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AHHOTAIIMA PABOYEH ITPOT' PAMMBI JIUCIIUILIUHBI
«MHOCTpAHHBIN A3BIK»
(1.2)

HucuunnnHa «WHOCTPpaHHBIA SA3BIK» SBIAETCS AMCUHUIUIMHOW, HANpaBJICHHOW Ha
MOJTOTOBKY K KaHAUJATCKOMY 3K3aMEHY [0 HHOCTPAHHOMY SI3BIKY, MPOTPAMMEBI MOATOTOBKH
HAy4YHO-TICJJaTOTMYECKUX KAJpOB B AaCHUpaHType IO HAyYHOM CIeNHaJbHOCTH 5.6.5.
Hcrtopuorpadusi, ICTOUHUKOBEICHIE, METOABI UCTOPHUECKOTO UCCIICIOBAHMS.

JucuumiuHa peanusyercs Ha GakylIbTeTe HCTOPUH.

TpeboBanus K pe3ynbTaraM OCBOCHUS TUCIUTUTHHEL:

3HATbD:

— 0COOCHHOCTH CHCTEMBbI M3y4aeMOTO WHOCTPAHHOTO (aHIJIMICKOTO) sI3bIKA B €0
(hOHETUYECKOM, JIGKCHUYECKOM W TPaMMAaTHYECKOM acleKTax (B COMOCTaBICHHH C POJHBIM -
PYCCKUM SI3BIKOM );

— OCOOCHHOCTH  (PYHKIIMOHAJILHOTO HAyYHOTO CTWJS  AHDIMKUCKOTO  s3BIKa,
HEOOXOMMBIE ISl BOCTIPUSTHUS U a[IeKBaTHOW MHTEPIPETAIIUU HAYIHBIX HHOS3BIYHBIX TEKCTOB U
odopMIIeHUST COOCTBEHHOTO TUCKYPCa;

— TpeOoBaHUS K 0(OPMIICHHIO HayYHBIX TPYIOB HAa U3y4aeMOM SI3bIKE, IPUHSTHIE B
MEXIYHAPOIHOW MPAKTUKE C IENbI0 MyOIMKalud COOCTBEHHBIX paboT B 3apyOeKHBIX HAYYHBIX
U3IAHUSX;

— COLIMOKYJIBTYPHBIE U SI3BIKOBbIE HOPMBI OBITOBOTO U MPO(decCHOHAIBHOTO
oOIIeHus, a TaKKe TNpaBWJIa PEYEBOrO 3TUKETA, IMO3BOJSIONIME CHEIHATUCTY 3((EKTUBHO
UCIIOJIb30BaTh MHOCTPAHHBIN S3BIK KaK CPEICTBO OOMICHHS] B COBPEMEHHOM MOJIHKYIBTYPHOM
MUDE.

YMETHh:

— BECTH OOIIeHHEe 00mero u npo(ecCHOHAIBHOTO COAEpPXKaHUSA Ha MHOCTPAHHOM
A3bIKe (QaHMIMHCKOM) B paMKax MPONAEHHOr0 Marepuasa, IMOJNb3YysACh MpaBHJIaMU PEYEBOTO
ITHKETA, a TaKkKe (POHOBBIMU 3HAHUSMH CTPAHOBEAUECKOTO U MPO(HEeCCHOHAIBHOTO XapaKTepa;

— YUTaTh HW TIEPEBOIUTH JUTEPATypy IO CHEIHAIBHOCTH C MEJIbI0 IOMCKA
HeoOXoauMol MH(OpPMAlMM Ha OCHOBE PA3IMYHBIX BUIOB UTEHUS, OPOPMIISATH HU3BJICYCHHYIO
uH(OPMAIUIO B BUJIE AaHHOTAIINH, TIEPEBO/IA, CCE, TPE3CHTAIUH;

— MUCbMEHHO BBIPAXKaTh CBOM KOMMYHHUKATUBHBIE HaMepeHHs B cdepax,
MPEAYCMOTPEHHBIX HACTOAIIECH MPOrpaMMON;

— MOHMMATh AyTEHTUYHYIO HHOSA3BIYHYIO PE€dYb Ha CIyX B 00beMe MpOorpaMMHOM
TEMaTUKH.

BJIAJIETh:

— HaBbIKAMU BOCHPUATHA MPO(EeCcCHOHAIBHON Ae0BOW TEPMUHOJIOTHH, HaBBIKAMU
[[EJIOCTHOTO BOCHPUATHS U aHAM3a MUCHBMEHHBIX M YCTHBIX HHOS3BIYHBIX TEKCTOB, HABBIKU
CaMOCTOSITENIbHOTO OBJIAZICHUS SI3BIKOM;

— HaBBIKAMH pabOTHI C OOITMPHBIMU 0a3aMH HAYYHOW MH(POPMAIIMK ¢ TPUMEHEHUEM
M3y9aeMOT0 HHOCTPAHHOTO SI3BIKA;

— HABBIKAMU BBICTYIUICHUS TIEPENl ayJUTOpPUEH C COOOIICHHSIMHU, MPE3CHTAINIMH,
JOKJIaJaMU 110 TEMAaTHKE, CBSI3aHHOM ¢ TPOBOAMMBIMH HCCIIEI0BAHUSIMU;

— HaBbIKaMU KOMIPECCUU UHPOPMAIUH ISl COCTaBICHHS aHHOTAIHii, 0030pOB.

['maBHOM 1enpl0 guctuIIMHBl  «MHOCTpaHHBIA S3BIK»  sBAsIETCS  (HOPMUPOBAHHUE
WHOSI3BIYHBIX ~KOMMYHHUKATHBHBIX KOMIIETCHIIMH y aCIUpPAaHTOB, TMpEXKAEe BCEro B
npodeccuoHanbHOM cdepe, MO3BOJAIOMIUX HCIONb30BaTh HHOCTPAHHBIN SI3bIK KaK CPEICTBO
MEXIMYHOCTHOTO M TMPO(EeCCHOHATLHOTO OOIICHUS, a TAaKXe - HEOOXOAMMOCTH MOJATOTOBKH
o0OyJaromuxcs K ciaye KaHAuIaTCKOTO K3aMeHa.

[IpenogaBanue MUCHUIUIMHBI TPEAyCMATPUBACT Cleayomue (GOopMbl OpTraHU3AIHUH
yueOHOro mpoiiecca: 1adoparopHble 3aHATUS, CEMHUHAPCKUE 3aHATHS, CaMOCToATEIbHas paboTa
aCIHUpaHTa, MPOMEKYTOUHAS aTTECTAIIHSL.



[IporpamMmMoil AUCUUIIIMHBI OPEIYCMOTPEHBI CIEAYIOIIUME BHJBI KOHTPOJS: TEKYIIUI
KOHTPOJIb yCHEBAEMOCTH, MPOMEXYTOUHBII KOHTPOJIb B (hopMe 3adyeTa C OICHKOH (B KOHIIE
MIEPBOTO Kypca).

OO0mias TPYIOEMKOCTh OCBOEHUS JUCIMIUIMHBI COCTaBIsIeT 3 3adeTHhle eauHuibl, 108
YacoB.

[TporpaMMoil AMCHUIUIMHBI MPETyCMOTPEHbI: 6 YacoB 1abOpaTOpHBIX 3aHATHH, 54 vaca
CEMUHAPCKUX 3aHATUH, 48 4acCOB CaMOCTOSATEIHLHON pabOTHl acIIUpaHTa.
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1. HEJIA U 3AJAYH OCBOEHUA JUCHUIIJINHBI

['maBHOM weablw aucIUIUIMHBL «WHOCTPaHHBIA S3BIK» sBIAETCS (HOPMUPOBAHHE
WHOSI3bIYHBIX KOMMYHUKATUBHBIX KOMIIETEHIIUHN Y aCIIUPAHTOB, MPEX]IE BCErO B MPO(HeCCHOHATBLHOM
cdepe, MO3BOJAIOIIMX HCIIOJIB30BATh WHOCTPAHHBIA S3bIK KaK CPEICTBO MEXJIMYHOCTHOTO H
po(hecCHOHATLHOTO OOIICHHS.

JlocTrkeHHe IrI1aBHOM 1EJIH MPEAIO0JIaracT KOMIUIEKCHYIO PEAIM3aLUI0 CIEIYIONIUX 3a4a4:

— TI03HABaTEIILHOM;

— TNPAaKTUYECKOU;

— mnpodeccHOHaTHHON, MPEANoaraleil OBIaeHUe HHOS3BIYHBIM OOIIICHHEM B €IUHCTBE
BCEX €ro KOMMeTeHUUH, GyHKIUI 1 (HOopM, YTO OCYIIECTBISETCS MOCPEICTBOM B3aUMOCBSI3aHHOTO
00y4eHUsI BCEM BHJIaM PEYEBOH JIEATEIHHOCTU B paMKax OIPEIEICHHOTO MPOTrpaMMON MPeIMETHO-
TEMaTUYeCKOTO COJEPKaHUs, a TAK)KE OBJIAJICHUS TEXHOJIOTHSIMHU SI3bIKOBOTO CaMOOOPa30BaHMUS.

Brurouenne mucuuriuabl «MTHOCTpaHHBIA S3BIK» (QHTTUHCKUN) MPOTPaMMBI MOATOTOBKHU
HAyYHO-TIEJAarorMYeckux KaJpoB B aclHpaHType OOYCJIOBIEHO HEOOXOIUMOCTHIO IOATOTOBKH
o0yJaromuxcs K ciade KaHAuJaTCKOTO dK3aMeHa.

2. INTAHUPYEMBIE PE3YJIbTATBI OBYUYEHMUS 110 JUCHUIIVIMHE

B pesynbrare ocBO€HHS AMCHUUIUIMHBI OOyYaloOIIMKCS MPOTrpamMMbl acTIUPAHTYPbl Hay4yHas
CHEeNUaIbHOCTE 5.6.5. Mctopuorpadus, HCTOUHUKOBECHUE, METOIBI HCTOPUIECKOTO HUCCIICIOBAHMS
JTOJIKEH:

3HATD:

— O0COOEHHOCTH CHCTEMBl HW3y4aeMOro WHOCTPAHHOTO (AQHIIMICKOTO) SI3bIKA B  €ro
(boHETHYECKOM, JIEKCUYECKOM U IPaMMaTHYECKOM acleKTax (B COMOCTaBICHUH C POIHBIM - PYCCKUM
SI3BIKOM);

— oco0eHHOCTH (PYHKIIMOHATHHOTO HAYYHOTO CTHJISI QaHTIIMHACKOTO SI3bIKA, HEOOXOMUMBIE IS
BOCIPUATHS M aJIeKBaTHOM HMHTEpPHPETAlUU HAyYHBIX HHOS3BIYHBIX TEKCTOB U O(GOpPMIICHUS
COOCTBEHHOTO JHCKYpCa,

— TpeboBaHUS K OQOPMIICHHIO HAyYHBIX TPYAOB Ha H3Y4aeMOM sI3bIKE, MPUHSATHIC B
MEXIYHAPOJAHOW TPAKTUKE C IEIbI0 MyOIMKaMu COOCTBEHHBIX padOT B 3apyOSKHBIX HAYYHBIX
U3JIAaHUSX;

— COLMOKYJBTYPHBIE M SI3BIKOBBIE HOPMBI OBITOBOTO M NMPO(ECCHOHANBHOrO OOIIEHUs, a
TaK)Ke IMpaBWJIa PEUYEBOr0 HITHUKETA, IO3BOJSIOUINE CHEHHATUCTY 3()PEKTUBHO HCIOIB30BATh
WHOCTPaHHBIN S3BIK KaK CPEICTBO OOIICHUS B COBPEMEHHOM MOJUKYIBTYPHOM MHpE.

YMETb:

— BecTH oOimieHue odmero u npodeccHoOHANILHOTO CONEpKaHWs Ha MHOCTPAHHOM SI3BIKE
(aHrnuiickoM) B paMKax HpPONAEHHOro MaTepuaia, Mojb3ysch MpPaBUJIAMH PEYEBOTO ITHKETa, a
Takke (POHOBBIMH 3HAHUSIMH CTPAHOBEIIECKOTO U MPO(EeCCHOHAEHOTO XapaKTepa;

— YUTaTh U MEPEBOJUTH JHUTEpPATypy MO CIEHUAIbHOCTU C IIeJIbI0 MOHUCKAa HEoOXOIUMOMn
uH(pOpMaIIMK HAa OCHOBE Pa3IMYHBIX BUIOB YTCHUsS, OPOPMIIATH U3BJICUCHHYIO HH(DOpPMALIHIO B BUC
aHHOTAllMH, IEPEeBO/IA, ICCE, IPE3CHTALINH;

— MUCHMEHHO BBIPaKaTh CBOM KOMMYHHUKAaTUBHBIE HaMEpeHUs B cpepax, MpeayCMOTPEHHBIX
HACTOSIIECH TPOrpaMMOii;

— MIOHUMATh AyTEHTUYHYIO HHOSI3BIYHYIO pedb HA CIIYX B 00bEMe MPOrPaMMHOMN TEMAaTHUKH.

BJIAJIETbD:

— HaBbIKAMHU BOCIHPHUATHS MNpodeccHOHANbHON JEJIOBOM TEPMUHOJOTUH, HaBbIKAMHU
[[EJIOCTHOTO BOCTIPUATHS ¥ aHAIM3a MHUCHMEHHBIX WM YCTHBIX HMHOS3BIYHBIX TEKCTOB, HABBIKH
CaMOCTOSITEJIbHOTO OBJIa/IEHUS S3bIKOM;



— HaBbIKaMU pPa0OTHl ¢ OOMIMpPHBIMM OazaMu HaydyHOH HH(GOpPMALMU C MPUMEHEHHEM
U3y4aeMOro HHOCTPAHHOTO SA3bIKA,

— HaBBIKaMU BBICTYIJICHUS TIepe]l ayTUTOPUEH ¢ COOOIIEHUSIMU, ITPE3CHTALUAMHE, JTOKIaJaMH
10 TEMaTHUKe, CBSI3aHHON C IPOBOIMMBIMH HCCIIEIOBaHUIMY;

— HaBbIKAMH KOMIIpeccuM WH(OpManuu s COCTAaBICHUS AHHOTALUH, 0030pOB,

pedeparos.

3. MECTO JUCIIMIIJIMHBI B CTPYKTYPE IIPOI'PAMMBbI ACIIUPAHTYPbI

Kypc «MHOCTpaHHBIN S3BIK» SIBISETCS AMCUUIUIMHOW, HAMPABICHHOM Ha MOATOTOBKY K
KaH/IMIaTCKOMY 9K3aMEHY 10 MHOCTPAHHOMY SI3BIKY, 00pa30BaTeIbHOrO KOMIIOHEHTA MPOTPaMMbl 1
yuTaeTcss Ha nepBoM Kypce. dDopMa NpPOMEXYTOYHOM arTecTalud — 3a4eT ¢ OleHKou. Kon
JUCLUIUIMHEI 10 yueOHOMY many 1.2.

JlJis TIOJIHOILIEHHOTO OCBOEHHUS JUCIMIUIMHBI aCIIUPAHTHI JOJDKHBI UMETh 0a30Bble HaBBIKU
TEOPETHUUECKOTO MBIILICHUS U YTEHUSI HAyYHBIX TEKCTOB.

Jlormdeckn u copepkarenbHO IucHUIUIMHA <« HOCTpaHHBIA SI3BIK» CBsSI3aHA C KypCOM
«[legarorvka 1 METOIMKA IPENOAABAHNUS B BBICLIEH LLIKOJIED.

4. OFPBEM JJUCIUIIVIMHBI

Tabmuna 1
O0beM THCHHMILINHBI
. O0beM TMCHMILUTHHBI, Yac.
Bua yuyeOHbIX 3aHATHI

Bcero Kypc

U CaMOCTOsSITeJIbHAsA padoTa 1 | > | 3
Ounasn gpopma odyuenusn
KonrakrHas pabora 00y4aromuxcs ¢ IperojaBareiem, 60 60 - -
B TOM YHCJIE:

JlaboparopHubie 3ansTus (J1ab) 6 6 - -
[Ipakruueckue 3ausatus (C3) 54 54 - -
CamocrositensHas padora odyyaroumxcst (CP) 48 48 - -
[IpomexyTrouHas arTecTanus dbopma 3auer ¢ OLeHKOI 3ayeT ¢ OlICHKOM - -
Yachl - - - -
O0mas TpyroeMKocTh (4ac. / 3.e.) 108/3 108/3 - -

5. COAEP/)KAHUE U CTPYKTYPA JUCHUIIJIMHBI

ConepxaHue TUCHMIUIMHBI COOTHOCHTCSA C IUIAHUPYEMBIMU pe3ylbTaraMu OOy4deHHs I10

JTUCITUTUIMHE Yepe3 3a]1adu, GOopMHUpPyEeMbIe 3HAHUS, YMCHHS, BIIaJICHHC.
OO6m1ast TpyI0€MKOCTh JUCIUIUITMHBI COCTABIsAET 3 3aueTHbIe enunauIbl, 108 gacos.

5.1. Coaep:xanue TUCHHUILINHBI

Tabmuna 2

Ne | HaummeHoBaHHe TeM Conep:xanue TeM (pa3aesoB)

n/n (pa3neJioB)

1 Axanemuueckast IIpe3enTanus no TemMe UccaefoBaHus. BeicTynieHHe HA HAY4YHOIl KOH(epeHIUN
yCTHast [TpuHIMIBI ¥ 3Tanbl CO3AaHUS U NTepeaadr 3PPEKTUBHOTO ITOCIaHUs B aKaIeMHYECKOM
KOMMYHUKAIIHSI. cpeze.

CrpykTypa ®  JTambl  akajeMHuyeckod  mnpeseHrauuu. OpraHumzanus U
CTPYKTYPHUPOBaHUE HHPOPMAIIHN.
Oco0EeHHOCTH CTPYKTYPHPOBAHHMS JTOKJIAJIa HA HAYIHOH KOH(EPESHITUH




HaunmMeHoBaHHe TeM

Coaepxxanue TeM (pa3/ieJioB)

n/n (pa3neJioB)
BBenenue: npezacraBiieHHe AOKJIAAYMKAa U TeMbl cooOmeHus. Kak 3amHTepecoBarb
ayauroputo. OO6ocHOBaHME TeMbl J0Kiaaa. [IpencraBiieHne THUMOTE3bl, 0XKUAAEMbIX
Pe3yJIbTaToOB U CTPYKTYPHI 10KIa/1a. CBS3b 2JIEMEHTOB IPE3EHTALIH.
CTpyKTypHpOBaHHE OCHOBHOW dacTW maokjiaga.  [IOHATHS W MHCTPYMEHTBHI
JOCTHKEHUSI CBSI3HOCTH, LIEJIOCTHOCTH M COeIMHEHHsI ()parMeHTOB JO0KIaa.
Br10op peructpa KoMmMyHHKamu. BI0Op SA3BIKOBBIX CPEICTB.
INogroroBka u 3¢ ¢eKTHBHOE WCIOIB30BAHWE WILTIOCTPATHBHOTO MaTepHala.
3aBepuieHne AoKiIama: 000OImICHHE COmep)KaTeIhbHOTO MaTephayia,  BBIBOABI IO
3asBJICHHBIM THIIOTE3aM, IPOOIEMaM.
B3anmopetictBiie ¢ ayauTopHei. OIeMEHTH HeBepOalbHOW KOMMYHHKAIIHH.
[Momyuenne u ananu3 0OpaTHOMH B IpoILIecce KOMMYHUKAITHIH.
PedepupoBanne akageMH4ecKUX TEKCTOB
[IpodeccronanbHoe  yTeHWE:  aHAIMTUYECKOE, HW3ydarollee, POCMOTPOBOE,
nouckoBoe. CrocoObl MakCHMajdbHO TOYHO U aJeKBaTHO H3BJIEKaTb OCHOBHYIO
nuH(OpMaIIO, COJEPIKAILYIOCS B TEKCTE, IIPOBOJUTH 0000IIEHHE U aHATN3 OCHOBHBIX
MOJIOKECHUH TPEIBSIBIEHHOIO HAay4yHOIO TEKCTa JUIs IOCJIEAYIOUIero IepeBoja Hu
COCTaBJICHUS pe3I0Me Ha HHOCTPAHHOM S3BIKE.
JlocTmxeHne agekBaTHOCTH KOMMYHHKAaTHBHOTO HAMEPEHHS C YYETOM BPEMEHHBIX
orpanndyeHuii. CrnocoObl w3BNedeHHs MHGOPMALMH C y4eToM ee o0bema,
a/IeKBaTHOCTH BOCTIpHATHS. OIpeneneHne Kpyra paccMaTpuBacMbIX B TEKCTE
BOIIPOCOB M BBISBJICHNE OCHOBHBIX NOJIOKeHNH. CrIocoOB! JOCTH)KEHHSI CMBICIOBOH 1
CTPYKTYPHOH  3aBEpPIICHHOCTH  aHHOTalWMW. AHHOTHPOBaHHE  MOHOTpPa(UH.
AHHOTHpOBaHME CTaThbU. JIMHIBHUCTHYECKHME CpEICTBA peaju3allid JaHHOTO
KOMMYHUKATUBHOTO HAMEPCHUS.
2 Axanemuueckast IIpaBuia cocTtaBaeHns 1 opopmiieHns 3cce.
[UCbMEHHAs Tumnsl acce.
KOMMYHUKaIIHS. CrpykTypa acce
TpeboBanus K akaIEMHIIECKOMY 3CCe
OcHOBHBIE 3TaIbl pabOTHI HAJT 3CCE
Bri6op u obocHoBanme TeMbl. Mcrounnku nHpopManuu. PaccMoTpeHHE OCHOBHBIX
(¢opmaToB opram3anuu 3cce. Hammcanme mrana. Beibop permcrpa. Hammcanme
epBOro\3aKIYHTEIEHOTO BapuaHTa. JIMHTBHCTHYECKHE 0COOCHHOCTH
nccuenoBaTenbeknx padbot. Lutuposanwue. [TpoOnems! mraruara.
3 IIpodeccuonanbHas | AxameMUYecKasi JeKCHKA
u akazemuyeckasi | OcoOEHHOCTH aKaJeMUUECKOH JIEKCHKH.
JIEKCHKA. OnucaHne YHUBEPCUTETCKHUX NPAKTUK, METOANKU MCCIIEA0BATEILCKON e TEIbHOCTH.

