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AHHOTAIIUSI PABOYEN ITPOT'PAMMBI IUCIHUILIAHBI
«MHOCTpaHHBIH A3BIK»

Jucturuimia « AHOCTPaHHBII SI3BIK» (QHTITMUCKUN) SBJISICTCS TUCIUIUTMHON 0a30BOM YacTH
OCHOBHOM TpoeccoHaIbHON 00pa3oBaTeIbHON MPOTPaMMBI BHICIIETO 00pa30BaHUS - MPOTPAMMBI
MOJATOTOBKA HAYYHO-TIEIarOTHYECKNX KaApoB B acmupanType «CommanbHas ¢uiocodus» 1o
HarpasjeHuto moArotoBku 47.06.01 dunocodus, 3THKa U pEeIUTHOBEICHUE.

JucuuruinHa peanu3yercss Ha (pakynbTeTe coUMoNorTMH W (uigocoduu Ha TEpBOM TOIY
o0ydenwus. JlucumuinHa HarlelieHa Ha (hopMupoBaHue:

yHUBepcaabHbIX KomnereHuui (YK):

— TOTOBHOCTH HCIIOJIb30BATh COBPEMEHHBIE METOJIbI U TEXHOJOTUN HAYYHON KOMMYHUKAIIUU
Ha roCyIapCTBEHHOM M HHOCTPaHHOM si3bikax (YK-4).

I'maBHOH LENbIO AUCHUILTUHBI «IHOCTpaHHBIHN A3BIK» SBIIETCS (POPMUPOBAHHE MHOS3BIYHBIX
KOMMYHHUKATHUBHBIX KOMIIETEHLIMHA Yy aclHUpaHTOB, MpEXIe Bcero B mpodeccuoHalbHOU cdepe,
NO3BOJIAIOIIMX  MCIIOJB30BAaTh  MHOCTPAHHBIM  SI3bIK  KaK  CPEACTBO  MEXKJIMYHOCTHOIO U
pOo)eCCHOHAIBHOTO OOIIEHHUs, a TaKXe - HEOOXOAMMOCTh TOJATOTOBKH OOYYAIOIIUXCS K cIade
KaHIUAATCKOrO PK3aMEHa.

[IpenogaBanue TUCHUIUIMHBI IPEAYCMATPUBAET cieayomue GopMbl OpraHu3aluu y4eOHOTO
mpolecca: MpakTUYECKUE 3aHATHs, JTA0OPATOPHBIC 3aHATHUS, CAMOCTOSITeNIbHAS pPa00Ta aCITUPAHTA.

[IporpaMMoii AMCUMIUTUHBI TNPEAYCMOTPEHBI CJIEAYIOUIME BUABI KOHTPOJS: TEKYIIUH
KOHTPOJIb YCIIEBAEMOCTH B (hOpMe aKaJeMHUECKON Mpe3eHTAlH, HAKCaHus 3cce, peepupoBaHus
HAyYHOTO TEKCTa, MHCbMEHHOIO IEepeBOJa HAYYHOTO TEKCTa, MPEJICTaBJICHMS MPOEKTa HAYyYHOTO
UCCIICIOBaHMS; MIPOMEXYTOUHasi arTecTanus B (opMme 3auéTa B MEPBOM CEMECTpe M JK3aMEHa BO
BTOPOM CEMECTDE.

OO01mast Tpy10€MKOCTh OCBOSHUS TUCIUIUIMHBI COCTABISAET 3 3a4eTHhIE enuHuIlbl, 108 uacos.

[IporpaMmMo#t AUCIUTIIMHBI TPEIYCMOTPEHBI: 54 dYaca MpPaKTHYECKUX 3aHATHH, 6 YacoB
7a00paTOPHBIX 3aHATUH, 39 YacOB caMOCTOATEIHLHON pabOTHl acMpaHTa, 9 4acoB MPOMEKYTOYHOTO
KOHTPOJIS.
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1. HIEJb 1 3AJJAYN OCBOEHMUSA JTUCIHUIIJINHBI

I'maBHOW wedabl aucuuiuinHbl «HOCTpPaHHBIA $13BIK»  sBigeTCS  (QOpMHUpOBaHUE
WHOSI3BIYHBIX KOMMYHUKATUBHBIX KOMIIETEHIINN Y aCIIUPAHTOB, TIPEXK/IE BCETO B MPOdeCcCHOHATHHOU
cdepe, TMO3BOJISIONINX HCIONIB30BATh HHOCTPAHHBIM SI3BIK KaK CPEICTBO MEXKINYHOCTHOTO U
poeCCHOHATBHOTO OOIICHHUS.

JlocTrKeHHe rIIaBHOM LENU IPEANONIAraeT KOMIUIEKCHYIO Peau3alrio CIEAYIOIUX 3a0a4:

— MO03HAaBaTEIbHOIM;

— TPAKTUYECKOM;

— mnpodeccCHOHAIBHON, MPEANoNararoieil OBIaIcHUe UHOS3BIYHBIM OOIICHUEM B C€IMHCTBE
BCEX €ro KOMMETEeHIH, PyHKIuH 1 (HOopM, YTO OCYIIECTBISAETCS MOCPEICTBOM B3aMMOCBSI3aHHOTO
o0ydeHHUs BCeM BHJIaM PEUEBOM JEATEIHLHOCTH B PaMKaxX OMPEIEICHHOTO MPOrpaMMOM MpeaMeTHO-
TEMaTUYECKOTO COJICP)KAaHMS, a TAK)KE OBJIAJICHUS TEXHOJOTUSIMH SI3BIKOBOTO CaMOOOpa30BaHMS.

Brxurouenne nucturuiiHbl «MHOCTpaHHBIN S3BIK» (QHTIUHCKUN) TPOrpaMMbl TOJITOTOBKU
HAay4YHO-TICJArOTMYECKUX KaJpOB B AaCIHUPAHTYpe OOYCIOBICHO HEOOXOJUMOCTHIO TMOATOTOBKH
00yJaromuxcs K ciaye KaHAuIaTCKOTO dK3aMeHa.

2. INIAHUPYEMBIE PE3YJIBTATBI OBYYEHUA 110 JUCHUTIJIMHE U 3TAIIbI
®OPMUPOBAHMA KOMIIETEHITAN

JuctumumHa « AHOCTpaHHBIN A3BIK» ONMUPAETCS HA 3HAHUSA M yMEHUs, NpUOOpEeTeHHbIC B
X0JI€ M3YYCHHUs JUCIHUIUIMH MPOTPpaMM Maructpatypbl u/ wunu crenuanuteta. Beimyckauk OITOIT
«ConmaneHas Qunocodus» no HampasiaeHuio 47.06.01 dunocodusi, 3THKa U PEITUTHOBEICHUE
JTOJIKEH:

3HATD:

— OCOOEGHHOCTHM CHCTEMbl HM3y4aeMOTO WHOCTPAHHOTO (AHTJIMICKOrO) s3bIKA B  €ro
(dboHEeTHYECKOM, JIEKCUYECKOM U IPaMMaTHYECKOM acleKTax (B COMOCTABIECHUU C POJHBIM - PYCCKUM
SI3BIKOM);

— 0COOEHHOCTH (PYHKIIMOHAIBHOTO HAYYHOTO CTWJISI aHTJIUHCKOTO sI3bIKa, HEOOXOMUMBIE ISt
BOCHIPUATHSA M aJeKBAaTHOM WHTEpIpEeTallMi HAYYHBIX HWHOS3BIYHBIX TEKCTOB U O(OpMIICHUS
COOCTBEHHOTO JTUCKYpCA;

— TpeboBaHUS K OGOPMIICHHIO HAy4yHBIX TPYAOB HAa H3y4aeMOM sI3bIKE, MPUHSTHIC B
MEXIYHAPOJAHOW TMPAKTUKE C IEJIbI0 MyOIMKAIMK COOCTBEHHBIX padOT B 3apyOCKHBIX HAyYHBIX
U3JaHUSAX,

— COLMOKYJBTYPHBIE U SI3BIKOBbIE HOPMBI OBITOBOTO M MPO(PECCHOHATBHOTO OOILICHMA, a
Tak)K€ IpaBUJa pPEUYEBOTO HSTHUKETa, MO3BOJIAIOIINE CHEUAINCTY 3()(PEKTUBHO HCIIOIB30BAThH
MHOCTPAHHBIN S3BIK KaK CPEJICTBO OOIIEHUSI B COBPEMEHHOM HOJHKYIBTYPHOM MHUDE.

YMETb:

— BeCcTH oOIeHne o0mero u mnpo(ecCHOHANBHOTO COAEP)KAaHUS Ha MHOCTPAHHOM SI3BIKE
(aHrnuiickoM) B paMKax MpOIJIEHHOT0 Marepuaia, MOJb3YsACh MpPaBUJIAMH PEUYEBOrO 3THUKETa, a
Takxe (POHOBBIMU 3HAHUSIMH CTPAHOBETYECKOT0 U MPO(PECCHOHATBHOTO XapaKTepa;

— YWTaTh U TMEPEBOJUTH JIUTEPATYpy MO CHEIUAIBHOCTH C LEIbI0 MOMCKAa HEO0OXOIUMOi
UHPOPMALIMU HA OCHOBE PA3IMYHBIX BUJOB YTCHHUS, OPOPMIISATH U3BICUCHHYIO HH(POPMAIIMIO B BUIC
aHHOTAllMH, IEPEeBO/IA, ICCE, IPE3CHTALINH;

— MHUCbMEHHO BBIpa)kKaTh CBOM KOMMYHHKATHBHbBIE HAMEPEHUS B cdepax, IpeayCMOTPEHHBIX
HACTOAIIEH MTPOrpaMMON;

— MOHUMATh ayTeHTUYHYIO HHOSA3BIUHYIO PeUb Ha CIIyX B 00beMe IMPOrpaMMHOM TEMATUKH.

BJIAJIETD:

— HaBbIKAMH BOCHPUSTHS MNPOPECCHOHAIBHOW JEIOBOM  TEPMHUHOJIOTMM, HaBBIKaMU
[EJIOCTHOTO BOCHPUSATHS M aHaiu3a NUCHbMEHHBIX M YCTHBIX HHOS3BIYHBIX TEKCTOB, HABBIKU
CaMOCTOSITENIFHOTO OBJIAQJCHUS S3bIKOM;

— HaBbIKAMU paboOThl ¢ OOmMPHBIMH Oa3aMu HayyHOH HH(POpPMALMU C TPUMEHEHUEM
M3Yy4aeMOT0 HHOCTPAHHOTO SI3bIKA,



— HaBBIKAMU BBICTYIUIGHUS TIepel] ayJuTopuell ¢ COOOINEHUSIMH, TPE3CHTALUSIMH,
JOKJIaJaMU 110 TEMATHKE, CBA3aHHOW ¢ IPOBOAMMBIMH MCCIIETOBAHUSIMU;
— HaBBIKAMU KOMIIpECCUU MH(POPMALIUH JUIsl COCTABJIEHUS aHHOTALUH, 0030pOB.

Taobnuma 1.
Iln1anupyeMble pe3yJbTaThl 00YUeHHs MO TUCHHILINHE

pE3yJIbTaTOB HAay4HOM JAEATEIbHOCTH B  YCTHOH

SA3bIKAX.

Kon IInannpyemMsle pe3yJbTaThbl 00y4eHUsI
Coaep:xkanue KOMIeTeHIUH
KOMIIeTeHIINH 10 THCIUIIJIHHE
YK-4 l'oroBHOCTB WCIIOJb30BATh | 3HATH:

coBpeMeHHble MeToabl M TexHosornu | 3 (YK-4)-1

HAY4YHOU KOMMYHUKAIH Ha | MeToZbl W TEXHOJIOTUU HAYYHOH KOMMYHHUKAIMH Ha

TOCYJapCTBEHHOM W WHOCTPAaHHOM | TOCYAapCTBEHHOM M WHOCTPAaHHOM SI3BIKAX.

SI3BIKAX. 3 (YK-4)-11
Crunuctuaeckue 0COOCHHOCTH TIPEICTaBIICHHS]

MMUCBMEHHOHN (hopMe Ha TOCYIapCTBEHHOM W HHOCTPAaHHOM

n

YMmern:
Y (YK-4) -1

061113}11/11/1 Ha rocyaAapCTBEHHOM U MHOCTPAHHOM S3bIKaXx.
Y (VK-4)-11

AHaHI/ISI/IpOBaTL Hay4YHbIC TCKCTbI Ha IOCYAapCTBCHHOM
WHOCTPAHHOM A3BIKaX.

CHGHOB&TL OCHOBHBIM HOpMam, IPUHATBIM B HAyYHOM

n

Baanern:
B (YK-4)-1

A3bIKax.

B (YK-4)-1I
Pa3J'II/I'-IHI)IMI/I METoaaMHM, TCXHOJIOTMSIMH W THUIIAMH
KOMMyHI/IKaIII/Iﬁ npu OCYIICCTBJICHUN

HpO(l)eCCHOHaHLHOfI JACATCIbHOCTHU HAa TOCYAapCTBEHHOM
1 MHOCTPAHHOM S3bIKaX.

HaBbikamMn ~ KpUTHUYECKOH  OlEHKH  3PQPEKTHBHOCTH
pa3aMYHBIX ~ METOJOB WU TEXHOJOTMH  HaydHOM
KOMMYHHUKAIlMH Ha TOCYJAapCTBEHHOM H WHOCTPAaHHOM

3. MECTO JUCIHUILIMHBI B CTPYKTYPE OCHOBHOM MPO®ECCUOHAJIBHOM
OBPA3OBATEJBHOM ITPOTI'PAMMBI

Huctunnuaa «AHOCTpaHHBIH SA3BIK» SBISETCS TUCHUIUIMHON 0a30BOM YacTH OCHOBHOM
npodecCHoHANBbHOM  00pa3oBaTENbHONW MPOrpaMMBbl  BHICIIETO 00pa3oBaHUsT — MPOTPAMMEI
MOATOTOBKY HaYYHO-TIEJITaTOTHIECKUX KaJIpOB B aCIUPAHTYpPE MO HarnpasiieHnto noaroroku 47.06.01
dunocodust, 3TUKA U peauruoBeenne, npoduis «CounanbHas punocopus».

Kypc uurtaercs Ha mepBoMm roay oOydeHus, Gopma MpPOMEXKYTOUHOH aTTecTanuu 3a4€T B
MIEPBOM CEMECTPE, IK3aMEH BO BTOPOM ceMecTpe. BrirroueHre AUCIUILTUHBI TPOTPaMMBI TOJATOTOBKU
HAyYHO-TIEJAarornyeckux KaapoB B acCHUpaHType OOYCIOBIEHO HEOOXOAMMOCTBHIO TOATOTOBKHU
00yJaromuxcs K ciaye KaHAUIaTCKOTO dK3aMeHa.

4. OFBEM JUCHUIIVIMHBI

Tabnuma 2.
O0BpeM U CIHUIIINHEI
. O0BbeM TMCHHUIIMHDBI, Yac.
Bua yueOHbBIX 3aHATHIT
U caMOCTOsITeJIbHasI padoTa Beero Cemectp
1 | 2 |3]4]5]6

Ounasn gropma odyuenusn
KonTakTHasi padoTa 00y4armmnxcs ¢ 60 30 30 -l - - -
TpenoaaBaTesieM, B TOM YHcJIe:
nekunoHHoro tumna (JI) - - - -l - ]-]-
naboparopHsle padboTsl (paktukymsl) (JIP) 6 0 6 -l -] -




Bua yuyeOHbIX 3aHATHIA

O0beM TMCHUILIMHBI, Yac.

U caMocTosITe1bHas padora Beero Cemectp

1 2 3141]5|6

npaktuyeckue 3austus (I113) 54 30 24 -l -1 -

KOHTpOJIMpyeMasl caMoCTosTeNbHas pabora 0 0 0 -l - - -
obyuatontuxcs (KCP)

CamocrosiTe1bHast padora oby4aromuxcs (CP) 39 6 33 -l - ]-]-

IIpoMekyTouHasi aTTecTALUS dhopma 3auér 3auér Ox3aMeH - -

/Ix3ameH
yac. 9 0 9 -l - 0-]-
Oou1as TpynoeMKocTh (4ac. / 3.e.) 108/3 36/1 72/2 - - 0-]-

5. COAEP)KAHUE U CTPYKTYPA JTUCIUIIJINHBI
Copnepxanue IUCHUIUIMHBI COOTHOCHTCS C IUIAHUPYEMBIMH pe3yJbTaTaMd OOYyYeHUs 110
TUCIUIUIMHE dYepe3 3adaud, (GopMUpyeMble KOMMETEHIIMH M HMX KOMIIOHEHTHI (3HAHUS, YMEHUS,

HaBbIkK) (Tabm. 3).

OO61mas TpyA0€MKOCTh AUCITUIUTHHBI COCTABISAET 3 3aueTHBIC equHuUIlbl, 108 yacos.

5.1. Conep:xaHue TUCUMILIIHMHBI

Tabnuma 3.
No HanmeHoBaHMe TeM Coaep:xanue TeM (pa3esnoB) Konst Koasi 3YB (B
n/n (pa3neJioB) KOMIIETEH | COOTBETCTBHH C
Uit TadJa. 1)
1 Axanemuueckast yctHas | Ilpe3entamus Teme mucciaegoBanus. | YK-4 3 (VK-4)-I
KOMMYHUKAIHSL. BeicTyniieHHe Ha HAy4YHOI KOH$epeHI K 3 (YK-4)-l
[IpuHIMIBI W 3Tambl CO3MaHUA W Tepenadu VY (YK-4)-1
3¢ dexTUBHOrO TOCIaHUS B aKaJIeMHUYECKOUN B (YK-4)-I
cpene. B (YK-4)-Il
Crpykrypa 178 STAaIbI aKaJIeMHUIeCKON
TIPE3CHTAIHH. Opraam3anus u

CTPYKTYpHpOBaHUE HHPOPMALIHH.
Oco0eHHOCTH CTPYKTYPHUpPOBaHUS JOKJIana Ha
Hay4HOH KOH(EepeHIHN

BBenenue: npencraBieHle JTOKIaI4MKa U TEMbI
cooOwennsi. Kak 3amHTepecoBaTh ayIUTOPHIO.
O6ocHoBaHue Tembl Jnokyana. IlpencraBnenue
TUIIOTE3Bl,  OXMAAEMBIX  PE3yIbTaTOB |
CTPYKTYpbl  nmokimaza. CBs3b  3JIEMEHTOB
Npe3eHTalNN.

CTpyKTypHpOBaHHE OCHOBHOW YacTH NOKJIAJa.
[NonsTHs U HWHCTPYMCHTHl  JOCTHIKCHHSA
CBSI3HOCTH, ILEJIOCTHOCTM W  COCIUHEHUS
(bparmMeHToB nOKIaAA.
Breibop peructpa
SI3BIKOBBIX CPE/ICTB.
[MoaroroBka u 3((GEKTHBHOE HCIIONIb30BAHUEC

KOMMYHHUKaluu. Bsidoop

WUTIOCTPAaTUBHOTO ~ Marepuajia. 3aBeplLICHHE
JTOKIaa: 06001eHne coJiepKaTeIbHOTO
marepuarna, BBIBOJIBI 10  3asBJICHHBIM

TUIIOTE3aM, TIpodiIeMam.

BzaumopelictBue ¢ ayauTopueil. OaeMeHTbI
HEeBepOaNbHONH KOMMYHUKanuu. [lomydeHue u
aHam3 00paTHOM B MPOIECCe KOMMYHHUKAIIHH.
PedepupoBanue akageMnuecKuX TEKCTOB
IIpodeccronanbHOE YTCHHE: AHAIUTHYCCKOE,
u3ydaroliee, MIPOCMOTPOBOE, IIOMCKOBOE.
Crioco0bl MaKCUMaJIbHO TOYHO M aJeKBaTHO
HU3BJIEKATH OCHOBHYIO UHpOPMALHIO,
coJIeprKalyrocst B TEKCTE, MIPOBOIUTH
000011I€eHE W aHAJUW3 OCHOBHBIX ITOJIOYKEHHM
MPEIBABICHHOIO  HAyYHOTO  TEKCTa IS




n/n

HanmeHoBaHue TeM
(pa3neJioB)

Conep:xanue TeM (pa3esnoB)

Konapl
KOMIIETEH
107071

Koap1 3YB (B
COOTBETCTBHH C
Tadga. 1)

MOCJEAYIOMET0 TIePeBOAa W COCTaBJICHUS
pe3ioMe Ha HHOCTPAHHOM SI3BIKE.

Joctmkenue aeKBaTHOCTH
KOMMYHHKATHBHOTO HaMEpEeHHS C Yy4eTOM
BPEMEHHBIX OTpaHUYCHUH. Crioco0bt
W3BJICUCHISI HHPOPMALINH C YIETOM ee 00bema,
aJICKBaTHOCTH BoCTpusATHs. OmpeeneHne Kpyra
paccMaTpuBacMBIX B TEKCTE BOIPOCOB H
BBISIBIICHHEC OCHOBHBIX MOJIOKEHUA. CrocoObl
JIOCTIDKCHUSI  CMBICJIOBOM W CTPYKTYpHOU
3aBEPIICHHOCTH AHHOTAIMK. AHHOTHPOBAHHE
MOHOTpa(HH. AHHOTHpOBaHUE CTaTbH.
JluHTBUCTHYECKHE  CpEICTBAa  pean3alud
JTAHHOTO KOMMYHHUKaTUBHOTO HAMEPEHHSI.

AxaneMudeckast
MMMCbMEHHAs
KOMMYHHUKAITHSL.

IIpaBuaa cocrapieHus u opopmieHns 3cce.
Tumsl occe.

CrpyxkTypa 3cce.

TpeboBanus kK akaJJleMUIECKOMY 3CCe.
OcCHOBHBIE 3Tarbl padoOTHI HAJL AcCe.

Beibop u oOocHoBanume Tembl. McTo4HMKH
uHpOopMaLH. Paccmorpenue OCHOBHBIX
¢opmaroB opranmzamum 3cce. Hammcanue
IJ1aHa. Bri6op perucrpa. Hanucanue
HEPBOrO\3aKIIFOYUTEIHHOTO BapuaHTa.
JIuHTBHUCTHYECKHE 0COOCHHOCTH
HCccIeoBaTeNbCckuX  pabor.  LlmTmpoBanwme.
IIpobnemsl Turaruara.

YK-4

3 (VK-4)-I
3 (VK-4)-11
Y (VK-4)-1
B (YK-4)-1
B (YK-4)-11

[Ipodeccronanbuas u

aKaIeMHU4YCCKada JICKCHUKA.

AxkageMHuuyecKasi JeKCHKa

OCOOEHHOCTH aKaIeMUYECKON JIEKCHKH.
Onucanue YHHUBEPCHUTETCKHIX MIPAKTHK,
METOINKH HCCIEA0BATEILCKONM IEITENHLHOCTH.
Omnucanue TeHCHIIHH, MIPUYUHHO-
CIIEACTBEHHBIX cBA3eil. Omnucanue M OLEHKa
uaeid M KOHLEMIMM, CCBUIKM Ha MCTOYHHKH.

CratucTuyeckue JIaHHEIE, rpaduku u
JIarpaMMbl, aHaIu3 pe3yJbTaToB
HACCIIEIOBAHMA. Crioco0s1 OCTHKEHUS

LEJIIOCTHOCTH M CBSI3HOCTH aKaJeMHUYECKOTrO
TEKCTa.

IIpodeccuoHaIbLHBII NUCLMEHHbIH NepPeBo]
OCHOBHBIE ~ NOHSATHS  TEOpPUH  TEKCTa U
nepeBojoBencHuss. PoOpMUPOBaHUE YMEHUH B
obmacTy mepeBoJa OOIIEHAYYHOTO TEKCTa.
IloHATHE aneKBAaTHOCTH MEpPeBOAa, TO €CTh

OTCYTCTBUA CMBICJIOBBIX PICKa)KeHPIﬁ,
COOTBETCTBHSI HOPME U Y3yCy si3blKa IepeBoja,
BKJIIOYast ynotpebieHue TEPMHHOB.

PazHOBHAHOCTM ~ TMCBMEHHOTO  TI€peBOJa:
MTONTHBIN, pedeprupoBaHHBINA, aHHOTHUPOBAHHEIM,
KOHCYJIbTaTHBHBIH  mepeBod.  OcoOeHHOCTH
nepeBoia aKa/IEMHYECKOTO TEKCTA.
IlepeBoueckuit HHCTpyMEHTAPHI.

IIpoekT Hay4YHOrO HCCJIEIOBAHUS

Hens npoexra. Tumbel npoexroB. CTpykTypa
npoekra:  OOocHOBaHME  BBIOOpAa  TEMBI,
UCXOJIHBIE TIOHSITHSA, TEOPETHUECKUE OCHOBHI,
O0BEKT M CYOBEKT HCCIENOBaHMS, LU H
3ajauuy, aKTyaJbHOCTb u HOBH3Ha,
TeopeTHdecKass M MpaKTHIEeCKas 3HAYUMOCTB,
Marepuagbl M METOAbl  HCCIIEIOBAHUS,

YK-4

3 (VK-4)-11
Y (VK-4)-1
Y (VK-4)-11




No HanMmeHoBaHMe TeM Conep:xanue TeM (pa3esnoB) Konst Koasi 3YB (B
n/n (pa3neJioB) KOMIIETEH | COOTBETCTBHH C
uui Tadga. 1)

oXumaeMble  pe3ynbTaTel.  IIpencraBienue
MIPOEKTA.

