanced /C1 /E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 3x3.
2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for
Academic Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press, 2013.

-223 p., 40 3K3.

3. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p-, 30 3K3.

4. Moore, Julie. Oxford Academic Vocabulary Practice [Text] : Upper-Intermediate / B2
- C1/1J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 axk3.

8.2. /lonoJiHUTEILHAS JIUTEpaTypa:

1. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ; New
York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 sk3.

2. Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 k3.

3. English for Academics : a communication skills course for tutors, lecturers and PhD
students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 3xk3.

4. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 ax3.

5. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -
Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 k3.
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9. ”IH®OPM AIIMOHHBIE TEXHOJIOI'MU, UCITOJIb3YEMBIE ITPU
OCYUWECTBJEHUN OBPA3OBATEJIBHOI'O MMPOLHECCA

9.1. IlporpammHoOe oOecne4veHue

Ilpu ocymecTBieHUn 00pa30BaTENBHOTO IpoIlecca acHUpaHTaMH H  Mpodeccopcko-
MPENoAaBaTeIbCKUM ~ COCTaBOM  HCIIOJNB3YeTCSl  CIENyloliee  JIMIIEH3MOHHOE MPOrpaMMHOE
obecrieueHue:

1. OS Microsoft Windows (OVS OS Platform)
2. MS Office (OVS Office Platform)
3. Adobe Acrobat Professional 11.0 MLP AOO License RU
4. Adobe CS5.5 Design Standart Win IE EDU CLP
5. ABBYY FineReader 11 Corporate Edition
6. ABBYY Lingvo x5
7. Adobe Photoshop Extended CS6 13.0 MLP AOO License RU
8. Google Chrome
9. Opera
10. SAnpexc. bpaysep

9.2. IlepeyeHb HH(OPMANMOHHO-CIIPABOYHBIX CHCTEM U MNPO()ecCHOHATBHBIX 0a3
JAHHBIX HWHG(OPMANMOHHO-TEJIe KOMMYHUKANMOHHON ceTH «HMHTepHEeT», HEOOXOAMMBIX IJIst
OCBOEHUS TUCHMUIIUHBI:

HNud opManinoHHO-CIIPABOYHBIE CHCTEMBI

1. Tapant.Py. UndopmanmornHo-11paBoBoii mopTai: http//www. garant.ru

2. HWudopmannonnas cucrema «EnnHOE OKHO JOCTyNa K OOpa30BaTENbHBIM pPECypcaMy»:
http//window.edu.ru/

3. OrtkpeiToe oOpazoBanue. Accoruanusa «HanmonanpHas matdopmMa  OTKPBITOTO
obOpazoBanus»: http/npoed.ru

4. Od¢uunansaas Poccus. CepBep OpraHoB ToCyIapcTBEHHOM BiacTu Poccuiickoit
deneparuu: http//www. gov.ru

5. OdunuaneHbIi MHTEPHET-MIOPTAT MPaBoBOM MHpopManuu. ['ocymapcTBeHHas cucTeMa
npaBoBoi HH(popmanuu: http://pravo.gov.ru

6. IlIpaBoBoii caiit Koncynsrantllmtoc: https//www.consultant.ru/sys

7. Poccuiickoe oopazoBanue. @enepanbHblii moptai: http//www.edu.ru

IIpodeccuonanbubie 06a3bl JaHHBIX MH(}OPMAIMOHHO-TEJIe KOMMYHUKAIIMOHHONH CceTH
«HHTepHeT»:

1. Koob.ru. Dnexkrponnas oubauoreka «Kyod»: http//www.koob.ru/philosophy/

2. Philosophy.ru: http//www.philosophy.ru

3. bubnmoreka ['ymep — rymanuTapHbie Hayku: http//www.gumer.info

4. EHMIIT —  Dmexrponnas  Oubmmorexka  «Hayunoe — nHacnmemme — Poccum»:
http://e-heritage.ru/

5. Hurenpoc. UnaTennekryansHas Poccus: http//www.intelros.rw/

6. HanmonanbHas snmexkrponHas oudnuorexka HIb: http//www.rusneb.ru
[Ipe3naenTckas 6mommoteka: http// www.prlib.ru
Poccuiickas rocymapctBenHas 6nonuotexa: http//www.rsl.rw/

. Poccuiickas HanmonanbHas ouoiumoreka: http//www.nlr.ru/poisk/
0. ®unocodus u ateusm: http//books.atheism.ru/
1. ®unocodexuii cnopaps: http/filosof historic.ru

— =0 0N

9.3. JInueH3UMOHHBIE 3JIeKTPOHHbIE pecypcbl OUOIHOTeKH YHUBEpPCUTETa
IIpod eccuonanbHbie 0a3b1 JAHHBIX:
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http://www.garant.ru/
http://window.edu.ru/
http://npoed.ru/
http://www.gov.ru/
http://pravo.gov.ru/
http://www.consultant.ru/sys
http://www.edu.ru/
http://www.koob.ru/philosophy/
http://www.philosophy.ru/
http://www.gumer.info/
http://e-heritage.ru/
http://www.intelros.ru/
http://www.rusneb.ru/
http://www.prlib.ru/
http://www.rsl.ru/
http://www.nlr.ru/poisk/
http://books.atheism.ru/
http://filosof.historic.ru/

[MomHBbIi TepedeHb JOCTYMHBIX 00yJatonMMesT TPOPECCHOHATBHBIX 0a3 TaHHBIX ITPEICTABIICH
Ha odunuanbHOM caiite YHuBepcutera https//eusp.org/library/electronic-resources, BKIHOYast
crnenyronme 6a3bl TaHHBIX:

1. eLIBRARY.RU — Poccuiickuii nH(MpOpMaIMOHHO-aHATUTUYECKANH OpTall B 00JacTH
HayK{, TCXHOJIOTHH, METUITHHBI K 00pa30BaHUs, COACPKANMI pedepaThl U MOTHBIC TEKCTHI HAYIHBIX
cTarell U myOnIMKaIuii, HaykoMeTprieckass 0aza ITaHHBIX: httpy//elibrary.ru;

2. 'YuuBepcutetrckasi uHpopmanuonHasi cucrema POCCHUS — 0Gaza 37eKTpOHHBIX
pECYpCOB JUIsl YU4EOHBIX TPOTPAaMM M HCCIICOBATEILCKMX IPOCKTOB B O00JACTH COIMATBHO-
TYMaHUTapHBIX HayK: https//www.uisrussia. msu.ru/;

3. DIeKTpOHHBIE >XypHAllbl MO MOANKCKE (TEKyIMe HOMepa HaydHBIX 3apyOeKHBIX
KYPHAJIOB).

JIeKTPOHHbIE OMOJIMOTEYHbIE CHCTEMbI:

1. Znanium.com — DnekrponHas oubnuoreunas cuctema (AbC) — http//znanium.com/;

2. YHuBepcuTeTCKas Oubnmoreka oHNaiiH — DiekrpoHHas oubimoreunas cucrema (3bC) —
http//biblioclub.ru/

9.4. DaexTpoHHas uH( OPMANMOHHO-00Pa30BaTeJbHAs cpeJda Y HUBEepCcUTEeTa

OOpa3oBarenbHBIA MPOIECC MO JUCIHUIUIMHE MOMIEPKUBACTCS CPEACTBAMH AJICKTPOHHOM
HHGOPMAITMOHHO-00pa30BaTEIBHOMN CpeIbl Y HUBEPCUTETA, KOTOPAsk BKIIIOYAET B CE0S JICKTPOHHBIN
yaeOHo-MeToanueckuii pecypc AHOOBO «EYCII6» — ob6pa3zoBarenshbiii moptan LMS Sakai —
Sakai@EU, nuiieH31n0HHbBIE 3JIEKTPOHHEIE PECYPCHI OMOIMOTEKH YHUBEPCUTETA, OHUIIHATBHEINA CaliT
Yuusepcutera (EBponeiickuii yauepcuter B Cankr-IletepOypre [https//eusp.org/]), nokambHYIO
CEeTh ¥ KOPIIOPATUBHYIO JICKTPOHHYIO MOUYTY YHUBEPCUTETA, M 00eCTIeUrBaET:

—  JIOCTYyH K y4€OHBIM IUIaHaM, pabo4yuM MporpaMMaM JUCUUIUIMH (MOIYIIEH ), MPAKTHK U K
W3IaHUSAM DJICKTPOHHBIX OMONMOTEUHBIX CHCTEM M JJIEKTPOHHBIM 00pa3oBaTEIbHBIM pecypcam,
yKa3aHHBIM B pa00YHX MPOTpaMMax;

—  (ukcanmio pe3yIsTaToOB  MPOMEKYTOYHOH aTTeCTallid, pPe3yIbTaThl  BBITOTHEHUS
WHAWBHUAYAJIHOTO TIJIJaHA HAyYHOH AESTEIbHOCTH M OICHKH BBHITTOJTHEHUS WHAWBUIYaIbHOTO IIaHa
paboThI;

—  (dopmupoBaHHE 3EKTPOHHOTO TOPTHOIHO OOYyJaroIEerocs, B TOM YHCIIE COXPAHCHHE
paboT oOydJaroIerocs;

—  B3aUMOJICHCTBHE MEXKIy YyJYaCTHUKaMU OOpa30oBaTEILHOTO IPOIecca, B TOM YHCIE
CUHXPOHHOE U (MJIM) aCHHXPOHHOE B3aWMO/IEHCTBUE MOCPEACTBOM ceTH «HTepHEeT» (PIEKTPOHHOM
IOYTHI U T.1.).

Kax el oOyyaronmiicss B TEYEHHE BCETO MEPUOJA 00yUeHU O0eCIIeUeH WHIUBUAYAIHHBIM
HEOTPAHMYCHHBIM JOCTYIIOM K 3JICKTPOHHBIM pecypcaM OMOIMOTEKH YHHBEPCHTETA, COACpIKAIICH
W31aHus yIeOHOH, YIEOHO-METOIMYECKOW W MHOU JIMTEPATYPHI 110 U3y9aeMON JUCIIUTIIINHE.

10. MATEPUAJIBHO-TEXHUYECKASA BA3A, HEOBXOAUMASA IS
OCYHWECTBJIEHUA OBPA3OBATEJIBHOI'O ITPOLECCA

B xome peanu3anuu 00pa3oBaTenbHOIO IMpoLecca HCIOJIb3YIOTCS CHELUATU3UPOBAaHHbIE
MHOTO(YHKIIMOHAIIBHBIC AYIUTOPUHU Ul TPOBEACHUS 3aHSATUN JIEKIMOHHOTO THUIIA, 3aHATHH
CEMMHApCKOr0  TUIa (IPaKTUYECKUX 3aHATUM, JabopaTOpHBIX paloT), TIpPYINOBBIX U
WHIUBUIyaJIbHBIX KOHCYJAbTAMM, TEKyLIEro KOHTPOJIsI M HPOMEXYTOYHOM  aTTecTaluu,
YKOMIUIEKTOBAHHBIE CIIELUATM3UPOBAHHON MeOEIbl0 M TEXHMYECKMMM CpeACTBaMU OOydeHus,
CIyXallMH JJIs IPEICTaBJICHUS yueOHON nH(popMauy OOJIbLION aylIuTOPUH.

[lpoBeneHue  3aHATHUH  JIGKHIMOHHOIO THIA 00ECHEYMBAETCS  JAEMOHCTPALlMOHHBIM
00opyIOBaHUEM.
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[MomemmeHus s CaMOCTOSATEIBHONH pabOTHl OCHAICHBI KOMITBIOTEPHONW TEXHUKOH C
BO3MOXXHOCTBIO MOJKIIOUEHUsI K cetu «VHTepHeT» U obOecrnedeHHeM JOoCTylna B AJIEKTPOHHYIO
nHpopMaIIMOHHO-00pa30BaTENbHYIO CPEy OpTraHU3aAIUH.

JUiss U1 ¢ OTpaHUYEHHBIMH BO3MOXKHOCTSIMU 3/I0POBBSI M MHBAIUAOB NPEIOCTABISACTCS
BO3MOYKHOCTh TPHCYTCTBUSI B ayJUTOPHH BMECT€ C HHMH acCHUCTeHTa (IOMOImHHKa). Jlis
CIIa0OBUAIIMX TMPEIOCTaBISeTCS BO3MOXKHOCTh yBenWueHUs TekcTa Ha odkpanHe [IK. [lns
CaMOCTOSITEIbHON pabOTHI JIMIl C OTPaHUYCHHBIMU BO3MOXKHOCTSIMU 37I0POBbS B TIOMEIICHUH JUIS
CaMOCTOATENBHON paboThl opranu3oBaHo ogHO MecTo (ITK) ¢ BO3MOXHOCTSMU OECKOHTAKTHOTO
BBOJa HHGPOpPMAMM U YIPABICHUS KOMIBIOTEPOM (CHEUHATM3UPOBAHHOE JIMIICH3MOHHOE
nporpaMMHoe obOecrieduenue — Camera Mouse, BeO kamepa). bubnmnorexka yHuBepcuTeTa
MPEOCTABISIET yAAJEHHBIM JOCTYNl K JJIGKTPOHHBIM pecypcaMm OuOnIHoTeku YHHBEpPCUTETa C
BO3MOXXHOCTSIMU 7S CITa0OBUAILETO yBennueHus Tekcra Ha skpane [IK. JIuna ¢ orpaHnyeHHbIMU
BO3MOXXHOCTSIMH  3I0POBbSI MOTYT TIpH HEOOXOJUMOCTH BOCIOJIB30BATHCS HMEIONMMCS B
YHUBEPCHUTETE KPECIOM-KOJISCKOH. B yueOHOM KopItyce uMeeTcs afanTupoBaHHbIi mudr. Ha mepsom
sTa)ke 000pyJOBaH CIELHATN3UPOBAHHBIN TyaseT. Y BXo/a B 3/JaHNE YHUBEPCUTETA JUIsl MHBAJINJIOB
o0opyloBaHa crelnuanbHas KHONKA, BXOJHAas cpefa obecrieueHa WHQOPMALIMOHHON TOCKOH O
pexuMe paboThl YHUBEPCUTETA, BBIOIHEHHOH pesibe(pHO-TOUCUHBIM TAKTHIILHBIM HIpU(TOM (a30yKa
Bpaitns).
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[Ipunoxenue 1

OOH/J OHEHOYHLIX CPEACTB 110 ANCHUIUIMHE

«AHoCcTpaHHBIH A3BIK)
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®OHJ OIEHOYHBIX CPEACTB JUIs1 TIPOBEJEHUA TEKYIIEX ©
IMPOMEXKXYTOYHOU ATTECTAIHMU OBYYAIOIIUXCA MO JUCHHHUIIVIMHE

1. Iloka3aTe i, KpUTEepHUH M OLlCHHBAaHMeE B NMPollecce TeKylei aTTeCcTaluK

Wudopmanus o coaepkaHUU U MPOLEAYPE TEKYIIETO KOHTPOJS YCIEBAEMOCTH, METOJMKE
OLICHMBAHMS 3HAHUH, YMEHHUI M HaBBIKOB OOYYaIOILETOCS B XOJ€ TEKYIIETO KOHTPOJS JOBOJISTCS
Hay4qHO-I1€JJAarOTUYECKUMU pabOTHUKaMU YHHBEPCUTETA /10 CBEACHUs OOydarolerocs Ha MEepBOM
3aHSATUU M0 JAHHOM JUCIUILINHE.