Ornucanue TeHIASHIUH, TPUUYUHHO-CIIEICTBEHHBIX CBsi3ei. OnucaHue 1 OlleHKa Uael u
KOHIICTIIU1, CChUTKK HAa UCTOYHUKHU. CTATUCTHYECKUE TaHHbBIC, TPAQUKH 1 THATPAMMEI,
aHau3 pe3yIbTaToB ucciieaoBanust. CrocoObl JOCTHKECHUS IETOCTHOCTH U CBA3HOCTH
aKaJEMUYECKOI0 TEKCTA.

IIpogeccuoHaIBLHBII NUCLMEHHbI NepPeBo]

OCHOBHBIE TIOHATHUS TEOPHU TEKCTa W IepeBofoBeAeHus . @opMupoBaHNEe YMEHHH B
o0iacTy mepeBoa 00IIeHayIHOTO TeKCTa. [IOHATHE aJeKBaTHOCTH MIEPEBOIA, TO €CTh
OTCYTCTBHS CMBICJIOBBIX HCKa)KE€HUI, COOTBETCTBHUSI HOPME U Y3YyCy sI3bIKa NIEPEBOA,
BKITI0Yas yHOTpeOIeHIe TePMHUHOB. Pa3HOBUIHOCTH MMCEMEHHOTO TIEPEBO/IA: TIOTHBIH,
pedepupoBaHHbI. AaHHOTUPOBAHHBIM, KOHCYJIbTATUBHBIA mepeBola. OcoOEHHOCTH
epeBo/ia akaieMUYecKoro Tekcra. IlepeBoqueckuii MHCTpyMEHTapuil

IIpoekT HAYYHOrO MCCJIe0BAHUS

Henp mpoekra. Tumsl mpoekToB. CTpykTypa npoekta: OO0CHOBaHHE BBIOOpA TEMBI,
WCXOJHBIE MOHATHS, TEOPETHUECKHE OCHOBBI, 00BEKT M CyOBEKT UCCIIeIOBAHUS, LIEIH
W 3aJlauM, aKTyaJbHOCTh U HOBU3HA, TEOPETUYECKAs M NPAKTUYECKas 3HAYMMOCTD,
MaTepuagbl MU METOAbl HCCIENOBaHUS, OXuJaemble pe3ynbTaThl. [IpencraBineHue
MIPOEKTA.




5.2. CTpyKTypa AUCHUNIHHBI

Tabnuna 3
Ne ni/m HanmeHnoBaHue TeM (pa3iesoB) O0beM AucUMILIMHBI (MOYJIA), Yac. ®opma
Bcero KonTtakrHas pa6ora | CP TEKYyLIEro
o0y4aromuxcst ¢ KOHTPOJISI
npenoaaBareieM ycneBaeMOCTH,
10 BUJaM y4e0HbIX MPOMEKyTOYHOI
3aHATHI arrecTanun
Jag | C3
Ounasn gopma odyuenusn
Tema 1l | Axagemuyeckas ycTHas 29 - 20 9 1P, PE®
KOMMYHUKAIHSL.
Tema 2 | Axagemuyeckas MUChbMEHHAas 16 - 10 6 5
KOMMYHHUKAITHSL.
Tema 3 | IIpodeccroHambHAsT W aKaaeMHUYCCKAst 30 6 24 33 TIEP, PE®, ITHU
JICKCHKA.
IIpomexyTouHast aTTecTauus - - - - 3ader ¢ OIeHKOM
Bcero: 108 6 54 48 -

* Ipumeuanue: opmvl mexyueco KoHmpors ycnesaemocmu: axademuueckas npesemmayus (IIP), scce (D),

pedepuposanue nayunoeo mexcma (PE®), nucomennviii nepeeod nayunoco mexcma (IIEP), npoexm Hayuno20
uccnedosanust (ITHN).

6.YYEFHO-METOJUYECKOE OBECITIEYEHUE CAMOCTOSITEJIbHON
PABOTbBI OBYYAIOIIIUXCH ITO JUCHUITJIMHE

6.1. O0mme M0JI0KEHUA

CamocrositenpHas paboTa 00yJaromuxcs mo Tuciuruimae «MTHOCTpaHHBIN S3bIK» BKIIIOYAET B
ceost:

1. Obs3arenbHas caMOCTOSATENbHAS paboTa MO 3aJJaHHIO MPETIOoIaBaTes:

* AaHAJTUTUYECKOE, U3yYalollee, IPOCMOTPOBOE YTEHHE ClIeUalbHON HAyYHOU JIUTEpaTyphl;

* MOATOTOBKA JIOKJIA/IOB ¥ MPE3CHTAINI 110 HAyYHOW TeMAaTHKe, HHIUBUyaTbHBIX TIPOEKTOB;

* pabota B JIunragonHom KabuHeTe SI3IKOBOTIO IIEHTPa Ui COBEPLUICHCTBOBAHUSI HABBHIKOB B
o0yacTu rpaMMaTUKH, TPO(HECCUOHATTLHOM TIEKCUKH, TUChMEHHON TTPAKTHKH.

2. CamocTosTenbHas paboTa 1mo BEIOOPY 00y4YaroIIerocs:

* YTCHHE U aHAIU3 CIICIUATHHON JTUTEPATYPhl HA HHOCTPAHHOM SI3BIKE;

* [IEPEeBO/I CHEIHAbHOMN JTUTEPATypbl HA UHOCTPAHHOM SI3BIKE;

* paboTa cO CHpaBOYHBIMH MaTepualaMd B OHOIMOTEKe YHUBEpcuTeTa, paboTa B
JluaradonHOM KabuHETE SI3BIKOBOTO IIEHTPA, UCIIOJIb30BaHue HTepHET-peCcypCoB.

6.2. PexoMeHaauMu M0 pacnpeiejeHUI0 yueOHOro BpeMeH! 10 BUIaM CaAMOCTOSITEIbHOM
padoThI U pa3aenam JUCHUNINHBI

Tema 1. Akagemunuyeckasi yCTHasi KOMMYHUKAIUSA.

1.1. W3yueHue pekomMeHAyeMbIX pa3fenoB rpammaruku. [loBropeHume Marepuana
MPAKTUYECKUX 3aHATUN M3YUYEHHOTO Ha MPEeAbIAYIINX 3aHSITUSX MPU MOATOTOBKE K MOCIEIYIOIIUM
MMPAKTUYCCKUM 3aHATUAM — 4 4gaca.

1.2. TlomroroBka K 3aHATHUSAM II0 TPEUIOKEHHBIM 11 OOCYXXIEHHsI BOIpOCaM,
CaMOCTOSITEJIbHOE N3YUEHUE PEKOMEHI0BAHHOW JIUTEPATYPhl, IOBTOPEHUE MaTepHUalla MPAKTUUECKUX
3aHATHM — 5 4acos.

Hroro: 9 vacos.



Tema 2. AxagemMuuyeckasi IUCbMEHHAsI KOMMYHUKALMS.

2.1. W3yueHuwe peKOMEHAYeMbIX pa3fenoB rpammaTtuku. I[loBTopeHue warepuana
MPaKTUYECKUX 3aHATUH W3YYEHHOTO Ha MPEABIAYIINX 3aHATHSAX MPU MOATOTOBKE K MOCICIYIOITUM
HpaKTI/I‘IeCKI/IM 3aHATUAM — 3 gaca.

2.2. TlomroroBka K 3aHATHSIM 110 TPEIJIOKEHHBIM JUIg OOCYXICHHS BOIMpPOCaM,
CaMOCTOSITEJIbHOE N3YUEHUE PEKOMEH/I0BAHHOW JIUTEPATYPhl, IOBTOPEHUE MaTepHalla MPAKTUYECKUX
3aHATHH — 3 Jaca.

Hroro: 6 gacos.

Tema 3. [IpodeccnonaibHAsA M aKajeMHYeCKasi JIEKCHKA.

3.1. HW3yueHuwe peKOMEHIYEMBIX pa3ieyioB rpamMaruku. [loBTopeHne Marepuaia
MPAKTUYCCKUX 3aHATUN HU3YUCHHOI'O Ha NPCAbLAYIIUX 3aHATHAX MPU MOATOTOBKE K IMOCICAYIOIIUM
MPaKTUYECKUM 3aHATHsIM — 18 gacos.

3.2. TloaroroBka K 3aHATUSAM TIO TMPEVIOKEHHBIM [UIS OOCYXXICHHS BOIIPOCAM,
CaMOCTOSITeNIbHOE N3Y4YeHHE PEKOMEHI0BAaHHOMU JINTEPATyphl, TOBTOPEHUE MaTepHasa MPakTUYECKUX
3aHsATUN — 15 yacos.

Uroro: 33 yaca.

6.3. IlepeyeHb OCHOBHBIX BONPOCOB IO H3Y4YaeMbIM TeMaM /ISl CaAMOCTOSITEJIbHOMH
padoThI 00y4YaroIMXCst

s caMocTosATeNbHOH paboThl O00YYAIOIIMXCS PEKOMEHIYeTCS M3yYeHHUE CIETYIOINX
pa3aenoB rpaMMaTHUKH:

— BunoBpemenHsbie GOpMBI TIaroa.

— CorlacoBaHu€E BPEMEH.

— IlaccuBHBIE KOHCTPYKIIWH.

—MopnanbHble Taarosbl ¢ nepPekTHbIM MHOUHUTHBOM, 3HAYEHHUS] W (YHKIMHM IJIarojoB
should u would. YcioBHbIE TpUAaTOYHBIC TPEATIOKECHUS.

— Henuunelie popMebl rnaroa:

— HWudpunutus: Qopmbl u GyHKuuu. KOHCTPYKIUS «IOTOJHEHHE C HH()UHUTHBOMY,
KOHCTPYKIUSL «IoJjieKaniee ¢ HHQUHUTUBOMY), HHQUHUTHB B (YHKIUH BBOJAHOIO YJIEHA
npeUiokeHnH (mapeHTe3a), MHOUHUTUB B COCTaBHOM HMMEHHOM CKa3yeMOM U B COCTaBHOM
MOJIAIbHOM CKa3yeMoM; 000poT «for + nHOUHUTHBY.

— Ilpuuactue: Qopmbr u  dyakuun. [Ipuyactue B QyHKOMM  ONpeAcieHHS U
OTIpeIeIUTENbHbIC TPUYACTHBIE 000POTHI; HE3aBUCHMBII IPUYACTHBIA 000POT, 000POT «IIOTIOIHEHUE
C mpUYacTHEM»; KOHCTpYyKIus «have + object + part I1».

— Tepynnuii: popMbl 1 GyHKIIUH, TEPYHIUATHHBIE 0OOPOTHI.

— CocnaraTenbHOE HAKJIOHEHHE.

— CnoxHOe NpeAIokKeHNe: CI0KHOIOTYMHEHHBIE U CJI0KHOCOYMHEHHBIE TIPEIOKEHHSL.

— beccoro3Hble MpuIaTOYHbIEe MPEI0KEHUS.

— ATpuOyTHBHBIE KOMIUIEKCHI (IIETIOYKH CYIIECTBUTEIbHBIX).

6.4. Jluteparypa sl CaMOCTOSTEIbHOH TOATOTOBKHM M JJsi NOATOTOBKH K
NMPAKTUYCCKUM 3aHATUAM

1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes.
Advanced / C1/ E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 sk3.

2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for
Academic Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press, 2013.
- 223 p., 40 k3.
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3. McCarthy, Michael. Academic VVocabulary in Use : 50 Units of Academic VVocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ; New
York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 sk3.

4, Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 axs.

5. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p., 30 7Kk3.

6. English for Academics : a communication skills course for tutors, lecturers and PhD

students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 sks.

7. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 k3.

8. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -
Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 sxs.

0. Moore, Julie. Oxford Academic Vocabulary Practice [Text] : Upper-Intermediate / B2
- C1/J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 k3.

6.5. IlepeueHb y4eOHO-METOAMYECKOr0 oOOecledYeHHusi sl CAMOCTOATEbHON PadoThI
00y4YarIuXxcs

Jlst oGecrieueHnsl cCaMOCTOATEIbHON pabOThl aCIUPAHTOB MO AUCHUILUIMHE «HOCTpaHHBIH
SI3BIK» pa3paboTaHO yuyeOHO-METOANYECKOe 00ecIeueHUe B COCTABE:

1. KonTponpHbIe 3aganus 11 TeKylel arrectanuu (1. 7.2. Pabodeii mporpaMMsr).
2. TumoBkle 3a1aHUS K MPOMEXKYTOUHOM artectanuu (1. 7.4. PaGoueli mporpaMMsl).
3. PexoMenyemble OCHOBHAs M JOMOJHUTEIbHAS JUTeparypa, MIHTepHEeT-pecypchl U

crpaBovHbIe cucTeMbl (1.8 Paboyeii mporpammer).

PaGouas mnporpamMma JUCHUIUIMHBI pa3MelleHa B 3JEKTPOHHOM HH(OpMalMOHHO-
00pa3oBaTeNbHON cpesie Y HUBEPCUTETa Ha 3JIEKTPOHHOM yueOHo-MeToanueckoM pecypce AHOOBO
«EYCII6» — obpaszoBarenpaom mopraie LMS Sakai — Sakai@EU.

7. @OHJ] OHEHOYHBIX CPEACTB JJI51 IPOBEJIEHUA TEKYIIEH A
IMPOMEXYTOYHOU ATTECTAIIMHU OBYYAIOIIIUXCSA ITO JUCIUIIJIMHE

7.1. Iloka3areju, KpUTEPHH M OLICHUBAHHE B NpoLecce TeKylleil aTTecTaluu

WNudopmarus o comepkaHuU U MpOIeype TEKYIIEro KOHTPOJS YCIIEBaeMOCTH, METOIMKE
OLICHUBAHMs 3HAHUI, yMEHUI U HaBBIKOB OOYYaIOLIErocs B XOJE TEKYLIEro KOHTPOJI AOBOIATCS
Hay4YHO-TIeJarOTHYECKUMU pabOTHUKAMH YHHMBEPCHUTETa /0 CBEICHHs OOy4aloIIerocs Ha MEpBOM
3aHATHU 110 JAaHHOU AMCLHAILINHE.

Texkymuil KOHTpOJIb MPEAYyCMAaTPUBAET IOATOTOBKY ACIHMPAHTOB K KaXKIOMY ayIUTOPHOMY
3aHATHIO. ACHHpaHT JOJDKEH NPUCYTCTBOBAaTh HA 3aHATHAX, BBIIOJHUTh aKaJEMUYECKYIO
Ipe3eHTaIuIo, 3cce, pedeprpoBaHre HAYYHOTO TEKCTa, MUCHMEHHBIM MEpeBOJl HAYYHOTO TEKCTa,
IIPOEKT HAy4HOT'O MCCIIENOBaHUS.

Tekymmii KOHTPOJIL TPOBOAUTCA B (QOpMe aKaAeMHUYECKOM NpPE3eHTAIMH, 3CCe,
pedepupoBaHMsl HAy4HOTO TEKCTa, MUCHbMEHHOIO IEpPeBOJa HAY4YHOIO TEKCTa, IMPEICTABICHUS
IIPOEKTA HAYYHOT'O UCCIIEAOBAHMUS.
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Tabmuua 4

IToka3arejin, KpUTEPHH M OLICHUBAHME B MpoLecce TeKylleil aTTecTaluu

HaumenoBanue TeM (pa3aesioB) @opMBbI TeKYIIEr0 KOHTPOJIS PesynbTarsl

yYCnIeBaeMoCTH TEKYIIEro KOHTPOoJIist

1. AKa,HeMI/I‘-IeCKaH YCTHast KOMMYHUKaIKs. AKaJACMHICCKad Npe3CHTAluA 3a4TEHO/HE 3aUTEHO

pedepupoBaHe HAYYHOTO TEKCTa 3a4TCHO/HE 3aYTCHO

2. Axanemuyeckas MMMChbMEHHAs

KOMMYHUKAIINA.

9CCe 3a4TCHO/HE 3aYTCHO

3. TlpodeccuonanbHas ¥ aKaaeMHYECKas | pedepupoBaHHE HAYYHOTO TEKCTa 3Q4TEHO/HE 3a4TEHO

JICKCHKA.