5.2. CTpyKTypa 1M CHUNINHbBI

Taobmnuua 4.
CTpyKTypa AMCIHMILIMHBI
O0beM AMCUMILIMHBI, Yac.
®opma
KonTakTHas paborta
TeKyILero
odyyarommnxcs c
KOHTPOJISA
Ne n/m | HaumeHoBaHue TeM (pa3eioB) npenojaBareJiemM *
Bcero CP yCIeBaeMoOCTH ,
no BHIAM Y4eOHBIX N
0 NMPOMEKYTOUHOM
IARATHA aTTecTaluM
Jda63 | 113
Ounasn ¢popma odyuenusn
1 Tema 1.
AxaneMudecKast yCTHas 23 0 20 3 IIP, PE®
KOMMYHHUKAITHSL.
2 Tema 2.
AxazemMuueckas IMCbMEHHAs 13 0 10 3 9
KOMMYHUKAIHSL.
IIpoMeskyTouHasi aTTecTALUS 0 - - - 3auéT
Bcero 3a 1 cemectp 36/1 0 30 6 0
3 Tema 3.
[Mpodeccuonanshas u 63 6 24 33 IEP, PE®, [THU
aKaJileMHIecKasl JICKCHKA.
IIpoMekyTo4Hasi aTTeCTALUS 9 - - - IK3aMeH
Bcero 3a 2 cemecTp 72/2 6 24 33 9
Bcero (4ac. / 3.e.): 108/3 6 54 39 9

Ipumeuanue: * — goopmel mexyueco konmpons ycnesaemocmu: akademuyeckas npeszenmayus (IIP), scce (3),
pedepuposanue Hayunozo mexkcma (PE®), nucvmennwiti nepesod nayunoeo mekcma (IIEP), npoexm Hayuno20
uccneodosanust (ITHN).

6. YAEBHO-METOJIWYECKOE OBECIIEYEHUE CAMOCTOSTEJIbHOM PABOTHI
OBYYAIOIIXCHA ITO JUCHUTIJIMHE

6.1. O0mme noJ10KeHUA

CamocrosiTenbHas paboTa 00y4aromuxcs o JucuuIuinae « M IHocTpaHHbIN S3bIK» BKIIOYAET B
ceOst:

1. O6s3arenbHast caMoCTOATEIbHAS paboTa MO 3a/IJaHUIO MTPeroAaBaTes:

* QHAJIMTUYECKOE, U3y4alollee, IPOCMOTPOBOE YTCHUE CIIEHUAIbHON HAyYHOH JIUTepaTyphl;

* IOATOTOBKA JIOKJIA/I0B U MPE3EHTAIUI 10 HAyYHOU TeMaTHKe, MHIMBUYaJIbHBIX TPOEKTOB;

* pabota B JIunragoHHOM KaOuHeTe SI3BIKOBOTO IIEHTpPA JUIsl COBEPIICHCTBOBAHMSI HABBIKOB B
o0JyacTu rpaMMaTuKU, TPO(eCCUOHATLHOM JIEKCUKU, TUCbMEHHON PAKTHKH.

2. CamocTrosiTenpHasi paboTa mo BEIOOPY 00yJaroIIerocs:

* YTEHHE U aHAJINU3 CIIeLUATbHON JIUTEPaTypbl HA HHOCTPAHHOM SI3bIKE;

* IEPEBO/I CHICIIMATLHOMN TUTEPATyphl HA UHOCTPAHHOM SI3BIKE;

e paboTra CcO CHpPaBOYHBIMH MaTepuajaMd B OubamoTexke YHHBEpcHTEeTa, paboTa B
JInaradonHOM KabuHeTe SI3BIKOBOTO IIEHTPA, UCTIONb30BaHuEe IHTepHET-pecypcoB.

6.2. Pa3esbl rpaMMaTHKH 1JI51 CAMOCTOAITE/ILHOM MOATOTOBKHU MO TEMaM JHCIUNIHHbI

Jnisi  caMOCTOSITENTbHOH paboThl OOYYalOIMXCS PEKOMEHIYETCSl M3Y4YCHHE CIEeIYIOIUX
pa3zienoB rpaMMaTUKHU:

e BunoBpeMeHHbIe (HOPMBI TIaroia.

e (CorylacoBaHue BpEMEH.



e [laccuBHBIE KOHCTPYKLIUH.

e MopanbHble T1arojsl ¢ Nep(eKTHBIM HWH(OUHUTHBOM, 3HAYCHHS U (DYHKIMH TJ1arojoB
should u would. YcoBHbIC TPHAATOYHBIC MPEITOKCHHUS.

e Henuunsie GopMbl riarona:

* UVuadunutuB: Qopmbl U  QyHkumu. KOHCTpyKIMS «IONOJHEHHE C WHOUHUTUBOM,
KOHCTPYKIUS «II0oAJiexaliee ¢ MHPUHUTUBOMY», WHOUHUTUB B (YHKIUU BBOJHOTO YJICHA
IpeUIoKeHUH (TapeHTe3a), MHPUHUTHB B COCTABHOM MMEHHOM CKa3yeMOM U B COCTaBHOM
MOJIATbHOM CKa3yeMoM; 000poT «for + nHOUHUTHBY.

* Jlpuuactue: Gopmbl u pynkuuu. [lpuyactue B GyHKIUU ONpEaesICHUS U ONPEACIUTEIbHbIC
MPUYACTHBIE OOOPOTHI; HE3aBUCHUMBIA MPUYACTHBIH O00OPOT, OOOpPOT «IAOMOJTHEHUE C
npuvacTuemMy»; KoHcTpykuus «have + object + part 11».

» Tepynmuii: popmbl 1 PyHKITUHU, TEPYHAHATbHBIE 00OPOTHI.

e (CocnararebHOE HaKJIOHEHUE.

e (CnoxHoe MpeaIoKeHue: CI0KHOMOTYNHEHHBIE U CJI0)KHOCOYMHEHHbIE MPEI0KECHHUS.
e bBeccoro3Hble MPUIATOUYHBIC TPEITOKEHHS.

¢ ATpuOyTHBHBIE KOMIIEKCHI (IIETTOYKH CYIIECTBUTEIBHBIX ).

6.3. PexoMeHIa1IUM 1O pacnpeneieHUI0 Y4eOHOr0 BpeMEHH 10 BHAaM CaMOCTOSATeIbLHOM’
padoThI U pa3enam AUCUUIIMHBI

Tema 1. AkageMmuvecKkasi yCTHasi KOMMYHHKALHA.

1.1. H3yueHue peKkOMEHAYEMBIX pa3feiaoB rpamMmartvuku. [loBropeHue wmarepuana
MPAKTUYCCKUX 3aHATUN HU3YUCHHOI'O Ha MPCAbIAYIIHUX 3aHATHUAX IMPU IMOATOTOBKC K MNOCICAYIOIIHUM
MPAKTUYECKUM 3aHATHSIM — 1 yac.

1.2. TloaroroBka K 3aHATHSAM IO NPEUIOKEHHBIM JUII  OOCYXJEHHUS  BOIPOCAM,
CaMOCTOSITENIbHOE U3YYEHHE PEKOMEH0BAHHO JIUTEpaTyphl, TOBTOPEHHE MaTepuaia MpakTHYECKUX
3aHsTHIA — 2 Yaca.

Htoro: 3 vaca.

Tema 2. AxagemMuuyeckasi IUCbMEHHAsI KOMMYHUKALMS.

2.1. W3yueHue pekOMEHIyeMBIX pa3lieJoB TpamMmmartuku. [loBropeHne wmatepuana
MPAKTUYECKUX 3aHATHA W3YYCHHOTO HA MPEIBIAYIIUX 3aHSATHUSAX MPHU MOATOTOBKE K IMOCIEIYIONTAM
HpaKTI/I‘IeCKI/IM 3aHATUAM — 1 yac.

2.2. TlogroroBka K 3aHATHAM 10 TPEIIOKEHHBIM IS OOCYKIEHHS BOMpPOCaM,
CaMOCTOATENIBHOE U3YYEHUE PEKOMEHOBAaHHOM JIUTEPATYPBI, IOBTOPEHUE MaTepuasa IPaKTHIECKUX
3aHATUH — 2 Yaca.

Hroro: 3 gaca.

Tema 3. [IpodeccnonaibHAs M aKaJeMHYeCKasi JIEKCHKA.

3.1. HW3yyeHue peKkOMEHAYEMbIX pa3feioB rpamMMmartvkud. lloBropeHue wmartepuana
MPAKTUYCCKUX 3aHITUN HU3YUCHHOI'O Ha MPCAbIAYIIHUX 3aHATHUAX IMPU MOATOTOBKC K MNOCICAYIOIIHUM
MPaKTUYECKUM 3aHATHSIM — 15 gacos.

3.2. TloaroroBka K 3aHATHSAM 1O TPEIIOKEHHBIM Ui OOCYXJEHHUS  BOIPOCAM,
CaMOCTOSITENIbHOE U3YUYEHHE PEKOMEHI0BAHHOM JIUTEpaTyphl, TOBTOPEHHE MaTepuaia MpakTUYECKUX
3aHsTHIA — 18 yacos.

Utoro: 33 yaca.

6.4. JIuteparypa AJis1 CaMOCTOAATEIbHOM MOATOTOBKH M VISl IOATOTOBKH K
NMPAKTUYECKUM 3aHATHSIM.

1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes.
Advanced / C1/ E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 sk3.
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2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for
Academic Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press,
2013. - 223 p., 40 xks.

3. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ;
New York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 sk3.

4. Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 k3.

5. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p., 30 7k3.

6. English for Academics : a communication skills course for tutors, lecturers and PhD
students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 3ks.

7. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 k3.

8. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -
Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 sxs.

9. Moore, Julie. Oxford Academic Vocabulary Practice [Text] : Upper-Intermediate / B2
- C1/J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 k3.

6.5. Ilepeuenpb yueOHO-MeTOAUYECKOTO 0DecTiedeH s AJIsl CAMOCTOSITEJILHOI padoThI
o0y4arommxcst N0 JMCHHUILJIMHE

Jlst obecrieueHrss CaMOCTOSTEIIbHONW pabOThl acUPAaHTOB MO auciuIinHe «HOCTpaHHbII
SI3BIK» pa3paboTaHo yuyeOHO-METOANYECKOe 00ecIieueHUe B COCTABE:

1. KonTponpHbIe 3aganus 11 TeKyel arrectanuu (1. 7.2. Pabodeii mporpaMMsr).

2. TumoBkle 3a1aHUS K POMEXKYTOUHOM arrectanuu (1. 7.4. PabGoueli mporpaMMel).

3. PexoMengyemble OCHOBHas M JOIOJHUTENbHAs JuTeparypa, WHTepHeT-pecypchl U
CIIpaBOYHbIE cucTeMbl (1. 8 Paboueii mporpaMmel).

4, PaGouass mporpamMma AUCIUIUIMHBI pa3MeElIeHa B OSJICKTPOHHOM HWHGOPMAIIMOHHO-

o0pa3oBarenbHOI cpefe YHHUBEpCUTETA Ha 3JIEKTPOHHOM ydeOHo-MeTonuueckoM pecypce AHOOBO
«EYCII6» — obpaszoBarensHom noprajie LMS Sakai — Sakai@EU.

7. ®OH] OLIEHOYHBIX CPEJCTB J|/Is1 IPOBEJEHMS TEKYIIEI 1
MPOMEKYTOYHOM ATTECTALIUU OBYYAIOILIMXCSI MO JUCLUINIUHE

7.1 Iloka3aTeyiu, KPpUTEPUH U OLlECHUBAHUE KOMIIETEHIMH 10 ITanam ux (popMmupoBaHusi B
npouecce TeKyuei arrecTaun

WNudopmarus o comepkaHud M MPOLEAYPE TEKYLIET0 KOHTPOJIS YCHEBAEMOCTH, METOJIUKE
OLCHUBAHUA 3HaHHﬁ, YMeHI/Iﬁ U HAaABBIKOB 06yqa10meroc;{ B XOAC TCKYHICTO KOHTPOJIA HJOBOIAATCA
HAy4HO-TIEJaroTHYeCKUMHU pabOTHUKaAMH YHHBEPCUTETAa O CBEICHHS OOydalollerocs Ha IEepBOM
3aHATUU 110 HaHHOﬁ JUCHUITIINHE.

Texkymumii KOHTPOJIb TpPEIyCMaTpUBAET MOATOTOBKY ACIHUPAHTOB K KaXKIOMY ayUTOPHOMY
3aHSATHUIO. ACHI/IpaHT AOJDKCH TPHUCYTCTBOBATH Ha 3aHATUAX, BBIIIOJIHUTH AKAACMUYCCKYIO
MIPE3EHTAINIO, HAllUCaTh 3CCE, BBIMOJIHUTH peeprupoBaHre HAyYHOTO TEKCTa, MUChbMEHHBIN MEepeBO]
HAYYHOT'O TCKCTA, MPCACTABUTDb MPOCKT HAYYHOI'O UCCICAOBAHUA.

Texymmii  KOHTpPOJAL TPOBOAUTCA B (OpMEe aKageMHUUYecKOW TMPE3CHTalUuH, JCCe,
pedepupoBaHUs HAYYHOTO TEKCTA, MHUCHMEHHOTO IMEPEBOJIa HAYYHOTO TEKCTa, MPOEKTa HAYYHOTO
HCCJIEIOBAHMUS.
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Tabnuma 5.

HaumeHoBaHue TeM Koabi Koawi 3VB (B ®Dopmbl Texkyuiero | Pe3yabTaThl TeKyliero
(pa3nenos) KOMIIETEH | COOTBETCTBUU C | KOHTPOJIS KOHTPOJIst
110707 Tabnurueii 1) ycneBaeMoCTH
1. AkageMuueckas VK-4 3 (VK-4)-I aKa/leMHUeCKas 349TeHO/
yCTHasi KOMMYHUKAIUSL. 3 (YK-4)-11 Tpe3eHTaLHs HeE 339TEHO
VY (VK-4)-1
B (YK-4)-I pedepupoBanue 3a4TeHo/
B (YK-4)-II HAyYHOTO TEeKCTa HE 3a9TCHO
2. Akagemuyeckas VK-4 3 (VK-4)-I
MUCbMEHHAS 3 (VK-4)-I1
3a4TeHo/
KOMMYHHUKAIIHSI. VY (YK-4)-1 acce
B (VK-4)-| HE 3a9TCHO
B (YK-4)-II
3. TIpodeccuonanpuas u | YK-4 3 (YK-4)- pedepuposane I —
aKaJieMuHecKasd Y (YK-4)-| HAyYHOTO TEKCTa He 3a4TeHO
JIEKCHKA. VY (YK-4)-11 _
MUCHMEHHBIN
3a4TeHO/
MEpeBOJl HAYYHOTO
TexcTa HE 3a4TCHO
MPOEKT  HAYYHOTO 3a4TeHo/
HCCIICIOBAHHUS HE 3a4TCHO
Tabmuma 6.
DopMBbI TeKYLIETO Kpurtepuu oneHuBanus
KOHTPOJIsA
ycneBaeMOCTH
3aureHo:
CoOmrofieHbl TpaBWia OQGOPMIICHHS TPE3CHTAIMM, BO BpPEMs BBICTYIUICHUS AaCIUpPAHT
JIOTHYHO CTPOHUT MOHOJOTHMYECKOE BBICKA3bIBAHHE B COOTBETCTBHHM C KOMMYHHUKATUBHOU
3a/1aueh, ICKCUUECKUE SITUHUIIBI M TPAMMATHYCCKUE CTPYKTYPHI UCIIONB3YIOTCS YMECTHO U
MpaKkTHYeCKH Oe3 OmMOOK, pedyb NOHSATHA M (POHETHYCCKH TPAMOTHA, COOJIOJAeTCS
HEOOXOMUMBIN 00BEM BBICKA3BIBAHHMS, COJICPKAHUEC BHICTYILICHHUS HOCHT 3aHUMATCIbHBIN
xapaktep. YeTko cGOpMYIHpPOBaH HAyYHBIA BOMPOC, HA KOTOPBIH JOKIIAIIHK
MPECTaBIsIeT OOOCHOBAaHHBIH OTBET B KOHIIE BBICTYIUICHHS. SICHO TIpencTaBiieHa
CTPYKTYpa MdOKNana, KaXOsIH (parMeHT KOTOPOTO MOATAITHO PACKPBIBAeTCI B XOJE
BEICTYIUICHHUSA. DJIEMEHTHI JTOKJIAJa COCTUHEHBI CEMaHTHUYECKUMH FIIH TPaMMAaTHIECKUMHU
cBs3sMU. Joxmagauk 0000IIaeT u aHAIM3UPYET MPEICTaBICHHYI0 HH()OPMAIHIO B KOHIIE
noknana. [IpeseHTamus, CONMPOBOXKIAIOMIAS JOKIAL, CHOCcOOCTBYeT Ooiiee IOIHOMY
MOHMMAaHHIO M BOCIIPHATHIO ero conepxkaHus. Cnaliapl He meperpyxeHsl nHdopmanuei,
Akanemudeckas rpadudeckoe MpeaCTaBICHNE MOAYSPKUBACT HAN0O0Iee 3HAYNMBIC TIO3UIUH BBICTYILICHHS.
Mpe3CHTAIHS

(Conference Paper)

He 3aureno:

[pesenranus odopmiieHa ¢ ommMOKaMu, KOJIMYECTBO CJIAWIOB HEIOCTATOYHO, acIUpPaHT
CTPOUT MOHOJIOTMYECKOE BBICKAa3bIBAHHE B COOTBETCTBUM C KOMMYHHMKAaTHBHOW 3ajauei,
HO BBICKA3bIBAaHHE HE BCErJa JIOTMYHO, UMEIOTCS IIOBTOPBI, NPUCYTCTBYIOT JIEKCHYECKHUE,
rpaMMaTHYeCKHE W CTHIMCTHYECKHE OLIMOKH, 3aTPYAHSIIOIINE [IOHUMaHHe, B LEJIOM pedb
NOHATHA, OO0BEM  BBICKAa3bIBaHHWS 3HAYMTENBHO HIDKE Tpebyemoro. Hewerko
cOopMyITHpPOBaH HAYYHBII BOIPOC, Ha KOTOPBHIA NOKIAJYHMK INPEACTABISCT HE BIIOJHE
00OCHOBAHHBII OTBET B KOHIIE BBICTYIUICHHS. HeT 4eTKOd XapaKTepHCTHKH CTPYKTYPHI
JOKJIana, Kakaas TeMa HEeJOCTaTOYHO ITOJIHO M ITOCIIENOBATEIBHO PAaCKPHIBACTCS B XOJE
BBICTYIUICHHSI. JJIEMEHTBHl JIOKJaJa HE BCErJa COCAMHEHbl CEMaHTHYECKHMMH WIIH
rpaMMaTHYeCKUMH cBsi3siMu. [Ipe3eHTarys, conpoBoXKaaromas A0KIaja, He CriocoOCTBYeT
OoJiee TIOJIHOMY TTOHMMAHHUIO M BOCIPHATHIO ero cojepxanus. Cnaiinel B OONBIIMHCTBE
CBOEM WIJIM TIieperpyxeHol uHdpopmauuei, wiau maiao wuHpopMmaTuBHbL. ['paduueckoe
NPEACTABIICHUE Yallle BCEro HEe NOAYSPKUBAET HanboJsee 3HaYMMbIe TTO3HLIUH.

Dcce

3aureHo:

Crtporoe cobmoaenue Gopmara 3cce / He3HauuTenbHBIE MOTPENTHOCTH B COOIIOACHHUU
¢dopmara scce. ANEKBaTHOE WCIOJIH30BaHUE TNPO(ECCHOHANBHON JIeKCHKH. OTCYTCTBHE
CMBICIIOBBIX, CTHJIMCTHYECKHX U JICKCHMKO-IpaMMaTH4ecKuX oimubok / HesznauurtenbHoe
KOJIMYECTBO JIEKCUKO-TPAMMAaTHYECKHX, CMBICJIOBBIX U CTHIMCTHYECKHUX OLIHOOK (He Oojee
40%).
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@opMBbI TEKYLIET0 Kpurepnu onennBanns
KOHTPOJISI
ycrneBaeMoCTH

He 3auTeHno:

Hecobmonenne ¢opmata scce. HeamekBaTHOe HCHONb30BaHUE TPOGECCHOHATHLHOM
nekcukd. Hammame TpyOBIX JEKCHKO-TPAMMATHYECKUX, CMBICIOBBIX M CTHIIMCTHYECKHX
o6k (40% u Gornee).

3aureHo:

Tounasi mepenaya ¢akroB. Bes dakruueckas mHDOpMarms mnepemaHa TOYHO WU 0e3
ncKakeHuil. IMeI0TCsl He3HAUNTENbHbIE UCKaXKEHHUS.

HeitTpanbHocTh W3M0KeHUsl (MO0 TpaBWIbHAs Tepefaya aBTOPCKOW IO3UIIHH).
Wznoxenue HEWTpanbHO JHOO aBTOPCKAas OLEHKA OIMUCHIBAEMBIX COOBITHH TepenaHa
npaBWiIbHO. VIMEIOTCS HE3HAUUTENBHBIC OTKJIOHCHHS OT HEHUTPaIbHOTO TOHA JHOO
HE3HAYUTEIILHBIC NCKAKCHHS aBTOPCKOW TTO3UITUH.

CBSI3BHOCTH W JIOTHYHOCTb. [I370KeHHE CBsI3HOE, CTPYKTypa Mpo3padHas, JOTHKa
W3JI0KEHUS TPOCIeKUBaeTcsa. M3mokeHHe B IEIOM CBS3HOE, UMEIOTCS HEe3HAYUTEIhHBIE
HETOCTATKH M3JI0KEHUS.

S3bikoBOe odopmiIeHHe (JIEKCHKa, TpaMMaTHKa, CTHIb). JIeKCHKO-TpaMMaTH4ecKue
OIMMOKH OTCYTCTBYIOT, HMMEIOTCS TONBKO 1-2 HE3HAUWTENbHBIE TIpaMMaTHYECKHe U
PedepupoBanne CTHUJTHCTUICCKUE ONTHOKH.

HAY9YHOTO TEKCTa
He 3auTeHno:

Tounas mepenava axroB. VimeeTcs Oosee 5 cephe3HbIX UCKAKECHUH MM MHOXKECTBO
MCECIIKUX.

HeiiTpanbHocTh u3M0xkeHust (MO0 mpaBWIbHAs TMepefada aBTOPCKON IO3HUINH).
Hmerorcst cepbe3Hble OTKIOHEHHUS / NCKa)XEHUS! B HECKOJIBKUX MeCTax. TeKCT He MOHST,
100 aBTOpPCKask MO3UIMS UCKAXKEHA IO Hey3HaBAEMOCTH.

CBSI3HOCTh W JIOTHYHOCTH. B TekcTe WMEIOTCS Cepbe3HbIe HAPYIICHUS JIOTHKH
W3J0KEHMSA, YTO CKa3blBAaeTCA M HAa TOCTPOCHHU TEKCTa;, HMCIOTCS 3HAYUTCIbHBIC
HEIOYeTHl TPH TIOCTPOCHWHU BBICKA3hbIBaHWH. B TekcTe He MpPOCIeKHUBaeTCs HUKAKOM
JIOTHKH, TEKCT OECCBA3CH WM MPEACTABISICT CO00I HA0OP OTACIBHBIX MPEIOKCHUH.
SI3pikoBOe o(hopMiieHHe (JICKCHKA, rpaMMaTHKa, CTHiIb). Mmeercst O6osbire 10 mekcuko-
IrpaMMaTHYCCKUX MU CTHIIMCTHYCCKUX OIITHOOK.

3auTeHo:

Conep:xaTejbHAA HICEHTHYHOCTh TEKCTA NMEePeBoAa. DKBUBAICHTHEIN [IEPEBOJI:
coJllepKaTebHas HICHTHIHOCTh TeKCTa rnepeBojaa. [lorpenrHocT nepeBoa He HAPYIIAKOT
00IIIero CMBICIIA OPUTHHATIA.

Jlekcnyeckue acmeKThl TMepeBoaa. lcronb3oBaHue 3KBUBAJICHTOB s mepeBoga 30-
100% Tekcra.

I'paMMaTHYecKHe acneKThl NMepeBoja. DKBHBAICHTHBIA MEPEBOJ C HCIOJIb30BAHUEM
OCHOBHBIX TPAMMATHYECKHX KOHCTPYKIIMH, XapaKTepHBIX IS aKaJeMHUYECKOTO CTHIIS
peun.