Texyumii KOHTPOJIb MpeIycCMATPUBAET MOJTOTOBKY ACMHPAHTOB K KAXKIOMY ayIUTOPHOMY
3aHATHIO. ACHUpaHT JOJDKEH TMPUCYTCTBOBATh HA 3aHATHSAX, BBIIOJHUTH aKaJEMHYECKYIO
MIpe3eHTaI1I0, 3cce, peepupoBaHNE HAYYHOIO TEKCTA, MMCbMEHHBIM NEPEBOJ HAYYHOI'O TEKCTa,
MPOEKT HAy4YHOTO HCCIICOBAHUSI.

Texkynmii KOHTpoJb TPOBOIUTCA B (GOpME aKaJeMHYeCKOM Mpe3eHTaluu, 3cce,
pedepupoBaHUsl HAYYHOTO TEKCTa, MHCBMEHHOTO IMEpeBOJila HAYYHOTO TEKCTa, MPEICTaBIICHUS
IIPOEKTa HAYYHOTO MCCIIEI0BaHUSL.

TaOnuma 1
HOKa3aTeJII/I, KPUTECPUH U ONCHUBAHHE B IMpoHecce Telcymeﬁ aTrTrecranum
HanmenoBanue Ttem (pasjaesioB) @ opMBbl TEKYLIET0 KOHTPOJISI PesyabTarsl
ycneBaeMoOCTH TEeKYLLero KOHTPOJIS
1. AkaneMuueckasl ycTHas KOMMYHUKALUS. aKaJeMMYeCKas NIPE3CHTAluUs 3a4TCHO/HE 3aYTEHO
pedepupoBaHIe HAYIHOTO TEKCTa 3aYTeHO/HE 3aYTEHO
2. AxaneMmuueckas MHChMEHHAs
KOM MY HHKALLUA. acce 3aYTEeHO/HE 3aYTECHO
3. llpodeccnonansHas | akaJeMHMYECKast | pedepMpOBaHHE HAYYHOTO TEKCTA 3a4TCHO/HE 3aYTCHO
JIekeHKa. MUCHMEHHBIN IEPEBO] HAYYHOTO TEKCTa 3a4TCHO/HE 3aYTEHO
IIPOEKT HAy4YHOTO UCCJIEI0BAHUS 3aYTEeHO/HE 3aYTECHO
Tabmuia 2
@ opMbI Kpurepuu ouneHusanusi
TeKyLIero
KOHTPOJISI
ycIeBaeMOCTH
3aureno:

CobmoneHsl mpaBmia 0(OPMIICHHS MMPE3CHTANH;, BO BPEMs BBICTYIUICHHS acCIUpPAHT JOTUYHO
CTPOUT MOHOJIOTHYECKOE BBICKA3BIBAHME B COOTBETCTBMH C KOMMYHHKAaTHBHOI 3amauei,
JIeKCUYECKUE IUHUIBI M TPaMMaTHUECKHe CTPYKTYyPBI UCIONB3YIOTCS YMECTHO U MPAKTHICCKH
0e3 ommbOK, peuyb MOHATHA W (OHETUYECKH TPaMOTHA, COOMOAaeTcss HEOOXOAUMBIH 00BeM
BBICKA3bIBAHUs, COJEpIKaHHE BBICTYIUIGHHMS HOCUT 3aHUMATeNbHBIM xapaktep. YeTko
c(hopMyIMpOBaH HAYYHBIN BOIPOC, HA KOTOPBIH JOKIATYNK MPEACTaBIsIeT 000CHOBAHHbIN OTBET
B KOHIIE BBICTYIIICHHS. SICHO MpejacTaBiIeHa CTPYKTypa JOKIaJa, KaxIblid (parMeHT KOTOpOro
MOJTallHO  PACKPBIBAETCSl B XOJ€  BBICTYIUIEHHMA.  OJIEMEHThl JOKIaJa  COEJMHEHBI
CEMAaHTUYECKHUMH WIM TPaMMaTHUYECKHUMHU cBA3sMH. Jlokmamuuk o0000IIaeT M aHaIM3HpYeT
IPEACTABICHHYI0 MH(GOpPMAILUMIO B KOHIE NOKIaza. [IpeseHTamus, cOIpoOBOXIAOIas JOKIa],
crocoOcTByeT Oojiee MOJIHOMY IOHMMAHHIO M BOCIPHUATHIO €ro coiepkaHus. Cmaiimer He
neperpyskeHsl HHpopMaImeH, rpagudeckoe IpeCTaBIeHHEe o depKHBaeT HanOoIee 3HaYNMEbIe
TO3HIINH BBICTYTUICHHS;

AxanemMuyeckas
Tpe3eHTalus

He 3aureno:

IIpesentanust oopmieHa ¢ OIMOKaMH, KOJIMUECTBO CIAal0B HEAOCTATOYHO, aCIIUPAHT CTPOUT
MOHOJIOTUYECKOE BBICKA3bIBAaHHME B COOTBETCTBUM C KOMMYHHKAaTHBHOHW 3ajaueil, HO
BBICKA3bIBAHHUC HEC BCe€raa JIOTMYHO, HMMCHTCA HOBTOpI:I, HpI/ICyTCTByIOT JICKCUYECCKUC,
rpaMMaTHYeCKue M CTUIMCTHYECKHE OIIMOKH, 3aTPyAHSIOIIME MOHUMAaHUE, B IIEJIOM peyb
NOHsATHA, 00BEM BBICKA3bIBaHUs 3HAYMTEILHO HIKe Tpebyemoro. Heuetko chopmymmposaH
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HAY4YHBII BONIPOC, HA KOTOPBIN NOKIAJUMK INPEACTABIICT HE BIOJIHE 00OCHOBAaHHEII OTBET B
KOHIIE BbICTyIIeHUS. HeT 4YeTkod XapaKTepUCTUKM CIPYKTypbl JOKIaza, Kaxzaas Tema
HEJOCTATOYHO IIOJHO H IOCIEJOBATENIbHO PACKPHIBAETCA B XOIE€ BBICTYIUICHHS. OJIEMEHTHI
JOK/Iaja HE BCerJa COEJAMHEHBl CEMAaHTHYECKMMM WIM TIPaMMaTHUYECKUMHU CBA3IMU.
IIpe3enTanus, compoBoXkAamoLas JOKIaA, HE CIOCOOCTByeT Oosee MOJHOMY MOHUMAHHUIO U
BOCHPHUATHIO ero cojepxanus. Ciaiiapl B OOJBIIMHCTBE CBOEM WM  IEPErpyKeHbI
uHpopManued, WM Mano MHPOpPMATHUBHBEL [ paduueckoe INpeiCTaBIeHHE Yalle BCETO HE
10YEPKUBAET Han0oJIee 3HAaUUMbI€ MO3HLIUH.

Dcce

3aureno:

Crporoe cobmozaenune Gpopmara scce/ HesHaunTeNbHBIE TOTPEITHOCTH B COOJIFOICHUN (hopMaTa
acce. AJICKBATHOE HCIOJb30BaHHE MPO()EeCCHOHAIbHON JieKCHKH. OTCYTCTBHE CMBICIOBBIX,
CTHJIMCTHYECKUX U JIEKCHKO-TpaMMaTHYeCKuX oumook / He3aHauuTepHOE KOJIMYECTBO JIEKCHUKO -
TpaMMaTHYECKUX, CMBICIOBBIX H CTHIIMCTHUECKHX OMmMO0K (He 6omnee 40%).

He 3aureno:

Hecobmonenne ¢opmara scce. HeanexkBaTtHoe HCIONIBb30BaHUE MPO(ECCHOHAIBHOM JIEKCHKH.
Hamiuune rpyObIX JNEKCHKO-TPaMMAaTUYECKHX, CMBICIOBBIX U CTUIIHCTHYECKHX oumbok (40% u
6osee).

Pedepuposanune
Hay4YHOTO TeKCTa

3aureHo:

Tounass mepenaua ¢akroB. Best Gaxmmueckas uHpopMmaiys nepeaHa TOUHO U 0€3 UCKaKEHHH.
MMeroTcst He3HAUUTENbHbIE HCKAKEHMS.

HefitpansHocTh M37103KeHHs (MO0 TpaBHiIbHAs Iepejavya aBTOpCKOW mosuunu). Mznoxenue
HeHTpaabHO JMOO aBTOPCKAsl OLEHKA OIMMCHIBAEMBIX COOBITHI IeperaHa MpaBmwiIbHO. MMerotes
HE3HAYNTENbHBIE OTKIOHEHHS OT HEWTPalbHOTO TOHA JIMOO HE3HAYMTENIBHBIC WCKaKECHHS
ABTOPCKO MO3UIINU.

CBS3HOCTL M JIOTHYHOCTB. I370%keHHUE CBA3HOE, CTPYKTypa Mpo3pavyHasi, JOTUKA H3JI0KCHUS
npociexxuBaeTcs. I3nokeHHEe B IEJIOM CBA3HOE, HMMEIOTCA HE3HAaUHTEIbHBIC HEIOCTATKH
U3JIOKCHUS.

S3bikoBoe odopmieHHe (JeKCHKa, paMMaTHKa, CTHIb). JIeKCHKO-TpaMMaTHUeCKUe OIMIMOKH
OTCYTCTBYIOT, HMEIOTCS TONBKO 1-2 HEe3HauuTeNbHbIE TIpaMMaTUUECKHUE U CTUIUCTHUECKHE
OIINOKH.

He 3ayreno:

Tounasi mepexava ¢axroB. MMeeTcs Gosee 5 cepbe3HBIX HCKAKEHHH MM MHOYKECTBO MEJIKUX.
HejlitpanbHocTh M3j0:KeHHs1 (MO0 TMpaBuUibHAS Tepeaada aBTOPCKOil mo3uiuu). Mmerorcs
CephE3HBIC OTKIOHECHUS / MCKa)KCHHS B HECKOJBKHX MecTax. TeKCT He IOHST, MO0 aBTOpCKas
MO3HIHUS MCKaXXCHA IO HEY3HAaBAeMOCTH.

CBA3HOCTL M JIOTHYHOCTh. B Tekcte mMeroTcs cephe3HbIe HAPYIICHHS JIOTHKH U3JI0KCHHUS, YTO
CKa3bIBACTCS M Ha NOCTPOCHUH TEKCTa; MMEIOTCS 3HAYMTEIBHBIC HENOYEeTHl MPH MOCTPOCHHU
BBICKA3BIBAaHMH. B TekcTe He NpOCHeKMBaeTcs HUKAKOH JIOTHKH, TEeKCT OecCBA3eH WM
HpeACTABIAeT cO00M HAOOP OTHEIBHBIX MPEIOKECHHUI.

SI3bikoBOoe odopmileHHe (JIEKCHKa, TpaMMaTtHka, cTuib). Mmeercss OGousbiie 10 jekcuko -
rpaMMaTHYECKUX UM CTHUJIMCTUYECKUX OIIMOOK.

IIncpMeHHBIN
MepeBo /I
Hay4YHOI'O TeKCTa

3aureHo:

ConepixaresibHasi WIEHTHYHOCTb TEKCTA MepPeBOa. DKBUBAJICHTHBIA TEPEBO:
coJepiKaTelibHasT MJICHTUYHOCTh TeKcTa repeoja. [lorpemHocTd mepeBoja He HapyIIalT
001IIero CMbICIIAa OPUTHHATA.

Jlexkcuueckue acnexkTsl mnepeBona. lcmosb3oBaHue sSkBuBaNeHTOB i mnepeBoma 30-100%
TEeKCTa

I'pamMmaTnyeckne acnekTbl TmNepeBOda. OKBHBAJICHTHBIM TMEpeBOJ C HCMOJb30BaHUEM
OCHOBHBIX TpPaMMaTH4Y€CKIUX KOHCTPYKIIMH, XapaKTepHbIX IS aKaJeMUYECKOTO CTUJISL pedH.
CoOmonenne  SI3BBIKOBBIX HOPM W MPaBWI  sI3bIKAa  MepeBOJa:  CTHIMCTUYE CKasl

WIEHTHYHOCTh TeKcTa mepeBoaa. CoOmoaeHne S36IKOBBIX HOPM U IIPABUJI SI3bIKA TIEPEBO A TSI
30-100 % TekcTa.