MICHMCHHBIN nEPEBOJ HAYYHOT'O TCKCTA 3a4TCHO/HE 3aUTCHO

IMPOCKT HAYYHOI'O UCCIICAOBAaHUA 3a4TEHO/HE 3aUTEHO

Tabauua 5

®opmBI
TeKyIero
KOHTPOJISI
yCHeBaeMOCTH

Kpurepnu onennBanns

Axanemudeckast
[Ipe3CHTALHS

3aureHo:

CoOmtoieHbl mpaBuiaa 0GOPMIICHUSI MPE3CHTAIMK, BO BPEMsl BHICTYIICHUS aCIHPAHT JIOTHIHO
CTPOUT MOHOJIOTHYECKOE BBICKa3bIBaHHE B COOTBETCTBUM C KOMMYHUKATHBHOW 3ajadye,
JICKCUYECKUE SMHUIIBI U TPAMMATHYECKUE CTPYKTYPbI HCIOJIb3YIOTCS YMECTHO M MPAKTHYECKH
0e3 ommOOK, peyb MOHATHA W (DOHETHUECKH TPaMOTHA, COOIIOAAaeTCS HEOOXOJMMBIH 00BheM
BBICKA3bIBaHMsS, COACP)KAHWE BBICTYIUICHUS HOCHUT 3aHHUMATENbHBIA xapaktep. YeTko
chopMyIHpOBaH HAYYHbIIT BOIIPOC, HA KOTOPBIN JOKIaIYMK MPEACTABIsIET 000CHOBAHHBINM OTBET
B KOHIIE BBICTYIUJICHHs. SICHO Tpe/CcTaBieHa CTPYKTYpa JOKIana, KaKAbIi (parMeHT KOTOporo
MOJTATHO  PACKPBIBACTCS B  XOJC  BBICTYIUICHUS. OJIEMCHTHI  JIOKJIaJa  COCIUHCHBI
CEMAHTUYECKUMHU WIH TPAMMATHUYCCKUMH CBs3AMU. Jlokmamguuk 00O0OIIaeT W aHAIH3HPYET
MPEJCTaBICHHYI0 MH(GOPMAIIMIO B KOHIE NOokiaaa. [Ipe3eHTarusi, COmpoBOXKAAONIas 0K,
crocoOCTByeT 0OoJjiee MOJHOMY TOHUMAHUIO M BOCHPUATHIO ero cojepykanus. Craiasl He
neperpyKeHsl nHpopManueH, rpadhuuecKoe IpeICTaBICHUE MO TIePKUBACT HAMOOJICe 3HAUUMBIC
MO3UIMH BBICTYIIJICHUS,

He 3aureno:

[Ipe3enTarus opopmMiIeHa ¢ OMMOKAMHU, KOJMYECTBO CJIAHI0B HETOCTATOYHO, ACTTUPAHT CTPOUT
MOHOJIOTHYECKOE BBICKa3bIBAHUE B COOTBETCTBHM C KOMMYHHKATHBHOW 3amadeld, HO
BBICKa3bIBAaHHE HE BCETJa JIOTMYHO, HMEIOTCS IIOBTOPHI, IIPHCYTCTBYIOT JIEKCHYECKHE,
rpaMMaTHYeCKUE WM CTHJIMCTUYCCKUE OMIMOKH, 3aTPYIHSIONUE NOHUMAaHWE, B IEJIOM pedb
MOHSATHA, 00BEM BBICKAa3bIBaHUS 3HAYMTENIBLHO HIDKe Tpebyemoro. Hewerko cdopmynmupoBaH
HAYYHBIN BOMPOC, HA KOTOPBIN JOKIAMYMK MPEICTABISICT HE BIOJIHE OOOCHOBAaHHBIA OTBET B
KOHIIE BBICTYIJIEHUs. HeT dYeTkoll XapakTepUCTUKH CTPYKTYphl JAOKIaAa, Kaxnaas Tema
HEJI0OCTATOYHO TOJIHO M TOCJIEN0BATEeIbHO PACKPBHIBACTCS B XOJNI€ BBICTYIUICHHSA. DJIEMEHTHI
JO0KJIaga HC BCEraa COCAUHCHBI CECMAHTHYCCKUMHU nin FpaMMaTl/lLleCKI/IMl/l CBS3sIMU.
[IpeseHTanms, conmpoBOXKIAIOMIAs TOKJIAL, HE CIIOCOOCTBYeT OoJiee MOJTHOMY IOHHMAaHHUIO U
BOCTIPHSITHIO ero coiepkaHus. Crhaiigpl B OONBIOIMHCTBE CBOEM WM  IEPErpy>KeHBI
nHpOpManuel, Wi Mamo WH(POPMATHBHEL ['paduyeckoe NpeACTaBICHHE dYamle BCETO HE
MTOTYEPKUBAET HANOOJIee 3HAUNMBIE TIO3HUIIHH.

Dcce

3auTeHo:

Crtporoe cobmonenue ¢popmara 3cce / HesHaunTeIbHBIE MOTPENTHOCTH B coOmoaeHnn popmara
acce. AJICKBATHOE HWCIOJb30BaHUE MPOGECCHOHANBHON JIeKCHKH. OTCYTCTBHE CMBICIOBEIX,
CTHJIUCTHICCKHX U JICKCUKO-TPaMMaTUICCKUX OMMO0K / He3HaunTenpHOE KOJTHYECTBO JICKCHKO-
rpaMMaTHYECKHUX, CMBICIIOBBIX H CTHIUCTHYCCKHUX OMMO0K (He 6onee 40%).

He 3aureno:

Hecobmoaenne dopmara scce. HeanexkBaTHOE HCIONBb30BaHKHE MPOGECCHOHATBHON JICKCHUKU.
Hammame rpyOBIX JEKCHKO-TPAMMATHYECKUX, CMBICIIOBBIX W CTHIIMCTHYECKHX omuoOoK (40% u
Oonee).
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DopMblI
TeKyIero
KOHTPOJISA

ycneBaeMOCTH

Kpurtepuu oneHuBaHus

PedepupoBanne
HAYYHOT'O TeKCTa

3aureHo:

Tounas mepenaua paxkros. Bes pakriueckas nHpopmMalys nepeaana TOYHO U 6€3 MCKaKEeHHUH.
HmeroTcs He3HAUUTENbHbIE HCKAXKEHNUS.

HeiiTpaiabHocTh m30xeHus (1100 mpaBHiIbHAS Tepeada aBTOPCKOH mosuiun). M3noxenue
HeWTpanbHO 00 aBTOpPCKas OLEHKa OIMCHIBAEMBIX COOBITHH IepeiaHa NpaBuibHO. MMeroTes
HE3HAYMTEJIbHbIE OTKJIOHEHUS OT HEWTPAILHOTO TOHA JHMOO HE3HAYMTENbHBIE WCKaKeHUS
ABTOPCKOM TMO3UIUH.

CBSI3HOCTH M JIOTHYHOCTB. VI31M0K€EHNE CBSI3HOE, CTPYKTYpa Mpo3padHasi, JOTHKaA H3JI0KCHUS
mpociexuBacTcs. M3mokeHne B [EJNIOM CBA3HOE, WMEIOTCS HE3HAUMTEIbHBIE HEIOCTaTKU
N3JI0KCHHS.

S3bikoBoe odopmiieHHe (JIEKCHKA, FPaMMAaTHKa, CTHIb). JIeKCHMKO-rpaMMaTHIECKHE OLINOKH
OTCYTCTBYIOT, UMEIOTCS TOJBKO 1-2 HE3HAUWTENbHBIC TI'PAMMAaTHYECKHE W CTHIMCTHYECKHE
OIITMOKH.

He 3auTeHno:

Tounas nepenaua ¢gakro. meetcs Gosiee 5 cepbe3HBIX HCKKEHUN WIM MHOKECTBO MEJIKHX.
HeiitpanbHocTh M3i10KeHus1 (OO TpaBWJIbHAS Tepefadya aBTOPCKOW mo3uiuuu). Mmerorcs
Cepbe3HbIC OTKIOHEHHS / HCKAXKEHUS! B HECKOJIBKUX MecTaxX. TeKCT He IOHSAT, JIO0 aBTOpCKas
MO3MIINS UCKa)KEHA 10 HEY3HaBaeMOCTH.

CBSI3HOCTD M JJOTHYHOCTB. B TEKCTE UMEIOTCS cephe3Hble HAPYIIEHUS JIOTUKU U3JI0KEHHUS, UTO
CKa3bIBAECTCS U Ha MOCTPOEHUM TEKCTa; UMEIOTCS 3HAYUTENIbHBIE HEIOYETHl IMPU MOCTPOCHUU
BBICKa3bIBaHUH. B TekcTe HE MpOCIIeKWBACTCS HUKAKOH JIOTHKH, TEKCT OCCCBA3CH WU
MpeacTaBiseT co00r HaOOp OTACTHHBIX HPEITOKCHHMN.

S3pikoBoe odopMieHHMe (JIEKCHMKA, TpaMMaThka, CTHiIb). Mwmeercs Oompme 10 nexcuko-
rpaMMaTHYECKUX WIIM CTHIMCTHYECKUX OLIMOOK.

IInceMeHHBIH
TIepPeBO/T
HAy9YHOTO TEKCTa

3aureHo:

Coaep:kaTesibHAsi HIEHTHYHOCTh TEKCTA NMepeBoAa. DKBUBAICHTHBIN MEPEBOJI:
cojep:kareiabHasi HMJEHTUYHOCTh TEKCTa mepeBojaa. llorpemHocTd mepeBoja HE HapyIaloT
00IIIero CMBICIIA OPUTHHATIA.

Jlekcn4eckue acmeKThl mepeBona. lcronb3oBaHue SKBHUBajeHTOB s mepesona 30-100%
TEKCTa

I'pamMaTHYecKkHe acmeKThl MNepeBoJa. OKBHBAJCHTHBIH IIEPEBOJ C HCIIOJIB30BAaHHEM
OCHOBHBIX TPaMMAaTHYECKUX KOHCTPYKIIMH, XapaKTEPHBIX IS aKaJeMHIECKOTO CTHIISI PeUH.
CoOaioienne  s3bIKOBBIX HOPM M NpPaBMJ  fA3bIKA MepPeBOJa: CTHJIMCTHYECKas
HAEHTHYHOCTH TeKCcTa nepeBoa. CoOroIeHIe SI3FIKOBEIX HOPM U TIPABIII SI3BIKA IIEPEBOA IS
30-100 % Ttexkcra.

He 3auTeno:

Conep:xaTejbHAs HICEHTHYHOCTh TEKCTa NepeBoaa. HesxBrBaneHTHas nepeaaya CMbIcia:
OIUOKH MPECTABISIOT co00i rpyboe UCKaKEHHUE COICPKAHMS OPUTHHATIA.

JlekcuyecKkue acneKkThl nepeBoja. Vcnonp3oBaHue 3KBUBaICHTOB MeHee ueM i 30% Tekcrta
I'pamMmaTHvecKkue acrleKThl mepeBona. Mcmosb30BaHHe rpaMMaTHYCCKUX SKBHUBAJICHTOB MEHEE
gem g 30% Texcra

CoOJroieHre  SI3BIKOBBIX HOPM M TNPaBHJ  SI3bIKA MEpPeBOJa: CTHIHCTHYeCKAs
HIEHTHYHOCTh TekcTa mepeBoaa. CoOiroeHne SI3bIKOBBIX HOPM M TIPABWII SI3bIKa MEPEBOJIA
menee gyeM mig 30% TekcTa.

IIpencraBnenue
HAy4YHOI'0
IIPOEKTA
(Research
Proposal)

3aureHo:

Crporoe cobOmoneHre (GopMara HpeaCTaBlIeHUs HaydHOro mpoekra. Research proposal /
Hes3HaunTtenbHBIE IOTPENIHOCTH B CcOONMIONEHHMH (opMmara. AJIEKBaTHOE MCIOJIL30BaHUE
npodeccHoHaNbHON  JeKCUKU. OTCYTCTBHE CMBICIOBBIX, CTHJIMCTHYECKMX U JIEKCHUKO-
rpaMMaTHYecKuX  omunOok. He3HaunTenpbHOE  KOJIMYECTBO  JIEKCHMKO-IPAaMMaTHYECKHX,
CMBICIIOBBIX M CTWIMCTHYECKHX ommbOok (He Oonee 40%). YcnemHoe M cuUCTEMaTHYECKOe
ClIeIOBaHUE HOPMaM, IIPUHATHIM B HAYYHOM OOILEHHH, JUIsl YCHEIIHOH paboThl B POCCUICKUX 1
MEXIYHAPOIHBIX HCCIIEIOBATENbCKUX KOJUICKTHBAX. CcopmupoBanHoe yMeHHe
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DopMblI Kpurepuu oneHuBaHusA
TeKyIero
KOHTPOJISA

ycneBaeMOCTH

CaMOCTOSATENIFHO MPOBOINTh HAaydHBIE MCCIENOBAHUS IO COTIACOBAHHOMY C PYKOBOAWTEIIEM
IJIaHy, MPEACTABISTh MOJYYCHHbIE PEe3yJIbTaThl. Y CNEUIHOE M CUCTEeMAaTHYeCKOe MPUMEHEHUE
HABBIKOB IUIAHMPOBAHUS HAYYHOrO WCCJICIOBAHUS, aHAIW3a IONYYaeMBIX pPE3yJbTaTOB U
(hOpMYITHPOBKH BHIBOJIOB

He 3aureno:

Hecobmonenne Qopmara mpejcTaBlieHHss HaydyHOro mpoekra. Research proposal e.
HeanexBaTHoe WHCIIOJIb30BaHHE TPO(HECCHOHANBHOW JeKCcHkH. Hammaue TpyOBIX JIEKCHKO-
IrpaMMaTHYECKUX, CMBICIOBBIX M CTHIHCTHUECKHX omuoOok (40% u Oomee). dparmeHTapHOE
clejOBaHWE HOpPMaM, TPHHATBIM B HAyYHOM OOIMIEHWH TpH paboTe B POCCHHUCKHX U
MEXXTyHAPOJHBIX HCCIIEAOBATENECKUX KOJUIEKTHBaX. dparMeHTapHOE YMEHHE CAMOCTOSTEIIHHO
MIPOBOIUTH HAYYHBIE UCCIIETOBAHISA IT0 COTTIACOBAHHOMY C PYKOBOIUTEIIEM ILIAHY, IIPEICTABIIATh
MONyYCHHBIE pe3ynbTaThl. dparMeHTapHOEe NMPUMEHEHHE HABHIKOB IUIAHUPOBAHHA HAYIHOTO
HCCIICIOBAHMSI, aHAJIN3A MMOJTy9aeMbIX PE3YJIBTATOB U (JOPMYJIUPOBKH BHIBOJIOB.

7.2. KoHTpOJbHBIE 3aJaHNS IS TEKYLIel aTTecTaluu

1) Axanemuueckasi mpesenramnus (B popmare Conference paper)

®opMaT BBICTYIJICHUS |

A Generic Conference Talk Outline (ITpumep)

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

o Title/author/affiliation (1 slide)

o Forecast (1 slide) Give gist of problem attacked and insight found (What is the one idea
you want people to leave with? This is the "abstract” of an oral presentation.)

e Outline (1 slide) Give talk structure. Some speakers prefer to put this at the bottom of their
title slide. (Audiences like predictability.)

e Background

o Motivation and Problem Statement (1-2 slides) (Why should anyone care? Most
researchers overestimate how much the audience knows about the problem they are attacking.)

o Related Work (0-1 slides) Cover superficially or omit; refer people to your paper.

o Methods (1 slide) Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides) Present key results and key insights. This is main body of the talk. Its
internal structure varies greatly as a function of the researcher's contribution. (Do not superficially
cover all results; cover key result well. Do not just present numbers; interpret them to give insights.
Do not put up large tables of numbers.)

e Summary (1 slide)

e Future Work (0-1 slides) Optionally give problems this research opens up.

o Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in your talk
total) to answer expected questions. (Likely question areas: ideas glossed over, shortcomings of
methods or results, and future work.)

2) Occe (MoaesIb HATIMCAHUS)

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow customers'
instructions and their requirements regarding essay length and number of words and overall structure.
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Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork™ for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in your
body paragraphs. For a short essay, presenting supporting ideas during the introduction is optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs should
work together to prove your thesis. If you are writing a longer paper, you will have more than three
body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

3) Ipumep HAYYHOTO TEKCTA A5 ped)epupoOBaHUS

The Treaty of Versailles

Treaty of Versailles is a peace document signed at the end of World War | by the Allied and
associated powers and by Germany in the Palace of Versailles, France, on June 28, 1919. It took force
on January 10, 1920.

When the German government asked U.S. President Woodrow Wilson to arrange a general
armistice in October 1918, it declared that it accepted the Fourteen Points he had formulated as the
basis for a just peace. However, the Allies demanded “compensation by Germany for all damage done
to the civilian population of the Allies and their property by the aggression of Germany by land, by
sea and from the air.” The population and territory of Germany was reduced by about 10 percent.

The treaty was drafted during the Paris Peace Conference in the spring of 1919, which was
dominated by the national leaders known as the “Big Four’—David Lloyd George of Britain, Georges
Clemenceau of France, Woodrow Wilson of the United States, and Vittorio Orlando of Italy. The first
three in particular made the important decisions. None of the defeated nations had any say in shaping
the treaty, and even the associated Allied powers played only a minor role. The German delegates
were presented with a fait accompli. They were shocked at the severity of the terms and protested the
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contradictions between the assurances made when the armistice was negotiated and the actual treaty.
Accepting the “war guilt” clause and the reparation terms were especially odious to them.

Many historians claim that the combination of a harsh treaty and subsequent lax enforcement
of its provisions paved the way for the upsurge of German militarism in the 1930s. The huge German
reparations and the war guilt clause fostered deep resentment of the settlement in Germany, and when
Hitler remilitarized the Rhineland in 1936 (a violation of the treaty), the Allies did nothing to stop
him, thus encouraging future German aggression.

IIpn mnpoBeneHMHM TEKyIlEM M MPOMEKYTOYHOM aTTECTAllMd MOTYT HCIIOIb30BAThCS
AyTEeHTHUYHBIC TEKCTHI U3 MOHOTpaduii, HAYYHBIX CTaTEeH, N3y4aeMbIX aCIIUPAHTAMH B XOJI€ 3aHATUI
" HaYUYHBIX HCCHCHOBaHHﬁ.

4) Ilpumep HAYYHOI0 TEKCTA JIJIsl MMCbMEHHOI0 NepeBojia

The Truman Doctrine

A civil war in Greece created another potential arena for confrontation between the
superpowers and an opportunity for the Truman administration to take a stand. Communist guerrilla
forces supported by Tito, who hoped to create a Balkan Federation under Yugoslav domination, had
taken up arms against the pro-Western government in Athens. Great Britain had initially assumed
primary responsibility for promoting postwar reconstruction in the eastern Mediterranean but in 1947
economic problems caused the British to withdraw from the active role they had been playing in both
Greece and Turkey. President Truman, alarmed by British weakness and the possibility of Soviet
expansion into the eastern Mediterranean, responded with the Truman Doctrine, which said in essence
that the United States would provide financial aid to countries that claimed they were threatened by
Communist expansion. . If the Soviets were not stopped in Greece, Truman declared, then the United
States would have to face the spread of communism throughout the free world. As Dean Acheson, the
U.S. secretary of state, explained, “Like apples in a barrel infected by disease, the corruption of Greece
would infect Iran and all the East ... likewise Africa ... Italy ... France.... Not since Rome and
Carthage has there been such a polarization of power on this earth.”

The somewhat apocalyptic tone of Acheson’s statement was intentional. Not only were the
American people in no mood for foreign adventures but the administration’s Republican opponents
in Congress were in an isolationist frame of mind. Only the prospect of a dire threat from abroad, the
president’s advisers argued, could persuade the nation to take action. The tactic worked, and Congress
voted to provide the aid Truman had requested.

The U.S. suspicion that Moscow was actively supporting the insurgent movement in Greece
turned out to be unfounded, however. Stalin was apparently unhappy with Tito’s role in the conflict,
not only because he suspected that the latter was attempting to create his own sphere of influence in
the Balkans but also because it risked provoking a direct confrontation between the United States and
the Soviet Union in an area that was clearly within the American sphere of influence. “The rebellion
in Greece,” he declared, “must be crushed.”

The White House, however, was ignorant of Stalin’s views in Moscow, and the proclamation
of the Truman Doctrine was followed in June 1947 by the European Recovery Program, better known
as the Marshall Plan, which provided $13 billion in U.S. assistance for the economic recovery of war-
torn Europe. Underlying the program was the belief that the economic recovery of war-torn Europe
would insulate the peoples of that continent against the appeal of international communism.

IIpn mnpoBeneHMHM TEKyIleM M MPOMEKYTOYHOM aTTECTAlMd MOTYT HCIIOIb30BATHCS
AyTEeHTHYHBIC TEKCTHI U3 MOHOTpaduid, HAYYHBIX CTaTEeH, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATUI
" HaYYHBIX HCCHCHOBaHHﬁ.
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5) IlpoekT HayuHoro uccienoBanus (Research Proposal)

PeKOMeHIlaIII/II/I M0 HAMMCAHUIO MPOCKTA HAYYHOI'0 HCCJICT0OBAHUA

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do | want to address or what question(s) do | want to answer?"

- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do | need to collect?"

"What methods will I use to collect the data and how will 1 justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do | expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample.

7.3. lloka3zare/iu, KpUTEPUH U OLICHUBAHHE B MpoLecce NPOMeKYTOUHOI aTTecTaluu

dopMa MPOMEKYTOUHOW aTTECTAllUU TMPEACTABISET COOOM 3a4eT C OIEHKOH, KOTOPBIHA
COCTOMT M3 JIBYX JTaIoOB.

Ha I arane o6yuatommuiicst:

— BBIMTOJTHACT aKaJeMHUCCKYI0 mpe3eHTaruio B popmare Conference Paper;

— BBITNIOJIHSACT MUCHMEHHBIN MEPEBOJ] HAYYHOTO TEKCTa IO CIEHHAIBHOCTH C aHTJINHCKOTO
s3bIKa Ha s13bIK 00y4deHus. O0beM Tekcta — 15 000 mevaTHBIX 3HAKOB.
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— BBITIOJIHSAET peeprupoBaHUEe HAYIHOTO TEKCTa MO0 CIEIHATFHOCTA Ha aHTIIUHCKOM SI3BIKE.
O6bem Tekcra — 150 crpanut.

—Tpe/CTaBsIeT Ha aHIJIMICKOM SI3bIKE MPOCKT Hay4dHoro wuccienoanus (Research
Proposal).