Co6uioeHne SI3BIKOBBIX HOPM M NpPaBWJ s3bIKA TEPEBOJA: CTUJIHUCTHYECKAs]
WIEHTHYHOCTh TeKcTa mnepeBoga. CoOuoieHHe S3BIKOBBIX HOPM W TIPaBHJ SI3bIKA

IInceMeHHBIN TTIEPEBO
PeBO nepeBona st 30-100 % tekcra.

Hay4YHOI'0 TEKCTa

He 3auTteno:

Conep:kaTesibHasi MIEHTHYHOCTH TeKCTa TmepeBoAa. HedskBuBalieHTHas Mepeaaya
CMBIC/IA: ONIHOKK MPECTABIISIFOT CO00M Tpy00oe HCKaKEHHE COICPKAHUS OPUTHHATIA.
Jlekcuyeckue acmekThl nepeBoja. Vcnonb3oBaHue dKBUBaAIEHTOB MeHee ueM st 30%
TEKCTA.

I'pammatndeckne acmeKTHl mepeBona. Mcmonp3oBaHWe TpaMMaTHYECKHUX SKBHBAJICHTOB
MmeHee yeM 1t 30% TekcTa.

CoOJroeHre SI3BIKOBBIX HOPM M TPaBWJ s3bIKA MepeBOAa: CTHIHCTHYECKAas!
HAEHTHYHOCTh TekcTa mnepeBoaa. CoONfoleHHE S3BIKOBBIX HOPM M TPAaBWII SI3bIKA
niepeBoJia MeHee 4eM st 30% TekcTa.

3aureHo:
Crporoe cobmonenue ¢Gopmara npeactaBicHUs HaydHoro mpoekta Research Proposal /
[pencraBnenue HesnaunrtenbHble MOTPEIIHOCTH B coOmrogeHHn (opmaTa. ANEKBaTHOE HCIOJIb30BAHHE
HAY4YHOTO MPOEKTA npodecCHOHATbHON JIeKCUKH. OTCYTCTBHE CMBICIOBBIX, CTHINCTHYECKUX M JIEKCHKO-
(Research Proposal) rpaMMaTHYeCKUX OIMHOOK. He3HauuTeTpHOE KONHUYECTBO JIEKCHKO-TPAMMATHYCCKHX,

CMBICIIOBBIX M CTHIIMCTHYECKHX OoIMOOK (He Gosee 40%). YcnemHoe u cUCTEMaTHYecKoe
ClICIOBAHUE HOpPMaM, MPUHITHIM B HAy4YHOM OOINCHMH, JUIsi YCHEIIHOW paboTel B
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®opMBI TeKyIIEr0 Kpurepnu onennBanns
KOHTPOJISI
ycrneBaeMoCTH

POCCHIICKMX W MEXIyHApOAHBIX HCCIENOBATEIbCKIX KoJulekTnBax. CdopMupoBaHHOE
YMEHHE CaMOCTOSATEIFHO IIPOBOAWTH HAYYHBIE HCCICJOBAHUS IO COTIACOBAHHOMY C
PYKOBOOWTENEM IUIaHy, TPEACTaBIATh MOJNYYCHHBIE pe3yNbTaThl. YCHEmHoe |
CHCTEMAaTHYECKOE TPHMEHEHHE HAaBBHIKOB IUIAHUPOBAHWS HAyYHOT'O HCCIIEJOBAaHUS,
aHaJM3a MOJyJYaeMbIX Pe3yIbTaTOB U (POPMYIHPOBKU BEIBOIOB.

He 3auTeHno:

Hecobnronenue ¢opmara mnpeacTaBieHus HaydHoro mpoekra Research Proposal.
HeanekBatHoe ucnosb3oBanue nMpoecCHOHANbHOM Jekcuku. Hannune rpyObix JIEKCUKO-
rpaMMaTHYEeCKUX, CMBICJIOBBIX M CTWIHCTHYecKuX omubok (40% wu Oonee).
dparMeHTapHOE CIIeOBAaHHE HOpPMAaM, MPUHATHIM B HAay4yHOM OOIICHHH TpU paboTe B
POCCHHCKHX W MEXIYHAPOAHBIX HCCIICAOBATENLCKUX KOJUIEKTUBaX. DparmeHTapHoe
YMEHHE CaMOCTOSITENIbHO MPOBOIUTh HAYYHBIE HCCIICJAOBAHUS II0 COTIACOBAHHOMY C
PYKOBOAMTENEM IUIaHYy, [PEICTABIATh MOJYYEHHbIE pe3yiabTaThl. DparMeHTapHoe
MPUMEHEHNE HABBIKOB IUIAHHPOBAHUS HAYYHOTO WCCIICIOBAHUS, aHAIM3a IOJYy4aeMbIX
PE3yJIbTATOB U (hOPMYITHMPOBKH BHIBOIOB.

Bce noxymenTsl, mpexycmoTpenHbie Pabounmu nporpammamu S3eikoBoro LleHTpa, a Takxe
UHBbIE BHJbl YYEOHBIX MaTepHajoB, MOCTynaromue B S3bIkoBOM LIEeHTp B 3JIEKTpOHHOM BHIE,
JIOJDKHBI OBITh BBITTOJHEHBI B iporpamme Word.

7.2. KoHTpOJbHBIE 3aJaHNS VI TEKYLIel aTTecTaluu
1) Axagemuueckasi npesentamnus (B popmare Conference paper)

®opMaT BHICTYIJICHUS |

A Generic Conference Talk Outline (ITpumep)

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

e Title/author/affiliation (1 slide)

o Forecast (1 slide) Give gist of problem attacked and insight found (What is the one idea
you want people to leave with? This is the "abstract” of an oral presentation.)

e Outline (1 slide) Give talk structure. Some speakers prefer to put this at the bottom of
their title slide. (Audiences like predictability.)

e Background

o Motivation and Problem Statement (1-2 slides) (Why should anyone care? Most
researchers overestimate how much the audience knows about the problem they are attacking.)

o Related Work (0-1 slides) Cover superficially or omit; refer people to your paper.

o Methods (1 slide) Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides) Present key results and key insights. This is main body of the talk. Its
internal structure varies greatly as a function of the researcher's contribution. (Do not superficially
cover all results; cover key result well. Do not just present numbers; interpret them to give insights.
Do not put up large tables of numbers.)

e Summary (1 slide)

e Future Work (0-1 slides) Optionally give problems this research opens up.

o Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in your talk
total) to answer expected questions. (Likely question areas: ideas glossed over, shortcomings of
methods or results, and future work.)

2) Icce (MoaesIb HATIMCAHUS)

Academic Essay Format
Please review this guideline for a five-paragraph standard essay.
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Please note: this is an essay template only. As a writer, you should primarily follow
customers' instructions and their requirements regarding essay length and number of words and
overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork™ for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in
your body paragraphs. For a short essay, presenting supporting ideas during the introduction is
optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs
should work together to prove your thesis. If you are writing a longer paper, you will have more than
three body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

3) lIpumMep HAYYHOTO TEKCTA A5 ped)epupoOBaHUS
Free Will and the Asymmetrical Justifiability of Holding Morally Responsible

One of Susan Wolf ’s contributions to the free will literature is to highlight the intuition that
we must meet a higher standard of justification to blame than to praise (1980). Wolf points out this
justificatory asymmetry in the course of arguing for what might be called an ontological asymmetry
in the control conditions of praise and blame: on her view, people can be blameworthy only if they
had alternative possibilities, but can be praiseworthy even if they did not have alternative possibilities.
There has been relatively little discussion of the justificatory asymmetry. Conversations have tended
to focus on the claim that there is an ontological asymmetry (a claim which has been further defended
by Dana Nelkin (2008, 2009), and the justificatory asymmetry has largely been treated as a side-topic
in those conversations. But the claim that there is a justificatory asymmetry is largely independent of
the claim that there is an ontological asymmetry, and it has important implications for free will theory
even if we do not accept the claim that there is an ontological asymmetry. (In this paper, ‘free will’
means whatever satisfies the control condition of moral responsibility.) For example, the claim that
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there is a justificatory asymmetry seems to imply that even if we accept a theory on which the control
condition is the same in the contexts of praise and blame, we need better reasons to believe that the
condition is satisfied to justify treating someone as blameworthy than we need to justify treating
someone as praiseworthy. It also seems to imply that we need better reasons to believe that our
theory of free will is true to use it to justify treating someone as blameworthy than to justify treating
someone as praiseworthy. This would seem to hold whatever theory of the control condition we
endorse, whether it is a metaphysically parsimonious compatibilism or an elaborate libertarianism.

IIpn mnpoBegeHUM TeEKyLed M IMPOMEXYTOYHOM aTTeCTallud MOIYT MCIOJb30BaThCs
ayTEeHTHYHBIC TEKCTHl U3 MOHOTpaduii, HAYUYHBIX CTaTeH, N3y4aeMbIX aCIMPAHTAMH B XOJI€ 3aHITHI U
Hay4YHBIX MCCIICJOBAaHUN.

4) Ilpumep HAYYHOI 0 TEKCTA JIJIsl MMCbMEHHOI0 NepeBoia
The Four Noble Truths
As Buddha explained to his followers, he came to understand four fundamental ideas, which

are called the four Noble Truths. They are as follows:
1. There is suffering (duhkha).

2. There is the origination of suffering.
3. There is the cessation of suffering.
4, There is a path to the cessation of suffering.

These claims form the basis of Buddhist philosophy, which became one of several early Indian
philosophies to reject the authority of the Vedas and the Upanisads. If we can understand what the
Buddha means by these four claims, we are well on our way to understanding the basics of Buddhist
thought.

The first step to understanding the four Noble Truths is to understand what the Buddha means by
“suffering.” He is not referring only to the things that shocked him when he ventured out of the
palace—death, disease, and physical pain—though these are certainly forms of suffering. He also
means to capture despair, frustration, fear, anxiety, lack of control, and a host of other ills. While we
would not normally classify all these things as “suffering,” they are all captured by the word duhkha.
The observation that the world contains suffering would hardly seem like a fundamental insight,
except perhaps to someone as sheltered as young Siddhartha. But what the Buddha means is not
simply that suffering occurs from time to time; he means that “all is suffering” or “everything
suffers.”

Suffering, he claims, is a pervasive and fundamental feature of life. This may seem to go too far in
the other direction. If the idea that suffering occurs seems trivial, the idea that “all is suffering” might
seem obviously false. Life certainly has its bleak moments, but it also has moments of joy, of
pleasure, of pride, and of satisfaction. Do even those moments involve suffering? Yes, says the
Buddha, for even when we get what we want, we are constantly at risk of losing it. This threat looms
over us, causing anxiety and concern. Furthermore, even for the most powerful among us, whether
we get what we want—and how long we keep it— is never entirely under our control. All our plans
remain forever hostage to fortune, which is a constant source of unease.

The Buddha’s message is not as pessimistic as the first Noble Truth may make it seem. The second
Noble Truth says that suffering has a cause; the third that it has an end; and the fourth that its end has
a cause. These three truths point us down a path to the cessation of suffering. If we can understand
the cause of suffering, we can discern the cause of its cessation. And if we can bring about that cause,
we can bring suffering to an end.

IIpn mnpoBegeHUMM TEKyLed M IMPOMEXYTOYHOM aTTeCTallMd MOIYT MCIOJIb30BaThCS

ayTEHTUYHbIE TEKCThI U3 MOHOTPa]Uil, HAyUHBIX CTaTeH, N3y4aeMbIX aClIMPaHTAMHU B XOJI€ 3aHATUN U
HAy4YHbIX HCCIIEJOBAaHUN.
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5) IlpoekT HayuHoro uccienoBanus (Research Proposal)

PeROMeHIlaIII/II/I M0 HAMMCAHUIO MPOCKTA HAYYHOI'0 HCCJICT0OBAHUA

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do | want to address or what question(s) do | want to answer?"

- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do | need to collect?"

"What methods will I use to collect the data and how will 1 justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do | expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample.

7.3. TIloka3zarejin, KpUTEPUH U OLlECHUBAHUE KOMIIETEHIHI M0 dTanaM ux (popMHPOBAHUA
B Iporuecce NPOMeKYTOYHOI aTTecTalnu

®opMa MPOMEKYTOYHOI aTTeCTAllMU TIPEICTAaBIsICT COOOW 3auéT B NEPBOM CEMECTpe U
9K3aMEH BO BTOPOM CEMECTpPE, KOTOPBIM COCTOUT U3 IBYX ATAIIOB.

Ilepen »oK3aME€HOM BO BTOPOM CEMECTpPE MPOBOAUTCA KOHCYJNbTALUA, HAa KOTOPOM
IPEero/iaBaTeb OTBEYAET Ha BONPOCHI aCIIUPAHTOB.

B pe3ynbprare npomMexyTOUYHON aTTECTallM aCIUPAHTHI ITOJIY4at0T OLEHKY 110 AUCLUIIIMHE.

IIpoMeskyTouHasi aTTecTalUsi B IEPBOM CEMECTpe MPEJCTaBIseT COOOM 3auéT, OLEHKa 3a
KOTOPBII BBICTaBIIsICTCS B OMHAPHOW CHCTEME (3aYTEHO/HE 3aUTE€HO) Ha OCHOBAaHMM COBOKYITHOCTH
pe3yJabTaTOB BBILIECIIEPEUUCICHHBIX KOHTPOJBHBIX IYHKTOB B IIEPBOM CEMecCTpe (akaaeMuueckas
npesentaist B ¢opmare Conference Paper, pedepupoBanme HaydHoro Tekcra odovemoM 150
CTpaHMII, HAITMCAHUE ICCE).
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IIpoMexxyTOUYHAasi aTTecTallMsi BO BTOPOM CEMECTPE MPEACTABIISIET COO0M AK3aMeH, KOTOPHIT
COCTOMT M3 JIBYX 3TaIoB.

Ha I srane (3amanus | sTama cOOTBETCTBYIOT CIICIYIONTUM KOHTPOJIBHBIM MyHKTaM BTOPOTO
ceMecTpa: IHUChbMEHHBIM TIepeBOj] HAy4yHOro TeKcTa, pedepupoBaHUE HAYYHOTO TEKCTa,
MPEICTABJICHUE HAYYHOTO TIPOEKTa) 00yUYaIOMUNCS:

— BBINIOJIHSET MUCHbMEHHBINH MEPEeBOJ] HAYYHOIO0 TEKCTa IO CHEIHATIbHOCTH C aHTJIMHCKOIrO
s3bIKa Ha A3bIK 00yueHus. O6bvem Tekcra — 15 000 meyaTHBIX 3HAKOB.

— BBINOJHAET pedeprpoBaHUE HAYYHOT'O TEKCTa MO CIEUHUATbHOCTH Ha aHTIIUICKOM
s3pike. O0bem Tekcta — 150 cTpaHui.

— MpENCTaBsieT Ha aHIJIMICKOM sI3bIKE MPOEKT Hay4yHoro wuccienoBanus (Research
Proposal).

VYcnemHoe BBIMOTHEHUE BBIIICTIEPEUNCICHHBIX 3aJaHUM SIBISETCS YCIOBHEM JOIMYycKa KO
BTOPOMY JTay.

II sTan npoBoUTCS B BUE SK3aMEHA U BKIIIOUAET B ce0sl TPU 3a/laHus:

— [MMCbMEHHBIH MepeBO]i OPUTMHAILHOTO TEKCTa MO CIENUANIBHOCTH C aHTJIMHCKOTO SI3bIKa Ha
s3Ik 00yueHust. O6bem — 3000 mevyaTHbIX 3HaKOB. BpeMs BoimonHeHus paboThl — 45—-60 MUHYT.

—IPOCMOTPOBOE UYTEHHE OPUTHMHATIBHOTO TeKcTa Mo crenuansHocTH. O60bem —2000
MEYaTHBIX 3HAKOB. BpeMmsi BbIMoJHEHUs — 5 MUHYT. Dopma MPOBEPKU — Meperada U3BICYEHHOU
UH(POpPMALIMK Ha MHOCTPAHHOM SI3bIKe B (hopMaTe aHHOTAIIHH.

—oO0ecena ¢ 9SK3aMEHAaTOpaMHM Ha HWHOCTPAHHOM SI3BIKE IO BOIPOCAM, CBS3aHHBIM CO
CHELHATbHOCTBIO U HAYYHOH paboToil actiupaHTa.

IMoka3aTesin, KpUTEPHH U OLICHUBAHUE KOMIIETEHINI 110 ITanaM ux (poOpMUPOBAHMS B MpoLecce
MPOMEKYTOYHOM aTTecTAMH

OcHOBHBIE KpUTEPUHU OLICHKU 3HAHUN B OMHAPHOI CHUCTEME:

— OrneHka «3a4T€HO» BBICTABIISCTCS OOYYarOIIMMCS, OOHAPYKUBIIUM IIOJIHOE 3HAHHE
y4eOHOTO MarepHaja, YCICUIHO BBIMOJHAIOMUM NPEAYyCMOTPEHHBIE B IpOorpaMMme 3aJaHusl,
YCBOMBIIMM  OCHOBHYIO  JIUTEpaTypy,  pPEKOMEHIIOBaHHYI0  MpOrpaMMON  AUCLMIUIUHBL,
JIEMOHCTPUPYIOIIUM CHCTEMAaTHYECKUI XapakTep 3HAHWHA 10 AUCLHUILNIMHE M CIIOCOOHOCTh K HX
CaMOCTOSITEIbHOMY TIOTIOJTHEHHWIO W OOHOBJICHHIO B XOJI¢ JaJbHEHIIeH y4eOHOW paboThl
npodecCHOHATBLHOM IeATENFHOCTH. Y POBEHb C(HOPMUPOBAHHOCTH KOMIIETEHIINI — MOPOTOBBIHA.

— OneHka «HE 3aYTEHO» BBICTABISIETCS OOYYArOIIUMCS, OOHAPYKUBLIMM IPOOENHl B
3HAHHUAX OCHOBHOIO Y4eOHOTrO Marepuaja, JOMYCKAIOUM MPUHIUIHAIbHbIE OIIMOKKA B
BBINIOJIHEHUH MPEAYCMOTPEHHBIX IPOrpaMMOM IUCHUILIMHBI 33JaHUI, YTO CBUJIETENBCTBYET O TOM,
YTO 00YUaIOIUIC HE MOXKET JajbIlle MPOAOKaTh 00yIeHHE WIIH MPUCTYNATh K MpoheCcCHOHATBHOM
JeSITeIbHOCTH ©0€3 JIOTOJHUTENbHBIX 3HAHUH 10 COOTBETCTBYIOUICH JUCIUIUIMHE. YPOBEHb
c(hOpMUPOBAHHOCTH KOMIIETCHITUN — KPUTHUYECKUM.

Tabnuma 7.
®opma Koasi Konet 3YB (s Kpurepuu onennBanus Onenka
MPOMEKYTOYHON KOMIIETCHI coomeemcmeuu ¢
aTTrecTalun/BUI Hii Tabruyeii 1)
NPOMEKYTOYHOM
arrecranmuu
DK3aMeH /| YK-4 3 (YK-4)-1 1. Texcr mepeBenen mnomHOCcTBIO (100 % | OTiHuHO
TTuceMeHHBIH 3 (VK-4)-Il obbeMa) 3a  yKazaHHOe Bpems, 0e3
MIEPEBOI, VY (VK-4)-1 HACKOKEHUH M HETOYHOCTEH. AJIEKBaTHOCTH
MIPOCMOTPOBOE V (YK-4)-11 TepeBoJIa TOCTUTACTCS 32 CUET MPaBHIBLHOTO
yTeHue, becena B (YK-4)-1 MTOHWMAHHMSI COJIEp)KaHUsI TEKCTa Ha OCHOBE
B (YK-4)-Il 3HaHHUSA JICKCUKO-TPAaMMaTHUCCKUX TIPaBHII,
BJIAJICHUSI OCHOBAMH IIEPEBO/IA, PABUILHOTO
MTOHUMAaHHS CUHTaKCUYECKOI u
CTHJIUCTHICCKON CTPYKTYPBI MPEIUTOKCHHUS,
Bl1aCHUA TepMHHOﬂOFH‘leCKOﬁ CHUCTCMBI I10
n306paHHON CHELUAIBHOCTH. IIepeson
JIOJDKEH  COOTBETCTBOBATh  CTaHJAapTaM
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®opma
NPOMEXKYTOYHOM
aTTecTalMHu/BU]
NMPOMEKYTOYHOM
aTrTecTaluu

Koabl
KOMIIETEHII
i

Koapt 3¥YB (s
coomeemcmeuy ¢
Tabnuyeii 1)

Kpurepuu onennBanus

Onenka

PYyCCKOTO SA3bIKA, HO JIOTTYCKAIOTCs
HeOOJIBIINE JIEKCUYECKHUE U CTUIMCTUYECKHE
Herounoctu (1-2);

2. DK3aMeHYEMBIi JEMOHCTPHUPYET
HOPMAaTHUBHOE IPOU3HOIICHHE H OErIoCTh
peuu, ymeer TPUJCPKUBATHCS  CXEMBI
pedepaTHBHOTO  H3JIOKCHHS  COJCPKAHHS
MPEIbSIBICHHOTO TEKCTA, YMEET JIOTUYCCKH U
IPaMOTHO nepeaaTh coJiepIKaHue
MPOYUTAHHOTO, HKCIONB3YsS Pa3HOOOpa3HYIO
JIEKCUKY ¥ TpaMMaTHYeCKHe CTPYKTYpBI,
BJIaJIEET HABBIKAMH OOOOILEHUS, BBIACICHUS
[JIABHOTO W BBIPAKCHUS  CBOEr0 MHEHHS.
BO3MOXXHBI ~ OTHEIbHBIE HE3HAYUTEILHBIE
OLIIMOKH, HE HApYIIAIOIIUE  JIOTHKY
H3JI0KEHHS,

3. DK3aMeHyeMbIi Jaer JIOTUYECKU
000CHOBaHHBIC pPa3BEPHYTHIC OTBETHI Ha
BOMPOCH 3K3aMEHATOpPa, YMEET BBIPAXKaTh
CBOC MHCHUC, HpI/IBOI[I/ITI) HpI/IMepI)I JJIA
WUTIOCTPAIIMM CBOEr0 OTBETA, HCIOJB3YET
pasHooOpa3Hble CHHTAKCUYECKHUE
CTPYKTYDBI, BJIAZIEET npaBHIAMA
rpaMMaTuKH, 00JaJaeT MIMPOKUM CIIEKTPOM
0011epasroBopHoil U 1podecCHOHATbHOU
JICKCUKH; MIPU OTBETE BO3MOXKHBI OT/IEIbHbIC
MEIIKHE OLIMOKH, B I[EJIOM, HEe HapyIIAfoIue
KOMMyHI/IKaHI/HO.

1. Texcr mepesenern mnoxHocThio (100 %
obpema) 3a yKazaHHOE BpEMs, TEPEBOA

BBIIIOJTHCH aJICKBATHO, BKBaMCHyCMHﬁ
JEMOHCTPUPYECT 3HAHUEC CUHTAKCUYCCKHUX U
JICKCUKO-TPAMMATUYCCKUX IpaBuJ, HO

JIOTTyCKaeT HETOYHOCTH JIEKCUYECKOro (He
6onee 2-1) wmnu crunuctudeckoro (1-2)
Xapakrepa;

2. OKx3aMeHyeMbli JIEMOHCTPUPYET
JIOCTaTOYHO  XOpoIIee  MPOHM3HOLICHHUE,
yYMEEeT CcIeIoBaTh CcxXeMe pedepaTuBHOTO
W3JIOKEHUSI TEKCTa, BBIIACTATH IJIABHOE,
JOTWYEeCKH W  TPaMOTHO  MeperaBaTh
cofepKaHNe TPOYNTAHHOTO, HO HUCTIBITHIBACT
TPYAHOCTH co CTPYKTYPUPOBaHUEM
MOJY4YCHHOW uHpopManuu (0000IIeHUEM,
BBIBO/IaMH, BBICKa3bIBAHUEM COOCTBEHHOTO
MHEHHUS). Homyckaer HEKOTOpBIE
rpaMMaTHYECKUE MM JIEKCHYECKUE OIINOKH,
KOTOpBIE HE HapyIIAIOT JIOTUKY H3JI0KEHUS,
HO BIIUSIFOT Ha OETIOCTh PeUH;

3. DK3aMeHyeMbli 1aeT pa3BEPHYThIE OTBETHI
HE Ha BCE BONPOCH  3K3aMEHaropa,
JIEMOHCTPUPYS yMeHHe MOJIb30BaThCA
Ppa3sHOOOpa3HbIMU rpaMMaTHYeCKUMHU
CTPYKTYpaMH ¥  OOLIEpa3rOBOPHOH W
npo)eCCHOHANBPHON JICKCUKOW B paMKax
OCBOGHHOH  mporpammbl.  Ilpu  3TOM
9K3aMEHYCMbI HE  BIIAJIeCT  HaBBIKAMHU

Xopo1o
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®opma
NPOMEXKYTOYHOM
aTTecTalMHu/BU]
NMPOMEKYTOYHOM
aTrTecTaluu

Koabl
KOMIIETEHII
i

Koapt 3¥YB (s
coomeemcmeuy ¢
Tabnuyeii 1)

Kpurepuu onennBanus

Onenka

CTPYKTYpUPOBaHHUA CBOMX BBICKa3bIBaHUM,
HE ymeer COTIPOBOXKAATH 175
COOTBETCTBYIOIINMHI TPHUMEPAMH, CCHUTKAMH
U T.A.; IPH OTBETE UM JOITyCKAIOTCS OIIHOKH
IpU  TOCTPOCHUH CJIOXHBIX  pEYeBbIE
KOHCTPYKIIUH 0e3 HapyLIeHUs
KOMMYHUKAIHH B I[CJIOM.