He 3aureno:
ConepkaresibHasi WIEHTHYHOCTH TEKCTA mMepeBona. HeskBuBasiecHTHas repenava cMbICHA:
OIIMOKU MPEACTABIIIOT CO00H rpy0oe HCKAKEHHE COICPIKAaHUS OPUTHHAIA.
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Jlekcuueckue acmeKThbl mepeBoia. lcmonp3oBaHHE dKBUBAJICHTOB MeHee ueM 1t 30% TekcTa
I'pamMaTuueckue aciekTsl mepeBoja. Vcmonp30BaHne TPaMMATHYECKUX DKBHBAJICHTOB MEHEE
geMm 111 30% TekcTa

Co0moieHne  SI3BIKOBBIX HOPM W TOpPaBWI  s3bIKa  INEpeBOdA:  CTHJIMCTHYE CKasi
WIEHTHYHOCTh TeKcTa mepeBoga. CoOuroeHre SI3BIKOBBIX HOPM W NPABHI S3bIKa MEPEBOIA
MeHee yeM m1g 30% TekcTa.

3aurteno:

Crporoe cobmoznenue ¢opmaTa NPEACTABICHHS HAy4YHOro npoekra. Research proposal /
HesHauuTtesnpHble TMOTPEIIHOCTH B coOurogeHuH (opmaTa. AJCKBATHOE HCIIOJIb30BAHUE
npodeccuoHanbHoil Jiekcukn. OTCYTCTBHE  CMBICIOBBIX, CTHJIMCTHYECKUX U JIEKCHKO -
rpaMmaTiHyeckux — ommbOok.  He3HauuTenbHOE — KOJNMYECTBO  JIGKCHKO-TPAMMATHYECKHX,
CMBICIIOBBIX ¥ CTHWJIMCTHYECKHX OINOOK (He Oonee 40%). YcmemmHoe MW CHCTEeMaTHYECKOe
ClieJOBaHHE HOpMaM, IPUHSATHIM B HAyYHOM OOIIECHHH, Ul YCHEUIHOW paboThl B POCCHHUCKHUX U
MEX/Ty HAPO JHBIX HCCIIEI0BATENIbCKIX KOJUICKTHBAX. ChopmupoBaHHOE  yMEHHE
CaMOCTOSITEJIbHO MPOBOJMUTh HAY4YHbBIE HCCICIOBAaHMS IO COTNIACOBAHHOMY C PYKOBOIHMTEJIEM

IIpencraBnenue
AVIHOLO [UIaHy, MPEACTABIATh IOJyYCHHBIC PE3YJbTAThl. YCICIIHOE M CHCTEMAaTHYCCKOE MPUMCHCHHE
HAYYHOT
goem HABBIKOB IUIAHUPOBAHMS HAYYHOTO HCCICJOBAHUS, aHAIM3a I[OJy4YaeMbIX PEe3yJbTATOB U
i}
OpPMYJIMPOBKH BHIBOJIOB

(Research (bopmymp A
Proposal)

He 3aureno:

HecobOmonenne (¢opmarta TpeacTaBIeHHs HaydHOTo Tmpoekta. Research proposal e.
HeanexBatHOe HCIIONB30BaHHE TPOQPECCUOHANBHON JeKCHKHA. Hamumaue TpyOBIX JIEKCHKO -
TpaMMAaTHYECKUX, CMBICIOBBIX M CTHIHMCTHYECKHMX ommoOok (40% wu Oonee). dparmeHTapHOE
CJeZIoOBaHNE HOpPMaM, NPHUHATHIM B HAyYHOM OOIIEHWH TpH padoTe B POCCHHCKHX U
MEXIyHapOIHBIX UCCIIEIOBATEILCKIX KOJUIEKTHBaX. DparMeHTapHOEe YMEHHUE CaMOCTOSTEHHO
MPOBOJUTh HAYUYHBIE UCCIEI0BAHMS IO COTIIACOBAHHOMY C PYKOBOIUTENIEM IIJIaHY, PEICTABIITh
MOJIYYCHHBIC Pe3yibTaThl. PparMeHTAPHOE MPUMECHCHHWE HABBIKOB IUIAHMPOBAHUS HAYYHOTO
MCCIICIOBAHMS, aHAIN3A M0JTy4aeMbIX Pe3yJIbTATOB U (hOPMYIIMPOBKH BHIBOIOB.

2. KOHTpOJ'II)HbIe 3aJaHus 1Js Telcymei/i aTTeCTalnumn

BricTyniieHue Ha HAy4YHON KOH( e pe HUUH
®opMat BbICTYILIeHUS. PEKOMEeHAALUM K MOATOTOBKE BBICTYILICHUS.
A Conference Talk Format (1)

— Title /author/bio data/ credentials/affiliation. (1 slide) A short, three - four sentences, no
more than one paragraph, biographical
statement  about you. It should mention your present professional
responsibilities, = previous  experience relevant to the topic = of your
presentation, and educational background.

— Forecast : Gist of the issue addressed (1 slide)

— Outline / Structure (1 slide)

— Background : Motivation and Problem Statement, Perspective Statement (1-2 slides)
— Addressing the Research Issue / Stating the Research Question / Hypothesis (1slide)

— Related Work / Theoretical Framework. Major concepts you build on in your paper. Primary
and Secondary Resources (1 slide)

— Methods and Techniques, e.g. a historical method, a comparative method, a statistical method,
etc. (1 shde)

— Body: Data analysis, Results, Key Insights (3 - 5 slides)
— Summary of the data analysis (1 slide)

— Conclusion — answering the research question (1 slide)
— Future Work (Optional)
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A Conference Talk Format (2)
A Generic Conference Talk Outline
This conference talk outline is a starting pomt, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

. Title/author/affiliation (1 slde)
. Forecast (1 slide) Give gist of problem attacked and insight found (What is the
one idea you want people to leave with? This is the "abstract" of an oral presentation.)
. Outline (1 slide) Give talk structure. Some speakers prefer to put this at the
bottom of their title slide. (Audiences like predictability.)
. Background
o Motivation and Problem Statement (1-2 slides) (Why should anyone

care? Most researchers overestimate how much the audience knows about the problem

they are attacking.)

o Related Work (0-1 slides) Cover superficially or omit; refer people to
your paper.

o Methods (1 slide) Cover quickly in short talks; refer people to your
paper.

. Results (4-6 slides) Present key results and key insights. This is main body of
the talk. Its internal structure varies greatly as a function of the researcher's contribution. (Do
not superficially cover all results; cover key result well. Do not just present numbers; interpret
them to give insights. Do not put up large tables of numbers.)

. Summary (1 slide)
. Future Work (0-1 slides) Optionally give problems this research opens up.
. Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in

your talk total) to answer expected questions. (Likely question areas: ideas glossed over,
shortcomings of methods or results, and future work.)

Conference Talk Instructions

e Present the structure and main pomts of your argument clearly at the beginning of the talk and
refer to them i the summary. Your audience should realize you have covered all the topics
mentioned at the begnning of the takk.

e Present your main points one by one in accordance with the talk outline. Check the
presentation points for consistency and logical arrangement. You should achieve
complete understanding of the intended meaning by the audience.

e Pause at the end of each point. Make it absolutely clear when you move to another point.
You can use both grammatical and semantic links. If the topic is important you may present
a concise summary, and then move on to another one.

e Focus on your key findings rather than all the results obtained. Emphasize your main insights
for the audience to appreciate them.

e  When presenting visuals and numbers provide interpretations to give insights. Do not let the
visual dominate the slide.

e The message of your PowerPoint presentation should be Simple, Visible,
Understandable.

e Simple - Use only essential phrases or words on a slide. Avoid presenting complete
sentences.

e Visible - PowerPoint text should be large enough to be easily seen by every member of
the audience. Consider your content and your target audience expectations when selecting
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colors, lettering style, and layout.

e Understandable - Your presentation is to transmit your message in a clear and adequate
way. The background and font colors should be contrasting colors for ease of readability. The
ideal color combination is a white background with a dark blue or black font.

e Slides should include both text and some graphic images. A balance between white space and
text should be maintained.

e Avoid having too many slides, hence too many points in a presentation. Your listeners might
get overwhelmed, confused, and suffer from information overload.

e Your sldes should not be overloaded with text. The main points should be presented in a

concise and explicit manner. People are supposed to listen to your oral presentation rather than

read from your slides. Use the text chart as a springboard for your talk.

Reading your talk from PowerPoint slides should be avoided. You will fail to impress your

audience by your expertise and presentation skills. The attendees tend to stop listening and get

bored if the presentation is read from the slides.

Try to make your presentation more memorable by interacting with your attendees, eliciting

feedback and responding adequately.

e Rehearse your presentation, and ask for an expert’s feedback to rectify mistakes. Polish your
non-verbal skills.
e Armrive at the session room well in advance to download your presentation, check the
equipment and meet your moderator and co-presenters.
e Make sure your talk fits into the allotted time of your presentation, typically 20 minutes. The
moderator will stop your presentation if you run over their time.
e During the Q&A session make sure your answers are concise and to the point, check if an
attendee has got you right.
2) Dcce (Moae b HATTMCAHUSA )
IIpaBuia cocraBiieHus ¥ 0 opMJIeHHUSA Icce
Academic Essay Writing Requirements
Independence of thought
Discussion, analysis, evaluation, and argument must all demonstrate your ability to mnterpret,
understand and critique from a unique perspective. Challenge assumptions and explain the reasoning
behind your contentions.
Conceptual thinking
Do not be tempted to critique the academic literature through vague and impressionistic
approaches; demonstrate instead a genuine conceptual engagement.
Compelling conclusions
You need to ensure that your arguments and conclusions are plausible and convincing.
Weigh evidence, analyse arguments and develop your own position.
Substantial originality
Evidence of genuine originality is expected and ensures top marks. The most essential
element of academic work is confidence in your intellectual acuity.
Research skills
Go beyond the reading lists provided by lecturers to demonstrate your initiative in finding
your own sources. Use internet resources, become familiar with useful journals, and follow the
footnotes.

Operate within the academic conventions
You should be good at your understanding of appropriate referencing, attribution of
borrowed ideas and the proper approach to research. Do not let minor errors erode the credibility of
your essay.
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The academic register

Spelling, punctuation and grammar are taken for granted.

The major linguistic concerns at this level are those of tone and style. An academic register
is based on precision, formality, thorough understanding of subject-specific vocabulary, and on
avoidance of familiarity and mappropriate use of the first person.

Immaculate presentation

Perhaps seemingly trivial, presentation should not be disregarded. Demonstrate scholarly
professionalism through due care and attention to all aspects of your work.

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow customers'
mstructions and their requirements regarding essay length and number of words and overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written i almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1.  Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an itroductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the mtroductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork" for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full n your
body paragraphs. For a short essay, presenting supporting ideas during the introduction is optional

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begn with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs should
work together to prove your thesis. If you are writing a longer paper, you will have more than three
body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

Types of Academic Essays

Academic writing can be categorized into four main types of essays that serve unique purposes;
however, some might share similar structures. With that being said, the four academic essay types are
narrative, descriptive, expository, and persuasive.
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Expository and persuasive types are most commonly seen in university curriculums, as they are
more scientific and objective. Narrative and descriptive are more subjective and engage your
creativity. Now, let’s break down each type.

Narrative Essay

This is a type of writing that requires the author to create a compelling story of practically
anything imaginable. In other words, it is a super condensed version of a novel. As one is required to
show their creative abilities, constant use of strong adjectives will enhance the audience's perception
of the topic and help paint a graphic picture. Alongside telling a compelling story, a well-written
narration should present a point that is “written between the lines.” Ideally, after reading the entire
narrative paper, a clear message or theme should be extractable from the text. By doing this, you are
motivating the reader to read it entirely, asit c

In short, the author chooses a specific thing, experience, emotion, or idea and describes it to the
reader. Just like with narrative writing, this style requires the author to be subjective and creative.
And, just like a narrative essay, you are meant to draw a picture in the audience’s eyes. Carefully
selected and powerful words are essential to writers’ success, as the paper must evoke a certain feeling
in the reader and connect them to the object of discussion. When the audience comprehends the subject
matter well and the contents of the paper defines the term in question, one can be sure that they have
written a stellar descriptive paper.

Expository Essay

This is a type of academic writing used to create a spotlight on a matter using grounded
mnformation and facts. Sufficient evidence should follow all information provided. An expository
paper is no place for opmions or personal views on things. A quality paper should use analysis that
consists of factual nformation on the subject. The author's primary job is to mform and educate the
reader with coherent writing and understandable logic. As an example, our “How to Write an
Academic Essay” article could be considered a branch of expository writing,.

Persuasive Essay

Last but not least, writing a persuasive (also known as argumentative) paper requires one to
embrace the role of a salesman (or saleswoman). You have an opmion, project, or an idea which you
have to sell to a reader. The logic behind how you supply the reader with the information should be
impenetrable, leaving them with no doubt that what you are expressing is the only truth they need to
know. Cater your points carefully to avoid being pushy, and hide your sales tactic behind well thought
out sentences. When it comes to defending an argument, you can use logical tactics, emotional tactics
or amix of both; this depends on what you are attempting to argue.

Good Academic Essay Topics

Logically, topics will vary based on the style of writing one is creating. Sometimes, you can
find the same topic within separate academic essay categories, but the main content will always vary
dependant on which category of paper you will write about. That being said, here are some good
academic essay topics for high school and college students:

Narrative Essay Topics

e Describe a time you overcame adversity. Explain the situation and how you handled it.

e Talk about a passion that is rooted deeply in your personality and would make you feel
mcomplete if it disappeared.