VYcnenrHoe BBITIOJTHEHUE BBIMIENIEPEUUCICHHBIX 3a/IaHUM SBIISIETCSl YCIIOBHEM JOMYyCKa KO
BTOPOMY JTamy.

II sTan mpoBOIUTCS B BUE 3a4€Ta C OI[CHKOM W BKJIFOYAET B CeOs TPH 3a/1aHUS:

— MUChMEHHBIH MepEeBO] OPUTMHATLHOTO TEKCTA 10 CIIELUAIIBHOCTHU C aHTJIMMCKOTO SI3bIKa Ha
s3bIK 00yueHus1. O0beM — 3000 meuaTHbIX 3HAKOB. BpeMs BeimoaHeHUs: padboThl — 45—-60 MUHYT,

— MPOCMOTPOBOE UYTECHHE OPHUTHMHAIBHOTO TeKcTa Mo crneruanbHocTH. O0bem —2000
IeYaTHBIX 3HAaKoB. Bpems BbeimonHeHus —5 mMuHyT. dDopma NpoBepKkH — Iepefadya U3BJICUYECHHOU
uH(pOpMallK HA HTHOCTPAHHOM SI3bIKE B (JoOpMaTe aHHOTALIUH,

—~0ecena ¢ 95K3aMeHaTOpaMH Ha HHOCTPAHHOM $I3bIKE IO BOIIPOCaM, CBSI3aHHBIM CO
CHEHATbHOCTBIO U HAYYHOH paboToil actiupaHTa.

[Tepen 3aueToM C OLIEHKOM MPOBOAUTCA KOHCYJIbTAIMS, HA KOTOPOM MPENnogaBaTesib OTBEYAEeT

Ha BOIIPOCHI aCIIUPAHTOB.
B pesynpraTe mpoMexyTOYHOTO KOHTPOJIS 3HAHUM CTYAEHTHI IOJY4arOT aTTECTALUIO II0
JUCLUATIIINHE.

Tabnumna 6
IToka3arejn, KpUTEPUH U OllCHUBAHME B NPoLecce NMPOMEKYTOYHOM aTTeCTAlUMN
®opMa NPOMEKYTOUHOI Kpurepuu oneHuBaHuA Ouenka
aTTecTalMu/BH MPOMEKYTOYHOI
aTTecTaluM

3auer ¢ oueHkoii / 1. Texct mepeseneH monHocThio (100 % | 3aureHO, OTIIMIHO
ITuceMeHHBI TIepeBOA, MPOCMOTPOBOE | oObeMa) 3a yKa3aHHOE Bpems, 0e3
gyreHue, becena HCKA)XCHUI U HETOYHOCTEH. AJIGKBaTHOCTh

rnepeBojia JIOCTHIaeTCs 3a cuer
MPAaBUJIBHOTO TOHUMAHUS  COJCPIKAHUS
TEeKCTa Ha OCHOBE 3HAHUS JIEKCHKO-
rpaMMaTHYCCKUX  TMPaBHII, BJIaJICHUS
OCHOBaMH nepeBo/a, MPaBUIILHOTO
IIOHMMAaHMS CHMHTaKCHYECKOM "
CTHIIMCTHYECKOM CTPYKTYPHI
TIPEUIOKEHUS, BJIaJIEHUS
TEPMHUHOJIOTHYECKON CHCTEMBI 1o
n30paHHON  crieruanbHOCTH.  [lepeBon
IOJDKEH  COOTBETCTBOBATH  CTaHAApTaM
pycCKOTO  sI3pIKa, HO  JOIMYCKAIOTCS

HeOoupIINe JIEKCUYECKUe "
CTHITUCTHYECKHE HeTOUHOCTH (1-2);
2. OK3aMeHyeMblit JIEMOHCTPUPYET

HOpPMAaTUBHOE IPOU3HOIICHUE U OErI0CTh
peuu, yMeeT — MPHUICPIKUBATHCS CXEMBI
pedepaTuBHOTO H3JIOKCHUS COICPKAHMUS
MPEIBIBICHHOTO TEKCTA, YMEET JIOTUUECKU
W TPaMOTHO [Mepenarth  COJACpIKAHHE
MPOYUTAHHOTO, UCTIOJB3Ys Pa3HOOOpa3HYyIO
JICKCUKY M TPaMMaTHYECKUE CTPYKTYDBI,
BJIAJICET HaBBbIKAMU 00001EeHus,
BBIJICJICHUS [JIABHOTO M BBIPAKCHHS CBOETO
MHEHUSI. Bo3MOXKHBI OT/IETbHBIE
HE3HAYUTEIbHBIE OIINOKH, He
HapYIIAIOIIKE JIOTUKY U3JI0KCHISI,
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®opma NpPOMeKyTOYHOI
aTTecTAlMH/BH IPOMEKYTOYHOI
aTTecTAllUH

Kpurepnu onennBanns

Onenka

3. Dx3aMeHyeMbIi JlaeT JIOTUYECKHU
000CHOBaHHBIC pPa3BepPHYThHIC OTBETHI Ha
BOIPOCHI 9K3aMEHATOpa, YMEET BBIPAXKaTh
CBO€ MHEHHE, NPUBOJIUTH MPUMEPHI IS
WLUTIOCTPAIIHA CBOETO OTBETA, MCIIONB3YeT

pa3HOOOpa3HbIe CHHTAaKCHYECKHUE
CTPYKTYDBI, BIIAficeT npaBHIaMA
rpaMMAaTHKH, obnmanmaer MIAPOKHM
CIEKTPOM 001epa3roBopHON n

podeCCHOHATIBHON JIEKCUKH; TIPH OTBETE
BO3MOJKHBI OT/AEJIbHBIE MEJIKHE OLUIMOKH, B
L[EJIOM, HE HapylIaroIue KOMMYHHKAIUIO.

1. Texcr mepeBenen nomaHoctbro (100 %
o0bemMa) 3a yKa3aHHOE BpEMs, IEPEeBO
BBIMIOJIHEH ~ aJICKBaTHO, OK3aMEHYEMBIH
JIEMOHCTPUPYET 3HAHUE CHHTaKCHYECKUX
U JIEKCUKO-TPaMMAaTUYCCKUX IPABHI, HO
JIOMYCKAeT HETOYHOCTH JIEKCHUECKOro (He
Gonee 2-1) w/mnu crunmucruueckoro (1-2)
XapakTepa;

2. DK3aMeHyeMBbIi JIEMOHCTPUPYET
JIOCTAaTOYHO  XOpOIlee MPOHU3HOIICHHUE,
yMEET CIIeIoBaTh CXeMe pedepaTHBHOTO
U3JIOKECHUSI TEKCTA, BBIJICNATh TIABHOE,
JIOTHYECKA W TPaMOTHO IIepelaBarh

collepikaHue MIPOYUTAHHOTO, HO
UCTIBITHIBACT TPYAHOCTH co
CTPYKTypUPOBaHUEM MOJTy4YEHHOM

nHpopMarun (0000mEeHHEM, BBIBOIAMH,
BBICKa3bIBAHNEM COOCTBEHHOTO MHEHUS).
JlomyckaeT HEKOTOpblE TPaMMAaTHYECKHE
WIN JIEKCHYECKHE OLIMOKH, KOTOpBIE HE
HapyIIAIOT JIOTUKY U3JI0KEHHUS, HO BIHSIOT
Ha OernnocTs peuw;

3. DOkx3aMeHyeMbli [aeT pa3BEepHYTHIE
OTBETHI HE HA BCE BOIPOCHI IK3aMEHATOPa,
JIEMOHCTPUPYSl ~ YMEHHE  MOJIb30BaThCs
Ppa3sHOO0pa3HbIMU rpaMMaTHYeCKUMHU
CTpYKTYpaMH M  0OIIepa3sroBOpHOH U
Mpo(eCCHOHANIFHOW JICKCHKOW B paMKax
OCBOGHHOH  mporpamMmbl. Ilpu  sTOM
9K3aMEHYCMbIi HE BIAJCEeT HABBIKAMH
CTPYKTYPUPOBAHUSI CBOMX BBICKAa3bIBAHHH,
HE yMmeeT COIIPOBOXKAATH nux
COOTBETCTBYIOIIUMH pUMEpaMH,
CChIIIKaAaMH1 u T.1., npu OTBECTC M
JIOTTYCKAIOTCSL OWIMOKH TPHU TOCTPOCHUU
CIIOXHBIX pe4yeBble KOHCTPYKIUH 0Oe3
HapylIeHHss KOMMYHHKAIUH B [IEJIOM.

3auTeHo, XOpOoLIOo

1. TlepeBo/ BHIMOJIHEH B YKAa3aHHOE BPEMst
U ero o0beM COCTaBIsieT He MeHee 75 %
o0beMa OpWTHHAJA, WM BBIIOJHCH B
mostHOM oOBeme (100 %), Ho pu miepeBoIe
JOTMyIeHbl uckakeHus (1-2), HeToYHOCTH
(me Oonee 3) B pe3yybTaTe

3ayTeHo,

YAOBJICTBOPUTCIILHO
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®opma NpPOMeKyTOYHOI
aTTecTAlMH/BH IPOMEKYTOYHOI
aTTecTAllUH

Kpurepnu onennBanns

Onenka

rpaMMaTH4YecKux OIMMOOK ¥  BhIOOpa
JIEKCUYECKOTO 3HAYECHUS CIIOB HE
COOTBETCTBYIOIIETO KOHTEKCTY;

2. DK3aMeHYeMbIi JIOMyCKaeT 3aMETHbIE
OIMOKN B TPOW3HOIICHWH, HE CIeIyeT
cxeMe pedepaTuBHOTO H310)KEHUS
TEKCTA/CTaTbW, HO MOXKET aJeKBaTHO
mepeaars  CoAepiKaHHEe MPOYUTAHHOTO,
HCTIONB3YsI OTPAaHWYCHHBIN 3aIac JEKCHKH,
W JOIycKas rpaMMaTHYeCKHe OIINOKH, HE
HapYIIAIOIIUC JIOTUKY U3JI0KCHIS,

3. DK3aMCHYEMBIi JTaeT KPaTKUE OTBETEHI,
UCTBITHIBACT TPYAHOCTH IMPH MPHUBEICHUN
MIPUMEPOB U BBHICKA3bIBAHUHM COOCTBEHHOI'O
MHEHUS, UCTIONB3YET OTHOCHUTEILHO
MPOCTHIC JICKCHKO-TPaMMAaTHUYCCKUE
CpencTBa, NEMOHCTPUPYET OTPaHUICHHBIN
3amac JIGKCUKH, IOIYyCKaeT OIMIMOKH TpH
HCTIONB30BaHUH JIEKCHKO-TPaMMaTHIeCKIX
CTPYKTYP, IPETATCTBYIOIINX ITOJIHOIEHHOH
KOMMYHUKAITUH.

1. TexcT mepeBeneH B yKa3aHHOE BpEMS H
ero oobeM coctapisier MeHee 75 % o0beMa
OpUTHHAJIA, WM BBIIOJHEH B IOJHOM
o0bemMe, HO JOMyIIeHbl HCKakeHus (3 u
Oonee), HerouHoctH (4 wu Oonee) B
pe3yibTate TPaMMAaTHYEeCKHX OMIMOOK U
BBIOOpA JICKCHYECKOTO 3HAYCHUS CJIOB HE
COOTBETCTBYIOIIIETO KOHTEKCTY, a TaKkKe
CTHIMCTHYECKHE HETOUHOCTH (2-3);

2. DK3aMeHyeMblii JOIyCKaeT Tpyobie
OIMOKN B TIPOW3HOIICHWH, HE CIeIyeT
cxeMe peepaTHBHOTO H3JIOKCHUS TEKCTa,
HE MOXKET aJIeKBaTHO nepeaaTh
COJICp)KAHUEC MPOYUTAHHOTO, JIOMYCKAeT
MHOTO JICKCHYECKHUX W TPaMMaTHYeCKHX
OIIHUOOK, HApPYIIAIOIIAX JIOTHKY
U3JI0KCHHUS,

3. Dk3amMeHyeMBbIl JaeT HeaJeKBaTHbHIE
OTBETH, JEMOHCTPHPYET HENOHUMAaHNE
BOIIPOCOB  JK3aMEHAaTopa,  HCIIONB3YeT
OTPaHWYEHHBIA 3amac CIJOB, JOITyCKaeT
OoNbIIIOE  KOMMYECTBO JIEKCHUECKHX U
rpaMMaTHIECKHUX OIMNOOK, YTO IIPUBOANT K
HapYIICHAIO KOMMYHHKAITHH.

He 3aurteno,
HEYIOBJIETBOPUTEIBHO

Pesynbrarel ciaum npoMeXyTOUYHOM aTTeCTAMH [0 POrpaMMaM aCIMPaHTyPhl OLIEHUBAIOTCS
1o CTOOAJUIBHOW CHCTEMe OLIEHKH B coOTBeTcTBUU C llonokeHumem o ¢dopmax, NEpUOIMYHOCTU U
MOPSIIKE OpPraHU3allMi W NPOBEACHUS TEKYIIEro KOHTPOJIA YCIEBAEMOCTH W MPOMEKYTOUHOH

arrecranuu obyyaroruxcs B AHOOBO «EYCII6» cnemyromum o0pa3oM, coriacHo Tabmuie 6a.

20




Tabmuma 6a
Cucrema OneHKH 3HAHHI 00y4alOIIUXCS

[aTubannpHas CrobannbpHas Bunapnas cucrema oueHKH
(cranmapTHas) cucTema CHCTEMa OLICHKH
5 (oTM4HO) 100-81 3a4TEHO
4 (xopowio) 80-61
3 (YZOBIICTBOPUTEIIBHO) 60-41
2 (HEeYJOBICTBOPUTEIHHO) 40 u meHee HE 3a4TEHO

Pe3ynbTarhl MpOME)yTOYHOTO KOHTPOJIS IO IUCIUTUTHHE, BBIPAXKEHHBIC B OLIEHKAX «3a4TEHO,
YIOBJIETBOPUTEIBHO», «3aYTEHO, XOpPOIIO», «3a4TE€HO, OTJIWYHO» IMOKA3bIBAIOT YPOBEHb
c(OpPMHUPOBAHHOCTH Y OOYYAIOIIErocs 3HAHW, YMEHUI, HABBIKOB MO pe3ylbTaTaM OOydYeHHUs IO
JUCIUIIIIMHE TIO TporpaMMme acmupanTypsl 5.6.5. Vctopuorpadusi, UCTOYHUKOBEIECHUE, METOJbI
HUCTOPUYECKOTO UCCIICTOBAHMS.

Pe3ynbTathl mpoMeEKyTOYHOTO KOHTPOJS IO JIUCHUIUIMHE, BBIPAXKEHHBIE B OIICHKE «HE
3a4TEHO, HEYAOBIETBOPUTEIBHOY», MMOKA3BIBAIOT HE C(HOPMHUPOBAHHOCTH Y OOYYArOIIETOCs 3HAHUH,
YMEHUM, HABBIKOB IO pe3yJbTaTaM OOYy4YeHUs TUCIUILIMHE MO MpOoTrpaMMe aclupaHTyphl 5.6.5.
Ucropuorpadus, HICTOYHUKOBEIEHUE, METOIbl HICTOPHYECKOTO UCCIICIOBAHMSL.

7.4. TunoBble 3aJaHUA K MPOMEKYTOYHOM aTTeCTAIIUN
1) TIIpuMepHbIi HAYYHBI TEKCT I MUCHLMEHHOTO MepeBoia

Historians often refer to the period from the sixteenth through the eighteenth centuries as the
early modern era. During these years, several factors were at work that created the conditions of our
own time. From a global perspective, perhaps the most noteworthy event of the period was the
extension of the maritime trade network throughout the entire populated world. Traders from the
Middle East had spearheaded the process with their voyages to East Asia and southern Africa in the
first millennium C.E., and the Chinese had followed suit with Zheng’s groundbreaking voyages to
India and East Africa. Then, at the end of the fifteenth century, a resurgent Europe suddenly exploded
onto the world scene when the Portuguese discovered a maritime route to the East and the Spanish
opened up European contacts with the peoples in the Western Hemisphere. Although the Europeans
were late to the game, they were quick learners, and over the next three centuries they gradually
managed to dominate shipping on international trade routes.

Some contemporary historians argue that it was this sudden burst of energy from Europe that
created the first truly global economic network. Although it is true that European explorers were
responsible for opening up communications with the vast new world of the Americas, other historians
note that it was the rise of the Arab empire in the Middle East and the Mongol expansion a few
centuries later that played the greatest role in creating a widespread communications network that
enabled goods and ideas to travel from one end of the Eurasian supercontinent to the other.

Whatever the truth of this debate, there are still many reasons for considering the end of the
fifteenth century to be a crucial date in world history. In the first place, it marked the end of the long
isolation of the Western Hemisphere from the rest of the inhabited world. In so doing, it led to the
creation of the first truly global network of ideas and commodities, which would introduce plants,
ideas, and (unfortunately) new diseases to all humanity. Second, the period gave birth to a stunning
increase in trade and manufacturing that stimulated major economic changes not only in Europe but
in other parts of the world as well.

The period from 1500 to 1800, then, was an incubation period for the modern world and the
launching pad for an era of Western domination that would reach fruition in the nineteenth century.
To understand why the West emerged as the leading force in the world at that time, it is necessary to

21



grasp what factors were at work in Europe and why they were absent in other major civilizations
around the globe.

[Ipy mnpoBeneHHM TEKymled W MPOMEKYTOUHOM aTTECTAalMM MOTYT HCIOJIb30BaThCS
AyTEHTUYHBIE TEKCTHI U3 MOHOTpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPaHTAMH B XOJI€ 3aHATHH
N HAYYHBIX HCCHCHOBaHHﬁ.

2) TIlpumepHbIii HAyYHBIi TEKCT AJ5 MPOCMOTPOBOTO YTEHHUS

The Polis

In the most basic sense, a polis could be defined as a small but autonomous political unit in
which all major political, social, and religious activities were carried out at one central location. The
polis encompassed a town or city or even village and its surrounding countryside. But each had a
central place where the citizens of the polis could assemble for political, social, and religious activities.
In some poleis, this central meeting point was a hill, like the Acropolis in Athens, which could serve
as a place of refuge during an attack and later at some sites came to be the religious center on which
temples and public monuments were erected. Below the acropolis would be an agora, an open space
that served both as a market and as a place where citizens could assemble.

Poleis varied greatly in size, from a few square miles to a few hundred square miles. They also
varied in population. Athens had a population of about 250,000 by the fifth century B.C.E. But most
poleis were much smaller, consisting of only a few hundred to several thousand people.

Although our word politics is derived from the Greek term polis, the polis itself was much
more than a political institution. It was a community of citizens in which all political, economic, social,
cultural, and religious activities were focused. As a community, the polis consisted of citizens with
political rights (adult males), citizens with no political rights (women and children), and noncitizens
(slaves and resident aliens).

IIpy mnpoBeneHMHM TEKyIIE M IIPOMEKYTOYHOM aTTECTALMM MOTYT HCIIOJIb30BaThCSA
ayTEeHTHUYHBIC TEKCTHI U3 MOHOTpaduid, HAYYHBIX CTaTEeH, N3y4aeMbIX aCIUPAHTAMH B XOJI€ 3aHATUI
N HAYYHBIX HCCHCHOBaHHﬁ.

3) IIpumepHbIe BONPOCHI 151 Oeceabl
Discussing Background Information and Research

1. What Institute / Academy /University did you graduate from?

2. What subjects were you interested in?

3. When did you get interested in research work?

4. What is your field?

5.  What is the theme of your candidate thesis?

6. What problems have you been studying?

7. Are there many important papers on your subject?

8.  Why is your research important / topical?

9. What aspects of your research are especially topical?

10. Who is your scientific adviser?

11. Do you often consult him?

12. What does he specialize in?

13. In what way is your paper going to contribute to your practical work?

14. What is the practical significance of your research?

15. What do you think are the most challenging issues in your area of research?
16. What courses in college did you like most? Least? Why?

17. Do you feel you did the best scholastic work you are capable of?

18. Why did you choose your particular field of research?

19. What do you think determines a person's progress in academic environment?
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20. What personal characteristics do you feel are necessary for success in your chosen field?