1. IlepeBoj BBINOJIHEH B YKa3aHHOE BpeMs U
ero odwveM cocraBiser He MeHee 75 %
o0beMa OpHWIHHAJA, WIM BBIIOJIHEH B
noiHOM o0Beme (100 %), HO mpu mepeBoxe
JOTyIIeHbl HucKaxeHus (1-2), HeToYHOCTH
(me 6omee 3) B pe3ynbpTaTe rpaMMaTHIECKUX
omuOOK M BHIOOpA JIEKCHYECKOTO 3HAYCHHS
CJIOB HE COOTBETCTBYIOLIETO KOHTEKCTY;

2. Dk3aMeHyeMbIll JOIyCKaeT 3aMETHBIE
OMOKKM B TNPOU3HOIICHHH, HE CIEIyeT
cxeme pedepaTuBHOTO U3JI0KEHUS
TEKCTa/CTaTbd, HO  MOXET  aJeKBaTHO
nepenarb  COACpXKaHWE  IPOYUTAHHOTO,
UCTIONB3YsI OTPAaHWYICHHBIN 3amac JIEKCHKH, 1
JIOITyCKasl TpaMMaTH4YEeCKHe OIIMOKH, He
HapyIIAIOIIUE JIOTUKY M3JI0KEHHUS;

3. DK3aMeHyeMbIil [aeT KpaTKue OTBETHI,
UCTIBITBIBAET TPYIHOCTH MPH IPUBEACHUN
NIPUMEPOB M BBICKA3BIBAHUH COOCTBEHHOTO
MHEHHUS, UCIIOJNIb3YeT OTHOCHUTEJBHO
IIPOCTEBIC JICKCUKO-TPaAaMMaTHYCCKHEC
CpeACTBa, IEMOHCTPUPYET OrpPaHUYCHHBIN
3amac JICKCHUKH, JIOIyCKaeT OINUOKK Mpu
HCIIOJIb30BAHHUH JICKCUKO-TPAMMAaTHUYC€CKNUX
CTPYKTYp, HPENATCTBYIOIIUX IOJTHOLIEHHON
KOMMYHHKAIHH.

1. Tekcr mepeBelicH B yKa3aHHOE BpeMsl U
ero oobeM cocraBisseT MeHee 75 % oObeMa
OpUTHHAJA, WJIH BBIIOJHEH B IIOJHOM
o0beMe, HO JOMyIIeHBI HCKakeHUs (3 u
Oonee), Hetounocth (4 wm Oomee) B
pe3yabrare rpaMMaTH4ecKuX OUIMOOK |
BbIOOpA JIEKCMYCCKOTO 3HAYCHHS CJIOB HE
COOTBETCTBYIOILIETO KOHTEKCTY, a TaKxke
CTHIMCTHYECKHE HETOUHOCTH (2-3);

2.  DK3aMCHYEMBId  JIOMyCKaeT TIpyObIe
OIKMOKK B TPOU3HONICHWH, HE CIEAYET
cxeMe pedepaTUBHOTO U3JIOKEHHS TEKCTa, HE
MOXET aJIcKBaTHO IIepeiaTh COACPIKaHHE
MPOYUTAHHOTO, JIOITyCKaeT MHOTO
JICKCUYCCKUX U FpaMMaTI/I‘leCKI/IX OIHI/I6OK,
HAPYIIAOIIUX JIOTUKY H3JI0KEHHUS;

3. Dk3aMeHyeMbIii JaeT HeaJcKBaTHBIC
OTBETHI, JCMOHCTPHPYET  HCIOHHMAaHHE
BOIIPOCOB JK3aMeHaropa, HCIIONB3YeT
OTpaHMYCHHBIA 3amac  CIIOB, JIOIyCKaeT
OOJIBIIIOE  KOJIMYECTBO  JIEKCHUYECKHX U
rpaMMaTHYECKUX OUIMOOK, YTO MPHBOTUT K
HApYIICHHIO KOMMYHHUKAIIUH.

Y noBieTBop
HUTCIIBbHO

Heynosners
OpUTEIHHO
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Pe3ynprarhl MpOMEKYyTOYHOTO KOHTPOJIA MO AUCLUIUIMHE, BEIPAXKEHHBIE B OLIEHKE «3a4TEHOY
/  «OTIIMYHOY», «XOPOIIO», «YIOBIECTBOPUTEIHHO» MOKA3BIBAIOT YPOBEHHb CHOPMHUPOBAHHOCTH Y
oOydaromierocss KOMIETEHIMM 10 [AMCHUIIMHE B COOTBETCTBUM C KapTaMH KOMIIETEHUIUIN
oOpa3oBatenbHO# mporpamMmbl «CommanbHas ¢uiocodus» mo HamnpaieHuro noarotoku 47.06.01
Outocodusi, STUKA U PETUTHOBEICHHUE.

Pe3ynbrarhl MpOMEXYTOYHOTO KOHTPOJIA MO JAUCHMIUIMHE, BBIPAXKEHHBIE B OLICHKE «HE
3aYTeHO» / «HEYIOBJIETBOPUTENIbHO», IOKa3bIBAIOT HE C(HOPMHPOBAHHOCTH Yy OOy4aromierocs
KOMIETCHIIMA MO0 JUCIMIUIMHE B COOTBETCTBMU C KapTaMH KOMIIETEHIIMI 00pa3oBaTeIbHON
nporpammel «CoruanbHas ¢unocodus» mo HanpasiaeHUto moaArotoBku 47.06.01 dunocodus, rTHKa
U pPEJIUTUOBEICHUE.

Tabmuma 7a
Cucrema oneHKH 3HAHMI 00y4alOIUXCS
[TatubamibHast CrobamtbHas bunapHas cucreMa OIeHKH
(cTanmapTHas) cucrema CUCTEMa OIICHKH
5 (oTIM4HO) 100-81 3a4TEHO
4 (xopor1io) 80-61
3 (YIOBJIETBOPUTEIILHO) 60-41
2 (HEYIOBIIETBOPUTEIHLHO) 40 u MeHee HE 3a4TEHO

7.4. TunoBble 3aJaHUS K IPOMEKYTOYHOM aTTeCTAllUH
1) TIIpuMepHBIii HAYYHBIH TEKCT 1JIsl TUCHbMEHHOT0 NMEpPeBoIa

Kant’s Copernican Revolution: Mind Making Nature

Kant’s answer to the question is complicated, but his conclusion is that a number of synthetic
a priori claims, like those from geometry and the natural sciences, are true because of the structure of
the mind that knows them. “Every event must have a cause” cannot be proven by experience, but
experience is impossible without it because it describes the way the mind must necessarily order its
representations. We can understand Kant’s argument again by considering his predecessors.
According to the Rationalist and Empiricist traditions, the mind is passive either because it finds
itself possessing innate, well-formed ideas ready for analysis, or because it receives ideas of objects
into a kind of empty theater, or blank slate. Kant’s crucial insight here is to argue that experience of a
world as we have it is only possible if the mind provides a systematic structuring of its
representations. This structuring is below the level of, or logically prior to, the mental representations
that the Empiricists and Rationalists analyzed. Their epistemological and metaphysical theories could
not adequately explain the sort of judgments or experience we have because they only considered the
results of the mind’s interaction with the world, not the nature of the mind’s contribution. Kant’s
methodological innovation was to employ what he calls a transcendental argument to prove synthetic
a priori claims. Typically, a transcendental argument attempts to prove a conclusion about the
necessary structure of knowledge on the basis of an incontrovertible mental act. Kant argues in
the Refutation of Material Idealism that the fact that “There are objects that exist in space and time
outside of me,” which cannot be proven by a priori or a posteriori methods, is a necessary condition
of the possibility of being aware of one’s own existence. It would not be possible to be aware of
myself as existing, he says, without presupposing the existing of something permanent outside of me
to distinguish myself from. I am aware of myself as existing. Therefore, there is something
permanent outside of me.

This argument is one of many transcendental arguments that Kant gives that focuses on the
contribution that the mind itself makes to its experience. These arguments lead Kant to reject the
Empiricists’ assertion that experience is the source of all our ideas. It must be the mind’s structuring,
Kant argues, that makes experience possible. If there are features of experience that the mind brings
to objects rather than given to the mind by objects, that would explain why they are indispensable to
experience but unsubstantiated in it. And that would explain why we can give a transcendental
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argument for the necessity of these features. Kant thought that Berkeley and Hume identified at least
part of the mind’s a priori contribution to experience with the list of claims that they said were
unsubstantiated on empirical grounds: “Every event must have a cause,” “There are mind-
independent objects that persist over time,” and “ldentical subjects persist over time.”

IIpu npoBeneHuM TeEKylmed H IMPOMEXYTOYHOM aTTECTAallMd MOIYT HCIIOIb30BAThCS
ayTeHTUYHBbIE TEKCThI U3 MOHOTpa(uii, HAyYHbIX CTaTeH, U3y4aeMbIX acCIUPAHTAMH B XOJ€ 3aHITUN U
Hay4HBIX MCCIIEJOBAaHUN.

2) IlpumepHBbIii HAYYHBIH TEKCT JJIs IPOCMOTPOBOI0 YTEHHS

Kant’s Transcendental Idealism

With Kant’s claim that the mind of the knower makes an active contribution to experience of
objects before us, we are in a better position to understand transcendental idealism. Kant’s
arguments are designed to show the limitations of our knowledge. The Rationalists believed that we
could possess metaphysical knowledge about God, souls, substance, and so forth; they believed such
knowledge was transcendentally real. Kant argues, however, that we cannot have knowledge of the
realm beyond the empirical. That is, transcendental knowledge is ideal, not real, for minds like ours.
Kant identifies two a priori sources of these constraints. The mind has a receptive capacity, or the
sensibility, and the mind possesses a conceptual capacity, or the understanding.

In the Transcendental Aesthetic section of the Critique, Kant argues that sensibility is the
understanding’s means of accessing objects. The reason synthetic a priori judgments are possible in
geometry, Kant argues, is that space is an a priori form of sensibility. That is, we can know the claims
of geometry with a priori certainty (which we do) only if experiencing objects in space is the
necessary mode of our experience. Kant also argues that we cannot experience objects without being
able to represent them spatially. It is impossible to grasp an object as an object unless we delineate
the region of space it occupies. Without a spatial representation, our sensations are undifferentiated
and we cannot ascribe properties to particular objects. Time, Kant argues, is also necessary as a form
or condition of our intuitions of objects. The idea of time itself cannot be gathered from experience
because succession and simultaneity of objects, the phenomena that would indicate the passage of
time, would be impossible to represent if we did not already possess the capacity to represent objects
in time.

IIpy npoBeneHMHM TEKylIeW W MOPOMEKYTOYHOW AaTTECTAllMM MOTYT HCIOJIb30BaThCS
ayTEeHTUYHBIE TEKCThI U3 MOHOTpa(Hii, HAYUHBIX CTaTeH, U3y4aeMbIX acClMPAHTAMH B XOJI€ 3aHATUN U
HAyYHBIX MCCIIEIOBAHUM.

3) IIpumepHbIe BONPOCHI A5 Geceabl
Discussing Background Information and Research

What Institute / Academy /University did you graduate from?
What degree did you complete?

What was your major?

What subjects were you interested in?

When did you get interested in research work?

What is your field?

What is the subject of your candidate /PhD thesis?

What issues are you going to address?

What is the major objective of your research?

10 What are some specific goals of your research?

11. Are there many important papers / monographs on your subject?
12. What is the theoretical framework of your research?

13. Why is your research important / topical?

©OoNOA~WNE
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14. What aspects of your research are especially topical?

15. How could you comment on the novelty of your subject?

16. Who is your academic supervisor?

17. Do you often consult him?

18. What does he specialize in?

19. In what way is your paper going to contribute to your practical work?

20. What is the practical significance of your research?

21. What do you think are the most challenging issues in your area of research?

22. What courses in college did you like most? Least? Why?

23. Do you feel you did the best scholastic work you are capable of?

24. Why did you choose your particular field of research?

25. What do you think determines a person's progress in academic environment?

26. What personal characteristics do you feel are necessary for success in your chosen field?
27. Which more important for one’s career development: education or training?

28. What professional training / retraining courses have you taken up/ would you like to take up?
29. Do you prefer working with others or by yourself?

30. Would you prefer to work in a large or a small organization? Why?

8. OCHOBHASA U AOITOJTHUTEJIbHAS YYHEBHAS IUTEPATYPA, HEOBXOIUMAS
JJIsA OCBOEHUA JUCHUITJINHBI

8.1. OcHoBHas qUTEpaTypa

1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes.
Advanced / C1/ E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 sk3.
2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for

Academic Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press,
2013. - 223 p., 40 oks.

3. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p., 30 7Kk3.

4. Moore, Julie. Oxford Academic VVocabulary Practice [Text] : Upper-Intermediate / B2

- C1/J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 3k3.

8.2. JlonmosiHUTeJILHAS JIUTEpPaTypa
1. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ;
New York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 sk3.

2. Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 axs.
3. English for Academics : a communication skills course for tutors, lecturers and PhD

students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 3ks.

4, Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 k3.
5. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -

Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 sxs.
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9. HTHOOPMAIMOHHBIE TEXHOJIOI'MA, UCITOJIb3YEMBIE I1PU
OCYHIECTBJIEHUH OBPA30OBATEJIBHOI'O ITPOIECCA

9.1 IIporpamMmmMHoOe oOecriedeHue

[Ipu ocymecTBiIeHHH 00pa30BaTENBHOIO IMPOILECCa MArUCTPaHTaMU U MPOQeEeccopcKo-
MPENnoAaBaTeIbCKUM  COCTaBOM  HCHOJB3YIOTCS — CIIEAYIOIlee JIMIEH3MOHHOE IPOrpaMMHOE
obecrieueHue:

1 OS Microsoft Windows (OVS OS Platform)

2 MS Office (OVS Office Platform)

3 Adobe Acrobat Professional 11.0 MLP AQOO License RU
4. Adobe CS5.5 Design Standart Win IE EDU CLP

5. ABBYY FineReader 11 Corporate Edition

6 ABBYY Lingvo x5

7 Adobe Photoshop Extended CS6 13.0 MLP AOO License RU
8 Adobe Acrobat Reader DC /Pro — 6ecraTao

9. Google Chrome — 6ecratho

10. Opera — 6ecmiatHO

11. Mozilla — 6ecrumarao

12. VLC — 6ecraTtHo

9.2 IlepeyeHb HWH(OPMALMOHHO-CIIPABOYHBIX CHCTEM M NPOPecCHOHAIBHBIX 0a3
JAHHBIX HH(OPMANUOHHO-TEJIEKOMMYHUKANMOHHON ceTn «VHTepHeT», HEOOXOAMMBIX IJIf
OCBOCHMS THCIUIIHHBI:

1. Google. Kuuru: https://books.google.com

2. Internet Archive: https://archive.org

3. Koob.ru. Dnekrponnas oudmuoreka «Kyoy»: http://www.koob.ru/philosophy/

4. bubmmoreka ['ymep — rymanuTapHbie Hayku: http://www.gumer.info

5. bubmmorexa Mxruka [ihtik.lib.ru]: http://ihtik.lib.ru/

6. JHokycdepa — Poccuiickas HanroHainbHas OubaroTeka: http://leb.nlr.ru

7. EHUIT —  DOnektponnas  Oubnmoreka  «Haywunoe  Hacimegme — Poccum»:
http://e-heritage.ru/

8. Wurenpoc. UaremnexryansHast Poccus: http://www.intelros.ru

9 HarnmonanbeHas snekTponnas oubnuoreka HIb: http://www.rusneb.ru

10. [Mpe3uaentckas 6ubaroTeka: http://www.prlib.ru
11.  Poccwuiickas rocynapcTBenHas oubimoreka: http://wwwe.rsl.ru/
12. Poccuiickas HanmoHanbsHas 6ubnmoreka: http://www.nlr.ru/poisk/

9.3 JInneH3MOHHbIE YJIeKTPOHHBbIE pecypchbl OM0JIMOTEeKH YHUBEPCHTETA

IIpodeccnonanbHblie 6a3bl JAHHBIX:

1. Cambridge University Press — mOJHOTEKCTOBass KOJUIGKIHS  KYPHAJIOB
uznarenscTBa Cambridge University Press: https://www.cambridge.org;

2. East View — 100 Beaymux poCCHUCKHX KypHAIIOB 110 T'yMaHHUTAPHBIM HayKaM (apXHB
W TeKymias noanucka): https://dlib.eastview.com/browse;

3. Ebook Central xomnekuus snekrponnsix kaur Academic Complete 6ubamoTeku
kommanun ProQuest — Ebook Central — Gonee 140 TbIC. 31E€KTPOHHBIX HAyYHBIX KHHT
KpyIHeHIuX u3gareapcTB mupa: https://ebookcentral.proquest.com:;

4. EBSCO - nayunsble xKypHajbl, CIPaBOYHHUKH, TOJTHOTEKCTOBBIE 1 MHOTONPO(UIbHbIE
0a3bl manHbIX:  http://search.ebscohost.com;

S. eLIBRARY.RU — Poccuiickuii nHGpOpMaIIMOHHO-aHATUTHYECKUH MTOpTall B 00JIacTu
HayKH, TEXHOJIOTUH, MEAUIIMHBI U 00pa30BaHusl, CoepKaIInuil pedeparsl U MOHBIE TEKCTH HAyYHBIX
craredl M myOJHMKaluii, HaykoMeTprueckas 0aza nanHbix: http://elibrary.ru;
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6. JSTOR - nmnonHOTEekcTOBass ©0a3a MaHHBIX MEXIUCIUIIMHAPHOTO XapakKTepa,
BKJIOHaromas 60)166 TBICAYN HAYUYHBIX JKXYPHAJOB IO T'yYMAHUTAPHBIM, COLOWAJIbHBIM HayKaM U
MareMaTuKe ¢ UX MEPBOro BHIMycKa: http://www.jstor.org/;

7. Oxford Reference Online — cnoBapu m3narensctBa Oxford University Press -
http://www.oxfordreference.com/;

8. Oxford University Press — momHOTeKCTOBasi KOJUICKIHS JKypPHAJIOB H3IaTelIbCTBA
Oxford University Press (tekymias moamrcka u apxus): http://www.oxfordjournals.org/en/;

9. Project MUSE Standard Collection — monubie TekcTsl 6omee yem 300 KypHasIoB 10
T'YMaHUTapPHBIM HayKaM 3apyOeXXHBIX HAay4HBIX M31aTeabCTB: hitp://muse.jhu.edu/;

10. ProQuest Dissertations & Theses — 06a3a auccepraiuii ¥ JUILUIOMHBIX PaboT:
http://search.proguest.com/pgdtglobal/dissertations;

11. Sage — TMONHOTEKCTOBas KOJUIEKIUS JKYPHAIIOB H3/aTelibcTBa Sage  (Tekymas
noanucka u apxu): http://online.sagepub.com/;

12. SCOPUS - pedeparuBHas HayKOMETpHUYECKast 6aza JAHHBIX:
https://www.scopus.com;

13.  Taylor&Francis - momHOTeKCTOBas  KOJUISKIHMSI  JKYPHAJIIOB  W3/1aTebCTBA
Taylor&Francis (texymias moamucka u apxus) — http://www.tandfonline.com/;

14,  Web of Science — pedeparuBHas HaykOMeTpUuUecKas 0Oa3a  JaHHBIX:

http://apps.webofknowledge.com;

15.  YuuBepcurerckasi uHpopmanuonHasi cucrema POCCHUS — Ga3a 3neKTPOHHBIX
pecypcoB i y4eOHBIX MpOrpaMM M HCCIEAOBATEIbCKUX IPOEKTOB B OOJIACTU COIHANIbHO-
TYMaHUTapHBIX Hayk: http://www.uisrussia.msu.ru/;

16. DONEeKTPOHHBIC KypHAJIbl 1O TOMNMUCKE (TEKyIIMEe HOMEpa HAyYHBIX 3apyOeKHBIX
YKypHaJIOB)

DJIeKTPOHHBbIE OUOJIMOTEYHbIE CUCTEMbI:

1. Znanium.com — DnekrponHas oudmuoteunas cucrema (ABC) — http://znanium.com/;

2. YHuBepcuterckas OMOIMoTeKa OHIaH — DiekTpoHHas oubmuoreunas cucrema (ObC)
— http://biblioclub.ru/

9.4 JyiekTpoHHasi HH(POPMAIIMOHHO-00pa3oBaTe/IbHAs cpela YHUBEPCUTETA

OOpazoBaTeNbHBIN MPOIECC MO AUCHUIUIMHE TOICPKUBACTCS CPEICTBAMU SIIEKTPOHHON
nH(}OpPMallMOHHO-00pa30BaTeIbHON cpellbl Y HUBEPCUTETA, KOTOpasi BKJIIOYAET B ce0sl JIEKTPOHHBIN
yuebHo-MeToauueckuii pecypc AHOOBO «EYCII6» — oOpa3zoBatenbHbiii moptan LMS Sakai —
Sakal@EU, nuieH310HHbBIE 3JICKTPOHHbBIE PECYPChl ONOINOTEKH YHUBEPCUTETA, ODUIIHATLHBIN CaiT
Yuusepcurera (EBpomnetickuii ynuepcuter B Cankt-IletepOypre [https://eu.spb.ru]), JokanbHyrO
CETh Y KOPIOPATUBHYIO 3JIEKTPOHHYIO MOYTY YHUBEPCUTETA, U 00ECIIeUnBaeT:

— JIOCTYII K y4eOHBIM IJIaHaM, paOOYUM MTporpaMMaM TUCHIUTIIAH (MOIYIIEH ), MPAKTUK U
K M3JaHMUSIM DJIEKTPOHHBIX OMOIMOTEYHBIX CHCTEM U 3JEKTPOHHBIM OOpa30BaTEIbHBIM pecypcam,
YKa3aHHBIM B pa004mX MpOrpaMMax;

— ¢ukcanuioo xoma 00pa30BaTENBHOTO IMPOIECcCa, Pe3yIbTaTOB IMPOMEKYTOYHON
aTTeCTallly U pe3y/bTaTOB OCBOECHHUSI OCHOBHOI 00pa3oBaTeIbHON MPOrPaMMBl;

— dbopMHUpOBaHKE IEKTPOHHOTO MOPTHOIHO 00YUAIOMIErocs, B TOM YHCIIE COXPAaHCHHE
paboT oOyuaromierocsi, peleH3Wid W OICHOK 3a 3TU PabOTBl CO CTOPOHBI JIFOOBIX YYaCTHUKOB
00pa30BaTeNbHOr0 MpoIiecca;

— B3aMMOJICHCTBHE MEXAY ydYacTHHKaMU 00Opa3oBaTeNbHOTO Mpoliecca, B TOM YHUCIIE
CUHXPOHHOE W (WJIM) aCHHXPOHHOE B3aMMOJICHCTBHE MOCPeACTBOM ceTH «HTepHeT» (31MeKTPOHHOMI
MOYTHI U T.JI.).

Kaxnpiii oOydaromuiicss B TE€YEHHE BCETO Meproja oOydeHus oOecreueH WHINBUAYATbHBIM
HEOTPaHMYEHHBIM JOCTYIOM K 3JIEKTPOHHBIM pecypcam OuONIMOTeKH YHHBEpCUTETa, ColepiKaleit
U3JaHus yueOHOM, y4eOHO-METOAMYECKON U MHOM JIUTEpaTyphl O U3y4aeMON JUCIUTIINHE.
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http://apps.webofknowledge.com/
http://www.uisrussia.msu.ru/
http://znanium.com/
http://biblioclub.ru/

10. MATEPUAJIBHO-TEXHUYECKAS BA3A, HEOBXOJIUMAS J1JIsA
OCYHWECTBJIEHUSA OBPA30OBATEJIbBHOTI'O ITPOLECCA

B xome peanmzanuu 00pazoBaTENbHOIO MpOIEcCa MCIONB3YIOTCS CHEIUAIU3UPOBAHHBIC
MHOTO()YHKIIMOHAJIbHBIE AyJUTOPUU JUIS TMPOBEACHUS 3aHATHH JIEKIIMOHHOTO THUMA, 3aHATUH C
WCIIOJIh30BaHUEM J1abopaTOpHOTO O0O0pyAOBaHUS (HAYIIHUKOB), 3aHATHA CEMHUHAPCKOTO THIIA,
TPYNIOBBIX U WHINBUAYAIBHBIX KOHCYIBTAIIUH, TEKYIIIETO KOHTPOJIS U TIPOMEKYTOYHON aTTeCTAIIUH,
YKOMIUIEKTOBAHHBIE CIELHUATN3UPOBAHHON MeOenbl0 M TEXHUYECKUMH CpPEICTBAMU OOyuYeHUs,
CIIy’KaIllUMU JJIS TIPE/ICTaBIeHUs yueOHON MHPOpMAIUK OOJIBIION ayTUTOPHH.