« Create a story that teaches the importance of honesty and integrity.

o Create a story that illustrates the value of hard work and discipline.

Descriptive Essay Topics

e In your own words, define love.

o What constitutes a hero or heroic action?

e Describe a genius. What are examples of genius acts?

e Describe a businessperson. What traits do they possess?
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Expository Essay Topics

o What effect has social media had on nterpersonal relationships and communication?

o What are some strategies society can use to reduce the growth and dangers of global warming?

e What methods can society implement to prevent and punish cyber-bullying?

e What are the main causes of racism in today’s society?

Persuasive/Argumentative Essay Topics

e Provide an argument as to whether or not the death penalty should be abolished.

e Should we give animals more rights, instead of treating them as mere property?

e Should the United States have stricter gun control policy?

e Was the bombing of Hiroshima and Nagasaki mass murder or a justifiable means to end
WWII?

3) Pe(pepupoBaHne HAYYHOI0 TeKCTA
PexoMeHIaMM MO COCTABJIE HUIO AHHOTAIU

Definition

An academic summary is a concise representation of an academic text. The summary’s purpose
is to enable the reader to determine, in a limited amount of time, if and why a paper, chapter or book
is worth reading.

An academic summary is different from an abstract. An abstract is a brief representation of the
main results and conclusions of the study. An academic summary characteristically shows the
(argumentation) structure of the text; the skeleton of the argument skeleton.

The summary should be a flowing text, written in your own words. This means that copying
exact phrases from the original text is not permitted. Moreover, the text should be written in well-
formulated Dutch or English, and intelligible to an audience that is not acquainted with the original
text.

Steps in Composing a Summary

The primary purpose of a summary is to "give an accurate, objective representation of what
the work says." As a general rule, "you should not include your own ideas or interpretations."
"Summarizing condenses in your own words the main points in a passage:

1. Reread the passage, jotting down a few keywords.

2. State the main point in your own words and be objective: Don't mix your reactions
with the summary.

3. Check your summary against the original, making sure that you use quotation

marks around any exact phrases that you borrow." -Randall VanderMey, et al.

"Here...is a general procedure you can use [for composing a summary]:

Step 1: Read the text for its main points.

Step 2: Reread carefully and make a descriptive outline.
Step 3: Write out the text's thesis or main point.
Step 4. Identify the text's major divisions or chunks. Each division develops one of the stages needed
to make the whole main point. . .
Step 5: Try summarizing each part in one or two sentences.
Step 6: Now combine your summaries of the parts into acoherent whole, creating a condensed
version of the text's main ideas in your own words." -(John C. Bean, Virgnia Chappell, and Alice M.
Gillam, Reading Rhetorically. Pearson Education, 2004)

Characteristics of a Summary

"The purpose of a summary is to give a reader a condensed and objective account of the main
ideas and features of atext. Usually, a summary has between one and three paragraphs or one hundred
to three hundred words, depending on the length and complexity of the original essay and the
mntended audience and purpose. Typically, a summary will do the following:
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e Cite the author and title of the text. In some cases, the place of publication or the context
for the essay may also be included.

o Indicate the main ideas of the text. Accurately representing the main ideas (while omitting
the less important details) is the major goal of the summary.

o Use direct quotations of keywords, phrases, or sentences. Quote the text directly for a few
key ideas; paraphrase the other important ideas (that is, express the ideas in your own words.)

o Include author tags. ("According to Ehrenreich" or "as Ehrenreich explains") to remind the
reader that you are summarizing the author and the text, not giving your own ideas. . . .

e Avoid summarizing specific examples or data unless they help illustrate the thesis or main
idea of the text.

e Report the main ideas as objectively as possible

A Checklist for Evaluating Summaries
"Good summaries must be fair, balanced, accurate, and complete. This checklist of questions
will help you evaluate drafts of a summary:

e Is the summary economical and precise?

e Isthe summary neutral in its representation of the original author's ideas, omitting the writer's
own opinions?

e Does the summary reflect the proportionate coverage given various points in the original text?

e Are the original author's ideas expressed in the summary writer's own words?

o Does the summary use attributive tags (such as 'Weston argues') to remind readers whose ideas
are being presented?

e Does the summary quote sparingly (usually only key ideas or phrases that cannot be said
precisely except in the orignal author's own words)?

e Wil the summary stand alone as a unified and coherent piece of writing?

o Is the original source cited so that readers can locate it?" -John C. Bean

Introduction Sentence Examples for an Article Summary

In "Cats Don't Dance,” John Wood explains ...

John Wood, in "Cats Don't Dance,” explains ...

According to John Wood in "Cats Don't Dance" ...

As John Wood vividly elucidates in his ironic story "Cats Don't Dance" ...

John Wood claims in his ironic story "Cats Don't Dance" that ...

Combine the thesis ofthe article with the title and author into your first sentence of'the summary.
Reference the following sentence as an example.

In "Cats Don't Dance," John Wood explains that in spite of the fact that cats are popular pets
who seem to like us, felines are not really good at any activities that require cooperation with someone
else, whether that is dancing or sharing.

If possible, your first sentence should summarize the article. The rest of your summary should
cover some of the central concepts used to support the thesis. Be sure to restate these ideas in your
own words, and to make your summary as short and concise as possible. Condense sentences and
leave out unimportant details and examples. Stick to the important points.

How to Quote the Author of an Article

When you refer to the author for the first time, you always use their full name. When you refer
to the author after that, you always use their last name. The following examples show how to use the
author's name in an article summary after you have already introduced them.

Johnson comments ...

According to Wood's perspective ...

As Jones implies in the story about ...

Toller criticizes...

In conclusion, Kessler elaborates about ...
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You don't need to use an author's title (Dr., Professor, or Mr. and Mrs.), but it does help to add
their credentials to show they are an authoritative source. The sentences below show ways to do this.

In "Global Warming isn't Real," Steven Collins, a professor at the University of Michigan,
claims that ...

New York Times critic Johann Bachman argues in "Global Warming is the Next Best Thing for
the Earth" that ...

If you are discussing the ideas of the author, you always need to make it clear that you are
reciting their ideas, not your own.

How to Introduce the Ideas of the Author in an Article Summary

o Use author tags

» Use mentions of "the article" or "the text"

e Add the page number that the mformation is found on in parenthesis at the end of the sentence

Using Author Tags

In writing your summary, you need to clearly state the name of the author and the name of the
article, essay, book, or other source. The sentence below is a great example of how to do this.

According to Mary Johnson in her essay, "Cats Make Good Pets," the feline domestic
companion is far superior to the canine one.

You also need to continue to make it clear to the reader when you are talking about the author's
ideas. To do this, use "author tags," which are either the last name of the author or a pronoun (he or
she) to show you are still discussing that person's ideas.

Also, try to make use of different verbs and adverbs. Your choice ofauthor tag verbs and adverbs
can contribute to the way you analyze the article. Certain words will create a specific tone. See the
tables for a selection of different word choices.

List of Author Tags

Says Explains Comments
Persuades Suggests Understands
Argues Reminds un derstaillzlps s
Elucidates Presents Intimates
Concludes Presents the idea impressigfleates the
Criticizes Defines Highlights
Concedes Shows States

Thinks Admits Lists

Notes Analyzes Disagrees
Observes Points out Emphasizes
Discusses Identifies Implies

Insists Responds Shows

Proves Rejects Suggests
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Adverbs to Use with Author Tags

Conclusively Expressively Realistically
Tightly Angrily Radically
Clearly Dutifuly Evenly
Occasionally Quickly Ironically
Honestly Eagerly Elegantly
Sharply Rarely Loosely
Exactly Happily Hastily
Perfectly Sternly Unexpectedly
Sometimes Never Justly
Devotedly Finally Warily
Wearily Completely Fully
Doggedly Iconically Sarcastically
Seriously Carefully Politely

IIpumepHble HAYYHbIE TEKCTHI 115 ped e pupoBaHus
What Does Ought Imply?

Knows-knows principles in epistemology (KK principles for short) say that if you know some
proposition, then you are in a position to know that you know it. This paper will examine the viability
of analogous principles in ethics, which I will call ought-ought principles (OO principles for short).

Here are three reasons to be mterested in the project of examining the viability of OO
principles. First, there has been a large amount of work done on the structural relationships among
first-order moral obligations, for instance, on whether it is possible to have conflicting moral
obligations. But there has been comparatively less work done on the relationship between first-order
and higher order moral obligations, so this area is ripe for nvestigation.

Secondly, several epistemologists have recently offered new defences of KK principles and of
other related principles. Meanwhile, there has recently been an increased interest in examining
analogies between ethics and epistemology. Given these developments, it seems natural to examine
whether defences of KK and related principles carry over to OO principles.

Third, the issue of whether there are viable OO principles is relevant to a longstanding debate
in ethics. The debate, which is sometimes known as the actualism/possibilism debate, involves cases
n which characters are trying to decide whether to take on obligations that they can but won’t fulfil.
For instance, one such character, Professor Procrastinate, is invited to write a book review; it would
be best if he accepts and then writes it, but in fact, if he accepts, he will procrastinate and fail to...

The OO principles Iam discussing use the word ‘ought’ so I will start by clarifying what sense
of ‘ought’ I am interested . I will be using the all-things-considered objective moral sense of ‘ought’.
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By this I mean the moral ought that takes all relevant information into account, not merely the
mformation that the subject possesses, and is not overridden by some other moral ought.

The Role of Emotions in Moral Change

There is a distinguished tradition extending from British sentimentalism to contemporary
moral psychology of defending resentment as a rational, even healthy, social emotion by connecting
it to a sense of wrongdoing and a call to others for acknowledgment. While recognizing the many
ways resentments can go awry (Adam Smith notes we get angry ‘even at the stone that hurts us’, this
tradition urges that resentment is an essential social emotion, protecting welfare and expressing self-
worth in the face of wrong- doing. A central theme recurring over the centuries is that resentment
plays a defensive function. The early moralists expressed this through metaphors of battle: Bishop
Butler saw resentment as ‘a weapon, put in our hands by nature, against injury, injustice, and cruelty’
(2006: Sermon VIII) and Thomas Reid viewed the passion as ‘a kind of defensive armour, given by
our Maker to guard us against injuries and deter the njurious’. Variations on the theme of moral-
emotional defence persist today, though the battle metaphors have been largely replaced with cooler
language: resentment defends ‘normative expectations’, protects the ‘values of the self and upholds
‘relations of accountability’. The defensive theme captures something deep about resentment: in
resenting, one refuses to remain merely passive, insisting upon one’s bodily, psychic and normative
mtegrity in the face of its denial Yet unwavering attention to resentment’s defensive aspect risks
overshadowing a second theme, frequently emphasized in feminist theories of emotion, according to
which emotional responses like resentment can play a creative role, not only defending an agent’s
already held values and norms, but contributing to the development of new ones. This paper seeks to
foreground and defend a version of the latter theme, by posing a question concerning its relation to
the former: How do the views of resentment as (a) defensive of existing norms and (b) creative of new
ones fit together into a unified conception of the emotion?

Kant’s Conception of Experience

Recent commentary on Kant’s views on perceptual experience has been dominated by the split
between ‘conceptualist’ and ‘non-conceptualist’ camps. At the core of this debate is a disagreement
over the role of the understanding in perceptual experience. In broad terms, non-conceptualists argue
that, for Kant, perceptual experience rests on a primitive level of awareness of external objects
(identified with what Kant calls ‘intuition’, Anschauung), which involves neither concepts nor any
synthetic activity by the understanding. Conceptualists reject this: on their view, all cognitive contact
with the world of experience (at least for creatures like ourselves, neither gods nor brutes) nvolves
concepts, or at least the understanding.

As we will argue, our approach offers a potentially attractive middle ground between these
two positions. On our approach, mtuition, considered as a faculty for receiving a spatiotemporally
ordered manifold of sensations, may indeed be independent of the understanding. Thus, we are not
committed to radical versions of conceptualism, according to which the understanding somehow
constitutes  sensibility, perhaps by giving it its spatiotemporal form [a view argued for by Longuenesse
(1998), and at least implicit in Allison (2004), McDowell (1994, 1998), and Strawson (1958), among
others].

To that extent, then, our approach is friendly to non-conceptualist readings of the Critique. But
non-conceptualism comes in different flavours. According to commentators such as Allais (2015) and
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McLear (2015, 2016), the best way to develop non-conceptualism is to see Kant as a proponent of a
na‘ive realist and anti-representationalist view of experience, of the sort defended by Martin (1998,
2002, 2006), Campbell (2002, 2014), Travis (2004), and Brewer (2011) among others. For reasons

that we will explain below, we agree that a na‘ive realist reading of Kant is attractive.

Civilized man

Civilised man, or so it seems to me, must feel that he belongs somewhere in space and time;
that he consciously looks forward and looks back. And for this purpose it is a great convenience to be
able to read and write.

For over five hundred years this achievement was rare in Western Europe. It is a shock to realise
that during all this time practically no lay person, from kings and emperors downwards, could read or
write. Charlemagne learnt to read, but he never could write. He had wax tablets beside his bed to
practise on, but said he couldn't get the hang of it. Alfred the Great, who was an exceptionally
clever man, seems to have taught himself to read at the age of forty, and was the author of several
books, although they were probably dictated in a kind of semmar. Great men, even ecclesiastics,
normally dictated to their secretaries, as they do today and as we see them doing i tenth-century
illuminations. Of course, most of the higher clergy could read and write, and the pictures of the
Evangelists, which are the favourite (often the only) illustrations of early manuscripts, become, in the
tenth century, a kind of assertion of this almost divine accomplishment. But St Gregory, who looks so
mtensely devoted to scholarship on a tenth century ivory St Gregory himself is credited with having
destroyed many volumes of classical literature, even whole libraries, lest they seduced men's
minds away from the study of holy writ. And in this he was certainly not alone. What with
prejudice and destruction, it's surprising that the literature of pre-Christian antiquity was preserved at
all. And i fact it only just squeaked through. In so far as we are the heirs of Greece and Rome, we got
through by the skin of our teeth.