21. Which more important for one’s career development: education or training?

22. What professional training / retraining courses have you taken up/ would you like to take
up?

23. Do you prefer working with others or by yourself?

24. Would you prefer to work in a large or a small organization? Why?

8. OCHOBHAMSA !N JOINOJIHUTEJIBHASA JIMTEPATYPA
8.1. OcHoBHas JuTEparypa:
1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes.
Advanced / C1/ E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 k3.

2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for
Academic Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press, 2013.
- 223 p., 40 5k3.

3. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p., 30 7k3.

4, Moore, Julie. Oxford Academic Vocabulary Practice [Text] : Upper-Intermediate / B2
- C1/J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 3k3.

8.2. lonoiHMTEILHAS JIUTEPATYypa:

1. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ; New
York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 sk3.

2. Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 3k3.

3. English for Academics : a communication skills course for tutors, lecturers and PhD
students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 3ks.

4, Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 sks.

5. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -
Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 axs.

9. TH®POPMAIIMOHHBIE TEXHOJIOI'MU, UCITOJIB3YEMBIE I1PHU
OCYHWECTBJEHUU OBPA30OBATEJIBHOI'O ITPOLUECCA

9.1. [IporpammHoe o0ecnieyeHue

IIpu ocymecTBieHnH OOpPa30BAaTENBHOTO IMpoIecca AaCHUpaHTaMH U HPOECcCCOpCKo-
nmpenoaaBaTCJIbCKUM COCTaBOM HCIIOJIB3YCETCA CICOYIOLICC JIMIIEH3MOHHOC IIporpaMMHOC
obecricueHue:
OS Microsoft Windows (OVS OS Platform)
MS Office (OVS Office Platform)
Adobe Acrobat Professional 11.0 MLP AOO License RU
Adobe CS5.5 Design Standart Win IE EDU CLP
ABBYY FineReader 11 Corporate Edition
ABBYY Lingvo x5
Adobe Photoshop Extended CS6 13.0 MLP AOO License RU
Adobe Acrobat Reader DC /Pro — GecriatHo
Google Chrome — 6ecrutatao

©CoNooA~wWNE
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10. Opera — 6ecmiatHo
11. Mozilla — 6ecrimatao
12. VLC - GecruiatHo

9.2. IlepeyeHb HHMPOPMALMOHHO-CIIPABOYHBIX CHCTEM M TNPO(ecCHOHAIBHBIX 0a3
AAHHBIX MHG(OPMAIHMOHHO-TEJeKOMMYHUKANMOHHON ceTH «HHTepHeT», HEOOXOAMMBIX IJs
OCBOCHUS IMCUMILIUHBI:

HNHpopManMOHHO-CIIPABOYHbIE CHCTEMBbI

1. [apant.Py. Undopmarmonto-mpaBoBoii moprai: http://www.garant.ru

2. HNndopmannonnas cucrema «EanHoe 0KHO JOCTyIa K 00pa30BaTeIbHBIM pecypcamy»:
http://window.edu.ru/

3. OTtkpbiToe oOpa3oBanue. Accoumanus «HamuoHanbHas mnatrgopma OTKPHITOTO
obpasoBanus»: http://npoed.ru

4. Odunmansuas Poccus. CepBep OpraHoB rocyaapcTBeHHOW Biactu Poccuiickoit
deneparun: http://www.gov.ru

S. OdunmanbHbpli  MHTEpHET-IOPTal  mpaBoBoil  uHdopManuu. ['ocynapcTBeHHas
crcTeMa mpaBoBoi nHpopMmarwu: http://pravo.gov.ru

6. [paBoBoii caiit Koncynprantllnroc: http://www.consultant.ru/sys

7. Poccuiickoe obpazoBanue. Denepanbhblil moprai: http://www.edu.ru

IIpodeccuonanbHbie 0a3bl TAHHBIX HMH(OPMANUOHHO-TEJIEKOMMYHHUKAIMOHHON CeTH
«HHTepHET:

1. Google. Kuauru: https://books.google.com

2. Internet Archive: https://archive.org

3. Koob.ru. Dnexkrponnas 6ubmmoreka «Ky6»: http://www.koob.ru/philosophy/

4, Philosophy.ru: http://www.philosophy.ru

5. bubnuoteka ['ymep — rymanutapssie Hayku: http:// www.gumer.info

6. bubnmoreka Nxtuka [ihtik.lib.ru]: http://ihtik.1ib.ru/

7. Hoxycdepa — Poccuiickas HaroHanbHas Oubiaroreka: http://leb.nlr.ru

8. EHUII —  Omnekrponnas Oubmuoreka «Hayunoe wacnmeaue — Poccum»:
http://e-heritage.ru/

9. Wntenpoc. UntennekryansHas Poccust: http://www.intelros.ru/

10. Jloroc. dunocohcKo-TUTEPATYPHBIN KypHAIT:

http://www.ruthenia.ru/logos/index.htm
11. HanuonansHas sekrponHas oudmuorexka HOB: http://www.rusneb.ru

12. [Ipe3unentckas oubmmoteka: http://www.prlib.ru

13. Poccuiickas rocynapcrBenHas oubnuoteka: http://www.rsl.ru/

14, Poccwuiickas HanmonanbpHast OudimoTeka: http://www.nlr.ru/poisk/

15. ®dunocodust u aren3m: http://books.atheism.ru/

16. Odunocodus, MICUXOJIOTHS, MOJIUTHKA!

http://www.magister.msk.ru/library/philos/philos.htm
17. dunocodcekuii coaps: http://filosof.historic.ru

9.3. JInnieH3uOHHBIE YJIEKTPOHHBbIE pecypchbl OUOTHOTEKN YHHBEPCUTETA
IIpodeccuonanbHbie 0a3bl JTaAHHBIX:

1. Cambridge University Press — moiHOTEKCTOBas KOJUICKIMS —JKypHAJIOB
uznarensctBa Cambridge University Press: https://www.cambridge.org;
2. East View — 100 Begymux pocCHICKHX KYPHAJIOB [0 TYMaHUTAPHBIM HayKaM (apXuB

u Tekymas noamnucka): https://dlib.eastview.com/browse;
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http://www.magister.msk.ru/library/philos/philos.htm
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3. Ebook Central xommekius smexktponnbix kaur Academic Complete 6ubnmuorexn
xommanun ProQuest — Ebook Central — 0Oonee 140 ThIC. 3JIEKTPOHHBIX HAYYHBIX KHHT
KpyImHeHIuX u3aareascTB mupa: https://ebookcentral.proquest.com:;

4. EBSCO — nayunsle xypHaJbl, CIIPABOYHUKH, TIOJTHOTEKCTOBBIE 1 MHOTOIIPO(HIILHBIC
0a3bl qaHHBIX: http://search.ebscohost.com;

S. eLIBRARY.RU — Poccuiickuii nHpOpMalmoOHHO-aHAIMTHYECKUHN TTOpTal B 001acTH
HayKH, TEXHOJIOTHH, METUIIMHBI 1 00pa30BaHMUs, CONEPIKAIIUIN pedepaThl U MOTHBIC TEKCTHI HAyIHBIX
craredl M myOJHMKaluii, HaykoMeTprueckas 0aza nanHbix: http://elibrary.ru;

6. JSTOR - nmonHOTEekcTOBasi 0a3a MaHHBIX MEXKIUCIUILNIMHAPHOTO XapakTepa,
BKJIFOYAtOIass 0ojiee THICSYM HAyYHBIX JKYPHAJOB IO TYMaHHTapHBIM, COIMAJIbHBIM HayKaM H
MareMaTuKe ¢ UX MEPBOro BHIMycKa: http://www.jstor.org/;

7. Oxford Reference Online — cnoBapu m3narenscrBa Oxford University Press -
http://www.oxfordreference.com/;

8. Oxford University Press — moiHOTeKCcTOBas KOJUICKIHSI JKYPHAJIOB HM3JaTelIbCTBA
Oxford University Press (texymias moamrcka u apxus): http://www.oxfordjournals.org/en/;

9. Project MUSEStandardCollection — nonusie TekcTbl 6oee yem 300 xypHAJIOB 110
T'YMaHHTapPHBIM HayKaM 3apyOeXXHBIX HAyYHBIX M3IaTeabCTB: hitp://muse.jhu.edu/;

10. ProQuest Dissertations&Theses — 6a3a auccepraiuii W JUIUIOMHBIX padoT:
http://search.proguest.com/pgdtglobal/dissertations;

11. Sage — mMONHOTEKCTOBash KOJUICKIHS JKypHAJIOB W3JaTeIbCTBA Sage (Tekyras
noanucka u apxus): http://online.sagepub.com/;

12. SCOPUS - pedeparuBHas HayKOMeTpHUeCcKas 6aza JAHHBIX:
https://www.scopus.com;

13. Taylor&Francis — mNOJHOTEKCTOBas  KOJUICKLHUS JKypHAJIOB  HM3JATeNbCTBA
Taylor&Francis (texymias moamucka u apxus) — http://www.tandfonline.com/;

14. Web of Science — pedeparuBHas HaykoMeTpuueckas 0aza  JaHHBIX:
http://apps.webofknowledge.com;

15. YuuBepcuterckasi uHpopmaunontas cucrema POCCHUS — 0Gaza 31eKTPOHHBIX

pecypcoB i y4eOHBIX MPOrpaMM M HCCIIENOBATENBCKHX IMPOCKTOB B OONACTH COIHANBHO-
TYMaHUTapHBIX Hayk: http://www.uisrussia.msu.ru/;

16. DNEeKTPOHHBIC JKYypHAJBl IO TOJANUCKE (TEKyIIHe HOMEpa HAy4YHBIX 3apyOeKHBIX
JKYpHaJIOB)

JJIeKTPOHHBbIE OM0JINOTEYHbIE CUCTEMBbI:

1. Znanium.com — DnekTpoHHas oubnnoreunas cucrema (IBC) — http://znanium.com/;

2. YHuBepcuteTckas OMOIMoTeKa OHIaiiH — DeKTpoHHas ondnuoteunas cuctema (ObC)

— http://biblioclub.ru/

9.4. JjekTpoHHAasi ”H(POPMAITMOHHO-00pa30BaTe/IbHAs cpela Y HUBEPCUTETA

OO0pa3zoBaTeNbHBIA MPOIECC MO IUCHUIUIMHE TOANCPKUBACTCA CPEACTBAMU DJIECKTPOHHOU
UH(POPMALIMOHHO-00pa30BaTENbHOM Cpesibl Y HUBEPCUTETA, KOTOPAst BKIIIOYAET B CE0sI 3JIEKTPOHHBIH
yuebHo-mMeToauueckuii pecypc AHOOBO «EYCII6» — o6pa3oBarenbhbiii mopran LMS Sakai —
Sakai@EU, nuiieH3uOHHbBIE 3JIEKTPOHHBIC PECYPChl OMOIMOTEKH Y HUBEPCUTETA, OHUIIMATIBHBIN CaT
Yuusepcurera (EBponeiickuii yauepcuter B Cankrt-IlerepOypre [https://eu.spb.ru]), mokambHyIO
CETh M KOPIOPATUBHYIO AJICKTPOHHYIO MOYTY Y HUBEPCUTETA, U 00ECIICUHBACT:

- JIOCTYI K y4eOHBIM IJTaHaM, padOYUM MpOTrpaMMaM JUCIHUIUTHH (MOIYJIEH), IPaKTHK U K
U3AHUSM DJICKTPOHHBIX OHONIHMOTEYHBIX CHUCTEM W DIJIEKTPOHHBIM 00pa30BaTeNbHBIM pecypcam,
yKa3aHHBIM B pab04YMX MpOrpaMMax;
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- (Qukcanuio pe3yabTaTOB IMPOMEKYTOYHOW aTTECTAllUM, PE3yJIbTaThl BbHIOJHEHUS
WHAWBUIYAILHOTO IJIaHA HAYYHOU JMESTENIbHOCTH W OIEHKU BBIMOJTHEHUS WHAUBHIYAILHOTO IJIaHA
paboTHI,

- (hopmupoBaHUE FTEKTPOHHOTO MOPTHOIHO 00YUAIOMIETOCS, B TOM YUCIIE COXpaHEHHE paboT
oOyyJaromierocs,

- B3aUMOJCWCTBHE MEXIy YYaCTHHKaMH 0Opa3oBaTeNbHOTO MpoOIlecca, B TOM YHCIE
CUHXPOHHOE U (WJIN) aCHHXPOHHOE B3aUMOJeCcTBHE MOCpecTBOM ceTu «VIHTepHET» (3JEKTPOHHOM
MOYTHI U T.J1.).

Kaxnpiii oOydaromuiicss B Te4eHHE BCEro nepuona oOydeHHus: o0ecreueH WHAUBUAYAIbHBIM
HEOTPAHMUYEHHBIM JIOCTYIIOM K JJICKTPOHHBIM pecypcaM OMOIMOTEKH YHHUBEPCHUTETA, COJACPIKAIICH
W3/1aHus Y4eOHOU, yIeOHO-METOIMUECKON U HHOM JINTEPATyphl TI0 U3y4aeMOM JUCITUTIIIMHE.

10. MATEPUAJIBHO-TEXHUYECKAS BA3A, HEOBXOAUMASA J1JIsA
OCYHWECTBJIEHUSA OBPA3OBATEJIBHOI'O ITPOLHECCA

B xome peanmnsanmm 00pa3oBaTeNbHOIO IpoLEcca MCIOJIB3YIOTCS CHELUATU3UPOBAHHbIE
MHOTO()YHKIIMOHAJIbHBIE AyTUTOPUM [UIS TPOBEICHUS 3aHATUN JIGKIMOHHOTO THIIA, 3aHATHH
CEMHUHApPCKOro Tuma (MPaKTHYECKUX 3aHATHH, JabOpaTOpHBIX padoT), TPYNIOBBIX U
WH/IWBUIYAIbHBIX  KOHCYJIbTAllMil, TEKYIIEro KOHTPOJIS M IPOMEXYTOYHOW aTTecTalud,
YKOMIUIEKTOBAaHHbBIE CIELMATU3UPOBAHHON MeEOENbl0 U TEXHUYECKMMHU CPEICTBAMU OOydeHUs,
CIIy’KaIllUMU JIJIS IPE/ICTaBIeHUs yueOHON MHPOpMAIUK OOJIBIION ayTUTOPHH.

IIpoBeneHne  3aHATHI  JIGKLMOHHOTO THUNA  OOECHEYMBACTCS  JAEMOHCTPALMOHHBIM
o0opymoBaHuEM.

[Tomemenust uIsi CaMOCTOATENbHONW pPaOOThI OCHAIEHB KOMIBIOTEPHONH TEXHUKOH C
BO3MOXHOCTBIO TOJKIIOUEHUsI K cetu «MHTepHeT» M oOecreueHHeM JOCTyNa B AIIEKTPOHHYIO
nH(OPMAITMOHHO-00PA30BATEIBHYIO CPETy OPTaHU3aIIUH.

JIns Ui ¢ OrpaHMYEeHHBIMH BO3MOXKHOCTSIMH 3/10pPOBbSI M MHBAIUIOB HPEAOCTABISACTCS
BO3MOXHOCTb IPUCYTCTBUS B AayAUTOPUM BMECT€ C HHMMM AaCCUCTEHTa (IOMOIIHUKA). Jlns
CJIAa0OBUISAIINX TPEAOCTABISETCS BO3MOXKHOCTH yBEIMUeHHs TekcTa Ha odkpane [IK. [lns
CaMOCTOSITENIbHOW Pa0OThl JIMIl C OrPaHUYEHHBIMH BO3MOXKHOCTSIMM 3/I0POBbsSI B IIOMEIIEHUU IS
caMoCTOsITeNIbHONW paboTsl oprann3oBaHo oaHo Mecto (ITK) ¢ BO3MOXHOCTSIMH OECKOHTAKTHOTO
BBOJa MHGOpPMAlUM U YINPaBJIEHUS KOMIBIOTEPOM (CHEUUAIN3UPOBAHHOE JIMIIEH3UOHHOE
nporpamMHoe oOecnieueHne — Camera Mouse, Be6 kamepa). bubnmorexka yHUBepcuTeTa
NPEJOCTAaBIACT yJAJEHHBIM JOCTYH K 3JIEKTPOHHBIM pecypcaM OMOIMOTEKH YHHBEPCHUTETa C
BO3MOXHOCTSIMH JUIs CITA0OBUIAIINX yBeNW4eHus: Tekcta Ha 3kpane [IK. JIuna ¢ orpaHnueHHBIMU
BO3MOXHOCTSIMM  370pPOBbSl MOTYT IIpH HEOOXOJUMOCTH BOCHOJB30BATHCA HMEIOIIMMCS B
YHHUBEPCHUTETE KPECIOM-KOJISICKOH. B yaueOHOM KOpmyce umeercs agantupoBaHHblil mudt. Ha nepsom
JTake 00OPYAOBaH CIELUAIU3UPOBAHHBIN TyaneT. Y BX0/a B 3JJaHM€ YHUBEPCUTETA [l UHBAIH]IOB
o0opyaoBaHa clelualbHAs KHOIKA, BXOJAHAs cpena obOecredeHa HH()OPMAIMOHHOW JOCKOH O
pexuMe paboThl YHUBEPCHUTETA, BBITIOJHEHHOHN pebe(HO-TOUCYHBIM TAKTHIILHBIM MIPpU(GTOM (a30yKa
Bpaiins).
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[Tpunoxenue 1

®OH/JI OUEHOYHLIX CPEACTB 110 JUCLHUIUIMHE

«AHOCTPaHHBIN A3BIK»
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®OHJl OLEHOYHBIX CPEJACTB JUIsi NPOBEJAEHMS TEKVIIEA H
IMMPOMEKYTOYHO ATTECTAIIAN OBYYAIOIIMXCS MO TACHUTLIAHE

1. Iloka3aTesin, KpUTEPUH U OLIECHUBAHUE B Mpolecce TEKyLIeH aTTecTAlNU

WNudopmarus o conepkaHud U MPOLEAype TEKYIIEro KOHTPOJS YCIHEBAEMOCTH, METOIMKE
OLCHUBAHUA 3HaHI/II>'I, YMGHI/Iﬁ 1 HaBBIKOB 06yqa101ueroc;1 B XOAC TCKYUICIO KOHTPOJA AOBOAATCH
HAy4HO-TIEJarOTUYECKUMU pa0OTHUKaMU YHUBEPCHUTETa JI0 CBEIEHHUs OOydarollerocs Ha IEepBOM
3aHATUU T10 ,Z[ﬁHHOfI JUCHUITIINHE.

Texymuii KOHTPOJIb MPEIyCMaTpUBAET MOATOTOBKY aCHUPAHTOB K KaXKIOMY ayIUTOPHOMY
3aHATHUIO. ACHI/IpaHT AOJDKCH TMPUCYTCTBOBATL HA 3aHATUAX, BbIIIOJIHUTH aAKaJACMHUYCCKYHO
Ipe3eHTaluio, 3cce, pedepupoBaHrue HAYYHOTO TEKCTa, MUCHMEHHBIA MEpPeBOJ HAy4YHOTO TEKCTa,
IMMPOCKT HAYUHOT'O UCCIICAOBAHU.

Texkymmuii  KOHTpOJL TPOBOAUTCS B GOpMe aKaJIeMHUYECKOW TPE3eHTallud, 3CCe,
pedepupoBaHUs HAyYHOTO TEKCTa, MUCHMEHHOTO MEPEeBOJa HAYYHOTO TEKCTa, IMPEICTaBICHUS
MIPOEKTa HAyYHOTO UCCIIEeI0BaHUSI.