[IpoBenenne 3aHATHI  CEMHMHAPCKOrO  THMAa  OOecrne4YMBaeTcs JAEMOHCTPALMOHHBIM
o0opymoBaHuEM.

[Tomemenust asg CaMOCTOSITEIBHOW pPaOOThI OCHAIEHBI KOMIBIOTEPHONH TEXHUKOW C
BO3MOXKHOCTBIO TOJKIIOUEHUsI K ceTH «MHTepHeT» M oO0ecleyeHHeM J0CTyNa B 3JIEKTPOHHYIO
nH(pOPMAITMOHHO-00PA30BATEIBHYIO CPETy OPTaHU3AIIUH.

JUist U1, ¢ OrpaHMYEHHBIMH BO3MOXKHOCTSIMH 3/I0POBbSI M WHBAIHUJOB MPEIOCTABISACTCS
BO3MOXXHOCTh TPUCYTCTBHSI B ayJUTOPUU BMECT€ C HHUMM acCUCTeHTa (romoiHuka). Jlis
CIa0OBUIAIIMX TPEIOCTABIIETCS BO3MOXHOCTh YBEJNIWYEeHUsT TekcTa Ha odkpane IIK. Jlns
CaMOCTOSITENIbHOM PadOTHI JIUI] C OTPaHUYEHHBIMH BO3MOKHOCTSIMHM 3JI0POBbSI B TOMEIICHUM IS
caMoCTOsTeNIbHOW paboThl opranu3oBaHo onHO Mecto (IIK) ¢ Bo3MOXHOCTSAMH OECKOHTaKTHOTO
BBOJa MHQOpPMAIMM M  YOPABIEHUS KOMIIBIOTEPOM  (CHEIUAIU3UPOBAHHOE JIMIICH3MOHHOE
nporpaMMHoe obOecriedenne — Camera Mouse, BeO kamepa). bubnmoreka yHHBepcHTETa
MPEOCTaBIsAET YOAICHHBIA JOCTYHN K OJJIGKTPOHHBIM pecypcaM OHOTHMOTEKH YHUBEpPCUTETa C
BO3MOXHOCTSIMH JIJIs1 CIA0OBUASIIUX yBenudeHus Tekcra Ha skpane [IK. Jluma ¢ orpaHnueHHBIMU
BO3MOXXHOCTSIMH ~ 3[IOPOBbSI MOTYT TIpU HEOOXOJMMOCTH BOCIOJL30BaThCS HUMEIOUIMMCS B
YHHUBEPCHUTETE KpEcIOM-KOJSICKO. B ydeOHOM kopmyce umeercss amantupoBaHHbIH audrt. Ha
MEPBOM 3Take 00OPYJIOBaH CIELMATU3MPOBAHHBIN TyaneT. Y BXoJla B 3/laHHE YHHMBEpPCUTETa IS
WHBAJIMJIOB 00OpyJIOBaHA CIElMalbHAs KHOIMKA, BXOJHAs cpefa obecriedyeHa WHOOPMAIMOHHOM
JOCKOIl 0 pexkume paboThl YHMBEPCHTETA, BBIMOJIHEHHONW penbe(HO-TOYCUHBIM TAKTUIBHBIM
mpudTom (a30yka bpaiins).
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1. ®OHJI OIEHOYHBIX CPEJICTB JJISI TPOBEJEHUS TEKYIIEN 1
MMPOMEKYTOYHOW ATTECTAIIIN OBYYAIOIIMXCS MO TUCIHUTIINHE

1.1 Iloxa3aTenu, KpUTEepHHU U OLlCHNBAHUE KOMIIETEHIIHI 10 3TanaM ux ¢GopMUpOBaHMSA B
npouecce TeKyuei arrecTauu

WNudopmanus o comepkaHUU U MPOLENype TEKYIIEro KOHTPOJS YCIEBAaEMOCTH, METOJUKE
OLICHMBAHMS 3HAHWN, YMEHHH M HaBBIKOB OOYYaIOLIETOCS B XOJE TEKYILEro KOHTPOJS JOBOISATCS
Hay4yHO-TIEJarOTHYECKUMH PAaOOTHUKAaMKU YHHMBEPCHTETa O CBEIEHUS OO0y4aroIlerocss Ha INEepBOM
3aHATUU 110 JAHHOU JUCLUIIIMHE.

Texkymuil KOHTPOJIb IPELyCMAarpyUBACT IIOATOTOBKY AaCHHUPAHTOB K KaXKIOMY ayIUTOPHOMY
3aHATHIO. ACHHUPAaHT JOJDKEH IPUCYTCTBOBAaTh Ha 3aHATHAX, BBINOJIHUTH aKaJE€MUYECKYIO
NPE3EHTAINIO0, HAIUCATh 3CCE, BHIMOJHUTH peepupoBaHUE HAYYHOTO TEKCTa, MMChbMEHHBIN IIepeBoa
HAy4HOTI'O TEKCTa, IPEICTaBUTh MPOEKT HAYYHOTO UCCIIEIOBAHMS.

Texymmii KOHTpOJNb TNPOBOAMTCS B (OpME aKaJAEMUYECKON Mpe3eHTalllH, 3cce,
pedepupoBaHMsl HAYYHOTO TEKCTa, MHCbMEHHOIO IEPEBO/Aa HAyYHOI'O TEKCTa, MPOEKTa HAayyHOI'o
UCCIIEI0BAHMUSL.

(Conference Paper)

Tabnuma 1.
HanMmeHoBaHMe TeM Konasl Konpi 3VB (B ®opmbl Tekyllero | Pe3yabTarhbl TeKyuiero
(pa3nenon) KOMIIETEH | COOTBETCTBUU C | KOHTPOJISI KOHTPOJIS
110707 Tabnuueii 1) ycneBaeMoCTH
1. AkageMuueckas VK-4 3 (VK-4)-I aKajeMuaecKas 3a9TEHO/
YCTHast KOMMYHHUKAIHSI. 3 (YK-4)-11 Npe3eHTaLHs He 334TeHO
VY (VK-4)-1
B (YK-4)-1 pedepupoBanue 3a4TeHo/
B (VK-4)-II HAYYHOT'O TeKCTa HE 3a4TCHO
2. Akagemuueckas VYK-4 3 (YK-4)-I
MHUCbMEHHAS 3 (VK-4)-I1
3a4TeHo/
KOMMYHHUKAIIUS. VY (VK-4)-1 acce
B (VK-4)-I HE 3a4TeHO
B (YK-4)-II
3. HpOCI)CCCI/IOHaHBHa}I u | YK-4 3 (YK-4)'” ped)epnpOBaHHe 3a4TEeHO/
aKajeMuyecKast Y (YK-4)-I HAy4HOTO TeKCTa He 3a4TeHO
JICKCHUKA. VY (VK-4)-I -
MHChMEHHBI T
3a4TeHO/
MepeBOji HAay4yHOT'O
TeKora HE 3a4TEHO
MPOEKT  HAYIHOTO 3a4TeHo/
UCCIIeIOBaHHUs HE 3a84TEHO
Tao0nuua 2.
DopMBbI TEKYLIIETO Kpurtepuu onieHuBaHus
KOHTPOJIst
yCIeBaeMOCTH
3aureHo:
CoOnroeHbl mpaBwia O(QOpPMIICHUS TPE3CHTALMHU; BO BPEMs BBICTYIUICHHUS aCIUPaHT
JIOTHYHO CTPOUT MOHOJIOTMYECKOE BBHICKA3bIBAHUEC B COOTBETCTBUHM C KOMMYHHUKATUBHOU
3a/auel, JIKCHIEeCKHE SANHUIIBI U TPAMMATHYECKHE CTPYKTYPBI UCIOIB3YIOTCS YMECTHO
U TPaKTUYECKU 0e3 OMMOOK, pedb MOHATHA W (DOHETHYECKH IpaMOTHA, COOJFOIacTCs
HEOOXONMBIiT 00bEM BBICKA3bIBAHMUS, COJICPIKAHKE BBICTYILICHUS] HOCUT 3aHUMATEIbHbIH
Akanemuyeckas xapakrep. YeTko c¢opMyIHpPOBaH HAy4YHBI BOIPOC, Ha KOTOPBHIA JOKIJIAQTIUK
npe3eHTanus mpecTaBasieT OOOCHOBaHHBIA OTBET B KOHIE BBICTYIUICHHUS. SICHO mpejcTaBieHa

CTPYKTypa MNOKJIaza, KaXIblii ()parMEeHT KOTOPBIM MOATANHO pPACKPHIBAECTCS B XOIE
BBICTYIUICHHS. DJIEMEHTHI JIOKJIaZa COEANHEHBl CEMAaHTUIECKIMH HITH IPaMMaTHIECKUMHU
cBs3sIMHU. JIoKIIaqauKk 06001aeT n aHaIu3UpyeT NPEACTAaBICHHYI0 HHPOPMAIIHIO B KOHIIE
nokinana. [IpeseHtanus, compoBOXIamoolias JOKJIaJ, CIIOCOOCTByeT Oojee IOTHOMY
MOHMMaHMIO M BOCIIPHATHIO ero cojepxanus. Craipl He eperpyeHsl HHpopMarueH,
rpaguyeckoe  NpEACTaBICHHWE MNOAYEpKMBAaeT Haubojee 3HAYMMBIC  IIO3ULIUHU
BBICTYIIJICHHUSI.
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®opMBI TEKyILEro Kpurtepuu oneHuBanus
KOHTPOJISA
ycrneBaeMoCTH

He 3aureHo:

IIpesenTanus opopmiieHa ¢ OMIMOKaMH, KOJHUYECTBO CJIAH0B HEIOCTATOYHO, ACITHPAHT
CTPOHUT MOHOJOTHYECKOE BBHICKA3bIBAHNE B COOTBETCTBHH C KOMMYHHKAaTUBHOH 3a/1adet,
HO BBICKa3bIBaHHE HE BCETJA JIOTHYHO, MIMEIOTCS TOBTOPHI, IPHCYTCTBYIOT JIEKCHIECKHE,
rpaMMaTHYECKHE W CTIJIUCTUYECKHE OINMOKW, 3aTPYAHSIONINE MTOHWMAaHHE, B IIEIOM
pedp TOHATHA, OOBEM BBICKA3bIBAaHUS 3HAYMTEIBHO HIKE Tpedyemoro. Hewerko
c(hOopMyIHPOBaH HAYYHBIH BOMPOC, HA KOTOPBIA JOKIAMYMK MPEACTABIIACT HE BIIOJIHE
00OCHOBAHHBIM OTBET B KOHIIE BBICTYIUICHUS. HeT 4eTKOH XapaKTepUCTUKU CTPYKTYPHI
JIOKJIazia, KaKas TeMa HeJOCTaTOYHO IMOJHO U MOCJIE0BATeIbHO PACKPBIBAETCS B X0
BI)ICTyHJIeHl/DI. SHCMCHTI)I JOKJIaga HE Bcerga COCAUMHCHbI CEMAHTUYCCKUMU WU
rpaMMaTHYCCKUMU CBsA3IMU. [Ipe3eHTanus, CONPOBOXKIAIONIAs JOKIIAJ, HE CITIOCOOCTBYET
0oJee TIOTHOMY TOHUMAHUIO M BOCTIPHATHIO ero copepkaHus. Ciaiapl B OONBIINHCTBE
CBOEM WM IeperpyxeHsl mH(opMarmend, win Mano uHpOpMaTHBHEL ['paduueckoe
MIpeJICTaBJICHHE Yallle BCEro He MOYepKUBAET Hanbosee 3HAaUNMBbIE ITO3UITHH.

3aureHo:

Ctporoe cobmoaenue dopmara 3cce / He3HaunTENbHBIE MOTPEITHOCTH B COOIIOACHUH
(opmaTa 3cce. AneKBaTHOE HCIOIB30BaHKE MPO(PECCHOHATBHON JeKCHKH. OTCYTCTBHE
CMBICIIOBBIX, CTHJIMCTHYECKUX M JISKCHMKO-IpaMMaTH4YecKuX omnbok / He3nauntenbHoe
KOJIMYECTBO JIEKCUKO-TPaMMATHYCCKHX, CMBICIIOBBIX M CTHJIMCTHYCCKUX OIIMOOK (HE
Occe 6onee 40%).

He 3a4reno:

Hecobmronenne ¢opmara scce. HeanexBarHoe wucnonb3oBaHHE NPO(ECCHOHAIBLHOM
nekcuku. Hannume rpyObIX JEKCHKO-TPAMMATHYECKHX, CMBICIOBBIX M CTHJIMCTHYECKHX
ommnbok (40% u Gomee).

3aureHo:

Tounasi mepenaya ¢akroB. Besa daxtudeckas mHpopmamus mnepenaHa TOYHO U 0e3
uckakeHuil. VIMeroTcs He3HauYuTeNIbHbIE HCKAXKEHUS.

HeiliTpanbHocTh wu3ao:keHuss (OO TpaBWIIbHAS Iepeaada aBTOPCKOW ITO3HIINM).
W3noxkenne HEHTpaTbHO JIMOO aBTOPCKas OIEHKA OIMUCBHIBAEMBIX COOBITHH TepenaHa
npaBUIbHO. MMEIOTCS HE3HAYUTEIBHBIC OTKJIOHCHHS OT HEUTPaIbHOTO TOHA JHOO
HE3HAYUTENIbHbIE HCKAXKEHUSI aBTOPCKOH MO3UIINU.

CBA3HOCTH M JIOTMYHOCTH. l310keHHE CBA3HOE, CTPYKTypa Mpo3payHas, JIOTHKa
U3JI0KEHUS MpociexuBaercs. V3moxkeHne B IeJIOM CBA3HOE, UMEIOTCA He3HAYUTEIbHbIE
HEIOCTAaTKU U3JI0KEHHS.

S3pikoBoe odopmieHHe (JIEKCHKa, IpaMMaTHKa, CTHIB). JIeKcHKO-rpaMMaTH4ecKue
OmMMOKH OTCYTCTBYIOT, MMEIOTCS TONBKO 1-2 HE3HAUWTENbHBIE TpaMMaTHUYCCKHE U
PedepupoBanne CTHJINCTUIECKHUE OIIHOKH.

HAy9YHOTO TEeKCTa
He 3auTeHo:

Tounasi nmepegaua gaxrob. lIMeeTcs Oosee 5 cepbe3HBIX UCKAKEHUH WA MHOXECTBO
MEJIKHX.

HeiiTpanbHocTh M3J0:KeHMs1 (10O TpaBWIIbHAs IIepefada aBTOPCKOW TO3HUINH).
Nmerotcst cepbe3Hble OTKIOHEHHS / UCKaXKEHUSI B HECKOJIbKUX MecTaxX. TeKCT He IOHST,
7100 aBTOPCKasi MO3UIIHS NCKaXKEHa 10 HEy3HaBaeMOCTH.

CBA3HOCTH M JOTMYHOCTh. B Texkcre HMEIOTCS Cephbe3Hble HAPYLICHHS JIOTHKH
H3JIOKCHHA, YTO CKa3bIBaA€TCA MW Ha IIOCTPOCHHUU TEKCTA; HWMCIKOTCA 3HAYUTCIILHBIC
HEJI0UeThl MpHU MOCTPOCHUM BbICKa3blBaHUM. B Texcre He mpociexuBaeTcss HUKAKOM
JIOTHKH, TEKCT OECCBS3CH WM MPEICTABILICT cOO0H HAOOp OTACTBHBIX MPEIOKEHIH.
S3pikoBoe odopmiieHne (JeKCHKa, TpaMMaTHKa, cTWib). iMeercst 6ompie 10 mexcuko-
rpaMMaTHYECKHUX MITH CTIJIMCTHYECKUX ONTHOOK.

3auTeHo:

Conep:xaTeJibHas HIEHTHYHOCTh TEKCTA NMEepPeBoaa. DKBUBAICHTHBIN TEPEBOI:
coliepKaTebHas MICHTHYHOCTh TEKCTa ImepeBoja. IIOTpeniHoCTH TepeBoda He
HAPYIIAIOT OOIIET0 CMBICIIA OPUTHHATIA.

Jlekcuyeckne acmeKThl mepeBona. lcrnonb30BaHNe SKBHUBAJICHTOB Juisi mepeBoga 30-
100% TekcTa.

I'paMMaTHYecKne acmeKThI NMepPeBoAa. DKBUBAICHTHBIN MMEPEBOJ C HCIIOIb30BAHUEM
OCHOBHBIX TPaMMATHUCCKUX KOHCTPYKIMHA, XapaKTEPHBIX U1 aKaJIEeMHUYECKOTO CTHIIS
peyn.

ITucbMeHHbIH epeBo
Hay4YHOTO TEKCTa
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®opMBI TEKyILEro Kpurtepuu oneHuBanus
KOHTPOJISA
ycrneBaeMoCTH

Co6uioleHne SI3BIKOBBIX HOPM M MNpPaBWI si3bIKa MepPeBOJa: CTHIMCTHYECKAs
WAEHTHYHOCTh TeKcTa mnepeBoga. CoONIOJCHUE SI3BIKOBBIX HOPM M IPaBHI S3bIKA
mepeBoaa ais 30-100 % Texcra.

He 3auTeHo:

ConepikaTejibHasi WIEHTHYHOCTh TeKCTa mepeBoaa. HesKkBUBaJCHTHas mepeaada

CMBICITA: OMIMOKY NPEACTABIAIOT COO0H TPy00e HCKAKCHHE COJICPKAHUS OPUTHHATIA.

Jlekcuyeckne acmeKThI mepeBoaa. Vcnonap30BaHue SKBUBAIICHTOB MeHee ueM i 30%

TEeKCTa.

I'pamMmaTHyeckue acmeKThl mepeBoja. M cmoap30BaHHEe TPaMMATHYSCKUX 3KBHUBAJICHTOB

MeHee ueM s 30% Tekcra.

Co6utoleHne SI3BIKOBBIX HOPM M MNpPaBWI si3bIKa MEpPeBOJa: CTHJIMCTHYECKast

HWAEHTHYHOCTh TeKcTa mnepeBoga. CoOMIOJICHUE SI3BIKOBBIX HOPM M IPaBHI S3bIKA

nepeBosa MeHee geM g 30% Texcra.

3aureHo:

Crporoe cobmozenne popMara NpeacTaBieHds Hay4Horo npoekra Research Proposal /

He3HauuTenbHbIE MOTPENIHOCTH B COOMIOACHNN GopmaTa. AJEKBATHOE HCIOJIh30BaHUE

npodecCHOHaNbHON JIeKCHUKH. OTCYTCTBHE CMBICIOBBIX, CTHIIMCTUYECKHX M JIEKCHKO-

rpaMMaTHYCCKUX OIMOOK. He3HaynTenpbHOE KOJIMYECTBO JICKCHKO-TPAMMATHUYECKUX,

CMBICIIOBBIX U CTHJIMCTHUECKHX OIINOOK (He Oonee 40%). YcremnHoe 1 cucTeMaTHYecKoe

CJICJIOBAHUEC HOpPMaM, MPHUHITHIM B HAYYHOM OOLICHWH, OIS YCHCIIHOW paboThl B

POCCHICKUX M MEXIYHAPOJTHBIX HMCCICIOBATENBCKUX KoJuiekTuBax. ChopMUpOBaHHOE

YMEHHE CaMOCTOSITEJIbHO INPOBOJHUTh Hay4YHbIE HCCIEJOBaHHS MO COIJIACOBAHHOMY C

PYKOBOAUTECIICM IJIaHYy, MNPEACTABJIATH MNOJYYCHHBIC PE3YyJIbTAaThI. VYcnemnoe u
[pencraBnenue CHCTEeMAaTHYeCKOe MPUMEHCHHWE HABBIKOB IUIAHUPOBAHUS HAYYHOI'O HCCIICIOBAHUS,

HAy4YHOT'O MMPOEKTa aHaJM3a MOJy4aeMbIX Pe3yJbTaTOB 1 ()OPMYIUPOBKH BBIBOJIOB.

(Research Proposal)

He 3auTeHo:

Hecobmronenne ¢opmara mpexacraBieHuss Hay4yHoro mnpoekra Research Proposal.
HeanekBatHoe ucoNb30BaHuEe MPOGECCHOHATBHOM JIeKCHKU. Hanndue rpyObIX JIEKCHKO-
rpaMMaTHYCCKHX, CMBICJIOBBIX ¥ CTHIHCTHYeCKMX omubok (40% wu  Oomee).
®dparMeHTapHOEe CIICIOBaHUE HOPMaM, NMPHUHATHIM B HAYYHOM OOIICHUM MpH PadOTe B
POCCHICKHX W MEXKIYHApOJHBIX HCCICIOBATEIBCKUX KOJUIEKTHBaX. dparmeHTapHOE
YMEHHE CaMOCTOSTEIBHO MPOBOIUTH HAy4YHBIC HCCICIOBAHUS IO COTJIACOBAHHOMY C
PYKOBOJUTENIEM IUIaHy, MPEICTABIATh TOJIYYCHHBIC pe3yiabTaThl. DparMeHTapHOE
MPUMEHEHHE HABBIKOB IJIAHUPOBAHHS HAYYHOTO HCCIICAOBAHUS, aHATIM3a MOTYy4aeMbIX
pe3yabTaToB U (hOPMYITMPOBKH BBIBOIOB.

Bce moxymenTsl, mpenycMoTperHbie Pabounmu mporpammamu S3eikoBoro LleHTpa, a Takke
WHBIC BHJIBI Y4€OHBIX MATEPUAIOB, TOCTYyMaromme B S3bikoBoi L[eHTp B SJIEKTPOHHOM BHIIE,
JIOJKHBI OBITH BBITIOJHEHBI B iporpamme Word.

1.2. KoHTpoJbHBIE 3a1aHUA U1 TeKyllel aTTecTalun

1.1. AkagemMuyeckasi mpe3eHTaIUusA

BeicTyniienue Ha HayYHOH KOH(pepeHuuun

®opmMaTt BBICTYILICHHA. PeKOMeHIaluM K NMOAr0TOBKE BBICTYIJICHUS.
A Conference Talk Format (1)

— Title /author/bio data/ credentials/affiliation. (1 slide) A short, three - four sentences, no
more than one paragraph, biographical
statement about you. It should mention your present professional
responsibilities, previous experience relevant to the topic of your
presentation, and educational background.

— Forecast : Gist of the issue addressed (1 slide)

— Outline / Structure (1 slide)
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— Background : Motivation and Problem Statement, Perspective Statement (1-2 slides)
— Addressing the Research Issue / Stating the Research Question / Hypothesis (1slide)

— Related Work / Theoretical Framework. Major concepts you build on in your paper. Primary
and Secondary Resources (1 slide)

— Methods and Techniques, e.g. a historical method, a comparative method, a statistical
method, etc. (1 slide)

— Body: Data analysis, Results, Key Insights (3 - 5 slides)
— Summary of the data analysis (1 slide)

— Conclusion — answering the research question (1 slide)
— Future Work (Optional)

A Conference Talk Format (2)

A Generic Conference Talk Outline

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

e Title/author/affiliation (1 slide)

o Forecast (1 slide) Give gist of problem attacked and insight found (What is the one idea
you want people to leave with? This is the "abstract” of an oral presentation.)

e Outline (1 slide) Give talk structure. Some speakers prefer to put this at the bottom of
their title slide. (Audiences like predictability.)

e Background

o Motivation and Problem Statement (1-2 slides) (Why should anyone care? Most
researchers overestimate how much the audience knows about the problem they are attacking.)

o Related Work (0-1 slides) Cover superficially or omit; refer people to your paper.

o Methods (1 slide) Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides) Present key results and key insights. This is main body of the talk. Its
internal structure varies greatly as a function of the researcher's contribution. (Do not superficially
cover all results; cover key result well. Do not just present numbers; interpret them to give insights.
Do not put up large tables of numbers.)

e Summary (1 slide)

e Future Work (0-1 slides) Optionally give problems this research opens up.

e Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in your talk
total) to answer expected questions. (Likely question areas: ideas glossed over, shortcomings of
methods or results, and future work.)

Conference Talk Instructions

— Present the structure and main points of your argument clearly at the beginning of the
talk and refer to them in the summary. Your audience should realize you have covered all the topics
mentioned at the beginning of the talk.

— Present your main points one by one in accordance with the talk outline. Check the
presentation points for consistency and logical arrangement. You should achieve complete
understanding of the intended meaning by the audience.

— Pause at the end of each point. Make it absolutely clear when you move to another
point. You can use both grammatical and semantic links. If the topic is important you may present
a concise summary, and then move on to another one.

— Focus on your key findings rather than all the results obtained. Emphasize your main
insights for the audience to appreciate them.

— When presenting visuals and numbers provide interpretations to give insights. Do not
let the visual dominate the slide.
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— The message of your PowerPoint presentation should be Simple, Visible,
Understandable.

— Simple - Use only essential phrases or words on a slide. Avoid presenting
complete sentences.