[lpu mnpoBeAeHUHM TEKyIIEH W MPOMEKYTOYHOW AaTTECTAllMM MOTYT HCIIOJIb30BAThCS
AyTCHTUYHbBIC TEKCThI U3 MOHOTpaduii, HAyIHBIX CTAaTeH, N3y4aeMbIX aCMUPAaHTAMH B XOJC 3aHATHH
Y HAyYHBIX UCCIIEIOBAHUM.

4) IlucbMeHHBbII MepeBOl HAYYHOI0 TEKCTA

PexomMeHIanuu no nepeBoIy aKajieMHY€CKOT0 TEKCTA

Academic texts play a unique role in the lives of people around the world. These texts are
unlke any other documents. Academic works span a number of genres, styles, and purposes. From
theoretical to technical, and from liberal arts to the hard sciences, these texts are meant to shape
thought and challenge imagination. They are meant to inspire and indoctrinate, to editorialize and to
entertain.

The very nature of an academic text provides some serious challenges for translators, and some
fields of study encompass many more complex issues than others. While all translations require
diligence, academic texts are in a league of their own.

Consider the variations in style and content. The hard sciences (physics, chemistry, geology,
etc) are highly technical in nature. Concepts are predominately universal and do not vary based on
region or language. Literary fields, however, are filled with colloquialisms and figurative language
that is often very hard to convey from one language to another. Subject matter that makes sense in one
culture may be completely lost on another. Social sciences bring in yet more challenges. Topics cover
ideologies and concepts that vary with time and place and rarely mean the same thing from one country
to the next.

Challenges of Academic Translation
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There is not a single list of all the challenges a translation service faces when preparing an
academic text for translation. Many questions must first be answered.

Number of Charts,

Text style Cimplie, e, Period Language
: Ideological
Text format Audience adjustments
Degree of .
Purpose acculturation Cultural adjustments

The answers to these questions will determine the extent to which machine-assisted translation
systems can be used on a document. The more technical and universal the text, the more beneficial
CAT services are to the translator. Texts that have less lexical standardization and clarity are not as
well suited for this type of translation service.

Many texts in the humanities, especially the social sciences pose special challenges. These
texts often deal with terms, ideas and concepts that are understood in asingle region, were understood
during aparticular period or have highly contrasted meanings within conflicting cultures. This means
that many times the standard adjustments made to localize a document and create cultural relevance
would not be applied to these texts.

There is also the temptation to modernize text. When dealing with history or past eras, putting
modern concepts, ideas, beliefs, or even lexical and grammatical items could be considered
anachronistic.

Most translators want their documents to read like an original document. Academic texts often
do not lend themselves to this luxury. The very nature of academic texts often implies that the target
audience is reading the document to learn something and must adjust themselves to the document and
not the other way around. In this case, it is okay for the translation to actually sound lke it is a
translation.

Notes to Consider Prior to Translation

Before you translate an academic text, there are a number of things you want to consider that
many other translation services do not have to worry about.

1. Do you have the rights to the text: This is easiest if you are the author; even then, if
you do not have full international publication rights you still may be facing an up-hill battle. If the
work is already published, you may need a contract with the publisher as well. Further, you must make
sure all publication rights are secure not just in your home country, but internationally. There are vast
differences in publication requirements from country to country.

2. Termmology: Decide up front whether you are going to have your words, phrases, and
concepts localized or if they will remain as they are even in the target language. The same concept
goes for the modernization of text; do you want your text to read just like you wrote i, even if it is
out of date stylistically or grammatically? Or, do you want your work updated. Hint: if the text is
about people of the 1920’s, you don’t want things modernized.

3. Technical jargon, abbreviations, and the like face the same questions as terminology:
Should these literary devices be footnoted and explained, transcreated, or transliterated? Unlike other
fields, archaic and out of place devices are often not used inappropriately or as a stylistic element, but
it may be required by the content of the text.

4. Subject matter: If your subject matter is specialized, you want to ensure your
translation service employs translators with expertise in your field. Knowing the “language” of the
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field ensures that words are properly used and applied. “Vector” means something very different to a
biologist and physicist. It means something different still to a social scientist. A literary text may
choose any of the above based on the content of the story. A single letter could change an entire
mathematics or scientific formula, while an inaccurate transcreation ofa manifesto could dramatically
alter the intent of a philosophical paper.

5. Syntax: Within most translation areas, translators are given the freedom to make
adjustments according to culture and localization needs. In academic texts, this can be very damaging
to the content. Many authors express their emotions and intent as much through syntax as they do
lexical selection and terminology. While long flowing sentences may not be favored in English, to
break up an highly complex, longer sentence from a different language during translation may destroy
the spirit of the message. Within business documents, the “foreignness” of translated documents may
not be appropriate, but in many academic texts, to lose it may be highly detrimental.

6. Ideology: Academic texts by their nature are meant to share a viewpoint, teach a
concept, or promote thought. These concepts often cause ideological conflicts. In most translations,
the globalization and localization of texts would alter imformation to limit cultural conflict and avoid
offense. Many times academic texts are offensive by design and the creation of culturally sensitive
text may compromise the very concept the author sought to promote.

There are many challenges mvolved in translating academic texts. Even still, they are
translated successfully every day. When choosing a translation service, you need to know the
questions that need to be asked, the answers you need to hear, and the service that need to be provided
in order to ensure your project meets your academic translation needs.

IIpumMepHbIe HAyYHbIE TEKCTHI AJ1s MHCbMEHHOTO MepeBoaa

Augustine: Wisdom, Happiness, and God

Augustine takes for granted that philosophy, the pursuit of wisdom, has just one aim:
happiness. This was the common assumption in late antiquity, shared by the Epicureans, the Stoics,
and the skeptics. Augustine had little interest in nature philosophy and eventually turned away from
it as Socrates had done. It could not make one happy.

What does interest Augustine intensely is the soul, for happiness and unhappiness are clearly
conditions of'the soul. How does Augustine understand happiness? That soul is happy which possesses
what it most desires, provided that it most desires what wisdom approves.

Just as it is agreed that we all wish to be happy, so it is agreed that we all wish to be wise, since
no one without wisdom is happy. No man is happy except through the highest good, which is to be
found and included in that truth which we call wisdom.

You cannot be happy unless you have what you desire; yet having what you desire does not
guarantee happiness, for you must desire the right things. Certain things, if they are desired and
attained, will produce misery rather than happiness. Augustine knows this from bitter experience.

Moreover, the appropriate objects of desire must be things that cannot be taken away from us
against our will, and they must be enduring. If they could be taken away from us, we could not be
secure in the enjoyment of them; and if they could fade or disappear on their own, we would fear their
prospective loss even if we had them. What makes for happiness must last. These are among the truths
that wisdom teaches.

But again, we need to backtrack abit. For, as we have seen, some philosophers—the skeptics—
doubt whether any such truths can be known. Augustine himself had been attracted to skepticism for
a time and saw that he had to refute it for anything else to stand firm. So, we must take another logical
step backward.
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Can the skeptical objections be met? Augustine believes they can be met, and decisively so.
Knowledge and certainty are possible; skepticism is mistaken. Truth is available to us, at least to this
small extent. And notice what this truth is about: his own existence, his thought, and his feelings. In
short, the first thing we know for certain concerns ourselves and, n particular, the soul.

Let us review. We want to be happy, and to find happiness we desire to be wise. Wisdom will
tell us what the highest good is. Possession of this good will make us happy. Such a good must be
eternal, available to all, and superior to ourselves.

Civilization

At certain epochs man has felt conscious of something about himself- body and spirit which
was outside the day-to-day struggle for existence and the night-to-night struggle with fear; and he
has felt the need to develop these qualities of thought and feeling so that they might approach as
nearly as possible to an ideal of perfection - reason, justice, physical beauty, all of them in
equilibrium. He has managed to satisfy this need in various ways — through myths, through dance and
song, through systems of philosophy and through the order that he has imposed on the visible world.
The children of his imagination are also the expressions of an ideal.

Western Europe inherited such an ideal. It had been invented in Greece in the fifth century
before Christ and was without doubt the most extraordinary creation in the whole of history, so
complete, so convincing, so satisfying to the mind and the eye, that it lasted practically unchanged
for over six hundred years. Of course, its art became stereotyped and conventional. The same
architectural language, the same imagery, the same theatres, the same temples — at any time for five
hundred years you could have found them all round the Mediterranean, in Greece, Italy, France, Asia
Minor or North Affica. If you had gone ito the square of any Mediterranean town in the first century
you would hardly have known where you were, any more than you would in an airport today. The
so-called Maison Carrée at Nimes is a little Greek temple that might have been anywhere m the
Greco-Roman world. Nimes isn't very far from the Mediterranean. Greco-Roman civilization
stretched much further than that - right up to the Rhine, right up to the borders of Scotland, although
by the time it got to Carlisle it had become a bit rough, like Victorian civilisation on the North-West
Frontier. It must have seemed absolutely indestructible. And of course some of it was never destroyed.
The so-called Pont du Card, the aqueduct not far from Nimes, was materially beyond the destructive
powers of the barbarians. And a vast mass of fragments remaimed - the Museum at Aries is full of
them. 'These fragments have I shored against my ruin.' When the spirit of man revived, they were
there to be imitated by the masons who decorated the local churches: but that was a long way off.

Human Nature and its Corruption

What is man? He is a creature of God, like all other creatures. If we look to the biblical story
of creation, we are told that God “formed man of dust from the ground, and breathed into his nostrils
the breath of life”. It seems that human beings are here conceived as material beings— living bodies.
Perhaps it is possible to understand the “breath of life” as the creation of an immaterial soul, but this
seems strained. The Platonistic tradition, however, is unequivocal: A person is an immaterial soul,
who may for a time inhabit a body.

Augustine’s thought about human nature is thus pulled in two directions as he tries to reconcile
these traditions. In trying to remain true to the biblical tradition, he emphasizes that a human being is
a unitary being: one thing. God did not create a soul when he took up the dust of the earth; he created
man. But Augustine also believes in the soul and accepts Platonic arguments about its immateriality
and its distinctness from the body. But if man is one thing, how can he be composed of two things?
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Aristotle solves this problem by considering the soul to be the form of a certain kind of living body;
i the thirteenth century Thomas Aquinas will adapt this solution in his Christian Aristotelianism. But
Augustine, drawing on the Platonic tradition, cannot take this line. The result is an uneasy
compromise. Man is one being, created by God, but he is composed of both body and soul, each a
distinct created being.

How, then, are soul and body related to each other? Augustine tries to answer this question in
the very definition of a soul.

But if you want a definition of the soul, and so ask me—what is the soul? I have a ready
answer. It seems to me to be a special substance, endowed with reason, adapted to rule the body.

So asoul is, by its very nature, suited to “rule the body” by virtue ofpossessing reason. Clearly,
the soul and its powers are superior to the body. This fact is crucial to Augustine’s view of the human
predicament—of what stands in the way of our happmness and how we may after all attain it.

We are created by God and so, by nature, are something good. Yet on all sides we find
ourselves mvolved in evi. We are created in the image of God’s justice, yet we act unjustly. We are
created for happiness, but we find ourselves miserable. Why? The biblical answer is that we have
smned. This seems precisely the right answer to Augustine. But, again, he wants to understand what
that means. Augustine’s analysis of sin and the way to blessedness draws on his own experience.

Confucius

Confucius was born in 552 or 551 B.C. under circumstances that gave no hint of how
profoundly he would shape Chinese civilization. Some traditional accounts credit him with royal
ancestors in the state of Song, but by the time of his great grandfather, the family had moved to the
small state of Lu in what is now eastern China. The family settled near the city of Qufu, where it fell
mnto poverty. Ancient sources say that he grew up impoverished and, as a young man, supported
himself with various menial jobs.

Despite such humble beginnings, Confucius acquired a deep knowledge of genteel traditions
that were already ancient by the time he was born. These included the rituals and stories of the Zhou
dynasty and of'the earlier sage kings. According to Confucius, this first stage of his development took
fifteen years.

When, upon completing his mitial education, he ‘“took his place in society,” Confucius
established himself as a person of some repute in his native state of Lu. He became part of a rising
social class of scholar-officials known as shi, who advised various hereditary rulers during the later
Zhou dynasty. Confucius held a government position in Lu at some point, but political chaos there
forced him to travel from state to state struggling to find a ruler who would put his ideas into practice.
By 484 B.C., having failed to convince any ruler to follow his philosophy, Confucius returned to Lu,
where he spent the rest of his days teaching and (according to tradition) editing or compiling books
that later became the Confucian classics. His disciples came to call him Kongzi, which means ‘“Master
Kong” He died n 479 B.C., a decade before Socrates was born, presumably unaware that his life’s
work would transform China forever.

After Confucius died, his students compiled his sayings, along with various anecdotes about
him, into a collection known as the Analects. One rarely finds in the Analects the sort of dialectical
or discursive reasoning so common in Greek philosophy. In this respect, the Analects resembles
Heraclitus® aphorisms more than it resembles Plato’s dialogues or Aristotle’s treatises. Each passage
presents one or more ideas—sometimes clearly, sometimes cryptically—but understanding those
ideas and the reasoning behind them re- quires reading different passages together. Taken together,
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the Analects provide the first expression in China of a rational, systematic set of answers to
distinctively philosophical questions—in this case, questions about how to live and how to organize
society.