Tab6muna 1
Iloka3are/in, KpUTEPUM U OLlCHUBAHUE B MPoOIleCcCe TEKYIIel aTTecTAlun
HaumeHnoBaHue TeM (pa3iesioB) DopMbI TEKylIero KOHTPOJIS Pe3yabTarTnl
ycneBaeMoCTH TeKYIIEero KOHTPOJIsi
1. AkameMudeckasi ycTHast KOMMYHHUKAIIHSL. aKaJleMUIecKas pe3eHTaIUs 3a4TEHO/HE 3a4TEHO
pedeprpoBaHe HAYIHOTO TEKCTA 3a4TEHO/HE 3aUTEHO
2. Axanemuyeckas MMHChbMEHHAS
KOMMYHHKALUA, 3cce 3a4TE€HO/HE 3a4TEHO
3. HPO(bGCCI/IOHaHBHaﬂ n  aKaJACMHUYCCKasn pe(bepMpOBaHMe Hay4YHOI'0 TeKCTa 3a4TE€HO/HE 3a4TEHO
JIeKCHKa. MUCHbMEHHBIN NEPEBOJ] HAYYHOT'O TEKCTa 3a4TEHO/HE 3aUTEHO
MIPOEKT HAYYHOTO MCCIICTOBAHUS 3a4TEHO/HE 3a4TEHO
Tab6muna 2
DopMblI Kpurepuu oneHuBaHuA
TeKyUIero
KOHTPOJIsA
yCneBaeMoCTH
3auTeHo:
CoOmtoieHbI mpaBuia 0GOPMIICHUSI MPE3CHTAIMH;, BO BPEMsl BHICTYIICHUS aCIHPAHT JIOTHIHO
CTPOUT MOHOJIOTMYECKOE BBICKA3bIBAHHE B COOTBETCTBUM C KOMMYHHUKATHBHOW 3aJayeid,
JIEKCUYECKUE €UHUIIBI U TPAMMATHYECKUE CTPYKTYPBI UCIIONB3YIOTCSI YMECTHO U MPAKTUUYECKH
0e3 ommOOK, peyb MOHATHA U ()OHETHUYCCKU TPAMOTHA, COONIONACTCS HEOOXOJUMBIA 00BEM
BBICKA3bIBaHUs, COJAEpXaHHe BBICTYIUICHHS HOCHUT 3aHUMAaTeNbHbIM Xxapaktep. YeTko
c(hopMyIHPOBAH HAYYHBIN BOMPOC, HA KOTOPHKIH JTOKJIA UMK TPEACTABISICT 000CHOBAHHBII OTBET
B KOHIIE BBICTYIUICHUS. SICHO MpeNCTaBlIeHa CTPYKTypa MOKJIana, KaXIblii GparMeHT KOTOPOTro
MOJTAITHO  PACKPBIBAETCS B  XOJA€ BBICTYIUICHHS. OJIEMEHTHI JIOKJIAJa COCTUHCHBI
AKazeMHecKas CEMAHTHYECKUMHU WIH TPaMMAaTHUYECKUMH CBs3AMHU. Jlokimamunk o00OIIaeT W aHaIH3HpyeT
—— MIPECTaBICHHYIO WH(POPMANHIO B KOHIE NOoKiana. [Ipe3eHTarsi, COmpoBOXKAAONIas OKIA,

crocoOCTByeT Ooiiee MOJHOMY TMOHHUMAHHIO M BOCHPHUATHIO ero coiepykaHus. Craiasl He
neperpyKeHsl nHpopManueH, rpadhuuecKoe MpeICTaBICHUE O TYePKUBACT HAMO0JICe 3HAUNMBIC
MO3UIINY BBICTYIUICHUS;

He 3aureno:

HpeseHTauMs{ quopMneHa C 0HII/I6KaMI/I, KOJINYECTBO CHaﬁZ{OB HCAOCTATOYHO, ACTIMPAHT CTPOUT
MOHOJIOTHYECKOE€ BBICKA3bIBAHHUEC B COOTBECTCTBUU C KOMMyHIdKaTPIBHOﬁ 3auaqe171, HO
BBICKa3bIBAHMC HEC BCErAa JIOTUYHO, HWMCKOTCA IIOBTOPBI, HpI/ICyTCTByIOT JICKCUYECKHC,
TpaMMATHYCCKHUE N CTUIMCTHYCCKHUE OH.II/I6KI/I, 3any,£lH$[}OH.[I/Ie IIOHUMAaHHUEC, B HECJIOM pPCYb
TOHATHA, 00hEM BBICKA3bIBAHUS 3HAUMTENBHO HIDKE TpeOyemoro. HedeTrko cdopmynnpoBaH

28



HayY4YHBIH BOIIPOC, HA KOTOPBIHA JOKJIAYUK HPEICTABISIET HE BIOJHE OOOCHOBAHHBIN OTBET B
KOHLIE BBICTyIJIeHMS. Her 4YeTkoW XapakTepUCTUKU CTPYKTYphl [OKJIana, KaxIas Tema
HEJIOCTATOYHO IIOJHO W II0CJIEJOBATEIbHO PACKPHIBAETCS B XOJAE BBICTYIJICHUS. DJIEMEHTHI
JIOKJaja He BCeraa COEIMHEHBl CEMaHTHUECKMMH WIM TI'PaMMaTHYECKHMMHU  CBS3SIMH.
[TpeseHTanus, conpoBoKAatomias NOKIaJ, HE CHOCOOCTByeT Oojiee NMOJHOMY HOHMMAaHHIO U
BOCIIDUSITHIO ero copaepxkanus. Cnaiasl B OOJNBIIMHCTBE CBOEM WM IEPErpyKeHbI
nHpOpManuell, Wi Mamo WH(POPMATHBHEL ['paduyeckoe NpeAcCTaBICHHE dHamle BCETO HE
HOAYEpKUBaeT HanboJsee 3HaYUMBbIC TO3HUIHH.

Dcce

3aureHo:

Crtporoe cobmonenue ¢popmara 3cce / HesHaunTembHBIE MOTPENTHOCTH B coOmoaeHnn popmara
scce. ANIEKBaTHOE HCIOJIb30BaHUE MPOGECCHOHANBHOM JiekCHKH. OTCYTCTBHE CMBICIOBBIX,
CTHIIMCTHYECKUX U JIEKCHKO-TPaMMAaTHYeCKUX OnO0K / He3HaunTeIbHOE KONNYECTBO JIEKCHKO-
TpaMMaTHYECKHUX, CMBICIIOBBIX U CTHIIMCTHYECKUX omMO0K (He 6omee 40%).

He 3aurteno:

Hecobmoaenne dopmara scce. HeanexkBaTHOE HCIONBb30BaHUE MPOYECCHOHATBHON JICKCHUKU.
Hanuuue rpyOBIX JEKCHKO-TPAMMATHYECKUX, CMBICIIOBBIX UM CTHJIMCTHYECKUX Oomuodok (40% u
bonee).

PedepupoBanue
HAay4YHOT'O TEKCTa

3aureHo:

Tounas nepexaya paxkroB. Bes Gpakrryeckas nHPOpMALUS epejaHa TOYHO U 0€3 HCKAKCHUU.
HmeroTcs He3HAUYNTEbHBIE HCKAXKECHNS.

HeliTpanbHocTh u3M0:keHHsi (JINOO MpaBWIIbHAS TIepenada aBTOPCKOW mo3unun). M3noxenne
HEHTpaNbHO MO0 aBTOPCKas OIEHKA ONHCHIBAEMBIX COOBITHI TepesaHa IpaBmiIbHO. MMeroTes
HE3HAUNTENBHBIC OTKIIOHEHUS OT HEHTPAIbHOTO TOHA JIMOO HE3HAYWTENBFHBIE WCKAXECHUS
ABTOPCKOU MO3UILINH.

CBfI3HOCTDH H JIOTHYHOCTD. V3710)KCHHE CBSA3HOE, CTPYKTYpa MPO3pavyHasi, JIOTHKA H3JI0KCHHUS
MpoCiie)KUBaeTCsl. M30keHHe B IIEJIOM CBSI3HOE, HUMCIOTCS HE3HAYUTEIbHBIC HEIOCTATKU
HU3JI0KCHUA.

SI3bIkOoBOE OopMIIeHHE (JICKCHKA, TPAMMATHKA, CTHJIb). JICKCHKO-TpaMMAaTHUECKUE ONIUOKH
OTCYTCTBYIOT, HMCIOTCA TOJIBKO 1-2 He3HAYUTENLHBIE TpaMMaTHYCCKUE U CTUIUCTHYCCKUEC
OIUOKH.

He 3auTeHno:

Tounas nepeaya ¢gakroB. lmeercs 6onee 5 cepbe3HBIX NCKAKSHIHA WIIA MHOYKECTBO MEITKHX.
HeiiTpanbHocTs HM3i0:keHus1 (OO TIpaBIIIBHAS TIepenavya aBTOPCKOW Mmo3uImu). MMerorcs
Cepbe3HbIC OTKJIOHEHUSI / MCKaKEHHS B HECKOJIBKUX MeCTaX. TeKCT He MOHST, THO00 aBTOpCKas
[IO3ULUS UCKAXKEHA 10 HEY3HABAEMOCTH.

CBSI3HOCTD M JIOTHYHOCTh. B TekcTe NMEI0TCs cephe3HbIe HAPYIICHUS JIOTUKU U3JI0KEHHS, YTO
CKa3bIBaeTCsA M Ha NMOCTPOSHUM TEKCTa; UMEIOTCS 3HAUMUTENIbHBIE HEJOYEThl MPH HMOCTPOCHUU
BBICKa3bIBaHUl. B TEeKcTe HE MPOCIICKUBACTCS HUKAKON JIOTHKH, TEKCT OCCCBS3CH WIIH
MpeACTaBIsAeT cO00H HAOOP OTAETBHBIX MPEIOKCHHM.

SI3bikoBOe odopmieHHe (JICKCHKa, rpaMMaTHKa, CTWib). Mmeercs Oombime 10 sekcuko-
IpaMMaTHYECKUX WIIH CTHIIMCTHYECKIX OMIHOOK.

ITuceMeHHBIH
epeBo/]
HAy4YHOTO TEKCTa

3auTeHo:

Copep:xaTejibHAs HICHTHYHOCTh TEKCTA NepeBoaa. DKBUBAICHTHBIHN [TEPEBOI:
coleprKaTeibHas WMICHTHIHOCTh TEKCTa IMepeBoaa. IIOrpemrHOCTH MepeBoJa HE HapyIIaloT
00111eTO CMBICTIa OPUTHHAIIA.

Jlekcuyeckue acmekThl MepeBoaa. lcrmoyb30BaHWe 3KBUBaJeHTOB sl mepeBoaa 30-100%
TEKCTa

I'pamMaTHYecKkne acmeKThl MNepeBOAa. OKBHBAJCHTHBIH IEPEBOJ C HCIIOJH30BAaHHEM
OCHOBHBIX TPAMMATUYECKUX KOHCTPYKIIMU, XapaKTEPHBIX JIJIS aKaJJEMHYCCKOTO CTUJISI PCUH.
CoOunoienne  A3BIKOBBIX HOPM M NPAaBHWJI  fA3bIKa TMEpPeBOJA: CTHJIMCTHYECKAS
HIEHTHYHOCTH TeKcTa nepeBoaa. CoOroIeHUE I3bIKOBBIX HOPM U MPABUJI sI3bIKA TIEPEBOIA IS
30-100 % Ttekcra.

He 3auTeHno:
Copep:xaTejbHAsA HIEHTHYHOCTh TEKCTa nMepeBoaa. HeskBruBaneHTHAs nepegaya CMbICTA:
OMIMOKH TIPEJICTABIISIIOT CO00M Ipyd0e NCKaKEHHE COIeP)KaHHs OpUTHHAIA.
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Jlekcuyeckue acneKkThl nepeBoaa. Vcnonb3oBanue 3KBUBajeHTOB MeHee ueM Juia 30% Tekcra
I'pamMmaruueckue acnekThl nepeBoa. Vcrnonbp3oBaHue rpaMMaTHUYECKUX SKBUBAJICHTOB MEHEE
yeM g 30% TekcTa

CoO101eHue SI3BIKOBBIX HOPM M MNPaBWJ  SI3bIKA MepeBOJa: CTHINCTHYeCKAs
WIEHTHYHOCTH TeKcTa mepeBoaa. CoOJro/IeHNE SI3BIKOBBIX HOPM W MPAaBWJI S3bIKA TEPEBOJA
meHee yem Jiis 30% Tekcra.

3aureHo:

Crporoe coOmoneHre (GopMara NpeACTaBIeHUs Hay4dHOro mpoekra. Research proposal /
HesnauuTtenbHple MOrPEIIHOCTH B coOJtofeHUH (opMaTta. AJIEKBATHOE HCIOIb30BaHHE
npodeccHoHaNnbHONH JIeKCUKU. OTCYTCTBHE CMBICIOBBIX, CTHIMCTHYECKHX U JIGKCHKO-
rpaMMaTHYecKux  omuOok. He3HaunTenpbHOE  KOJIMYECTBO  JIEKCHMKO-IPAMMATHYECKHX,
CMBICTIOBBIX W CTHJIMCTHYECKHX OmuOOK (He Oonee 40%). YcmemHoe M CHCTEMAaTHYECKOe
CJIe/IOBAHUE HOPMaM, IIPUHATHIM B HAYYHOM OOILIEHHH, [UIsl YCHEIIHOH paboThl B POCCUICKUX U
MEXKTyHAPOTHBIX HCCIICIOBATEIbCKIX KOJIJICKTHBAX. CdopmupoBanHoe yMCHUE
CaMOCTOSTENIFHO MPOBOJUTh HAYYHBIC UCCICIOBAHUS MO COTJIACOBAHHOMY C PYKOBOJUTEIIEM

IIpencraBnenue
HAVIHOTO IJIaHY, [IPEACTABIATh IIOJIYYECHHBIC PE3YJIbTAThl. Y CIIEHIHOE M CUCTEMATHUYECKOE IMPUMEHEHUE
H}ZOGKT& HABBIKOB IUJIAHUPOBAHHA HAYYHOT'O MCCICIOBAaHUA, aHalin3a NOJYy4Ya€MbIX PE3YJIbTATOB U
OPMYJIHPOBKH BBIBOJIOB
(Research bopmyup A
Proposal)

He 3auTeHno:

Hecobmonenne Gopmara mpejcraBieHuss HaydyHOro mpoekra. Research proposal e.
HeanexBaTtHoe WHCIIOIb30BaHHE TPO(HECCHOHANBHOW JeKCcHkH. Hammaue TpyOBIX JIEKCHKO-
TpaMMaTHYECKUX, CMBICIOBBIX M CTHIHCTHUECKHX omuoOok (40% u Oomnee). dparmeHTapHOE
clejOBaHHE HOpPMaM, TPHHATBIM B HAyYHOM OOIMIEHWH TpH paboTe B POCCHHUCKHX U
MEXTYHAPOIHBIX HCCIICAOBATEILCKUX KOJUIEKTHBAX. DparMeHTapHOE YMEHHE CaMOCTOSTEIHHO
MIPOBOIUTH HAYYHBIC UCCIICIOBAHMS 1O COTJIACOBAHHOMY C PYKOBOIUTEIICM ILIAHY, IIPEICTABIIATh
MOJTyYCHHBIC pe3yibTaThl. dparMeHTapHOEC MPUMCHEHHE HABBIKOB IUIAHUPOBAHHS HAYYHOTO
HCCIICIOBAHMSI, aHAJIN3A MMOJTy9aeMbIX PE3YJIbTATOB U (OPMYJIUPOBKH BHIBOJIOB.

2. KoHTpoJIbHBIE 32IaHUS VISl TEKYIIeH aTTecTAlMU

BoicTyniieHne Ha HAy4YHOI KOH(epeHIun
®opmar BeIcTyIIeHHA. PeKOMeHIaNu K MOAT0TOBKE BHICTYIJIEHHUS.
A Conference Talk Format (1)

—Title /author/bio data/ credentials/affiliation. (1 slide) A short, three - four sentences, no
more than one paragraph, biographical
statement about you. It should mention your present professional
responsibilities, previous experience relevant to the topic of your
presentation, and educational background.

— Forecast : Gist of the issue addressed (1 slide)

— Outline / Structure (1 slide)

— Background : Motivation and Problem Statement, Perspective Statement (1-2 slides)
— Addressing the Research Issue / Stating the Research Question / Hypothesis (1slide)

— Related Work / Theoretical Framework. Major concepts you build on in your paper. Primary
and Secondary Resources (1 slide)

— Methods and Techniques, e.g. a historical method, a comparative method, a statistical method,
etc. (1 slide)

— Body: Data analysis, Results, Key Insights (3 - 5 slides)
— Summary of the data analysis (1 slide)

— Conclusion — answering the research question (1 slide)
— Future Work (Optional)
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A Conference Talk Format (2)
A Generic Conference Talk Outline
This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

. Title/author/affiliation (1 slide)
. Forecast (1 slide) Give gist of problem attacked and insight found (What is the
one idea you want people to leave with? This is the "abstract” of an oral presentation.)
. Outline (1 slide) Give talk structure. Some speakers prefer to put this at the
bottom of their title slide. (Audiences like predictability.)
. Background
o) Motivation and Problem Statement (1-2 slides) (Why should anyone

care? Most researchers overestimate how much the audience knows about the problem
they are attacking.)

o) Related Work (0-1 slides) Cover superficially or omit; refer people to
your paper.

o) Methods (1 slide) Cover quickly in short talks; refer people to your
paper.
. Results (4-6 slides) Present key results and key insights. This is main body of

the talk. Its internal structure varies greatly as a function of the researcher's contribution. (Do
not superficially cover all results; cover key result well. Do not just present numbers; interpret
them to give insights. Do not put up large tables of numbers.)

. Summary (1 slide)

. Future Work (0-1 slides) Optionally give problems this research opens up.

. Backup Slides (0-3 slides) Optionally have a few slides ready (not counted in
your talk total) to answer expected questions. (Likely question areas: ideas glossed over,
shortcomings of methods or results, and future work.)

Conference Talk Instructions

e Present the structure and main points of your argument clearly at the beginning of the talk and
refer to them in the summary. Your audience should realize you have covered all the topics
mentioned at the beginning of the talk.

e Present your main points one by one in accordance with the talk outline. Check the
presentation points for consistency and logical arrangement. You should achieve
complete understanding of the intended meaning by the audience.

e Pause at the end of each point. Make it absolutely clear when you move to another point.
You can use both grammatical and semantic links. If the topic is important you may present
a concise summary, and then move on to another one.

e Focus on your key findings rather than all the results obtained. Emphasize your main insights
for the audience to appreciate them.

e When presenting visuals and numbers provide interpretations to give insights. Do not let the
visual dominate the slide.

e The message of your PowerPoint presentation should be Simple, Visible,
Understandable.

e Simple - Use only essential phrases or words on a slide. Avoid presenting complete
sentences.

e Visible - PowerPoint text should be large enough to be easily seen by every member of
the audience. Consider your content and your target audience expectations when selecting
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colors, lettering style, and layout.

e Understandable - Your presentation is to transmit your message in a clear and adequate
way. The background and font colors should be contrasting colors for ease of readability. The
ideal color combination is a white background with a dark blue or black font.

e Slides should include both text and some graphic images. A balance between white space and
text should be maintained.

e Avoid having too many slides, hence too many points in a presentation. Your listeners might
get overwhelmed, confused, and suffer from information overload.

e Your slides should not be overloaded with text. The main points should be presented in a
concise and explicit manner. People are supposed to listen to your oral presentation rather than
read from your slides. Use the text chart as a springboard for your talk.

e Reading your talk from PowerPoint slides should be avoided. You will fail to impress your
audience by your expertise and presentation skills. The attendees tend to stop listening and get
bored if the presentation is read from the slides.

e Try to make your presentation more memorable by interacting with your attendees, eliciting
feedback and responding adequately.

e Rehearse your presentation, and ask for an expert’s feedback to rectify mistakes. Polish your
non-verbal skills.

e Arrive at the session room well in advance to download your presentation, check the
equipment and meet your moderator and co-presenters.

e Make sure your talk fits into the allotted time of your presentation, typically 20 minutes. The
moderator will stop your presentation if you run over their time.

e During the Q&A session make sure your answers are concise and to the point, check if an
attendee has got you right.

2) Icce (Moaeab HANIMCAHMST)
IIpaBuia cocraBieHus U 0(pOpMIIEHHH ICCe
Academic Essay Writing Requirements
Independence of thought
Discussion, analysis, evaluation, and argument must all demonstrate your ability to interpret,
understand and critique from a unique perspective. Challenge assumptions and explain the reasoning
behind your contentions.
Conceptual thinking
Do not be tempted to critique the academic literature through vague and impressionistic
approaches; demonstrate instead a genuine conceptual engagement.
Compelling conclusions
You need to ensure that your arguments and conclusions are plausible and convincing.
Weigh evidence, analyse arguments and develop your own position.
Substantial originality
Evidence of genuine originality is expected and ensures top marks. The most essential
element of academic work is confidence in your intellectual acuity.
Research skills
Go beyond the reading lists provided by lecturers to demonstrate your initiative in finding
your own sources. Use internet resources, become familiar with useful journals, and follow the
footnotes.
Operate within the academic conventions
You should be good at your understanding of appropriate referencing, attribution of
borrowed ideas and the proper approach to research. Do not let minor errors erode the credibility of
your essay.
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The academic register

Spelling, punctuation and grammar are taken for granted.