— Visible - PowerPoint text should be large enough to be easily seen by every
member of the audience. Consider your content and your target audience expectations when
selecting colors, lettering style, and layout.

— Understandable - Your presentation is to transmit your message in a clear and
adequate way. The background and font colors should be contrasting colors for ease of readability.
The ideal color combination is a white background with a dark blue or black font.

— Slides should include both text and some graphic images. A balance between white
space and text should be maintained.

— Avoid having too many slides, hence too many points in a presentation. Your listeners
might get overwhelmed, confused, and suffer from information overload.

— Your slides should not be overloaded with text. The main points should be presented
in a concise and explicit manner. People are supposed to listen to your oral presentation rather than
read from your slides. Use the text chart as a springboard for your talk.

— Reading your talk from PowerPoint slides should be avoided. You will fail to impress
your audience by your expertise and presentation skills. The attendees tend to stop listening and get
bored if the presentation is read from the slides.

— Try to make your presentation more memorable by interacting with your attendees,
eliciting feedback and responding adequately.

— Rehearse your presentation, and ask for an expert’s feedback to rectify mistakes.
Polish your non-verbal skills.

— Arrive at the session room well in advance to download your presentation, check the
equipment and meet your moderator and co-presenters.

— Make sure your talk fits into the allotted time of your presentation, typically 20
minutes. The moderator will stop your presentation if you run over their time.

— During the Q&A session make sure your answers are concise and to the point, check if
an attendee has got you right.

2) Dcce (Moaeb HANTMCAHKSA)
IIpaBuia cocraBiieHHus ¥ 0(pOPMJICHUS ICCe
Academic Essay Writing Requirements
Independence of thought
Discussion, analysis, evaluation, and argument must all demonstrate your ability to
interpret, understand and critique from a unique perspective. Challenge assumptions and explain the
reasoning behind your contentions.
Conceptual thinking
Do not be tempted to critique the academic literature through vague and impressionistic
approaches; demonstrate instead a genuine conceptual engagement.
Compelling conclusions
You need to ensure that your arguments and conclusions are plausible and convincing.
Weigh evidence, analyse arguments and develop your own position.
Substantial originality
Evidence of genuine originality is expected and ensures top marks. The most essential
element of academic work is confidence in your intellectual acuity.
Research skills
Go beyond the reading lists provided by lecturers to demonstrate your initiative in finding
your own sources. Use internet resources, become familiar with useful journals, and follow the
footnotes.
Operate within the academic conventions
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You should be good at your understanding of appropriate referencing, attribution of
borrowed ideas and the proper approach to research. Do not let minor errors erode the credibility of
your essay.

The academic register

Spelling, punctuation and grammar are taken for granted.

The major linguistic concerns at this level are those of tone and style. An academic
register is based on precision, formality, thorough understanding of subject-specific vocabulary, and
on avoidance of familiarity and inappropriate use of the first person.

Immaculate presentation

Perhaps seemingly trivial, presentation should not be disregarded. Demonstrate scholarly
professionalism through due care and attention to all aspects of your work.

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow
customers' instructions and their requirements regarding essay length and number of words and
overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork™ for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in
your body paragraphs. For a short essay, presenting supporting ideas during the introduction is
optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs
should work together to prove your thesis. If you are writing a longer paper, you will have more than
three body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.
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Types of Academic Essays

Academic writing can be categorized into four main types of essays that serve unique purposes;
however, some might share similar structures. With that being said, the four academic essay types are
narrative, descriptive, expository, and persuasive.

Expository and persuasive types are most commonly seen in university curriculums, as they are
more scientific and objective. Narrative and descriptive are more subjective and engage your
creativity. Now, let’s break down each type.

Narrative Essay

This is a type of writing that requires the author to create a compelling story of practically
anything imaginable. In other words, it is a super condensed version of a novel. As one is required to
show their creative abilities, constant use of strong adjectives will enhance the audience’s perception
of the topic and help paint a graphic picture. Alongside telling a compelling story, a well-written
narration should present a point that is “written between the lines.” Ideally, after reading the entire
narrative paper, a clear message or theme should be extractable from the text. By doing this, you are
motivating the reader to read it entirely, as it ¢

In short, the author chooses a specific thing, experience, emotion, or idea and describes it to the
reader. Just like with narrative writing, this style requires the author to be subjective and creative.
And, just like a narrative essay, you are meant to draw a picture in the audience’s eyes. Carefully
selected and powerful words are essential to writers’ success, as the paper must evoke a certain
feeling in the reader and connect them to the object of discussion. When the audience comprehends
the subject matter well and the contents of the paper defines the term in question, one can be sure that
they have written a stellar descriptive paper.

Expository Essay

This is a type of academic writing used to create a spotlight on a matter using grounded
information and facts. Sufficient evidence should follow all information provided. An expository
paper is no place for opinions or personal views on things. A quality paper should use analysis that
consists of factual information on the subject. The author's primary job is to inform and educate the
reader with coherent writing and understandable logic. As an example, our “How to Write an
Academic Essay” article could be considered a branch of expository writing.

Persuasive Essay

Last but not least, writing a persuasive (also known as argumentative) paper requires one to
embrace the role of a salesman (or saleswoman). You have an opinion, project, or an idea which you
have to sell to a reader. The logic behind how you supply the reader with the information should be
impenetrable, leaving them with no doubt that what you are expressing is the only truth they need to
know. Cater your points carefully to avoid being pushy, and hide your sales tactic behind well
thought out sentences. When it comes to defending an argument, you can use logical tactics,
emotional tactics or a mix of both; this depends on what you are attempting to argue.

Good Academic Essay Topics

Logically, topics will vary based on the style of writing one is creating. Sometimes, you can
find the same topic within separate academic essay categories, but the main content will always vary
dependent on which category of paper you will write about. That being said, here are some good
academic essay topics for high school and college students:

Narrative Essay Topics

« Describe a time you overcame adversity. Explain the situation and how you handled it.

« Talk about a passion that is rooted deeply in your personality and would make you feel
incomplete if it disappeared.

« Create a story that teaches the importance of honesty and integrity.

« Create a story that illustrates the value of hard work and discipline.

Descriptive Essay Topics

« In your own words, define love.

« What constitutes a hero or heroic action?

« Describe a genius. What are examples of genius acts?
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« Describe a businessperson. What traits do they possess?

Expository Essay Topics

« What effect has social media had on interpersonal relationships and communication?

« What are some strategies society can use to reduce the growth and dangers of global
warming?

« What methods can society implement to prevent and punish cyber-bullying?

« What are the main causes of racism in today’s society?

Persuasive/Argumentative Essay Topics

« Provide an argument as to whether or not the death penalty should be abolished.

« Should we give animals more rights, instead of treating them as mere property?

« Should the United States have stricter gun control policy?

e Was the bombing of Hiroshima and Nagasaki mass murder or a justifiable means to end
WWII?

3) PepeprpoBaHue HAYYHOT0 TEKCTA
PexoMeHnganmuu Mo coCTaBJEHHI0O AHHOTAIIUHA

Definition

An academic summary is a concise representation of an academic text. The summary’s purpose
is to enable the reader to determine, in a limited amount of time, if and why a paper, chapter or book
is worth reading.

An academic summary is different from an abstract. An abstract is a brief representation of the
main results and conclusions of the study. An academic summary characteristically shows the
(argumentation) structure of the text; the skeleton of the argument skeleton.

The summary should be a flowing text, written in your own words. This means that copying
exact phrases from the original text is not permitted. Moreover, the text should be written in well-
formulated Dutch or English, and intelligible to an audience that is not acquainted with the original
text.

Steps in Composing a Summary

The primary purpose of a summary is to "give an accurate, objective representation of what
the work says." As a general rule, "you should not include your own ideas or interpretations.”
"Summarizing condenses in your own words the main points in a passage:

1. Reread the passage, jotting down a few keywords.

2. State the main point in your own words and be objective: Don't mix your reactions
with the summary.

3. Check your summary against the original, making sure that you use guotation

marks around any exact phrases that you borrow." -Randall VanderMey, et al.

"Here...is a general procedure you can use [for composing a summary]:
Step 1: Read the text for its main points.
Step 2: Reread carefully and make a descriptive outline.
Step 3: Write out the text's thesis or main point. . . .
Step 4: Identify the text's major divisions or chunks. Each division develops one of the stages needed
to make the whole main point. . . .
Step5: Try summarizing each part in one or two sentences.
Step 6: Now combine your summaries of the parts into a coherent whole, creating a condensed
version of the text's main ideas in your own words." -(John C. Bean, Virginia Chappell, and Alice M.
Gillam, Reading Rhetorically. Pearson Education, 2004)

Characteristics of a Summary

"The purpose of a summary is to give a reader a condensed and objective account of the main
ideas and features of a text. Usually, a summary has between one and three paragraphs or one
hundred to three hundred words, depending on the length and complexity of the original essay and
the intended audience and purpose. Typically, a summary will do the following:
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o Cite the author and title of the text. In some cases, the place of publication or the context
for the essay may also be included.

o Indicate the main ideas of the text. Accurately representing the main ideas (while omitting
the less important details) is the major goal of the summary.

o Use direct quotations of keywords, phrases, or sentences. Quote the text directly for a few
key ideas; paraphrase the other important ideas (that is, express the ideas in your own words.)

e Include author tags. ("According to Ehrenreich” or "as Ehrenreich explains”) to remind the
reader that you are summarizing the author and the text, not giving your own ideas. . . .

e Avoid summarizing specific examples or data unless they help illustrate the thesis or main
idea of the text.

e Report the main ideas as objectively as possible
A Checklist for Evaluating Summaries

"Good summaries must be fair, balanced, accurate, and complete. This checklist of questions will
help you evaluate drafts of a summary:

e s the summary economical and precise?

« Is the summary neutral in its representation of the original author's ideas, omitting the writer's
own opinions?

« Does the summary reflect the proportionate coverage given various points in the original text?

o Are the original author's ideas expressed in the summary writer's own words?

o Does the summary use attributive tags (such as 'Weston argues'’) to remind readers whose
ideas are being presented?

e Does the summary quote sparingly (usually only key ideas or phrases that cannot be said
precisely except in the original author's own words)?

e Will the summary stand alone as a unified and coherent piece of writing?

« Is the original source cited so that readers can locate it?" -John C. Bean

Introduction Sentence Examples for an Article Summary

In "Cats Don't Dance," John Wood explains ...

John Wood, in "Cats Don't Dance,"” explains ...

According to John Wood in "Cats Don't Dance" ...

As John Wood vividly elucidates in his ironic story "Cats Don't Dance" ...

John Wood claims in his ironic story "Cats Don't Dance" that ...

Combine the thesis of the article with the title and author into your first sentence of the
summary. Reference the following sentence as an example.

In "Cats Don't Dance," John Wood explains that in spite of the fact that cats are popular pets
who seem to like us, felines are not really good at any activities that require cooperation with
someone else, whether that is dancing or sharing.

If possible, your first sentence should summarize the article. The rest of your summary should
cover some of the central concepts used to support the thesis. Be sure to restate these ideas in your
own words, and to make your summary as short and concise as possible. Condense sentences and
leave out unimportant details and examples. Stick to the important points.

How to Quote the Author of an Article

When you refer to the author for the first time, you always use their full name. When you refer
to the author after that, you always use their last name. The following examples show how to use the
author's name in an article summary after you have already introduced them.

Johnson comments ...

According to Wood's perspective ...

As Jones implies in the story about ...

Toller criticizes...

In conclusion, Kessler elaborates about ...

You don't need to use an author's title (Dr., Professor, or Mr. and Mrs.), but it does help to add
their credentials to show they are an authoritative source. The sentences below show ways to do this.
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In "Global Warming isn't Real,” Steven Collins, a professor at the University of Michigan,
claims that ...

New York Times critic Johann Bachman argues in "Global Warming is the Next Best Thing for
the Earth™ that ...

If you are discussing the ideas of the author, you always need to make it clear that you are
reciting their ideas, not your own.

How to Introduce the Ideas of the Author in an Article Summary

 Use author tags

« Use mentions of “the article” or "the text"

« Add the page number that the information is found on in parenthesis at the end of the sentence

Using Author Tags

In writing your summary, you need to clearly state the name of the author and the name of the
article, essay, book, or other source. The sentence below is a great example of how to do this.

According to Mary Johnson in her essay, "Cats Make Good Pets,” the feline domestic
companion is far superior to the canine one.

You also need to continue to make it clear to the reader when you are talking about the author's
ideas. To do this, use "author tags,” which are either the last name of the author or a pronoun (he or

she) to show you are still discussing that person's ideas.

Also, try to make use of different verbs and adverbs. Your choice of author tag verbs and
adverbs can contribute to the way you analyze the article. Certain words will create a specific tone.
See the tables for a selection of different word choices.

List of Author Tags

Says Explains Comments
Persuades Suggests Understands
Argues Reminds Helps us understand
Elucidates Presents Intimates
Concludes Presents the idea Creates the impression
Criticizes Defines Highlights
Concedes Shows States

Thinks Admits Lists

Notes Analyzes Disagrees

Observes Points out Emphasizes
Discusses Identifies Implies

Insists Responds Shows

Proves Rejects Suggests

Adverbs to Use with Author Tags

Conclusively Expressively Realistically
Tightly Angrily Radically

Clearly Dutifuly Evenly
Occasionally Quickly Ironically
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Conclusively Expressively Realistically
Honestly Eagerly Elegantly
Sharply Rarely Loosely
Exactly Happily Hastily
Perfectly Sternly Unexpectedly
Sometimes Never Justly
Devotedly Finally Warily
Wearily Completely Fully
Doggedly Iconically Sarcastically
Seriously Carefully Politely

HayuHnble TeKkCThI 1J151 pedeprpoBaHust

What Does Ought Imply?

Knows-knows principles in epistemology (KK principles for short) say that if you know some
proposition, then you are in a position to know that you know it. This paper will examine the viability
of analogous principles in ethics, which I will call ought-ought principles (OO principles for short).

Here are three reasons to be interested in the project of examining the viability of OO
principles. First, there has been a large amount of work done on the structural relationships among
first-order moral obligations, for instance, on whether it is possible to have conflicting moral
obligations. But there has been comparatively less work done on the relationship between first-order
and higher order moral obligations, so this area is ripe for investigation.

Secondly, several epistemologists have recently offered new defences of KK principles and of
other related principles. Meanwhile, there has recently been an increased interest in examining
analogies between ethics and epistemology. Given these developments, it seems natural to examine
whether defences of KK and related principles carry over to OO principles.

Third, the issue of whether there are viable OO principles is relevant to a longstanding debate
in ethics. The debate, which is sometimes known as the actualism/possibilism debate, involves cases
in which characters are trying to decide whether to take on obligations that they can but won’t fulfil.
For instance, one such character, Professor Procrastinate, is invited to write a book review; it would
be best if he accepts and then writes it, but in fact, if he accepts, he will procrastinate and fail to...

The OO principles | am discussing use the word “ought’ so I will start by clarifying what
sense of ‘ought’ | am interested in. I will be using the all-things-considered objective moral sense of
‘ought’. By this | mean the moral ought that takes all relevant information into account, not merely
the information that the subject possesses, and is not overridden by some other moral ought.

The Role of Emotions in Moral Change

There is a distinguished tradition extending from British sentimentalism to contemporary
moral psychology of defending resentment as a rational, even healthy, social emotion by connecting
it to a sense of wrongdoing and a call to others for acknowledgment. While recognizing the many
ways resentments can go awry (Adam Smith notes we get angry ‘even at the stone that hurts us’, this
tradition urges that resentment is an essential social emotion, protecting welfare and expressing self-
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worth in the face of wrong- doing. A central theme recurring over the centuries is that resentment
plays a defensive function. The early moralists expressed this through metaphors of battle: Bishop
Butler saw resentment as ‘a weapon, put in our hands by nature, against injury, injustice, and cruelty’
(2006: Sermon VIII) and Thomas Reid viewed the passion as ‘a kind of defensive armour, given by
our Maker to guard us against injuries and deter the injurious’. Variations on the theme of moral-
emotional defence persist today, though the battle metaphors have been largely replaced with cooler
language: resentment defends ‘normative expectations’, protects the “values of the self” and upholds
‘relations of accountability’. The defensive theme captures something deep about resentment: in
resenting, one refuses to remain merely passive, insisting upon one’s bodily, psychic and normative
integrity in the face of its denial. Yet unwavering attention to resentment’s defensive aspect risks
overshadowing a second theme, frequently emphasized in feminist theories of emotion, according to
which emotional responses like resentment can play a creative role, not only defending an agent’s
already held values and norms, but contributing to the development of new ones. This paper seeks to
foreground and defend a version of the latter theme, by posing a question concerning its relation to
the former: How do the views of resentment as (a) defensive of existing norms and (b) creative of
new ones fit together into a unified conception of the emotion?

Kant’s Conception of Experience

Recent commentary on Kant’s views on perceptual experience has been dominated by the
split between ‘conceptualist’ and ‘non-conceptualist’” camps. At the core of this debate is a
disagreement over the role of the understanding in perceptual experience. In broad terms, non-
conceptualists argue that, for Kant, perceptual experience rests on a primitive level of awareness of
external objects (identified with what Kant calls ‘intuition’, Anschauung), which involves neither
concepts nor any synthetic activity by the understanding. Conceptualists reject this: on their view, all
cognitive contact with the world of experience (at least for creatures like ourselves, neither gods nor
brutes) involves concepts, or at least the understanding.

As we will argue, our approach offers a potentially attractive middle ground between these
two positions. On our approach, intuition, considered as a faculty for receiving a spatiotemporally
ordered manifold of sensations, may indeed be independent of the understanding. Thus, we are not
committed to radical versions of conceptualism, according to which the understanding somehow
constitutes sensibility, perhaps by giving it its spatiotemporal form [a view argued for by
Longuenesse (1998), and at least implicit in Allison (2004), McDowell (1994, 1998), and Strawson
(1958), among others].

To that extent, then, our approach is friendly to non-conceptualist readings of the Critique.
But non-conceptualism comes in different flavours. According to commentators such as Allais (2015)
and McLear (2015, 2016), the best way to develop non-conceptualism is to see Kant as a proponent
of a na‘ive realist and anti-representationalist view of experience, of the sort defended by Martin
(1998, 2002, 2006), Campbell (2002, 2014), Travis (2004), and Brewer (2011) among others. For
reasons that we will explain below, we agree that a na‘ive realist reading of Kant is attractive.

Civilized man

Civilised man, or so it seems to me, must feel that he belongs somewhere in space and time;
that he consciously looks forward and looks back. And for this purpose it is a great convenience to
be able to read and write.

For over five hundred years this achievement was rare in Western Europe. It is a shock to
realise that during all this time practically no lay person, from kings and emperors downwards, could
read or write. Charlemagne learnt to read, but he never could write. He had wax tablets beside his
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bed to practise on, but said he couldn't get the hang of it. Alfred the Great, who was an
exceptionally clever man, seems to have taught himself to read at the age of forty, and was the
author of several books, although they were probably dictated in a kind of seminar. Great men, even
ecclesiastics, normally dictated to their secretaries, as they do today and as we see them doing in
tenth-century illuminations. Of course, most of the higher clergy could read and write, and the
pictures of the Evangelists, which are the favourite (often the only) illustrations of early manuscripts,
become, in the tenth century, a kind of assertion of this almost divine accomplishment. But St Gregory,
who looks so intensely devoted to scholarship on a tenth century ivory St Gregory himself is
credited with having destroyed many volumes of classical literature, even whole libraries, lest
they seduced men's minds away from the study of holy writ. And in this he was certainly not
alone. What with prejudice and destruction, it's surprising that the literature of pre-Christian
antiquity was preserved at all. And in fact it only just squeaked through. In so far as we are the heirs of
Greece and Rome, we got through by the skin of our teeth.

[Ipy mnpoBeneHMM TEKyIIe W MTPOMEKYTOUYHOW AaTTECTALMM MOTYT HMCHOJIb30BaThCA
ayTEeHTUYHBIE TEKCThI U3 MOHOTpa(Hii, HAYYHBIX CTaTeH, U3y4aeMbIX acClUPAHTAMH B XOJI€ 3aHIATUN U
HAyYHBIX MCCIIEIOBAHUM.

4) IIncbMeHHBIi MepeBo HAYYHOI0 TEKCTa

PeROMeHI[aIII/II/I 10 MepeBoOaAy aKaAEMHUYCCKOI'0 TCKCTa

Academic texts play a unique role in the lives of people around the world. These texts are
unlike any other documents. Academic works span a number of genres, styles, and purposes. From
theoretical to technical, and from liberal arts to the hard sciences, these texts are meant to shape
thought and challenge imagination. They are meant to inspire and indoctrinate, to editorialize and to
entertain.

The very nature of an academic text provides some serious challenges for translators, and
some fields of study encompass many more complex issues than others. While all translations require
diligence, academic texts are in a league of their own.

Consider the variations in style and content. The hard sciences (physics, chemistry, geology,
etc) are highly technical in nature. Concepts are predominately universal and do not vary based on
region or language. Literary fields, however, are filled with colloquialisms and figurative language
that is often very hard to convey from one language to another. Subject matter that makes sense in
one culture may be completely lost on another. Social sciences bring in yet more challenges. Topics
cover ideologies and concepts that vary with time and place and rarely mean the same thing from one
country to the next.

Challenges of Academic Translation

There is not a single list of all the challenges a translation service faces when preparing an
academic text for translation. Many questions must first be answered.

Number of Charts, Graphs,

Text style etc Period Language
Text format Audience Ideological adjustments
Purpose Degree of acculturation Cultural adjustments

The answers to these questions will determine the extent to which machine-assisted
translation systems can be used on a document. The more technical and universal the text, the more
beneficial CAT services are to the translator. Texts that have less lexical standardization and clarity
are not as well suited for this type of translation service.

Many texts in the humanities, especially the social sciences pose special challenges. These
texts often deal with terms, ideas and concepts that are understood in a single region, were
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understood during a particular period or have highly contrasted meanings within conflicting cultures.
This means that many times the standard adjustments made to localize a document and create cultural
relevance would not be applied to these texts.

There is also the temptation to modernize text. When dealing with history or past eras, putting
modern concepts, ideas, beliefs, or even lexical and grammatical items could be considered
anachronistic.

Most translators want their documents to read like an original document. Academic texts
often do not lend themselves to this luxury. The very nature of academic texts often implies that the
target audience is reading the document to learn something and must adjust themselves to the
document and not the other way around. In this case, it is okay for the translation to actually sound
like it is a translation.

Notes to Consider Prior to Translation

Before you translate an academic text, there are a number of things you want to consider that
many other translation services do not have to worry about.

1. Do you have the rights to the text: This is easiest if you are the author; even then, if
you do not have full international publication rights you still may be facing an up-hill battle. If the
work is already published, you may need a contract with the publisher as well. Further, you must
make sure all publication rights are secure not just in your home country, but internationally. There
are vast differences in publication requirements from country to country.

2. Terminology: Decide up front whether you are going to have your words, phrases, and
concepts localized or if they will remain as they are even in the target language. The same concept
goes for the modernization of text; do you want your text to read just like you wrote it, even if it is
out of date stylistically or grammatically? Or, do you want your work updated. Hint: if the text is
about people of the 1920’s, you don’t want things modernized.

3. Technical jargon, abbreviations, and the like face the same questions as terminology:
Should these literary devices be footnoted and explained, transcreated, or transliterated? Unlike other
fields, archaic and out of place devices are often not used inappropriately or as a stylistic element, but
it may be required by the content of the text.

4. Subject matter: If your subject matter is specialized, you want to ensure your
translation service employs translators with expertise in your field. Knowing the “language” of the
field ensures that words are properly used and applied. “Vector” means something very different to a
biologist and physicist. It means something different still to a social scientist. A literary text may
choose any of the above based on the content of the story. A single letter could change an entire
mathematics or scientific formula, while an inaccurate transcreation of a manifesto could
dramatically alter the intent of a philosophical paper.

5. Syntax: Within most translation areas, translators are given the freedom to make
adjustments according to culture and localization needs. In academic texts, this can be very damaging
to the content. Many authors express their emotions and intent as much through syntax as they do
lexical selection and terminology. While long flowing sentences may not be favored in English, to
break up an highly complex, longer sentence from a different language during translation may
destroy the spirit of the message. Within business documents, the “foreignness” of translated
documents may not be appropriate, but in many academic texts, to lose it may be highly detrimental.

6. Ideology: Academic texts by their nature are meant to share a viewpoint, teach a
concept, or promote thought. These concepts often cause ideological conflicts. In most translations,
the globalization and localization of texts would alter information to limit cultural conflict and avoid
offense. Many times academic texts are offensive by design and the creation of culturally sensitive
text may compromise the very concept the author sought to promote.

There are many challenges involved in translating academic texts. Even still, they are
translated successfully every day. When choosing a translation service, you need to know the
questions that need to be asked, the answers you need to hear, and the service that need to be
provided in order to ensure your project meets your academic translation needs.
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Haqu,le TEKCThbI AJd IHCbMECHHOT0 MMepeBoaa

Augustine: Wisdom, Happiness, and God

Augustine takes for granted that philosophy, the pursuit of wisdom, has just one aim:
happiness. This was the common assumption in late antiquity, shared by the Epicureans, the Stoics,
and the skeptics. Augustine had little interest in nature philosophy and eventually turned away from it
as Socrates had done. It could not make one happy.