The book focuses mainly on being a good person, on the finer points of rituals and etiquette,
and on the various social relationships that people occupy. For Confucius these topics lie at the very
heart of good government.

[Ipy nDpoBeneHMM TEKylled M IPOMEXKYTOYHOM aTTECTAalMM MOTYT MCIOJIb30BaThCS
ayTEHTHUYHbBIC TEKCThI U3 MOHOTpauii, HAyYHBIX CTATEH, N3y4aeMbIX aCHPAHTAMH B XOJ€ 3aHATHI
Y HaY4HBIX UCCIEAOBAHUM.

5) lIpoexkT HayuHoro ucciaeaosanus (Research Proposal)

PexoMeHIaIMM 10 HATIMCAHUIO TPOEKTA HAYYHOT0 UCCIIeI0BAHUS

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do I want to address or what question(s) do I want to answer?"
- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do I need to collect?"

"What methods will I use to collect the data and how will I justify them?"

In this section, show how you will avoid doing it all

Expected Results: “How will I analyze my data?"

"What results do I expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full nformation on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample
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IIpumep mpoekTa HAYYHOTO MCCJIe0BAHMS

Title of research:

An investigation ito the barriers to and priorities for research development in health
librarianship.

Objectives:

o To identify key barriers to and priorities for research development in health
librarianship

o To administrate a national electronic survey to health librarians and information

specialists in England, Scotland and Wales.

Please give a brief justification of your proposed research project:

The question this study aims to answer is: What are the barriers to and priorities for research
development in health librarianship? This question has been given minimal levels of consideration in
the professional literature to date and is a question of mmportance for a number of reasons. There is
now a growing literature base that recognizes the need for librarians to engage more with research
(Powell, Baker et al 2002; Juznic and Urbanja 2003; Koufogiannakis and Slater 2004;
Koufogiannakis and Crumley 2006). Within the current context of health librarianship strategies are
needed to engage with this more fully and in order to effectively address the associated issues that
relate to improved decision making skills, evidence based practice, and the improvement of patient
care. This is particularly pertinent in light of the recent Hill Report (Hill 2008, p35) which specifically
recommends that “research to measure the impact of the application of best available evidence in
decision making should continue to be pursued vigorously and routinely by health librarians, in
partnership with researchers’.

Much of'the work health librarians are involved with is directly linked to evidence based health
practice, and evidence based medicine and research forms a substantial aspect of this (Eldredge 2000;
Hill 2008). Whilst there is a demand on health professionals to justify and base their practice on
robust research based evidence, there is little evidence that health librarians are engaging with this in
relation to their own professional practice. Largely, therr mvolvement with evidence based practice
is linked directly to health practice rather than the practice of librarianship. The lack of evidence based
practice in librarianship jeopardizes the crediility of health librarians in their mvolvement with
evidence based health practice and it is widely reported that increased engagement with evidence
based librarianship amongst the profession is becoming increasingly important. For health librarians
to credibly support evidence based health practice / medicine it is arguable that the profession should
be able to demonstrate evidence based practice in relation to its own professional practice (Eldredge
2000; Booth and Brice 2003; Grant 2003). This is particularly relevant since the end purpose of health
librarianship is directly linked to the improvement of patient care (Hill 2008). For health librarians to
take a truly evidence based approach to their professional practice, increased engagement with
research activities is necessary. At present however, there is little evidence that health librarians are
engaging with research in relation to their own professional practice (Booth 2002; Booth and Brice
2003). Whilst some small pockets of active engagement exist, largely this remains a specialist interest
area rather than something that is taken on board profession-wide (Booth 2002). Reluctance to
conduct research in relation to health librarianship (rather than health practice) within the profession
is widely documented (Booth 2002; Booth 2003). However, with the exception of a generic study
(McNicol and Nankivell 2003) which aimed to survey librarians from all subject disciplines and which
had poor coverage of health librarians, the reasons behind this have not as yet been fully mvestigated.

The study by McNicol and Nankivell (2003) identified the LIS research agenda to be poorly
organised and lacking in direction. Itis expected that in carrying out this study a deeper understanding
of the reluctance amongst health librarians to engage in research and other related issues they perceive
create barriers to their engagement with research activity will be gained. The study will also aim to
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investigate what they feel are the priorities for research development to aid this current situation. It is
anticipated that from the data collected, a clearer and deeper understanding of the issues can be
acquired. This will inform the development of a framework which will provide clarity and direction
for the profession. Furthermore, it will make recommendations as to how best research development
can be taken forward i the profession based on sound evidence derived from the population to which
it concerns. The use of a large scale electronic web based survey method will help to acquire a valid
data set which is expected to make a substantial and effective contribution to answering the research
question. The results and recommendations will be widely disseminated through a variety of
appropriate channels.
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Please outline the proposed sample group, mcluding any specific criteria:

The sample group will aim to include representation from eight identified areas of health
librarianship:

Senior strategic health librarians

Clinical librarians

Health library service managers

Senior information strategy managers

Academic health librarians

Independent health librarians

Research librarians

Academics

The qualifying criteria required for inclusion in the survey will be health librarians and
mformation specialists working in the above context areas, and who hold a professional LIS
qualification (ie. degree level or above).

Describe how the proposed sample group will be formulated:

The study will aim to cover a wide sample group formulated from individuals working in the
context areas identified above. Potential participants will be identified from LIS related JISCmail
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groups, professional directories, university LIS departments, special interest and professional groups,
and cascades through senior managers and group Chairs.
Indicate clearly what the involvement of the sample group will be in the research process:
The nvolvement of'the sample group in the study will extend to the completion of an electronic
survey which will be sent via email.

3. Iloka3are,u, KpUTEPUU H OLICHUBAHHE B Npolecce MPOMEKYTOYHOM aTTe CTAlMI

dopma MPOMEKYTOUHOW aTTECTAI[MH TPEJACTABISET COOON 3a4eT C OICHKOW, KOTOPBIH
COCTOMT M3 JIBYX ITAIOB.

Ha I atane oOy4arommiicst:

— BBIIOJIHSAET akaIeMHYecKyto npeseHTanuio B popmate Conference Paper;

— BBINOJIHAET NUCbMEHHBIN NIEPEBOJI HAYYHOIO TEKCTa IO CHEUAIbHOCTU C aHIJIMIICKOTO
s3bIKa Ha s3bIK 00ydeHus. O0beM Tekcra — 15 000 nmeyaTHBIX 3HAKOB.

— BBINIOJIHACT peepupOBaHNE HAYYHOTO TEKCTa IO CHEIUAIBbHOCTU HA aHTIIMHCKOM S3bIKE.

O6bem Texcta — 150 crpanwmil.

—IIPEJCTaBIseT Ha aHIVIMIICKOM s3bIKE MPOEKT Hay4yHoro wuccienoanus (Research
Proposal).

VYcnenmHoe BBIMOJHEHUE BBIIIETIEPEUUCIEHHBIX 3alaHUN SIBJISIETCS YCIOBHEM JOMYCKa KO
BTOPOMY 3Talty.

II sTan mpoBOANTCS B BU/JIE 3aU€Ta C OLICHKOM M BKJIIOYAeT B ceOs TPH 3a/laHuUs:

— IUCbMEHHBIN IEPEBOJI OPUTUHAIILHOTO TEKCTA MO CHEUaIbHOCTHU C aHITIMICKOTO SI3bIKa Ha
s3bIK 00yueHus. O0wvem — 3000 nevaTHbIX 3HaKOB. Bpemst BbimosnHeHus paboThl — 45—-60 MUHYT,

—IIPOCMOTPOBOE YTEHHME OPUIMHAIBHOIO TEKCTa o creuuambHocTH. O6bem —2000
MEYATHBIX 3HAKOB. Bpems BbImosiHEHHS —5 MuHYT. Dopma MpPOBEPKH — IEpeaada M3BJICUCHHON
MH(opMauy Ha MHOCTPAaHHOM sI3bIKE B (JOpMATE aHHOTALUH,

—oOecena Cc JK3aMEHAaTOpaMM Ha HHOCTPAHHOM S3bIKE IO BOIPOCaM, CBA3aHHBIM CO
CHEIMaIbHOCTBIO U HAy4HOU paboToi acnupaHTa.

[lepen 3adueToM € OLIEHKON MPOBOAUTCA KOHCYJIbTAIMS, HA KOTOPOW MPEnoaaBaTeslb OTBEYAET
Ha BOIIPOCHI aCIIUPAHTOB.

B pesynbrare npomekyrouHOro KOHTPOJIS 3HAHWM acHUpPaHTHl MOJY4al0T aTTECTALUI0 MO
JUCLUILINHE.

Tabmumna 3
Iloka3aTeJiu, KpUTEPUU ¥ OLICHHBAHME B NIPOLECCe MPOMEKYTOYHOM aTTeCTalluH
®opmMa NpoMeKYTOYHO M Kpurepun oueHnBanus Ouenka
aTTecTalun/ BUI
MPOMEKYTOYHOM aTTeCcTAlMH
3aueT ¢ OLEHKON/ 1. Texct nepeseneH nonHocThio (100 % oOBema)3a yka3aHHOe | 3ayTeHO,
[T1ucbMeHHbIH nepeBot, | Bpemsi, 0¢3 HCKaKEHUI U HETOYHOCTEH. AIGKBaTHOCTh MEPEBOJA | OTIMYHO

MIPOCMOTPOBOEC UTCHHUE, Oecea | mocTuraeTcss 3a CYET MPABHIBHOTO MOHUMAaHUsA conepkanus | (100-81 Gamm)
TCKCTa HA OCHOBE 3HAHHS JICKCUKO-TPAMMATHYCCKUX MPaBUII,
BJaJICHUSI OCHOBaAaMH IIEPEBOJA, MPABHIHHOTO MOHHMAaHHI
CHHTAKCUYECKOW U CTHIMCTAYECKON CTPYKTYPHI TPEIIOKESHHS,
BIaJICHUS TEPMHHOJIOTUYECKOW CHCTeMBl MO u30paHHOM
cnennansHOCTH. [lepeBo MOIDKeH COOTBETCTBOBATh CTAHAAPTAM
PYCCKOTO sI3bIKa, HO JOTMYCKAIOTCS HEOOJbIINE JIEKCHUEeCKHe WU
CTUIMCTHYECKHEe HeTouHOCTH (1-2);

2. OK3aMeHy eMBbIi JEMOHCTPUPYET HOPMATHUBHOE
MPOU3HOLICHUE U OEIIOCTh PeUH, yMeeT IPUACPIKUBATECS CXEMbI
pedepaTHBHOTO WU3JOXKEHHS COACPIKAHUS IPEIbSBICHHOTO
TEKCTa, YMEEeT JIOTMYECKd M I'PaMOTHO MepeiaTh COAep)KaHue
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®opMa NpOMeEKYTOUHOM
aTTecTALMH/BU
MPOME:KYTOUHOI aTTecTALUH

Kputepun ouneHuBanusi

Ounenka

NPOYHUTAHHOTO, HCIOJB3YSl  Pa3sHOOOpPAa3HYylO0 JIEKCHKY |
rpaMMaTHYeCcKue CTPYKTypBl, BiaJeeT HaBbIKaMu 000O0LIeHHMS,
BBIICJICHHS IJIABHOTO M BBIP)KCHUSI CBOETO MHEHHMs. BO3MOKHEI
OT/eIbHbIC He3HAYUTEIbHbIE OIMOKH, HE HapyIIaloLINe JOTHKY
U3JI0KEHHUS;

3. DK3aMeHyEeMBbIi IaeT JOTHIECKH 000CHOBAHHbBIE PA3BEPHYTHIC
OTBETHl HAa BOIPOCH JK3aMCHATOpa, YMEET BBIpakaTb CBOC
MHEHHE, IPUBOANT IIPUMEPHI U WIUTIOCTPAIIUN CBOETO OTBETA,
UCTIONB3YeT Ppa3HOoOOpa3Hble CHHTAKCHYECKHE CTPYKTYpHI,
BIIaJiceT MPaBMIAMH TPAMMATHKH, 00J1a/laeT MIHUPOKIM CIEKIPOM
0011epasroBOpHO 1 Mpo(eCcCHOHANBHOHN JIEKCUKH;, TP OTBETE
BO3MOXHBI OTHCNBHBIE MEJKHE OMMOKW, B IEJIOM, HE
Hapyaluye KOMMYHUKALMIO.