The major linguistic concerns at this level are those of tone and style. An academic register
is based on precision, formality, thorough understanding of subject-specific vocabulary, and on
avoidance of familiarity and inappropriate use of the first person.

Immaculate presentation

Perhaps seemingly trivial, presentation should not be disregarded. Demonstrate scholarly
professionalism through due care and attention to all aspects of your work.

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow customers'
instructions and their requirements regarding essay length and number of words and overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork™ for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in your
body paragraphs. For a short essay, presenting supporting ideas during the introduction is optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs should
work together to prove your thesis. If you are writing a longer paper, you will have more than three
body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

Types of Academic Essays

Academic writing can be categorized into four main types of essays that serve unique purposes;
however, some might share similar structures. With that being said, the four academic essay types are
narrative, descriptive, expository, and persuasive.
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Expository and persuasive types are most commonly seen in university curriculums, as they are
more scientific and objective. Narrative and descriptive are more subjective and engage your
creativity. Now, let’s break down each type.

Narrative Essay

This is a type of writing that requires the author to create a compelling story of practically
anything imaginable. In other words, it is a super condensed version of a novel. As one is required to
show their creative abilities, constant use of strong adjectives will enhance the audience's perception
of the topic and help paint a graphic picture. Alongside telling a compelling story, a well-written
narration should present a point that is “written between the lines.” Ideally, after reading the entire
narrative paper, a clear message or theme should be extractable from the text. By doing this, you are
motivating the reader to read it entirely, as it ¢

In short, the author chooses a specific thing, experience, emotion, or idea and describes it to the
reader. Just like with narrative writing, this style requires the author to be subjective and creative.
And, just like a narrative essay, you are meant to draw a picture in the audience’s eyes. Carefully
selected and powerful words are essential to writers’ success, as the paper must evoke a certain feeling
in the reader and connect them to the object of discussion. When the audience comprehends the subject
matter well and the contents of the paper defines the term in question, one can be sure that they have
written a stellar descriptive paper.

Expository Essay

This is a type of academic writing used to create a spotlight on a matter using grounded
information and facts. Sufficient evidence should follow all information provided. An expository
paper is no place for opinions or personal views on things. A quality paper should use analysis that
consists of factual information on the subject. The author's primary job is to inform and educate the
reader with coherent writing and understandable logic. As an example, our “How to Write an
Academic Essay” article could be considered a branch of expository writing.

Persuasive Essay

Last but not least, writing a persuasive (also known as argumentative) paper requires one to
embrace the role of a salesman (or saleswoman). You have an opinion, project, or an idea which you
have to sell to a reader. The logic behind how you supply the reader with the information should be
impenetrable, leaving them with no doubt that what you are expressing is the only truth they need to
know. Cater your points carefully to avoid being pushy, and hide your sales tactic behind well thought
out sentences. When it comes to defending an argument, you can use logical tactics, emotional tactics
or a mix of both; this depends on what you are attempting to argue.

Good Academic Essay Topics

Logically, topics will vary based on the style of writing one is creating. Sometimes, you can
find the same topic within separate academic essay categories, but the main content will always vary
dependant on which category of paper you will write about. That being said, here are some good
academic essay topics for high school and college students:

Narrative Essay Topics

« Describe a time you overcame adversity. Explain the situation and how you handled it.

« Talk about a passion that is rooted deeply in your personality and would make you feel
incomplete if it disappeared.

« Create a story that teaches the importance of honesty and integrity.

« Create a story that illustrates the value of hard work and discipline.

Descriptive Essay Topics

« In your own words, define love.

« What constitutes a hero or heroic action?

« Describe a genius. What are examples of genius acts?

« Describe a businessperson. What traits do they possess?
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Expository Essay Topics

« What effect has social media had on interpersonal relationships and communication?

« What are some strategies society can use to reduce the growth and dangers of global warming?

« What methods can society implement to prevent and punish cyber-bullying?

« What are the main causes of racism in today’s society?

Persuasive/Argumentative Essay Topics

« Provide an argument as to whether or not the death penalty should be abolished.

« Should we give animals more rights, instead of treating them as mere property?

« Should the United States have stricter gun control policy?

« Was the bombing of Hiroshima and Nagasaki mass murder or a justifiable means to end
WWII?

3) PepepupoBaHue HAYYHOTO TEKCTA
PexoMeHIanuy mo cOCTABJIEHHUIO AHHOTAIIUHI

Definition

An academic summary is a concise representation of an academic text. The summary’s purpose
is to enable the reader to determine, in a limited amount of time, if and why a paper, chapter or book
is worth reading.

An academic summary is different from an abstract. An abstract is a brief representation of the
main results and conclusions of the study. An academic summary characteristically shows the
(argumentation) structure of the text; the skeleton of the argument skeleton.

The summary should be a flowing text, written in your own words. This means that copying
exact phrases from the original text is not permitted. Moreover, the text should be written in well-
formulated Dutch or English, and intelligible to an audience that is not acquainted with the original
text.

Steps in Composing a Summary

The primary purpose of a summary is to "give an accurate, objective representation of what
the work says.” As a general rule, "you should not include your own ideas or interpretations."
"Summarizing condenses in your own words the main points in a passage:

1. Reread the passage, jotting down a few keywords.

2. State the main point in your own words and be objective: Don't mix your reactions
with the summary.

3. Check your summary against the original, making sure that you use quotation

marks around any exact phrases that you borrow." -Randall VanderMey, et al.

"Here...is a general procedure you can use [for composing a summary]:

Step 1: Read the text for its main points.
Step 2: Reread carefully and make a descriptive outline.
Step 3: Write out the text's thesis or main point.
Step 4: Identify the text's major divisions or chunks. Each division develops one of the stages needed
to make the whole main point. : :
Step 5:Try summarizing each part in one or two sentences.
Step 6: Now combine your summaries of the parts into a coherent whole, creating a condensed
version of the text's main ideas in your own words." -(John C. Bean, Virginia Chappell, and Alice M.
Gillam, Reading Rhetorically. Pearson Education, 2004)

Characteristics of a Summary

"The purpose of a summary is to give a reader a condensed and objective account of the main
ideas and features of a text. Usually, a summary has between one and three paragraphs or one hundred
to three hundred words, depending on the length and complexity of the original essay and the
intended audience and purpose. Typically, a summary will do the following:
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o Cite the author and title of the text. In some cases, the place of publication or the context
for the essay may also be included.

o Indicate the main ideas of the text. Accurately representing the main ideas (while omitting
the less important details) is the major goal of the summary.

o Use direct guotations of keywords, phrases, or sentences. Quote the text directly for a few
key ideas; paraphrase the other important ideas (that is, express the ideas in your own words.)

e Include author tags. ("According to Ehrenreich™ or "as Ehrenreich explains™) to remind the
reader that you are summarizing the author and the text, not giving your own ideas. . . .

o Avoid summarizing specific examples or data unless they help illustrate the thesis or main
idea of the text.

e Report the main ideas as objectively as possible

A Checklist for Evaluating Summaries
"Good summaries must be fair, balanced, accurate, and complete. This checklist of questions
will help you evaluate drafts of a summary:

e s the summary economical and precise?

o Isthe summary neutral in its representation of the original author's ideas, omitting the writer's
own opinions?

o Does the summary reflect the proportionate coverage given various points in the original text?

o Are the original author's ideas expressed in the summary writer's own words?

o Does the summary use attributive tags (such as "Weston argues') to remind readers whose ideas
are being presented?

e Does the summary quote sparingly (usually only key ideas or phrases that cannot be said
precisely except in the original author's own words)?

e Will the summary stand alone as a unified and coherent piece of writing?

« Is the original source cited so that readers can locate it?" -John C. Bean

Introduction Sentence Examples for an Article Summary

In "Cats Don't Dance,"” John Wood explains ...

John Wood, in "Cats Don't Dance," explains ...

According to John Wood in "Cats Don't Dance" ...

As John Wood vividly elucidates in his ironic story "Cats Don't Dance" ...

John Wood claims in his ironic story "Cats Don't Dance™ that ...

Combine the thesis of the article with the title and author into your first sentence of the summary.
Reference the following sentence as an example.

In "Cats Don't Dance," John Wood explains that in spite of the fact that cats are popular pets
who seem to like us, felines are not really good at any activities that require cooperation with someone
else, whether that is dancing or sharing.

If possible, your first sentence should summarize the article. The rest of your summary should
cover some of the central concepts used to support the thesis. Be sure to restate these ideas in your
own words, and to make your summary as short and concise as possible. Condense sentences and
leave out unimportant details and examples. Stick to the important points.

How to Quote the Author of an Article

When you refer to the author for the first time, you always use their full name. When you refer
to the author after that, you always use their last name. The following examples show how to use the
author's name in an article summary after you have already introduced them.

Johnson comments ...

According to Wood's perspective ...

As Jones implies in the story about ...

Toller criticizes...

In conclusion, Kessler elaborates about ...

36


https://www.thoughtco.com/direct-quotation-composition-1690461
https://www.thoughtco.com/what-is-a-paraphrase-1691573
https://www.thoughtco.com/thesis-composition-1692546
https://www.thoughtco.com/unity-composition-1692572
https://www.thoughtco.com/primary-source-research-1691678

You don't need to use an author's title (Dr., Professor, or Mr. and Mrs.), but it does help to add
their credentials to show they are an authoritative source. The sentences below show ways to do this.

In "Global Warming isn't Real,” Steven Collins, a professor at the University of Michigan,
claims that ...

New York Times critic Johann Bachman argues in "Global Warming is the Next Best Thing for
the Earth™ that ...

If you are discussing the ideas of the author, you always need to make it clear that you are
reciting their ideas, not your own.

How to Introduce the Ideas of the Author in an Article Summary

« Use author tags

 Use mentions of “the article” or "the text"

« Add the page number that the information is found on in parenthesis at the end of the sentence

Using Author Tags

In writing your summary, you need to clearly state the name of the author and the name of the
article, essay, book, or other source. The sentence below is a great example of how to do this.

According to Mary Johnson in her essay, "Cats Make Good Pets,” the feline domestic
companion is far superior to the canine one.

You also need to continue to make it clear to the reader when you are talking about the author's
ideas. To do this, use "author tags,” which are either the last name of the author or a pronoun (he or
she) to show you are still discussing that person's ideas.

Also, try to make use of different verbs and adverbs. Your choice of author tag verbs and adverbs
can contribute to the way you analyze the article. Certain words will create a specific tone. See the
tables for a selection of different word choices.

List of Author Tags

Says Explains Comments
Persuades Suggests Understands
Argues Reminds un derst?nedlps us
Elucidates Presents Intimates
Concludes Presents the idea impress(i:orﬁates the
Criticizes Defines Highlights
Concedes Shows States

Thinks Admits Lists

Notes Analyzes Disagrees
Observes Points out Emphasizes
Discusses Identifies Implies

Insists Responds Shows

Proves Rejects Suggests
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Adverbs to Use with Author Tags

Conclusively Expressively Realistically
Tightly Angrily Radically
Clearly Dutifuly Evenly
Occasionally Quickly Ironically
Honestly Eagerly Elegantly
Sharply Rarely Loosely
Exactly Happily Hastily
Perfectly Sternly Unexpectedly
Sometimes Never Justly
Devotedly Finally Warily
Wearily Completely Fully
Doggedly Iconically Sarcastically
Seriously Carefully Politely

IIpuMepHBIe Hay4YHbIE TEKCTHI 111 pedepupoBaHus
The Treaty of Versailles

Treaty of Versailles is a peace document signed at the end of World War | by the Allied and
associated powers and by Germany in the Palace of Versailles, France, on June 28, 1919. It took force
on January 10, 1920.

When the German government asked U.S. President Woodrow Wilson to arrange a general
armistice in October 1918, it declared that it accepted the Fourteen Points he had formulated as the
basis for a just peace. However, the Allies demanded “compensation by Germany for all damage done
to the civilian population of the Allies and their property by the aggression of Germany by land, by
sea and from the air.” The population and territory of Germany was reduced by about 10 percent.

The treaty was drafted during the Paris Peace Conference in the spring of 1919, which was
dominated by the national leaders known as the “Big Four”—David Lloyd George of Britain, Georges
Clemenceau of France, Woodrow Wilson of the United States, and Vittorio Orlando of Italy. The first
three in particular made the important decisions. None of the defeated nations had any say in shaping
the treaty, and even the associated Allied powers played only a minor role. The German delegates
were presented with a fait accompli. They were shocked at the severity of the terms and protested the
contradictions between the assurances made when the armistice was negotiated and the actual treaty.
Accepting the “war guilt” clause and the reparation terms were especially odious to them.

Many historians claim that the combination of a harsh treaty and subsequent lax enforcement
of its provisions paved the way for the upsurge of German militarism in the 1930s. The huge German
reparations and the war guilt clause fostered deep resentment of the settlement in Germany, and when
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Hitler remilitarized the Rhineland in 1936 (a violation of the treaty), the Allies did nothing to stop
him, thus encouraging future German aggression.

Cultural Variables

To develop cultural profiles we first need to be familiar with the kinds of universal cultural
variables found in most societies that make up unique clusters and provide a snapshot of the overall
character of a specific group. While there are countless individual variables, one approach to
categorizing interdependent variables is given by Harris and Moran, who identified eight categories
that form the subsystems in any society. The following sections describe these eight categories and
explain their implications.

A Kinship system is the system adopted by a given society to guide family relationships. Whereas
in the United States this system primarily consists of the nuclear family (which is increasingly represented
by single-parent families), in many other parts of the world the kinship system consists of an extended
family with many members, spanning several generations. This extended, closely knit family, typical in
many eastern nations, may influence corporate activities in cases where family loyalty is given primary
consideration—such as when contracts are awarded or when employees are hired (and a family member
is always selected over a more suitable candidate from outside the family). In these family-oriented
societies, such practices are pervasive and are taken for granted. Foreign managers often find themselves
locked out of important decisions when dealing with family businesses.

Civilized man

Civilised man, or so it seems to me, must feel that he belongs somewhere in space and time;
that he consciously looks forward and looks back. And for this purpose it is a great convenience to be
able to read and write.

For over five hundred years this achievement was rare in Western Europe. It is a shock to realise
that during all this time practically no lay person, from kings and emperors downwards, could read or
write. Charlemagne learnt to read, but he never could write. He had wax tablets beside his bed to
practise on, but said he couldn't get the hang of it. Alfred the Great, who was an exceptionally
clever man, seems to have taught himself to read at the age of forty, and was the author of several
books, although they were probably dictated in a kind of seminar. Great men, even ecclesiastics,
normally dictated to their secretaries, as they do today and as we see them doing in tenth-century
illuminations. Of course, most of the higher clergy could read and write, and the pictures of the
Evangelists, which are the favourite (often the only) illustrations of early manuscripts, become, in the
tenth century, a kind of assertion of this almost divine accomplishment. But St Gregory, who looks so
intensely devoted to scholarship on a tenth century ivory St Gregory himself is credited with having
destroyed many volumes of classical literature, even whole libraries, lest they seduced men's
minds away from the study of holy writ. And in this he was certainly not alone. What with
prejudice and destruction, it's surprising that the literature of pre-Christian antiquity was preserved at
all. And in fact it only just squeaked through. In so far as we are the heirs of Greece and Rome, we got
through by the skin of our teeth.

Workforce Diversity

In many countries around the world, the workforce is becoming increasingly diverse because
of the erosion of rigid political boundaries, the rapidity of travel, and the quick spread of information.
Propelled by globalism, the world labor force is undergoing considerable change as a result of (1) the
increasing movement across borders of workers at all skill levels; (2) the rising average age of
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employees; and (3) the addition of great numbers of women to the workforce (particularly in
developing countries), many with higher levels of education.

In the United States, for example, demographic information from the Bureau of Labor
Statistics indicates that, by the year 2050, Hispanic Americans will represent 25 percent, and
Asian/Pacific Americans 9 percent, of the U.S. population. Thus, workforce diversity is becoming a
crucial managerial issue. In essence, cross-cultural management worldwide is as much the task of
managing multiculturalism at home as it is of managing a workforce in a foreign country. In fact, it
often means both: managers operating in a foreign environment also manage a culturally diverse local
workforce. Effective management increasingly depends on the ability to design and implement
programs, throughout an organization, that value diversity and pluralism. Such programs enable the
organization to enjoy the benefits of multiculturalism, including the possibility of more creativity,
innovation, and flexibility; they heighten sensitivity to foreign customers, and provide a greater and
more varied pool of talent.

A Definition of Communication

If communication is complex and multidimensional, then it can be defined in the following
way: communication occurs whenever meaning is attributed to behavior or the residue of behavior.

Behavior residue is what remains as a record of our actions. For instance, this chapter is a
behavior residue of many of our past acts of communication. As authors, we had to think, write, and
type on a computer for you to read these words. This notion of residue is extremely important to
students of intercultural communication because it calls attention to some of the consequences of past
experiences—experiences that are often culture bound.

When someone observes our actions or their residual effects and decides they mean something,
we have made contact and have communicated whether our behavior was conscious or unconscious,
intentional or unintentional. Whenever our behavior becomes a message to which someone else
attaches meaning, we are communicating. In this sense, our words, actions, and even the absence of
them convey messages about how we are reacting to the moment.

This general definition of communication emphasizes the attribution of meaning to a behavior
meaning we encounter in our environment. Try to imagine that somewhere in each of our brains is a
meaning reservoir in which are stored all of the meanings we process at any given moment. These
various meanings have accumulated throughout our lifetime as the outside world has sent us trillions
of messages. As the novelist Pavese once wrote, "We do not remember days, we remember moments.”
In this sense, meaning is relative to each of us because we all have had unique moments. These
individual attributions represent the countless variables that come into play each time we
communicate.

Communication thus takes place on many levels. That is, many of our messages are
constructed and sent with conscious intent ("I shall smile because | want to look happy"), while others
are sent without our even being aware of them (someone sees you walking fast and assumes you are
in a hurry and cannot stop to visit).

[Ipy npoBeneHnM TEKymed M MNPOMEKYTOUHOM aTTECTAllMM MOTYT HCIOJIb30BaThCS
ayTEHTUYHBIE TEKCTHI U3 MOHOTrpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPaHTAMH B XOJI€ 3aHATHH
W HAYYHBIX HCCHCHOBaHHﬁ.

4) ITucbMeHHBIIi TIepeBo/I HAYYHOTO TEKCTa

PexomeHaanmu no nepeBoay akaJeMU4ecKoro TeKcTa

Academic texts play a unique role in the lives of people around the world. These texts are
unlike any other documents. Academic works span a number of genres, styles, and purposes. From
theoretical to technical, and from liberal arts to the hard sciences, these texts are meant to shape
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thought and challenge imagination. They are meant to inspire and indoctrinate, to editorialize and to
entertain.

The very nature of an academic text provides some serious challenges for translators, and some
fields of study encompass many more complex issues than others. While all translations require
diligence, academic texts are in a league of their own.

Consider the variations in style and content. The hard sciences (physics, chemistry, geology,
etc) are highly technical in nature. Concepts are predominately universal and do not vary based on
region or language. Literary fields, however, are filled with colloquialisms and figurative language
that is often very hard to convey from one language to another. Subject matter that makes sense in one
culture may be completely lost on another. Social sciences bring in yet more challenges. Topics cover
ideologies and concepts that vary with time and place and rarely mean the same thing from one country
to the next.

Challenges of Academic Translation

There is not a single list of all the challenges a translation service faces when preparing an
academic text for translation. Many questions must first be answered.

Number of Charts,

Text style Period Language

Graphs, etc.
Text format Audience _ldeological
adjustments
Purpose P el Cultural adjustments

acculturation

The answers to these questions will determine the extent to which machine-assisted translation
systems can be used on a document. The more technical and universal the text, the more beneficial
CAT services are to the translator. Texts that have less lexical standardization and clarity are not as
well suited for this type of translation service.

Many texts in the humanities, especially the social sciences pose special challenges. These
texts often deal with terms, ideas and concepts that are understood in a single region, were understood
during a particular period or have highly contrasted meanings within conflicting cultures. This means
that many times the standard adjustments made to localize a document and create cultural relevance
would not be applied to these texts.

There is also the temptation to modernize text. When dealing with history or past eras, putting
modern concepts, ideas, beliefs, or even lexical and grammatical items could be considered
anachronistic.