What does interest Augustine intensely is the soul, for happiness and unhappiness are clearly
conditions of the soul. How does Augustine understand happiness? That soul is happy which
possesses what it most desires, provided that it most desires what wisdom approves.

Just as it is agreed that we all wish to be happy, so it is agreed that we all wish to be wise,
since no one without wisdom is happy. No man is happy except through the highest good, which is to
be found and included in that truth which we call wisdom.

You cannot be happy unless you have what you desire; yet having what you desire does not
guarantee happiness, for you must desire the right things. Certain things, if they are desired and
attained, will produce misery rather than happiness. Augustine knows this from bitter experience.

Moreover, the appropriate objects of desire must be things that cannot be taken away from us
against our will, and they must be enduring. If they could be taken away from us, we could not be
secure in the enjoyment of them; and if they could fade or disappear on their own, we would fear
their prospective loss even if we had them. What makes for happiness must last. These are among the
truths that wisdom teaches.

But again, we need to backtrack a bit. For, as we have seen, some philosophers—the
skeptics— doubt whether any such truths can be known. Augustine himself had been attracted to
skepticism for a time and saw that he had to refute it for anything else to stand firm. So, we must take
another logical step backward.

Can the skeptical objections be met? Augustine believes they can be met, and decisively so.
Knowledge and certainty are possible; skepticism is mistaken. Truth is available to us, at least to this
small extent. And notice what this truth is about: his own existence, his thought, and his feelings. In
short, the first thing we know for certain concerns ourselves and, in particular, the soul.

Let us review. We want to be happy, and to find happiness we desire to be wise. Wisdom will
tell us what the highest good is. Possession of this good will make us happy. Such a good must be
eternal, available to all, and superior to ourselves.

Civilization

At certain epochs man has felt conscious of something about himself- body and spirit which
was outside the day-to-day struggle for existence and the night-to-night struggle with fear; and he
has felt the need to develop these qualities of thought and feeling so that they might approach as
nearly as possible to an ideal of perfection - reason, justice, physical beauty, all of them in
equilibrium. He has managed to satisfy this need in various ways — through myths, through dance and
song, through systems of philosophy and through the order that he has imposed on the visible world.
The children of his imagination are also the expressions of an ideal.

Western Europe inherited such an ideal. It had been invented in Greece in the fifth century
before Christ and was without doubt the most extraordinary creation in the whole of history, so
complete, so convincing, so satisfying to the mind and the eye, that it lasted practically unchanged
for over six hundred years. Of course, its art became stereotyped and conventional. The same
architectural language, the same imagery, the same theatres, the same temples — at any time for five
hundred years you could have found them all round the Mediterranean, in Greece, Italy, France, Asia
Minor or North Africa. If you had gone into the square of any Mediterranean town in the first century
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you would hardly have known where you were, any more than you would in an airport today. The
so-called Maison Carrée at Nimes is a little Greek temple that might have been anywhere in the
Greco-Roman world. Nimes isn't very far from the Mediterranean. Greco-Roman civilization
stretched much further than that - right up to the Rhine, right up to the borders of Scotland,
although by the time it got to Carlisle it had become a bit rough, like Victorian civilisation on the
North-West Frontier. It must have seemed absolutely indestructible. And of course some of it was
never destroyed. The so-called Pont du Card, the aqueduct not far from Nimes, was materially beyond
the destructive powers of the barbarians. And a vast mass of fragments remained - the Museum at
Aries is full of them. "These fragments have | shored against my ruin." When the spirit of man
revived, they were there to be imitated by the masons who decorated the local churches: but that
was a long way off.

Human Nature and its Corruption

What is man? He is a creature of God, like all other creatures. If we look to the biblical story
of creation, we are told that God “formed man of dust from the ground, and breathed into his nostrils
the breath of life”. It seems that human beings are here conceived as material beings— living bodies.
Perhaps it is possible to understand the “breath of life” as the creation of an immaterial soul, but this
seems strained. The Platonistic tradition, however, is unequivocal: A person is an immaterial soul,
who may for a time inhabit a body.

Augustine’s thought about human nature is thus pulled in two directions as he tries to
reconcile these traditions. In trying to remain true to the biblical tradition, he emphasizes that a
human being is a unitary being: one thing. God did not create a soul when he took up the dust of the
earth; he created man. But Augustine also believes in the soul and accepts Platonic arguments about
its immateriality and its distinctness from the body. But if man is one thing, how can he be composed
of two things? Aristotle solves this problem by considering the soul to be the form of a certain kind
of living body; in the thirteenth century Thomas Aquinas will adapt this solution in his Christian
Aristotelianism. But Augustine, drawing on the Platonic tradition, cannot take this line. The result is
an uneasy compromise. Man is one being, created by God, but he is composed of both body and soul,
each a distinct created being.

How, then, are soul and body related to each other? Augustine tries to answer this question in
the very definition of a soul.

But if you want a definition of the soul, and so ask me—what is the soul? | have a ready
answer. It seems to me to be a special substance, endowed with reason, adapted to rule the body.

So a soul is, by its very nature, suited to “rule the body” by virtue of possessing reason.
Clearly, the soul and its powers are superior to the body. This fact is crucial to Augustine’s view of
the human predicament—of what stands in the way of our happiness and how we may after all attain
it.

We are created by God and so, by nature, are something good. Yet on all sides we find
ourselves involved in evil. We are created in the image of God’s justice, yet we act unjustly. We are
created for happiness, but we find ourselves miserable. Why? The biblical answer is that we have
sinned. This seems precisely the right answer to Augustine. But, again, he wants to understand what
that means. Augustine’s analysis of sin and the way to blessedness draws on his own experience.

Confucius

Confucius was born in 552 or 551 B.C. under circumstances that gave no hint of how
profoundly he would shape Chinese civilization. Some traditional accounts credit him with royal
ancestors in the state of Song, but by the time of his great grandfather, the family had moved to the
small state of Lu in what is now eastern China. The family settled near the city of Qufu, where it fell
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into poverty. Ancient sources say that he grew up impoverished and, as a young man, supported
himself with various menial jobs.

Despite such humble beginnings, Confucius acquired a deep knowledge of genteel traditions that
were already ancient by the time he was born. These included the rituals and stories of the Zhou
dynasty and of the earlier sage kings. According to Confucius, this first stage of his development
took fifteen years.

When, upon completing his initial education, he “took his place in society,” Confucius established
himself as a person of some repute in his native state of Lu. He became part of a rising social class of
scholar-officials known as shi, who advised various hereditary rulers during the later Zhou dynasty.
Confucius held a government position in Lu at some point, but political chaos there forced him to
travel from state to state struggling to find a ruler who would put his ideas into practice. By 484 B.C.,
having failed to convince any ruler to follow his philosophy, Confucius returned to Lu, where he
spent the rest of his days teaching and (according to tradition) editing or compiling books that later
became the Confucian classics. His disciples came to call him Kongzi, which means “Master Kong.”
He died in 479 B.C., a decade before Socrates was born, presumably unaware that his life’s work
would transform China forever.

After Confucius died, his students compiled his sayings, along with various anecdotes about him, into
a collection known as the Analects. One rarely finds in the Analects the sort of dialectical or
discursive reasoning so common in Greek philosophy. In this respect, the Analects resembles
Heraclitus® aphorisms more than it resembles Plato’s dialogues or Aristotle’s treatises. Each passage
presents one or more ideas—sometimes clearly, sometimes cryptically—but understanding those
ideas and the reasoning behind them re- quires reading different passages together. Taken together,
the Analects provide the first expression in China of a rational, systematic set of answers to
distinctively philosophical questions—in this case, questions about how to live and how to organize
society.

The book focuses mainly on being a good person, on the finer points of rituals and etiquette, and on
the various social relationships that people occupy. For Confucius these topics lie at the very heart of
good government.

IIpn mnpoBeneHUM TEKyLEd M IMPOMEXYTOYHOM aTTeCTallud MOIYT MCIOJb30BaThCs
ayTeHTUYHBbIE TEKCThI U3 MOHOTpa(Hii, HAYYHbIX CTaTeH, U3y4aeMbIX acCIUPAHTAMH B XOJ€ 3aHITUN U
Hay4YHBIX UCCIIEJOBAaHUN.

5) IlpoexTt HayuHoro ucciaenoBanus (Research Proposal)

PeKOMeHIlaIII/II/I M0 HAMMCAHUIO MPOCKTA HAYYHOI'0 HCCJICT0OBAHUA

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do I want to address or what question(s) do | want to answer?"
- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"
"Who else has worked on this or similar problems?"
"What methods were used?"
"What were the results or conclusions of previous research?
- In this section, show the relevance of your research to other research that has been done.
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Research Design "How will I limit my study?"
"What data do | need to collect?"
"What methods will I use to collect the data and how will I justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do | expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample

MarepuaJjibl IPOEKTA HAYYHOT'0 UCCIET0BAHMS

Title of research:

An investigation into the barriers to and priorities for research development in health

librarianship.

Objectives:

o To identify key barriers to and priorities for research development in health
librarianship

o To administrate a national electronic survey to health librarians and information

specialists in England, Scotland and Wales.

Please give a brief justification of your proposed research project:

The question this study aims to answer is: What are the barriers to and priorities for research
development in health librarianship? This question has been given minimal levels of consideration in
the professional literature to date and is a question of importance for a number of reasons. There is
now a growing literature base that recognises the need for librarians to engage more with research
(Powell, Baker et al. 2002; Juznic and Urbanija 2003; Koufogiannakis and Slater 2004;
Koufogiannakis and Crumley 2006). Within the current context of health librarianship strategies are
needed to engage with this more fully and in order to effectively address the associated issues that
relate to improved decision making skills, evidence based practice, and the improvement of patient
care. This is particularly pertinent in light of the recent Hill Report (Hill 2008, p35) which
specifically recommends that “research to measure the impact of the application of best available
evidence in decision making should continue to be pursued vigorously and routinely by health
librarians, in partnership with researchers’.

Much of the work health librarians are involved with is directly linked to evidence based
health practice, and evidence based medicine and research forms a substantial aspect of this
(Eldredge 2000; Hill 2008). Whilst there is a demand on health professionals to justify and base their
practice on robust research based evidence, there is little evidence that health librarians are engaging
with this in relation to their own professional practice. Largely, their involvement with evidence
based practice is linked directly to health practice rather than the practice of librarianship. The lack of
evidence based practice in librarianship jeopardises the credibility of health librarians in their
involvement with evidence based health practice and it is widely reported that increased engagement
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with evidence based librarianship amongst the profession is becoming increasingly important. For
health librarians to credibly support evidence based health practice / medicine it is arguable that the
profession should be able to demonstrate evidence based practice in relation to its own professional
practice (Eldredge 2000; Booth and Brice 2003; Grant 2003). This is particularly relevant since the
end purpose of health librarianship is directly linked to the improvement of patient care (Hill 2008).
For health librarians to take a truly evidence based approach to their professional practice, increased
engagement with research activities is necessary. At present however, there is little evidence that
health librarians are engaging with research in relation to their own professional practice (Booth
2002; Booth and Brice 2003). Whilst some small pockets of active engagement exist, largely this
remains a specialist interest area rather than something that is taken on board profession-wide (Booth
2002). Reluctance to conduct research in relation to health librarianship (rather than health practice)
within the profession is widely documented (Booth 2002; Booth 2003). However, with the exception
of a generic study (McNicol and Nankivell 2003) which aimed to survey librarians from all subject
disciplines and which had poor coverage of health librarians, the reasons behind this have not as yet
been fully investigated.

The study by McNicol and Nankivell (2003) identified the LIS research agenda to be poorly
organised and lacking in direction. It is expected that in carrying out this study a deeper
understanding of the reluctance amongst health librarians to engage in research and other related
issues they perceive create barriers to their engagement with research activity will be gained. The
study will also aim to investigate what they feel are the priorities for research development to aid this
current situation. It is anticipated that from the data collected, a clearer and deeper understanding of
the issues can be acquired. This will inform the development of a framework which will provide
clarity and direction for the profession. Furthermore, it will make recommendations as to how best
research development can be taken forward in the profession based on sound evidence derived from
the population to which it concerns. The use of a large scale electronic web based survey method
will help to acquire a valid data set which is expected to make a substantial and effective contribution
to answering the research question. The results and recommendations will be widely disseminated
through a variety of appropriate channels.
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Please outline the proposed sample group, including any specific criteria:
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The sample group will aim to include representation from eight identified areas of health
librarianship:

Senior strategic health librarians

Clinical librarians

Health library service managers

Senior information strategy managers

Academic health librarians

Independent health librarians

Research librarians

Academics

The qualifying criteria required for inclusion in the survey will be health librarians and
information specialists working in the above context areas, and who hold a professional LIS
qualification (i.e. degree level or above).

Describe how the proposed sample group will be formulated:

The study will aim to cover a wide sample group formulated from individuals working in the
context areas identified above. Potential participants will be identified from LIS related JISCmail
groups, professional directories, university LIS departments, special interest and professional groups,
and cascades through senior managers and group Chairs.

Indicate clearly what the involvement of the sample group will be in the research process:

The involvement of the sample group in the study will extend to the completion of an
electronic survey which will be sent via email.

1.3 Iloxa3aTenu, KpUTEepUHU U OLlCHMBAHUE KOMIIETEHIIU M0 3TanaM ux opMuUpoBaHUA
B IIpolecce NPOMEKYTOYHOM aTTeCTAlUuH

dopMa MPOMEKYTOYHOI aTTeCTAllMU TIPEICTABIsICT COOOW 3auéT B NEPBOM CEMECTpe U
9K3aMEH BO BTOPOM CEMECTPE, KOTOPBIM COCTOUT U3 ABYX 3TaIlOB.

Ilepen »oK3aMeHOM BO BTOPOM CEMECTpPE MPOBOAUTCA KOHCYNbTALUA, HAa KOTOPOM
IIpenojaBaTelb OTBEYAeT Ha BOIIPOCHI aCIIUPAHTOB.

B pe3ynbprare npomMeXxyTOUHOM aTTECTallMM ACIUPAHTHI ITOJIY4al0T OLEHKY 110 JUCLUIIIMHE.

IIpoMeskyTouHasi aTTecTalUsl B IEPBOM CEMECTpe MPEICTaBIseT COOOM 3auéT, OLEHKA 3a
KOTOPBII BBICTaBIsICTCS B OMHAPHOW CHCTEME (3aYTEHO/HE 3aUTE€HO) Ha OCHOBAaHMM COBOKYITHOCTH
pe3yJabTaTOB BBIIICIIEPEUMCICHHBIX KOHTPOJBHBIX IYHKTOB B IIEPBOM CEMeCTpe (akaaeMuueckas
npesentais B ¢opmare Conference Paper, pedepupoBanme HaydHoro Tekcra odvemoM 150
CTpaHHII, HAITMCAHUE ICCE).

IIpoMe:kyTOoUHasi aTTecTallMs BO BTOPOM CEMECTpe IpeACTaBisieT co00i dK3aMeH, KOTOPBIi
COCTOMT M3 IBYX JTaIoB.

Ha I sTane (3apanus I aTana cOOTBETCTBYIOT CIIEAYIOIIMM KOHTPOJIbHBIM IyHKTaM BTOPOIO
ceMecTpa: MUCbMEHHBIH IIEpeBO]I HAYYHOr'0 TEKCTa, pepeprupoBaHre HAYYHOTO TEKCTa,
IpeCTaBICHNE HAYYHOTO MTPOEKTa) 00yyaromuncs:

— BBINOJIHAET MNHMCbMEHHBI NEPEBOJ HAyYHOrO TEKCTa M0 CHEUUAIBHOCTH C
AHTJIMICKOTO s13bIKa Ha s13bIK 00yueHus1. O0beM Tekcta — 15 000 meyaTHBIX 3HAKOB.

— BBINOJNHAET pedepupoBaHUE HAYYHOIO TEKCTa MO CHELHUAIbHOCTH HA AHIVIMHCKOM
s3pike. O0beM Tekcta — 150 crpaHu.

—MpENCTaBIsieT Ha aHIJMIUCKOM sI3BIKE TPOEKT Hay4yHoro wuccienoBanus (Research
Proposal).

VYcnemHoe BBINOJTHEHUE BBINIEIEPEUNCICHHBIX 3aJaHUM SIBISIETCS YCIOBUEM JOIyCKa KO
BTOPOMY JTary.

II aTam npoBOAUTCA B BUE SK3aMEHA U BKIIIOYAET B ce0sl TPH 3aJaHUS:

— [IMCBMEHHBIN [1epEBOJI OPUTMHAIBHOTO TEKCTA MO CIIEUUAIBHOCTH € aHIJIMICKOTO SI3bIKa Ha
s3pIK 00yueHus. O0beM — 3000 meuaTHbIX 3HAKOB. Bpems BoimoHeHUsT paboThl — 45—60 MUHYT.
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—IPOCMOTPOBOE UYTEHHE OPUTHMHATIBHOTO TeKcTa Mo crenuansHocTH. O0bem —2000
MEeYaTHBIX 3HAKOB. Bpems BbINOIHEHHS —5 MuUHYT. Popma MPOBEPKU — Tepefadya U3BICYECHHOU
UH(POpPMALIMK Ha MHOCTPAHHOM SI3bIKe B (hopMaTe aHHOTAIIHH.

—oO0ecena ¢ 9SK3aMEHAaTOpaMHM Ha HWHOCTPAHHOM SI3BIKE IO BOIPOCAM, CBS3aHHBIM CO
CIENUATLHOCTRIO U HAYYHOM paboTOM acriupaHTa.

IToka3aTe, KpUTePUH U OLIEHUBAHHE KOMIIeTEHIHIi 10 3TanaM uX (opMUPOBaHHUs B Mpolecce
MPOMEXKYTOYHOU aTTECTAlUU

OcHOBHbBIE KPUTEPUHU OLICHKU 3HAHUN B OMHAPHON CHCTEME:!

— OrneHka «3a4T€HO» BBICTABIISCTCS OOYYarOIIMMCS, OOHAPYKUBIIUM IIOJIHOEC 3HAHHE
y4eOHOro Marepuajga, YCIELIHO BBIMOJHAIOMUM HPEAYyCMOTPEHHBIE B IpOrpaMMme 3aJaHus,
YCBOMBIIMM  OCHOBHYIO  JIUTEpaTypy, pPEKOMEHJOBaHHYIO  IpOrpaMMON  AUCLMIUIMHBL,
JEMOHCTPUPYIOIUM CHCTEMaTHUYECKUI XapakTep 3HAaHWM [0 AUCLUILUIMHE M CIOCOOHOCTh K MX
CaMOCTOSITEIbHOMY TIOTIOJIHEHUIO W OOHOBJICHMIO B XOJ€ JaibHelmieid y4deOHOW paboThl H
poeCCHOHAIBHON JEATENHHOCTH. Y POBEHb C(HOPMUPOBAHHOCTH KOMITETCHITUI — MTOPOTOBBIN.

— OneHka «HE 3aYTEHO» BBICTABISIETCS OOYyYarOIMMCS, OOHApYKMUBIIMM IPOOEbl B
3HaHUSX OCHOBHOTO Y4eOHOro Marepuana, JOINYCKAIOIUM HNPUHIUIHAIbHBIE OIIMOKH B
BBITNIOJTHEHUH NPEAYCMOTPEHHBIX IIPOrPaMMON IUCHUIIIMHBI 33JaHUH, YTO CBUIETENBCTBYET O TOM,
YTO 00YYaIONIUIICS HE MOXKET JallblIe MPOAOIIKATh 00yUYeHUE UITH MPUCTYNATh K MPO(pECCHOHATBHOM
NESITeIbHOCTH 0€3 JIOMOJIHUTENBHBIX 3HAaHUH 110 COOTBETCTBYIOUIEH JUCLUIUIMHE. YPOBEHb
c(hOpPMHUPOBAHHOCTH KOMITETEHITUN — KPUTUYECKUH.

Tabnuna 3.
®opma Konapl Konpr 3YB (s Kputepuu ouennBanus Onenka
TPOMEKYTOTHOIH KOMIIETEH | COOmeemcmeauu
arTecTalum/BUjg 107071 ¢ Tabnuyeu 1)
NMPOMEKYTOUHOM
aTTecTalun
DK3aMeH /| YK-4 3 (YK-4)-1 1. Tekcr mepeBeaen mnonHocTthio (100 % | Otnuuno
[TuceMeHHbBIH 3 (YK-4)- o0bemMa) 3a yKazaHHOe Bpems, 0e3
MIePEeBO/I, VY (YK-4)-1 WCKaKXEHUI W HETOYHOCTEH. AJIEKBATHOCTh
MIPOCMOTPOBOE VY (VK-4)-11 nepeBojia JIOCTHTACTCS 3a cyeT
yTeHme, Oecena B (YK-4)-I MPABIWIIBHOTO TOHWMAHUS  COZICPKAHUS
B (VK-4)-II TeKCTa Ha OCHOBE 3HAHMS JIEKCHKO-
rpaMMaTHYeCKUX  MPaBWiI,  BIAJCHUS
OCHOBaMH nepeBojia, MPaBUIBHOTO
MOHUMAaHUS CHHTAaKCUYECKOM u
CTHJINCTUYECKOU CTPYKTYPBI
MPEIIIOKEHHUS], BJIaJICHUS
TepMHHOJ’lOFH‘leCKOﬁ CUCTEMBI 1o

n30paHHON  crenuaibHOCTH.  [lepeBon
JOIDKEH  COOTBETCTBOBaTb  CTaHIApTaM
PYCCKOTO  sI3bIKa, HO  JOIYCKArOTCS

HeOOoJIbIIHe JICKCUYECKHUE "
CTHIMCTHYECKHE HeTouHOoCTH (1-2);
2. DK3aMeHyeMBbIi JEMOHCTPUPYET

HOPMATHBHOE IMPOU3HOIICHHE W OErIOCTh
pedu, yMeeT  IpPUACPKUBATBCS CXEMBI
pedepaTHBHOTO HW3JIOXKEHUS  CONCPIKAHUS
TPEABABICHHOTO TEKCTA, YMEET JIOTUYCCKH
M TIpaMOTHO Tepenarb  COJACPIKaHHE
MPOYUTAHHOTO, UCTIONB3YS Pa3HOOOPaA3HYIO
JICKCUKY W TpaMMaTHYeCKHE CTPYKTYPHI,
BIIAZEET HaBBIKAMH 00001IeHNS,
BBIJICTICHUS]  TJIABHOTO W BBIPAXKCHHS
CBOEr0 MHEHMS. BO3MOXHBI OTHEILHEIE
HE3HAYUTEIbHbIE OIIMOKH, HE
HapYIAOIINE JIOTHKY H3JI0KCHHS,
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3. DK3amMeHyeMblii JTaeT JIOTHYECKU
000CHOBaHHBIE pPa3BEPHYTHIE OTBETHl Ha
BOTIPOCHI 3K3aMEHATOpa, yMEeT BBIPaKaTh
CBO€ MHEHHE, TPUBOAWTH HPHUMEPHI UIA
WLIIOCTPAIIMA CBOETO OTBETA, HCIONB3YeT

pa3HoOOpa3HbIe CHUHTAKCUYCCKHE
CTPYKTYPHI, BJIaJICCT MIpaBUIAMU
rpaMMaTHKH, oOnamaer HIUPOKUM
CIIEKTPOM o011epa3roBopHoOn u

npodeccrHoHaIbHON JEKCHKH; TPH OTBETE
BO3MOXHBI OT/ICTIbHBIE MEJIKHE OLIMOKH, B
IIeJI0M, HEe HapyIIaroIie KOMMYHHKAIIHIO.