1. Texct nepeseneH momHocTeio (100 % oOGBvema)3a yka3aHHOE
BpeMsl, T[EpeBOJA  BBHINOJHEH  aJeKBAaTHO, 9K3aMEHYEMbIil
JNEMOHCTPUPYET  3HAHUE  CHHTAKCMYECKUX M JIEKCHKO -
rpaMMaTHYecKuX  MpaBWiI, HO  JONYCKaeT  HETOYHOCTU
nekcuyeckoro (He Oosee 2-1) w/wmm crwmctryeckoro (1-2)
Xapakrepa;

2. DK3aMeHyeMbId JEeMOHCTPUPYET JOCTATOYHO XOopollee
NPOM3HOINICHNE, YMEET CJIeA0BaTh CxeMe pedepaTHBHOTO
W3JI0KECHUST TEKCTa, BBIICISITH DIABHOE, JIOTUYMECKH H TPaMOTHO
nepesaBaTh COJIEpXKaHWE IPOYUTAHHOTO, HO HUCHBITHIBAET
TPYIHOCTA CO CTPYKTYPHPOBAaHHEM MOJIyUYSHHOU MHPOpMaLun
(0000mIeHneM, BBIBOJAMHU, BBICKa3bIBAHHEM COOCTBEHHOTO
MHeHHus1). JlomyckaeT HEKOTOpble TpaMMaTHYeCKue WIn
JIeKCHUYecKue OMmMOKM, KOTOphlE HE HapylIaloT JIOTHKY
W3JI0KEeHHUs, HO BIHUSIOT Ha OEmOCTh peun;

3. DK3aMeHyeMblil JaeT pa3BepHYThIE OTBETH HE HA BCE BOMPOCHI
9K3aMeHaTopa,  JIEMOHCTpUPYS yMEHUE 10JIb30BaTHCS
pPa3HOOOpa3HBIMM  TIpaMMaTHYECKUMH  CIPYKTypaMH U
0011epasroBOpHO U Npo(ecCHOHANBPHON JIEKCHKOH B paMKax
OCBOCHHOM mporpaMMBbl. [Ipu 3TOM dK3aMeHYEeMBbI HE BlaJiceT
HaBBIKAMHU CTPYKTYpPUPOBAHMS CBOMX BBICKAa3bIBAaHUM, HE YMEET
COTIPOBOXK/IATh UX COOTBETCTBYIOMIMMH TPUMEPAMHU, CCHIIIKAM U
U TJ.; IpH OTBETE MM JOMYCKAIOTCA OMMOKU MPHU MOCTPOCHUHU
CJI0KHBIX peuyeBbie  KOHCTPYKIIMU 0e3 HapyIICHUS
KOMM yHHUKAIIMY B [IEJIOM.

3auTeHo,
XOPOLIO
(80-61 ©amn)

1. TlepeBon BBIOJHEH B YyKa3zaHHOE BpeMsS H €ro 00beM
cocTaBiseT He MeHee 75 % o0beMa OpUTHHATA, M BINOJIHEH B
nomHoM obweme (100 %), HO mpu TepeBoJe MAOMYLICHbI
uckaxxenus (1-2), HetouHoctu (He Oonee 3) B pe3yJibTaTe
rpaMMaTHYECKUX OIIMOOK M BBIOOpA JEKCHMYECKOTO 3HAYEHHS
CJIOB, HE COOTBETCTBYIOIIET0 KOHTEKCTY;

2.  DK3aMEHyeMBI JOIyCKaeT 3aMETHBIE OINMOKH B
MPOU3HOIICHNH, HE CIIeIyeT cXeMe pedepaTHBHOTO H3JI0KEHU
TeKCTa/CTaTbl, HO MOXET aJeKBaTHO IIepeiaTh COJepiKaHUe
MPOYUTAHHOTO, HMCIOJB3Ysl OTPAaHMYEHHBIN 3amac JEeKCHKH, |
JOMycKasi TpaMMaTHYeCKUe OIMHMOKM, He HAPYIIAIOIMIUE JIOTHKY
U3JIOKCHHUS;

3. Dk3aMeHyeMblif [aeT KpaTKhue OTBETbl, HCIBITHIBACT
TpYOHOCTH TP TIPUBEJCHUH IPHMEPOB U BHICKA3bIBAHUU
COOCTBEHHOTO MHEHUS, HCHOJB3yeT OTHOCUTENBHO MPOCTHIE
JIEKCUKO-TPaMMaTHUECKUE cpeJcTBa, JEeMOHCTPUpPYET
OTPAHMYEHHBIH 3amac JIEKCHKH, JOMYCKAaeT OWMOKU IpH

3auTteHo,

YIOBJIETBOPUTE

JIbHO

(60-41 Gamm)
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®opMa NpOMeEKYTOUHOM Kpurepun oueHuBanus Ounenka
aTTecTALMH/BU
MPOME:KYTOUHOI aTTecTALUH

UCTIOB30BaHUU JEeKCUKO-TPaMMaTHIEeCKUX CTPYKTYD,
MPENATCTBYIOIUX MOJHONEHHOI KOMMYHHUKAILIUH.

1. TekcT mepeBe/icH B yKa3aHHOE BpeMsi U ero 00beM coctaBisieT | He 3auteHo,
MeHee 75 % oObeMa OpHUrHHANA, WA BBIMOJHEH B MOJHOM | HEyIOBICTBOPH
00beMe, HO IOy IIeHbI HCKaxeHus (3 1 6oJiee), HeTOUHOCTH (4 ¥ | TeJBHO

Ooyiee) B pe3yibTaTe IpaMMaTHYECKuX ommbok u BbIOOpa | (40 OGauoB U
JIEKCUYECKOTO 3HAYCHUS CIIOB HE COOTBETCTBYIOIIETO KOHTEKCTY, | MEHee)

a TalKe CTIIIMCTHYECKHUE HETOYHOCTH (2-3);

2. Dx3aMeHyeMBIii  jomyckaeT  TpyOBle  OmMOKM B
MPOU3HOIICHNH, HE CIeIyeT cXeMe pedepaTHBHOTO H3JI0KEHI
TeKCTa, HE MOJXET aJeKBaTHO Iepel]aTh  CoJepiKaHue
OPOYUTAHHOTO,  JOIyCKAeT MHOTO  JIEKCHYECKHX u
TpaMMaTHYECKUX OMIMOOK, HAPYIIAIOMINX JIOTHKY H3JI0KEHIS;

3. Dk3aMeHyeMBblil JaeT HeaJeKBaTHBIC OTBETHI, JEMOHCTIPUPYET
HETIOHUMAaHUE BOIIPOCOB JK3aMEHATOpa, HCTIOJIB3YEeT
OTPaHMYCHHBIN 3amac CJIOB, NOIMYCKaeT OOJbIIOE KOJMYECTBO
JIEKCUYECKUX M TPAaMMATHYCCKHX OIIMOOK, YTO IPHBOIUT K
HAapYIICHUIO KOMM YHHUKAIIUH.

PesynsraTel caauy mpoMeKyTO4HOM aTTECTalUU 10 IPOrpaMMaM aclupaHTyphl OLIEHUBAIOTCA
0 CTOOA/ILHOW CHCTEME OIICHKH B COOTBETCTBUHU C [lomokeHneM o (opmax, MEepHOJUUHOCTH U
MOPSIIKE OpraHU3allii M TPOBEICHHS TEKYIIEr0 KOHTPOJS YCIEBAEMOCTH M IMPOMEKYTOUHOM
arrecranuu odydaronmxcs B AHOOBO «EYCIIo» cnemyronmmM 0o6pa3om, comiacHO Tadmuiie 3a.

TabOmuna 3a
Cucrema o1le HKH 3HAHUH 00y4aronmxcst
[Istn6ammHas Cro6ammpHas bunapHnas cucrema oLeHKU
(cranpmapTHas) cucrema CHUCTEMa OTIEHKU

5 (o4 HO) 100-81 3a4TEHO

4 (xopo1o) 80-61

3 (YIOBIETBOPHUTEIHHO) 60-41

2 (HeyIOBJIETBOPHUTEIHHO) 40 u MmeHee HE 3a4TeHO

Pe3ynbTaThl MPOMEXYyTOUYHOIO KOHTPOJIA M0 AUCUMILINHE, BBIPA)KEHHBIE B OLIEHKAX «BauTeHO,
YAOBJETBOPUTEIBHOY», «3aYT€HO, XOPOLIO»,  «3auTeHO, OTJIMYHO» IIOKA3bIBAIOT  YPOBEHb
copMHPOBAHHOCTH y OOydJaromerocsi 3HaHWW, YMEHUW, HABBIKOB IO pe3ylbTaraM OOydeHUs 0
JUCIUILIMHE [10 IPOTpaMMe acupaHTypsl 5.7.6. @unocodust HAyKu U TEXHUKH.

Pe3ynbTaTbl NMpOMEXYTOUYHOIO KOHTPOJSA MO JUCLUIUIMHE, BHIPAKEHHBIE B OLIEHKE «HE
3a4TE€HO, HEYAOBJICTBOPUTEIbHOY», IMOKa3bIBAIOT HE C(OPMUPOBAHHOCTD y OOYJAIOLIEroCs 3HAHUH,
YMEHUM, HaBBIKOB IO pe3yibTaraM OO0ydeHHUs IMCLUUIUIMHE MO MporpamMMme acnupaHtypsl 5.7.6.
®duiocouss HAyKH U TEXHUKH.

4. 3ajaHns K NPOMe KYTOYHOM aTTeCTAlUH
1. IllpuMepHBbIe Hay4YHbIE TEKCTHI JIsl IICbMEHHOIO NepeBoAa
Linguistic Analysis and Ordinary Language

One of the major mterests in twentieth-century Western philosophy is language. At first
glance, this may seem puzzling, but a second look suggests that it is not so surprising. Our scientific
theories, our religious and philosophical views, and our commonsense understandings are all
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expressed in language. Whenever we try to communicate with someone about a matter of any
mmportance, it is language that carries the freight. What if there were something misleading about the
language in which we think? What if it sets traps for us, catapults us into errors without our even
realizing it? Perhaps we ought not to trust it at all.

Actually, this suspicion is a sort of subtext running through modern philosophy, but in the
twentieth century this attention to language becomes a major preoccupation of philosophers. The
mterest in language has been so dominant that some speak of “the linguistic turn” in philosophy.

In this chapter we examine two phases of this interest in language. These two phases are often
called analytic philosophy and ordinary language philosophy. Both are complex movements involving
many thinkers, and one could get a taste of these styles of doing philosophy in a number of ways. We
have chosen to focus on one remarkable thinker, Ludwig Wittgenstein (1889-1951), whom many
would cite as one of the greatest philosophers of the twentieth century. Surprisingly, he can stand as
an emblem for both phases because Wittgenstein changes his mind. As we follow his severe critique
of his own earlier analytic thought, we can see how attention to language m its ordinary employment
tends to supplant the earlier attraction of an ideal language. Wittgenstein is also interesting because
he is not just mterested in language; his passionate concern from first to last is: How shall we live?
But first we need a little background.

To understand analytic philosophy, we need to know at least a bit about modern logic. Itis a
tool of very great power, incredibly magnified n our day by the speed and storage capacities of the
digital computer. Every college and university now teaches this “formal,” or “symbolic,” logic, which
was developed m the period near the beginning of the twentieth century by Gottlob Frege, Bertrand
Russell, Alfred North Whitehead, and others.

The power of'the new logic derives from abstracting completely from the meaning or semantic
content of assertions. It is a formal logic in just this sense: The rules governing transformations from
one symbolic formula to another make reference only to the syntactical structures of the formulas in
question and not at all to their meaning. Aristotle’s logic of the syllogism, of course, is formal in this
same sense. But the new logic provides a symbolism for the internal structure of sentences that is
enormously more powerful than Aristotle’s.

Martin Heidegger

Martin Heidegger was born in the southern German village of Messkirch, near the Swiss
border, n 1889. He seldom went far from that area. He felt close to the earth and treasured the fields
and woods among which he lived. As a youth, he considered studying for the priesthood but turned
mstead toward philosophy, which he took to be devoted to more fundamental matters. In his adult life
he was a professor, mainly at Freiburg, not far from where he was born.

Heidegger lived through both world wars and for a time in the 1930s supported the Nazi Party.
This disreputable episode has been the occasion for much debate: Was it, or was it not, essentially
connected to his philosophy? Opinion is divided. Although Heidegger was not in all respects an
admirable person, he is nevertheless a philosopher of great power. He died in 1976.

The difficulty of his writing is legendary. Heidegger’s aim is to try to say things that our
tradition—the great conversation since Plato—has made it hard to say. Heidegger thinks the tradition
has “hidden” precisely what he is most interested i, so he devises new terms to express what he wants
to say. Often these inventions have Greek etymological roots. Sometimes they are ordinary words put
together in extraordinary ways or given extraordinary meanings. The difficulty is compounded
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because translators do not always agree on the best English rendering of a German term, so the same
term may be translated several ways.

In 1927, Heidegger published a book called Being and Time. The work Heidegger projected
was in two parts, and Being and Time constituted just two-thirds of the first part. The rest was never
published. Why? Apparently, he came to believe that the edifice for which Being and Time was to
provide a foundation could not be built on that foundation. Consequently, there was a “turn” in his
thinking, so that (as with Wittgenstein) we can speak of the early and the late philosophy. Heidegger’s
thought after this “turn” is important, but notoriously difficult. Here we will restrict ourselves to his
early thought, examining the influential themes in Being and Time. Heidegger’s thought has from the
beginning a remarkable single-mindedness. There is one question, and only one, to which all his
mtellectual effort is directed. Heidegger calls it the question of the meanng of Being. How to
understand this question is itself a question. The concern it expresses will become richer and clearer
as we explore his philosophy, but we should now address it in a preliminary way. How could we make
any progress in answering this question about the meaning of Being?

Civilization

I am standing on the Pont des Arts in Paris. On one side of the Seine is the harmonious,
reasonable facade of the Institute of France, built as a college in about 1670. On the other bank is the
Louvre, built contmuously from the Middle Ages to the nineteenth century: classical architecture at
its most splendid and assured. Just visible upstream is the Cathedral of Notre Dame — not perhaps the
most lovable of cathedrals, but the most rigorously mtellectual facade in the whole of Gothic art. The
houses that line the banks of the river are also a humane and reasonable solution of what town
architecture should be, and in front of them, under the trees, are the open bookstalls where
generations of students have found mtellectual nourishment and generations of amateurs have
indulged in the civilised pastime of book collecting. Across this bridge, for the last one hundred and
fifty years, students from the art schools of Paris have hurried to the Louvre to study the works of
art that it contains, and then back to their studios to talk and dream of doing something worthy of the
great tradition. And on this bridge how many pilgrims from America, from Henry James downwards,
have paused and breathed in the aroma of a long-established culture, and felt themselves to be at the
very centre of civilisation.