1. Tekctr mepeBeaen monHOocThIO (100 %
o0BpeMa) 3a yKazaHHOE BpeMs, II€PEBOL
BBINIOJIHEH ~ aJIeKBaTHO, AK3aMEHYEMBbIH
JEMOHCTPUPYET 3HAHUE CHHTAKCHUECKHX
U JIEKCUKO-TPaMMAaTHYECKUX TIpaBWI, HO
JIONyCKaeT HETOYHOCTH JIEKCHYECKOro (He
6onee 2-1) w/wmu crunuctiyeckoro (1-2)
Xapakrepa;

2. OK3aMeHyeMBIi JIEMOHCTPUPYET
JOCTaTOYHO  XOpollee  IPOU3HOIICHHE,
yMEeT CcleloBaTh cxeMme pedepaTHBHOTO
M3JIOKEHUSI TEKCTa, BBLACTATh IIIABHOE,
JOTMYECKH W TPaMOTHO  IIEepeiaBaTh

CoJlepiKaHue MIPOYUTAHHOTO, HO
WCIIBITHIBAET TPYAHOCTH co
CTPYKTYpHUPOBaHUEM MOJTy4YEHHOH

uHpopmaiuu (0000IICHHEM, BBIBOJAMH,
BBICKA3bIBAHUEM CO6CTBCHHOFO MHEHI/ISI).
JlommyckaeT HEKOTOpble TIpaMMaTHYECKHE
WIA JIEKCHYSCKUEe OIMMOKH, KOTOpPBIC HE
HAPYIIAIOT JOTHKY U3JIOKEHUS, HO BIHUSIIOT
Ha OCTIOCTh pevn;

3. DOk3aMeHyeMbIll JaeT pa3BEpHYTHIE
OTBETHI HE Ha BCE BOIPOCHI dK3aMEHATopa,
JEMOHCTPUPYS  YMEHHE  IIOJIb30BATHCS
pa3HOOOpa3HBIMH rpaMMaTHIEeCKUMHU
CTPYKTypaMu U  OOIEpasTOBOPHOU |
npodecCHOHANBHON JIEKCHKOM B paMKax
OCBOGHHOM  mporpammbl. IIpu  sTOM
9K3aMEHYeMBIi HE BIIaJeeT HaBBIKAMHU
CTPYKTYpHUPOBAHUS CBOMX BBICKA3bIBAaHUIA,
HE yMmeeT CONPOBOXKAATH ux
COOTBETCTBYIOIIUMU MIpUMEPaMH,
CChUIKAMH M T.J.; TNpU OTBETE UM
JIOMTYCKAIOTCSL OMIMOKK TPH MOCTPOCHUU
CIIOKHBIX ~ PEYEBBIC KOHCTPYKIMH  0e3
HapYIICHHUS] KOMMYHUKAIIH B IIEJIOM.

1. ITepeBon BBIIOJIHEH B YKa3aHHOE BpEMs
U ero o0beMm cocraBiser He meHee 75 %
o0beMa OpUTMHANAa, WJIH BBIIOJHCH B
noiaHoM oobeme (100 %), HO mpu mepeBoe
JOITYIIeHBl McKakeHus (1-2), HeTouHOCTH
(me Ooxee 3) B pesyibTaTe
rpaMMaTHYECKUX OIMHOOK W  BBIOOpa

Xopoo

VY nosneTBop
HTEIHHO
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TPOMEKy TOTHOT KOMIIETEH | coomeemcmeuu
aTTecTaluu/BUj 107171 ¢ Tabnuyer 1)
NPOMEKYTOYHOI

aTTecTalluu

JEKCHYECKOr0  3HA4YCHHMs  CIIOB  HE
COOTBETCTBYIOIETO KOHTEKCTY,

2. DK3aMeHyeMBIH JIOIyCKaeT 3aMETHBIC
OMMOKM B NPOWU3HOUICHUW, HE CIEIyeT
cxeme pedeparuBHOTO W3JIOKEHHS
TEKCTa/CTaTbl, HO MOXET  aJIeKBaTHO
nepenarb  CoOACp)KaHME  IPOYMTAHHOTO,
UCIIOJIB3Ys OrPaHUYCHHBIN 3amac JIEKCUKH,
U JIOIyCKas rpaMMaTHYecKHe OIIUOKH, He
HapyIIAIOIINE JOTUKY U3JI0KEHHS;

3. DK3aMeHyeMBIi NTaeT KpaTKhe OTBETEHI,
UCTIBITBIBAET TPYAHOCTH NPHU IPUBEICHUU
MPUMEPOB M BBICKA3bIBAHHN COOCTBEHHOTO
MHEHWUS, UCTIONB3YET  OTHOCHTENIBHO
IPOCTHIE JIEKCHKO-TPaMMaTHIECKHUE
CpPE/CTBa, JEMOHCTPUPYET OIpaHUYCHHBIH
3amac JISKCUKH, AOIYCKaeT OLIMOKH NpH
UCIIOJIb30BAHUH JIEKCUKO-TPaMMaTHYEeCKUX
CTPYKTYP, IPEHATCTBYIOIIUX [OJHOLICHHON
KOMMYHUKaIIUH.

1. Tekct mepeBeneH B yKa3aHHOE BpeMs u | Heymomiers
ero oObeM cocraBisier MeHee 75 % | OpHTENBHO
o0beMa OpWTHHAJa, WIA BHIIIOJHCH B
TTOJTHOM 00BEeMe, HO JOMYIICHBI HCKAKCHUS
(3 u Oomnee), HetouHoctu (4 m Oojee) B
pe3yJibTare TpaMMaTHYeCKHX OLIMOOK U
BBIOOpa JIEKCHYECKOTO 3HAYEHHS CIOB HE
COOTBETCTBYIOIIETO KOHTEKCTY, a TaKXKe
CTHITHCTHYIECKHE HETOUHOCTH (2-3);

2. DK3aMeHyeMbI JIOIyCKaeT TrpyObie
OmMOKH B MPOU3HOLICHWH, HE CIEIyeT
cxeMe pedepaTHBHOTO H3JIOKEHHUS TEKCTa,
HE MOXET a/IeKBaTHO nepenarb
COZIep)KaHUe IPOYUTAHHOIO, JOITyCKaeT
MHOTO JIEKCHYECKMX M TIPaMMaTHYeCKHX
OLIMO0K, HapyIaomnX JIOTHKY
H3JIOKECHUS;

3. DOk3aMeHyeMblid JaeT HeaJeKBaTHbIe
OTBETHl, JEMOHCTPHPYET HEIOHUMaHUE
BOIIPOCOB  DK3aMEHATOpa,  HCHOJIb3yeT
OTpaHMYEHHBIH 3amac CJoB, JAOIyCKaeT
0oJNIbIIOE  KOJMYECTBO JIEKCHYECKHX |
rpaMMaTH4eCcKuX OMIHMOOK, YTO MPUBOAUT K
HapyIICHUIO KOMMYHUKAIIHH.

Pe3ynpTaThl IPOMEKYTOUHOTO KOHTPOJISI IO TUCHMIUIMHE, BEIPA)KEHHBIC B OLIEHKE «3aUTCHO»
/ «OTIMYHOY», «XOPOIIO», «yIOBIECTBOPUTEIHHO» IIOKA3BIBAIOT YPOBEHb CHOPMHPOBAHHOCTH Y
0o0yJaromerocss KOMIIETCHLIMH 10 JUCHHUIUIMHE B COOTBETCTBHHM C KapTaMH KOMIIETEHIUM
obpasoBarenbHOl Tporpammbl «CoruanbHas ¢unocodus» mo HampaieHuto noarotorku 47.06.01
dunocodusi, STUKA U PEIUTHOBECHHE.

PesynmbTaThl TIPOMEKYTOYHOTO KOHTPOJISA IO IUCIMIUIMHE, BHIPAXKEHHBIE B OIICHKE «HE
3aYTEHO» / «HEYIOBIETBOPHUTEIBHO», IOKA3bIBAIOT HE C(OPMUPOBAHHOCTH y OOYyYaroIerocs
KOMIICTEHIIMIA TI0 JUCIMIUIMHE B COOTBETCTBMU C KapTaMH KOMIIETCHIIMH 00pa3oBaTeIbHOM
nporpammbl «CormansHas ¢unocodus» no HanpasieHuto nmoarotoBku 47.06.01 dunocodus, sTHKa
U PEJIUTHOBECHNUE.
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Tabmuma 3a
Cucrema oneHKH 3HAHMI 00y4alOIUXCS

[TatubamibHast CrobamtbHas bunapHas cucreMa ONeHKH
(cTaHmapTHas) cuctemMa crcTeMa OICHKU
5 (oTn4HO) 100-81 3a4TEHO
4 (xopor1io) 80-61
3 (YIOBJIETBOPUTEIILHO) 60-41
2 (HEYIOBIIETBOPUTEIHLHO) 40 u MeHee HE 3a4TEHO

1.4. 3agaHus K NPOMEKYTOYHOM aTTeCcTAIlUN
1. Hay4Hble TeKCTHI JAJ15 MUCbMEHHOT0 MepeBoaa

Linguistic Analysis and Ordinary Language

One of the major interests in twentieth-century Western philosophy is language. At first
glance, this may seem puzzling, but a second look suggests that it is not so surprising. Our scientific
theories, our religious and philosophical views, and our commonsense understandings are all
expressed in language. Whenever we try to communicate with someone about a matter of any
importance, it is language that carries the freight. What if there were something misleading about the
language in which we think? What if it sets traps for us, catapults us into errors without our even
realizing it? Perhaps we ought not to trust it at all.

Actually, this suspicion is a sort of subtext running through modern philosophy, but in the
twentieth century this attention to language becomes a major preoccupation of philosophers. The
interest in language has been so dominant that some speak of “the linguistic turn” in philosophy.

In this chapter we examine two phases of this interest in language. These two phases are often
called analytic philosophy and ordinary language philosophy. Both are complex movements
involving many thinkers, and one could get a taste of these styles of doing philosophy in a number of
ways. We have chosen to focus on one remarkable thinker, Ludwig Wittgenstein (1889-1951), whom
many would cite as one of the greatest philosophers of the twentieth century. Surprisingly, he can
stand as an emblem for both phases because Wittgenstein changes his mind. As we follow his severe
critique of his own earlier analytic thought, we can see how attention to language in its ordinary
employment tends to supplant the earlier attraction of an ideal language. Wittgenstein is also
interesting because he is not just interested in language; his passionate concern from first to last is:
How shall we live? But first we need a little background.

To understand analytic philosophy, we need to know at least a bit about modern logic. It is a
tool of very great power, incredibly magnified in our day by the speed and storage capacities of the
digital computer. Every college and university now teaches this “formal,” or “symbolic,” logic,
which was developed in the period near the beginning of the twentieth century by Gottlob Frege,
Bertrand Russell, Alfred North Whitehead, and others.

The power of the new logic derives from abstracting completely from the meaning or
semantic content of assertions. It is a formal logic in just this sense: The rules governing
transformations from one symbolic formula to another make reference only to the syntactical
structures of the formulas in question and not at all to their meaning. Aristotle’s logic of the
syllogism, of course, is formal in this same sense. But the new logic provides a symbolism for the
internal structure of sentences that is enormously more powerful than Aristotle’s.

Martin Heidegger

Martin Heidegger was born in the southern German village of Messkirch, near the Swiss
border, in 1889. He seldom went far from that area. He felt close to the earth and treasured the fields
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and woods among which he lived. As a youth, he considered studying for the priesthood but turned
instead toward philosophy, which he took to be devoted to more fundamental matters. In his adult life
he was a professor, mainly at Freiburg, not far from where he was born.

Heidegger lived through both world wars and for a time in the 1930s supported the Nazi
Party. This disreputable episode has been the occasion for much debate: Was it, or was it not,
essentially connected to his philosophy? Opinion is divided. Although Heidegger was not in all
respects an admirable person, he is nevertheless a philosopher of great power. He died in 1976.

The difficulty of his writing is legendary. Heidegger’s aim is to try to say things that our
tradition—the great conversation since Plato—has made it hard to say. Heidegger thinks the tradition
has “hidden” precisely what he is most interested in, so he devises new terms to express what he
wants to say. Often these inventions have Greek etymological roots. Sometimes they are ordinary
words put together in extraordinary ways or given extraordinary meanings. The difficulty is
compounded because translators do not always agree on the best English rendering of a German
term, so the same term may be translated several ways.

In 1927, Heidegger published a book called Being and Time. The work Heidegger projected
was in two parts, and Being and Time constituted just two-thirds of the first part. The rest was never
published. Why? Apparently, he came to believe that the edifice for which Being and Time was to
provide a foundation could not be built on that foundation. Consequently, there was a “turn” in his
thinking, so that (as with Wittgenstein) we can speak of the early and the late philosophy.
Heidegger’s thought after this “turn” is important, but notoriously difficult. Here we will restrict
ourselves to his early thought, examining the influential themes in Being and Time. Heidegger’s
thought has from the beginning a remarkable single-mindedness. There is one question, and only one,
to which all his intellectual effort is directed. Heidegger calls it the question of the meaning of Being.
How to understand this question is itself a question. The concern it expresses will become richer and
clearer as we explore his philosophy, but we should now address it in a preliminary way. How could
we make any progress in answering this question about the meaning of Being?

Civilization

I am standing on the Pont des Arts in Paris. On one side of the Seine is the harmonious,
reasonable facade of the Institute of France, built as a college in about 1670. On the other bank is the
Louvre, built continuously from the Middle Ages to the nineteenth century: classical architecture at
its most splendid and assured. Just visible upstream is the Cathedral of Notre Dame — not perhaps the
most lovable of cathedrals, but the most rigorously intellectual facade in the whole of Gothic art. The
houses that line the banks of the river are also a humane and reasonable solution of what town
architecture should be, and in front of them, under the trees, are the open bookstalls where
generations of students have found intellectual nourishment and generations of amateurs have
indulged in the civilised pastime of book collecting. Across this bridge, for the last one hundred and
fifty years, students from the art schools of Paris have hurried to the Louvre to study the works of
art that it contains, and then back to their studios to talk and dream of doing something worthy of
the great tradition. And on this bridge how many pilgrims from America, from Henry James
downwards, have paused and breathed in the aroma of a long-established culture, and felt
themselves to be at the very centre of civilisation.

What is civilisation? | don't know. | can't define it in abstract terms - yet. But | think | can
recognise it when | see it; and | am looking at it now. Ruskin said: 'Great nations write their
autobiographies in three manuscripts, the book of their deeds, the book of their words and the book
of their art. Not one of these books can be understood unless we read the two others, but of
the three the only trustworthy one is the last.'" On the whole | think this is true. Writers and
politicians may come out with all sorts of edifying sentiments, but they are what is known as
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declarations of intent. If | had to say which was telling the truth about society, a speech by a Minister
of Housing or the actual buildings put up in his time, | should believe the buildings.

But this doesn't mean that the history of civilisation is the history of art - far from it. Great
works of art can be produced in barbarous societies - in fact the very narrowness of primitive
society gives their ornamental art a peculiar concentration and vitality. At some time in the ninth
century one could have looked down the Seine and seen the prow of a Viking ship coming
up the river. Looked at today in the British Museum it is a powerful work of art; but to the mother of a
family trying to settle down in her little hut, it would have seemed less agreeable - as menacing to her
civilisation as the periscope of a nuclear submarine.

Man — the Measure of All Things

The men who had made Florence the richest city in Europe, the bankers and wool-merchants,
the pious realists, lived in grim defensive houses strong enough to withstand party feuds and popular
riots. They don't foreshadow in any way the extraordinary episode in the history of civilisation
known as the Renaissance. There seems to be no reason why suddenly out of the dark, narrow streets
there arose these light, sunny arcades with their round arches ‘running races in their mirth' under
their straight cornices.

What had happened? The answer is contained in one sentence by the Greek philosopher
Protagoras, 'Man is the measure of all things'. The Pazzi Chapel, built by the great Florentine
Brunellesco in about 1430, is in a style that has been called the architecture of humanism.
His friend and fellow-architect, Leon Battista Alberti, addressed man in these words: 'To you is
given a body more graceful than other animals, to you power of apt and various movements, to
you most sharp and delicate senses, to you wit, reason, memory like an immortal god." Well, it is
certainly incorrect to say that we are more graceful than other animals, and we don't feel much like
immortal gods at the moment. But in 1400 the Florentines did. There is no better instance of how
a burst of civilisation depends on confidence than the Florentine state of mind in the early fifteenth
century. For thirty years the fortunes of the republic, which in a material sense had declined, were
directed by a group of the most intelligent individuals who have ever been elected to power by a
democratic government. From Salutati onwards the Florentine chancellors were scholars, believers
in the studia humanitatis, in which learning could be used to achieve a happy life, believers in the
application of free intelligence to public affairs, and believers, above all, in Florence.

The second and greatest of these humanist chancellors, Leonardo Bruni, compared the civic
virtues of republican Florence with those of republican Rome. Later he went even further and
compared her to Athens in the age of Pericles. Medieval philosophers, insofar as they thought of their
own times in the context of history, were inclined to be gloomy. 'We are dwarfs," said John of
Salisbury, 'standing on the shoulders of giants.' But Bruni saw the Florentine republic as reviving the
virtues of Greece and Rome.

Nietzsche: Pessimism and Tragedy

Appropriately enough for a classically trained philologist, Nietzsche’s first book, The Birth of
Tragedy, is about the Greeks. Both its style and its content were shocking to his scholarly colleagues.
It is not a dry historical treatise filled with footnotes and Greek quotations; it is a passionately argued
account of how tragedy allowed an ancient people to solve the problem of “the value of existence”,
together with a plea for the relevance of that solution today. Nietzsche challenges the received view
of the Greeks, that everything they did expressed a noble simplicity and grandeur, a calm and
measured naivete, a spirit in which everything was harmonious and beautiful. Though this spirit fits
Greek statues and temples, Nietzsche argues that it doesn’t fit tragedy—in particular, it doesn’t fit
what we know of the origins of tragedy.

What is the problem that tragedy is supposed to solve? The problem is pessimism. Contrary to the
accepted view of Greek cheerfulness, Nietzsche believes that the Greeks looked into the abyss of
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human suffering without blinking, that they experienced the terrors and misery of life—and they did
not look away. All things considered, said Greek folk wisdom, Silenus is right; the best of all is not to
be. And yet the Greeks found a way to live, to affirm life, even to rejoice in life. How did they do
that? Nietzsche finds the key to this puzzle in their art, especially in their tragedies.

The first thing to note is that the tragedies were performed at religious festivals. Attending these
performances was serious business, more like going to a papal mass than taking in the latest hit
movie. The second thing to note is that prizes were given for the best plays at each festival, so
playwrights were continually challenged to excel. But most important, the tragedies unite two
opposing powers in human life. Nietzsche designates these powers with the names of two Greek
gods, Apollo and Dionysus; each is the patron of a certain kind of art.

Apollo is the god of order and measure, the god of reason and restraint and calm composure. It is the
spirit of Apollo that reigns supreme in the harmonious sculptures on the Parthenon, where each
individual being reaches a divine perfection without denying the perfection of any other. This spirit
also pervades Homer’s portrayal of Olympus and its radiant gods. Zeus, Hera, Athena, Poseidon, and
the rest are a magnificent dream of the human spirit.

In this way, Nietzsche accounts for the epic, for the glories of Homer’s Iliad and Odyssey. But
tragedy is something else. In tragedy, the suffering in human life is not “veiled and removed from
view”; it is presented, explored, and given weight. Tragedy shows us the terror.

[Ipy mnpoBeneHUH TEKylIeW W MOPOMEKYTOYHOW AaTTECTAllMM MOTYT HCIOJIb30BaThCS
ayTEeHTUYHBIE TEKCThI U3 MOHOTpa(Hii, HAYYHBIX CTaTeH, U3y4aeMbIX acClUPAHTAMH B XOJ€ 3aHIATUN U
HAyYHBIX MCCIIEIOBAHUM.

2. Hay4Hble TeKCThI AJisl IPOCMOTPOBOI0 YTEeHHS

Justified Group Belief

Groups are often said to believe things. For instance, we talk about PETA believing that
factory farms should be abolished, the Catholic Church believing that the Pope is infallible, and the
United States government believing that people have the right to free speech. Some of these beliefs
amount to knowledge while others do not, with epistemic justification being one of the central
features distinguishing these two categories. But how should we understand a group’s justifiedly
believing that?

The importance of this question is clear, both theoretically and practically. If we do not
understand the justification of group beliefs, then we cannot make sense of our widespread epistemic
attributions to collective entities — of evidence that they have, or should have, and of propositions
that they know, or should have known. Moreover, the justificatory status of such beliefs matters a
great deal to whether groups are morally and legally responsible for certain actions and, accordingly,
the extent to which they ought to be held accountable. For instance, if the Bush Administration
justifiedly believed that Iraq did not have weapons of mass destruction, then not only did the
administration lie to the public in saying that it did, but it is also fully culpable for the hundreds of
thousands of lives needlessly lost in the Iraq war.

Despite this, the topic of group justification has received surprisingly little attention in the
literature, with the few who have addressed it falling into one of two camps. On the one hand, there
are those who favor an inflationary approach, where groups are treated as entities that can float freely
from the epistemic status of their members’ beliefs. For these theorists, the justificatory status of
group belief involves only actions that take place at the group level, such as the joint acceptance of
reasons. On the other hand, there are those who endorse a deflationary approach, where justified
group belief is understood as nothing more than the aggregation of the justified beliefs of the group’s
members.
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A Definition of Communication

If communication is complex and multidimensional, then it can be defined in the following
way: communication occurs whenever meaning is attributed to behavior or the residue of behavior.
Behavior residue is what remains as a record of our actions. For instance, this chapter is a behavior
residue of many of our past acts of communication. As authors, we had to think, write, and type on a
computer for you to read these words. This notion of residue is extremely important to students of
intercultural communication because it calls attention to some of the consequences of past
experiences—experiences that are often culture bound.

When someone observes our actions or their residual effects and decides they mean something, we
have made contact and have communicated whether our behavior was conscious or unconscious,
intentional or unintentional. Whenever our behavior becomes a message to which someone else
attaches meaning, we are communicating. In this sense, our words, actions, and even the absence of
them convey messages about how we are reacting to the moment.

This general definition of communication emphasizes the attribution of meaning to a behavior
meaning we encounter in our environment. Try to imagine that somewhere in each of our brains is a
meaning reservoir in which are stored all of the meanings we process at any given moment. These
various meanings have accumulated throughout our lifetime as the outside world has sent us trillions
of messages. As the novelist Pavese once wrote, "We do not remember days, we remember
moments." In this sense, meaning is relative to each of us because we all have had uniqgue moments.
These individual attributions represent the countless variables that come into play each time we
communicate.

Communication thus takes place on many levels. That is, many of our messages are constructed and
sent with conscious intent ("I shall smile because I want to look happy"), while others are sent
without our even being aware of them (someone sees you walking fast and assumes you are in a
hurry and cannot stop to visit).

Kant’s Formula of Universal Law

Kant's Formula of Universal Law (FUL) is widely considered to be incapable of showing that
Killing others for the sake of one's convenience is absolutely impermissible. Understandably, the
FUL’s alleged implication that convenience killing is sometimes permissible is taken to undercut its
standing as a moral principle. Moreover, it seems to be markedly at odds with the main tenets of
Kant's moral theory, his own discussions of the prohibition on murder, and the results one seems to
get when applying the Formula of Humanity.

The charge that the FUL mishandles maxims of ‘murder and mayhem’ (Herman 1993) has
had a significant impact on contemporary Kantian ethics. It has contributed to a tendency to de-
emphasize the FUL, and even those who defend the formula admit that the problem cannot fully be
solved (Korsgaard 1996: 97-101), or at least not without taking recourse to principles extraneous to
the FUL itself (Nyholm 2015: 63; Reath 2006: 217, 230n.49; see Section II). It is no exaggeration,
therefore, to say that the FUL’s treatment of convenience killing (and other maxims of murder and
mayhem) is one of the main problems facing this central principle of Kant's ethics, if not the main
problem.

The reason the problem is deemed so serious is that there is no easy fix, because it is tied to a
core feature of Kant's account of the test associated with the FUL, namely the fact that there are two
ways in which a maxim can generate a contradiction. The maxim of convenience killing seems to
generate the wrong kind of contradiction for showing convenience killing to be absolutely
impermissible. The maxim does not lead to what is commonly called a ‘contradiction in conception’,
but only to a “contradiction in the will’. This result is thought to imply that we may sometimes kill
for the sake of convenience, because contradictions in the will are associated with violations of
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‘imperfect’ duties, and imperfect duties permit the agent a certain latitude. 1 call this problem the
Latitude Problem.

[Ipy mnpoBeneHMM TEKyIIe W MTPOMEKYTOUYHOW aTTECTALMM MOTYT HMCIOJIb30BAaThCA

ayTEHTUYHBIE TEKCThI U3 MOHOTpa(Hii, HAYUHBIX CTaTeH, U3y4aeMbIX acClUPAHTAMH B XOJI€ 3aHATUN U
Hay4YHBIX MCCIIECIOBAHNN.

3. Bonipochl au1st 6ecenbl

oSN~ WNE

Discussing Background Information and Research
What Institute / Academy /University did you graduate from?
What degree did you complete?

What was your major?

What subjects were you interested in?

When did you get interested in research work?
What is your field?

What is the subject of your candidate /PhD thesis?
What issues are you going to address?

What is the major objective of your research?

. What are some specific goals of your research?

. Are there many important papers / monographs on your subject?

. What is the theoretical framework of your research?

. Why is your research important / topical?

. What aspects of your research are especially topical?

. How could you comment on the novelty of your subject?

. Who is your academic supervisor?

. Do you often consult him?

. What does he specialize in?

. In what way is your paper going to contribute to your practical work?

. What is the practical significance of your research?

. What do you think are the most challenging issues in your area of research?

. What courses in college did you like most? Least? Why?

. Do you feel you did the best scholastic work you are capable of?

. Why did you choose your particular field of research?

. What do you think determines a person’s progress in academic environment?

. What personal characteristics do you feel are necessary for success in your chosen field?

. Which more important for one’s career development: education or training?

. What professional training / retraining courses have you taken up/ would you like to take up?
29.
30.

Do you prefer working with others or by yourself?
Would you prefer to work in a large or a small organization? Why?
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