What is civilisation? I don't know. I can't define it n abstract terms - yet. But I think I can
recognise it when I see it; and I am looking at it now. Ruskin said: 'Great nations write their
autobiographies i three manuscripts, the book of their deeds, the book of their words and the book
of their art. Not one of these books can be understood unless we read the two others, but of
the three the only trustworthy one is the last.' Onthe whole I think this is true. Writers and politicians
may come out with all sorts of edifying sentiments, but they are what is known as declarations of
mtent. If [ had to say which was telling the truth about society, a speech by a Minister of Housing or
the actual buildings put up in his time, Ishould believe the buildings.

But this doesn't mean that the history of civilisation is the history of art - far from it. Great
works of art can be produced in barbarous societies - in fact the very narrowness of primitive society
gives their ornamental art a peculiar concentration and vitality. At some time in the ninth century
one could have looked down the Seine and seen the prow of a Viking ship coming
up the river. Looked at today in the British Museum it is a powerful work of art; but to the mother of a
family trying to settle down in her little hut, it would have seemed less agreeable - as menacing to her
civilisation as the periscope of a nuclear submarine.
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Man — the Measure of All Things

The men who had made Florence the richest city in Europe, the bankers and wool-merchants,
the pious realists, lived in grim defensive houses strong enough to withstand party feuds and popular
riots. They don't foreshadow in any way the extraordinary episode in the history of civilisation known
as the Renaissance. There seems to be no reason why suddenly out of the dark, narrow streets there
arose these light, sunny arcades with their round arches 'running races in their mirth' under their
straight cornices.

What had happened? The answer is contained i one sentence by the Greek philosopher
Protagoras, 'Man is the measure of all things'. The Pazzi Chapel, built by the great Florentine
Brunellesco in about 1430, is in a style that has been called the architecture of humanism.
His friend and fellow-architect, Leon Battista Alberti, addressed man in these words: "To you is
given a body more graceful than other animals, to you power of apt and various movements, to
you most sharp and delicate senses, to you wit, reason, memory like an immortal god." Well, it is
certainly incorrect to say that we are more graceful than other animals, and we don't feel much like
immortal gods at the moment. But n 1400 the Florentines did. There is no better instance of how
a burst of civilisation depends on confidence than the Florentine state of mind in the early fiteenth
century. For thirty years the fortunes of the republic, which in a material sense had declined, were
directed by a group of the most intelligent individuals who have ever been elected to power by a
democratic government. From Salutati onwards the Florentine chancellors were scholars, believers
in the studia humanitatis, in which learning could be used to achieve a happy life, believers in the
application of free intelligence to public affairs, and believers, above all, in Florence.

The second and greatest of these humanist chancellors, Leonardo Bruni, compared the civic
virtues of republican Florence with those of republican Rome. Later he went even further and
compared her to Athens in the age of Pericles. Medieval philosophers, nsofar as they thought of their
own times in the context of history, were inclined to be gloomy. 'We are dwarfs,’ said John of
Salisbury, 'standing on the shoulders of giants." But Bruni saw the Florentine republic as reviving the
virtues of Greece and Rome.

Nietzsche: Pessimism and Tragedy

Appropriately enough for a classically trained philologist, Nietzsche’s first book, The Birth of
Tragedy, is about the Greeks. Both its style and its content were shocking to his scholarly colleagues.
It is not a dry historical treatise filled with footnotes and Greek quotations; it is a passionately argued
account of how tragedy allowed an ancient people to solve the problem of “the value of existence”,
together with a plea for the relevance of that solution today. Nietzsche challenges the received view
of the Greeks, that everything they did expressed a noble simplicity and grandeur, a calm and
measured naivete, a spirit in which everything was harmonious and beautiful. Though this spirit fits
Greek statues and temples, Nietzsche argues that it doesn’t fit tragedy—in particular, it doesn’t fit
what we know of the origins of tragedy.

What is the problem that tragedy is supposed to solve? The problem is pessimism. Contrary to
the accepted view of Greek cheerfulness, Nietzsche believes that the Greeks looked into the abyss of
human suffering without blinking, that they experienced the terrors and misery of lift—and they did
not look away. All things considered, said Greek folk wisdom, Silenus is right; the best of all is not to
be. And yet the Greeks found a way to live, to affirm life, even to rejoice in life. How did they do
that? Nietzsche finds the key to this puzzle in their art, especially in their tragedies.

The first thing to note is that the tragedies were performed at religious festivals. Attending
these performances was serious business, more like going to a papal mass than taking in the latest hit
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movie. The second thing to note is that prizes were given for the best plays at each festival, so
playwrights were contmually challenged to excel. But most important, the tragedies unite two
opposing powers in human life. Nietzsche designates these powers with the names of two Greek gods,
Apollo and Dionysus; each is the patron of a certain kind of art.

Apollo is the god of order and measure, the god of reason and restraint and calm composure.
It is the spirit of Apollo that reigns supreme i the harmonious sculptures on the Parthenon, where
each individual being reaches a divine perfection without denying the perfection of any other. This
spirit also pervades Homer’s portrayal of Olympus and its radiant gods. Zeus, Hera, Athena, Poseidon,
and the rest are a magnificent dream of the human spirit.

In this way, Nietzsche accounts for the epic, for the glories of Homer’s Iliad and Odyssey. But
tragedy is something else. In tragedy, the suffering in human life is not “veiled and removed from
view”; it is presented, explored, and given weight. Tragedy shows us the terror.

[lpu mnpoBeneHUM TEKYIICH W TMPOMEXKYTOUHOM aTTeCTallM MOTYT HCIOJb30BaThCS
ayTCHTUYHbBIC TEKCThI U3 MOHOTpaduii, HAyIHBIX CTAaTeH, H3y4aeMbIX aCMMPAaHTAMH B XOJC 3aHATHI
Y HAyYHBIX UCCIICIOBAHUM.

2. [IpumepHble HAYYHBbIE TEKCTHI A5l IPOCMOTPOBOI0 YTEHHS
Justified Group Belief

Groups are often said to believe things. For instance, we talk about PETA believing that
factory farms should be abolished, the Catholic Church believing that the Pope is infallible, and the
United States government believing that people have the right to free speech. Some of these beliefs
amount to knowledge while others do not, with epistemic justification being one of the central features
distinguishing these two categories. But how should we understand a group’s justifiedly believing
that?

The mmportance of this question is clear, both theoretically and practically. If we do not
understand the justification of group beliefs, then we cannot make sense of our widespread epistemic
attributions to collective entities — of evidence that they have, or should have, and of propositions
that they know, or should have known. Moreover, the justificatory status of such beliefs matters a
great deal to whether groups are morally and legally responsible for certain actions and, accordingly,
the extent to which they ought to be held accountable. For istance, if the Bush Administration
justifiedly believed that Iraq did not have weapons of mass destruction, then not only did the
administration lie to the public in saying that it did, but it is also fully culpable for the hundreds of
thousands of lives needlessly lost in the Iraq war.

Despite this, the topic of group justification has received surprisingly little attention in the
literature, with the few who have addressed it faling into one of two camps. On the one hand, there
are those who favor an inflationary approach, where groups are treated as entities that can float freely
from the epistemic status oftheir members’ beliefs. For these theorists, the justificatory status of group
belief mvolves only actions that take place at the group level, such as the joint acceptance of reasons.
On the other hand, there are those who endorse a deflationary approach, where justified group belief
is understood as nothing more than the aggregation of the justified beliefs of the group’s members.

A Definition of Communication

If communication is complex and multidimensional, then it can be defined in the following
way: communication occurs whenever meaning is attributed to behavior or the residue of behavior.

Behavior residue is what remains as a record of our actions. For istance, this chapter is a
behavior residue of many of our past acts of communication. As authors, we had to think, write, and
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type on a computer for you to read these words. This notion of residue is extremely important to
students of intercultural communication because it calls attention to some of the consequences of past
experiences—experiences that are often culture bound.

When someone observes our actions or their residual effects and decides they mean something,
we have made contact and have communicated whether our behavior was conscious or unconscious,
mtentional or unintentional. Whenever our behavior becomes a message to which someone else
attaches meaning, we are communicating. In this sense, our words, actions, and even the absence of
them convey messages about how we are reacting to the moment.

This general definition of communication emphasizes the attribution of meaning to a behavior
meaning we encounter in our environment. Try to imagine that somewhere in each of our brains is a
meaning reservorr in which are stored all of the meanings we process at any given moment. These
various meanings have accumulated throughout our lifetime as the outside world has sent us trillions
of messages. As the novelist Pavese once wrote, "We do not remember days, we remember moments. "
In this sense, meaning is relative to each of us because we all have had unique moments. These
mdividual attributions represent the countless variables that come mto play each time we
communicate.

Communication thus takes place on many levels. That is, many of our messages are
constructed and sent with conscious mtent ("[ shall smile because I want to look happy"), while others
are sent without our even being aware of them (someone sees you walking fast and assumes you are
in a hurry and cannot stop to visit).

Kant’s Formula of Universal Law

Kant's Formula of Universal Law (FUL) is widely considered to be incapable of showing that
killing others for the sake of one's convenience is absolutely impermissible. Understandably, the
FUL’s alleged implication that convenience killing is sometimes permissible is taken to undercut its
standing as a moral principle. Moreover, it seems to be markedly at odds with the main tenets of Kant's
moral theory, his own discussions of the prohibition on murder, and the results one seems to get when
applying the Formula of Humanity.

The charge that the FUL mishandles maxims of ‘murder and mayhem’ (Herman 1993) has had
a significant impact on contemporary Kantian ethics. It has contributed to a tendency to de-emphasize
the FUL, and even those who defend the formula admit that the problem cannot fully be solved
(Korsgaard 1996: 97—101), or at least not without taking recourse to principles extraneous to the FUL
itself (Nyholm 2015: 63; Reath 2006: 217, 230n.49; see Section II). It is no exaggeration, therefore,
to say that the FUL’s treatment of convenience killing (and other maxims of murder and mayhem) is
one of the main problems facing this central principle of Kant's ethics, if not the main problem.

The reason the problem is deemed so serious is that there is no easy fix, because it is tied to a
core feature of Kant's account of the test associated with the FUL, namely the fact that there are two
ways in which a maxim can generate a contradiction. The maxim of convenience killing seems to
generate the wrong kind of contradiction for showing convenience killing to be absolutely
mpermissible. The maxim does not lead to what is commonly called a ‘contradiction in conception’,
but only to a ‘contradiction in the will’. This result is thought to imply that we may sometimes kill for
the sake of convenience, because contradictions i the wil are associated with violations of
‘imperfect’ duties, and imperfect duties permit the agent a certain latitude. I call this problem the
Latitude Problem.

[lpu mnpoBeneHUM TEKYIICH W TMPOMEXKYTOUYHOH aTTECTAllMd MOTYT HCIOJIB30BaThCs
ayTCHTUYHbBIC TEKCThI U3 MOHOTpaduii, HAyYHBIX CTAaTEH, N3ydaeMbIX aCMPAHTAMH B XOJC 3aHATHI
Y HaY4HBIX UCCIEAOBAHUM.

53



3. IllpumepHbIe BONPOCHI 1151 Oeceabl
Discussing Background Information and Research

R e ol

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

What Institute / Academy /University did you graduate from?

When did you graduate from the Institute?

What subjects were you interested in?

When did you get interested in research work?

What is your field?

What is the theme of your future candidate thesis?

What problems are you going to study?

Are there many important papers on your subject?

Why is your research important / topical?

What aspects of your research are especially topical?

Who is your scientific adviser?

Do you often consult him?

What does he specialize in?

What analysis are you going to carry out?

In what way is your paper going to contribute to your practical work?
What is the practical significance of your research?

What materials are you going to use when working at your paper?
Have you started your research yet? How long will it take you to write your thesis?
What Institute / Academy /University did you graduate from?

When did you graduate from the Institute?

What subjects were you interested in?

When did you get interested in research work?

What is your field?

What is the theme of your future candidate thesis?

What problems are you going to study?

Are there many important papers on your subject?

Why is your research important / topical?

What aspects of your research are especially topical?

Who is your scientific adviser?

Do you often consult him?

What does he specialize in?

What analysis are you going to carry out?

In what way is your paper going to contribute to your practical work?
What is the practical significance of your research?

What materials are you going to use when working at your paper?
Have you started your research yet? How long will it take you to write your thesis?
Background Information and Research

What courses in college did you like most? Least? Why?

Do you think your extracurricular activities in college were worth the time you spent on

them? Why or why not?

40.
41.
42.
43.
44.
45.

When did you choose your college major? Did you ever change your major? If so, why?
Do you feel you did the best scholastic work you are capable of?

Which of your college years was the toughest? Why?

Why did you choose your particular field of research?

What do you think determines a person's progress in academic environment?

What personal characteristics do you feel are necessary for success in your chosen field?
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46.
47.
up?
48.
49.
mstructors?
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.

Which more important for one’s career development: education or training?
What professional training /retraining courses have you taken up/ would you like to take

Do you prefer working with others or by yourself?

Have you ever had any difficulty getting along with colleagues or supervisors? With
Other students?

Would you prefer to work in a large or a small organization? Why?

What was the toughest decision you ever had to make?

What are your greatest strengths/weaknesses?

Are there any strengths/weaknesses in your education/experience?

What are your long term/ short term plans and ambitions?

Which is more important to you: status or money?

How do you spend your leisure time?

Do you believe quality time is important for a person’s career development?
Do you often read texts n English?

What kind of texts do you read?

What do you find difficult/exciting about reading texts in English?

What motivates people i their careers?

Are successful people always motivated?

How can people motivate themselves to do something they do not want to?
What motivates people i their careers?
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