Most translators want their documents to read like an original document. Academic texts often
do not lend themselves to this luxury. The very nature of academic texts often implies that the target
audience is reading the document to learn something and must adjust themselves to the document and
not the other way around. In this case, it is okay for the translation to actually sound like it is a
translation.

Notes to Consider Prior to Translation

Before you translate an academic text, there are a number of things you want to consider that
many other translation services do not have to worry about.

1. Do you have the rights to the text: This is easiest if you are the author; even then, if
you do not have full international publication rights you still may be facing an up-hill battle. If the
work is already published, you may need a contract with the publisher as well. Further, you must make
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sure all publication rights are secure not just in your home country, but internationally. There are vast
differences in publication requirements from country to country.

2. Terminology: Decide up front whether you are going to have your words, phrases, and
concepts localized or if they will remain as they are even in the target language. The same concept
goes for the modernization of text; do you want your text to read just like you wrote it, even if it is
out of date stylistically or grammatically? Or, do you want your work updated. Hint: if the text is
about people of the 1920’s, you don’t want things modernized.

3. Technical jargon, abbreviations, and the like face the same questions as terminology:
Should these literary devices be footnoted and explained, transcreated, or transliterated? Unlike other
fields, archaic and out of place devices are often not used inappropriately or as a stylistic element, but
it may be required by the content of the text.

4. Subject matter: If your subject matter is specialized, you want to ensure your
translation service employs translators with expertise in your field. Knowing the “language” of the
field ensures that words are properly used and applied. “Vector” means something very different to a
biologist and physicist. It means something different still to a social scientist. A literary text may
choose any of the above based on the content of the story. A single letter could change an entire
mathematics or scientific formula, while an inaccurate transcreation of a manifesto could dramatically
alter the intent of a philosophical paper.

5. Syntax: Within most translation areas, translators are given the freedom to make
adjustments according to culture and localization needs. In academic texts, this can be very damaging
to the content. Many authors express their emotions and intent as much through syntax as they do
lexical selection and terminology. While long flowing sentences may not be favored in English, to
break up an highly complex, longer sentence from a different language during translation may destroy
the spirit of the message. Within business documents, the “foreignness” of translated documents may
not be appropriate, but in many academic texts, to lose it may be highly detrimental.

6. Ideology: Academic texts by their nature are meant to share a viewpoint, teach a
concept, or promote thought. These concepts often cause ideological conflicts. In most translations,
the globalization and localization of texts would alter information to limit cultural conflict and avoid
offense. Many times academic texts are offensive by design and the creation of culturally sensitive
text may compromise the very concept the author sought to promote.

There are many challenges involved in translating academic texts. Even still, they are
translated successfully every day. When choosing a translation service, you need to know the
questions that need to be asked, the answers you need to hear, and the service that need to be provided
in order to ensure your project meets your academic translation needs.

IIpumepHbIe HAyYHBbIE TEKCTHI 1JIsl MAUCHbMEHHOT0 MepeBoia

The Truman Doctrine

A civil war in Greece created another potential arena for confrontation between the
superpowers and an opportunity for the Truman administration to take a stand. Communist guerrilla
forces supported by Tito, who hoped to create a Balkan Federation under Yugoslav domination, had
taken up arms against the pro-Western government in Athens. Great Britain had initially assumed
primary responsibility for promoting postwar reconstruction in the eastern Mediterranean but in 1947
economic problems caused the British to withdraw from the active role they had been playing in both
Greece and Turkey. President Truman, alarmed by British weakness and the possibility of Soviet
expansion into the eastern Mediterranean, responded with the Truman Doctrine, which said in essence
that the United States would provide financial aid to countries that claimed they were threatened by
Communist expansion. . If the Soviets were not stopped in Greece, Truman declared, then the United
States would have to face the spread of communism throughout the free world. As Dean Acheson, the
U.S. secretary of state, explained, “Like apples in a barrel infected by disease, the corruption of Greece
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would infect Iran and all the East ... likewise Africa ... Italy ... France.... Not since Rome and
Carthage has there been such a polarization of power on this earth.”

The somewhat apocalyptic tone of Acheson’s statement was intentional. Not only were the
American people in no mood for foreign adventures but the administration’s Republican opponents
in Congress were in an isolationist frame of mind. Only the prospect of a dire threat from abroad, the
president’s advisers argued, could persuade the nation to take action. The tactic worked, and Congress
voted to provide the aid Truman had requested.

The U.S. suspicion that Moscow was actively supporting the insurgent movement in Greece
turned out to be unfounded, however. Stalin was apparently unhappy with Tito’s role in the conflict,
not only because he suspected that the latter was attempting to create his own sphere of influence in
the Balkans but also because it risked provoking a direct confrontation between the United States and
the Soviet Union in an area that was clearly within the American sphere of influence. “The rebellion
in Greece,” he declared, “must be crushed.”

The White House, however, was ignorant of Stalin’s views in Moscow, and the proclamation
of the Truman Doctrine was followed in June 1947 by the European Recovery Program, better known
as the Marshall Plan, which provided $13 billion in U.S. assistance for the economic recovery of war-
torn Europe. Underlying the program was the belief that the economic recovery of war-torn Europe
would insulate the peoples of that continent against the appeal of international communism.

The Great Thaw

There have been times in the history of man when the earth seems suddenly to have grown
warmer or more radio-active ... | don't put that forward as a scientific proposition, but the fact remains
that three or four times in history man has made a leap forward that would have been unthinkable
under ordinary evolutionary conditions. One such time was about the year 3000 BC, when quite
suddenly civilisation appeared, not only in Egypt and Mesopotamia but in the Indus valley; another
was in the late sixth century BC, when there was not only the miracle of lonia and Greece - philosophy,
science, art, poetry, all reaching a point that wasn't reached again for 2000 years — but also in India
a spiritual enlightenment that has perhaps never been equalled. Another was round about the year
1100. It seems to have affected the whole world; but its strongest and most dramatic effect was in
Western Europe - where it was most needed. It was like a Russian spring. In every branch of life —
action, philosophy, organisation, technology — there was an extraordinary outpouring of energy, an
intensification of existence. Popes, emperors, Kings, bishops, saints, scholars, philosophers were all
larger than life, and the incidents of history - Henry IV at Canossa, Pope Urban announcing the First
Crusade, Heloise and Abelard, the martyrdom of St Thomas a Becket - are great heroic dramas, or
symbolic acts, that still stir our hearts.

The evidence of this heroic energy, this confidence, this strength of will and intellect, is still
visible to us. In spite of all our mechanical aids and the inflated scale of modern materialism, Durham
Cathedral remains a formidable construction, and the east end of Canterbury still looks very large and
very complex. And these great orderly mountains of stone at first rose out of a small cluster of wooden
houses; everyone with the least historical imagination has thought of that. But what people don't always
realise is that it all happened quite suddenly — in a single lifetime. An even more astonishing change
took place in sculpture. Tournus is one of the very few churches of any size to have survived from
before the dreaded year 1000, and the architecture is rather grand in a primitive way. But its
sculpture is miserably crude, without even the vitality of barbarism. Only fifty years later sculpture
has the style and rhythmic assurance of the greatest epochs of art. The skill and dramatic invention
that had been confined to small portable objects - goldsmith work or ivory carving - suddenly appear
on a monumental scale.
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Cultural Variables

The formal or informal education of workers in a foreign firm, received from whatever source,
greatly affects the expectations placed on those workers in the workplace. It also influences managers'
choices about recruitment and staffing practices, training programs, and leadership styles. Training and
development programs, for example, need to lie consistent with the general level of educational preparation
in that country.

Whatever the economic system, the means of production and distribution in a society (and the
resulting effects on individuals and groups) has a powerful influence on such organizational processes as
sourcing, distribution, incentives, and repatriation of capital. At this time of radically changing political
systems, it appears that the drastic differences between capitalist and socialist systems will have less effect
on MNCs than in the past.

The system of government in a society, whether democratic, communist, or dictatorial, imposes
varying constraints on an organization and its freedom to do business. It is the manager's job to
understand the political system and how it affects organizational processes, to negotiate positions
within that system, and to manage effectively the mutual concerns of the host country and guest
company.

The spiritual beliefs of a society are often so powerful that they transcend other cultural
aspects. Religion commonly underlies both moral and economic norms. In the United States, the
effects of religion in the workplace are limited (other than a generalized belief in hard work, which
stems from the Protestant work ethic), whereas in other countries religious beliefs and practices often
influence everyday business transactions and on-the-job behaviors. For example, in a longstanding
tradition based on the Qur'an and the sayings of Muhammad, Arabs consult with senior members
of the ruling families or the community regarding business decisions. Hindus, Buddhists, and some
Muslims believe in the concept of destiny, or fate. In Islamic countries, the idea of inshallah, that is,
"God willing," prevails. In some Western countries, religious organizations, such as the Roman
Catholic Church, play a major cultural role through moral and political influence. One of the ways
that the Islamic faith affects the operations of international firms involves the charging of interest.

Civilization

At certain epochs man has felt conscious of something about himself- body and spirit which
was outside the day-to-day struggle for existence and the night-to-night struggle with fear; and he
has felt the need to develop these qualities of thought and feeling so that they might approach as
nearly as possible to an ideal of perfection - reason, justice, physical beauty, all of them in
equilibrium. He has managed to satisfy this need in various ways — through myths, through dance and
song, through systems of philosophy and through the order that he has imposed on the visible world.
The children of his imagination are also the expressions of an ideal.

Western Europe inherited such an ideal. It had been invented in Greece in the fifth century
before Christ and was without doubt the most extraordinary creation in the whole of history, so
complete, so convincing, so satisfying to the mind and the eye, that it lasted practically unchanged
for over six hundred years. Of course, its art became stereotyped and conventional. The same
architectural language, the same imagery, the same theatres, the same temples — at any time for five
hundred years you could have found them all round the Mediterranean, in Greece, Italy, France, Asia
Minor or North Africa. If you had gone into the square of any Mediterranean town in the first century
you would hardly have known where you were,
any more than you would in an airport today. The so-called Maison Carrée at Nimes is a little Greek
temple that might have been anywhere in the Greco-Roman world. Nimes isn't very far from the
Mediterranean. Greco-Roman civilization stretched much further than that - right up to the Rhine,
right up to the borders of Scotland, although by the time it got to Carlisle it had become a bit rough,
like Victorian civilisation on the North-West Frontier. It must have seemed absolutely indestructible.
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And of course some of it was never destroyed. The so-called Pont du Card, the aqueduct not far from
Nimes, was materially beyond the destructive powers of the barbarians. And a vast mass of fragments
remained - the Museum at Aries is full of them. ‘These
fragments have | shored against my ruin." When the spirit of man revived, they were there to be
imitated by the masons who decorated the local churches: but that was a long way off.

IIpn mnpoBeneHMM TEKyIIEM M MPOMEKYTOYHOW aTTECTAlMM MOTYT HCIIOIb30BAThCS
AyTEeHTHUYHBIC TEKCTHI U3 MOHOTpaduid, HAYYHBIX CTaTEeH, M3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATUI
" HaYUYHBIX HCCHCHOBaHHﬁ.

5) IlpoexT HayuHoro ucciaenoBanus (Research Proposal)

PeKOMeHIIaIII/II/I MO HAMMCAHUIO MPOECKTA HAYYHOI'O HCCJICTOBAHUA

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do | want to address or what question(s) do | want to answer?"
- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do | need to collect?"

"What methods will I use to collect the data and how will 1 justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do | expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.

Summary section of the research proposal sample
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IIpumep npoeKkTa HAYYHOT 0 MCCJIEI0OBAHUS

Title of research:

An investigation into the barriers to and priorities for research development in health
librarianship.

Objectives:

. To identify key barriers to and priorities for research development in health
librarianship

. To administrate a national electronic survey to health librarians and information

specialists in England, Scotland and Wales.

Please give a brief justification of your proposed research project:

The question this study aims to answer is: What are the barriers to and priorities for research
development in health librarianship? This question has been given minimal levels of consideration in
the professional literature to date and is a question of importance for a number of reasons. There is
now a growing literature base that recognizes the need for librarians to engage more with research
(Powell, Baker et al. 2002; Juznic and Urbanija 2003; Koufogiannakis and Slater 2004,
Koufogiannakis and Crumley 2006). Within the current context of health librarianship strategies are
needed to engage with this more fully and in order to effectively address the associated issues that
relate to improved decision making skills, evidence based practice, and the improvement of patient
care. This is particularly pertinent in light of the recent Hill Report (Hill 2008, p35) which specifically
recommends that “research to measure the impact of the application of best available evidence in
decision making should continue to be pursued vigorously and routinely by health librarians, in
partnership with researchers’.

Much of the work health librarians are involved with is directly linked to evidence based health
practice, and evidence based medicine and research forms a substantial aspect of this (Eldredge 2000;
Hill 2008). Whilst there is a demand on health professionals to justify and base their practice on
robust research based evidence, there is little evidence that health librarians are engaging with this in
relation to their own professional practice. Largely, their involvement with evidence based practice
is linked directly to health practice rather than the practice of librarianship. The lack of evidence based
practice in librarianship jeopardizes the credibility of health librarians in their involvement with
evidence based health practice and it is widely reported that increased engagement with evidence
based librarianship amongst the profession is becoming increasingly important. For health librarians
to credibly support evidence based health practice / medicine it is arguable that the profession should
be able to demonstrate evidence based practice in relation to its own professional practice (Eldredge
2000; Booth and Brice 2003; Grant 2003). This is particularly relevant since the end purpose of health
librarianship is directly linked to the improvement of patient care (Hill 2008). For health librarians to
take a truly evidence based approach to their professional practice, increased engagement with
research activities is necessary. At present however, there is little evidence that health librarians are
engaging with research in relation to their own professional practice (Booth 2002; Booth and Brice
2003). Whilst some small pockets of active engagement exist, largely this remains a specialist interest
area rather than something that is taken on board profession-wide (Booth 2002). Reluctance to
conduct research in relation to health librarianship (rather than health practice) within the profession
is widely documented (Booth 2002; Booth 2003). However, with the exception of a generic study
(McNicol and Nankivell 2003) which aimed to survey librarians from all subject disciplines and which
had poor coverage of health librarians, the reasons behind this have not as yet been fully investigated.

The study by McNicol and Nankivell (2003) identified the LIS research agenda to be poorly
organised and lacking in direction. It is expected that in carrying out this study a deeper understanding
of the reluctance amongst health librarians to engage in research and other related issues they perceive
create barriers to their engagement with research activity will be gained. The study will also aim to
investigate what they feel are the priorities for research development to aid this current situation. It is
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anticipated that from the data collected, a clearer and deeper understanding of the issues can be
acquired. This will inform the development of a framework which will provide clarity and direction
for the profession. Furthermore, it will make recommendations as to how best research development
can be taken forward in the profession based on sound evidence derived from the population to which
it concerns. The use of a large scale electronic web based survey method will help to acquire a valid
data set which is expected to make a substantial and effective contribution to answering the research
question. The results and recommendations will be widely disseminated through a variety of
appropriate channels.
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Booth, A. (2002). "Mirage or reality.”" Health information and libraries journal 19(2): 56-58.

Booth, A. (2003). "Bridging the research-practice gap: the role of evidence based
librarianship." The New Review of Information and Library Research 9(1): 3-23.

Booth, A. and A. Brice (2003). "Clear-cut?: facilitating health librarians to use information
research in practice.”" Health information and libraries journal 20(S1): 45-52.

Eldredge, J. D. (2000). "Evidence-based librarianship: an overview." Bulletin of the Medical
Library Association 88(4): 289-302.

Grant, M. L. (2003). "Journal clubs for continued professional development.” Health
information and libraries journal 20(1): 72-78.

Hill, P. (2008). Report of a national review of NHS library services in England: from
knowledge to health in the 21st century. Newcastle, Institute of Health and Society.

Juznic, P. and J. Urbanija (2003). "Developing research skills in library and information
studies." Library Management 274(6/7): 324-331.

Koufogiannakis, D. and E. Crumley (2006). "Research in librarianship: issues to consider."
Library Hi Tech 24(3): 324-340.

Koufogiannakis, D. and L. Slater (2004). "A content analysis of librarianship research.”
Journal of Information Science 30(3): 227-239.

McNicol, S. and C. Nankivell (2003). The LIS research landscape: a review and prognosis,
Chartered Institute of Library and Information Professionals.
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Please outline the proposed sample group, including any specific criteria:

The sample group will aim to include representation from eight identified areas of health
librarianship:

Senior strategic health librarians

Clinical librarians

Health library service managers

Senior information strategy managers

Academic health librarians

Independent health librarians

Research librarians

Academics

The qualifying criteria required for inclusion in the survey will be health librarians and
information specialists working in the above context areas, and who hold a professional LIS
qualification (ie. degree level or above).

Describe how the proposed sample group will be formulated:

The study will aim to cover a wide sample group formulated from individuals working in the
context areas identified above. Potential participants will be identified from LIS related JISCmail
groups, professional directories, university LIS departments, special interest and professional groups,
and cascades through senior managers and group Chairs.
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Indicate clearly what the involvement of the sample group will be in the research process:
The involvement of the sample group in the study will extend to the completion of an electronic
survey which will be sent via email.

3. Iloka3zaTen, KpUTEpUH U OLlCHMBaHMeE B Npolecce MPOMEeKYTOUYHOM aTTecTaluu

dopma MPOMEKYTOUHOW aTTECTAlUK MPEICTaBIsieT COOOM 3a4yeT C OLEHKOW, KOTOPBIH
COCTOUT M3 JIBYX 3TAIlOB.

Ha I atane oOyuaronuiics:

— BBINOJIHACT aKaJeMHUeCKyo mpe3enTtanuio B popmare Conference Paper;

— BBINOJIHSAET MUCbMEHHBIN MEPEBOJ] HAYYHOTO TEKCTa IO CIELUAIBHOCTU C aHIIIUICKOro
s3bIKa Ha A3bIK 00yueHus. O6bvem Tekcra — 15 000 meyaTHBIX 3HAKOB.

— BBINOJHAET peepupoBaHHE HAYYHOTO TEKCTa MO CHEIHATIbHOCTH Ha aHTJIMICKOM SI3BIKE.

O6nem Tekcra — 150 crpanwuil.

—NPeACTaBIsIeT Ha AaHIJIMHACKOM s3bIKE NPOEKT Hay4dHoro wuccienoBanus (Research
Proposal).

VYcnenHoe BBINOJIHEHUE BBIIETIEPEUUCIICHHBIX 3aaHUN SBISETCS YCIOBUEM JAOIYCKa KO
BTOPOMY JTaIry.

II aTarm mpoBOAMTCS B BUE 3a4eTa C OIEHKOW M BKJIIOUAET B CEOS TpH 3aJaHUS:

— IIMCbMEHHBIN NI€PEBO] OPUTMHAILHOTO TEKCTA IO CIELUAIBbHOCTHU € aHIIMICKOTO sI3bIKa Ha
s3Ik 00yueHust. O6bem — 3000 meyaTHbIX 3HaKOB. BpeMs BeimosnHeHust padboTsl — 45-60 MuHYT,

—IPOCMOTPOBOE YTEHHE OPUTHHAIBHOTO TEKCTa Mo crenuansHoctH. OO0vem —2000
NeYaTHBIX 3HAKOB. BpeMms BbInoiaHEHHs —5 MHMHYT. Dopma HpOBEpKH — Ieperadya HU3BICYEHHOM
UH(pOpPMAaLIUK Ha MHOCTPAHHOM SI3bIKE B (popMaTe aHHOTAIUH,

—oO0ecena Cc 9SK3aMEHATOpaMHM Ha WHOCTPAHHOM S3bIKE IO BONPOCaM, CBSA3aHHBIM CO
CHEeLHATbHOCTBIO U HAYYHOH paboTol acniupaHTa.

Ilepen 3a4eToM ¢ OLIEHKOM MPOBOAUTCS KOHCYNbTAIUS, HA KOTOPO IpenojaBaTeiab OTBEYaeT

Ha BOIIPOCHI aCTIUPAHTOB.
B pesynpTaTe MpOMEXYyTOYHOTO KOHTPOJIS 3HAHWUU CTYAEHTHI MOIY4aroT aTTECTAlHIO I10
JTUCIUIINHE.

Ta0muma 3
HOR&Z}&TBJ’[I/I, KPUTECPUU U OICHUBAHUE B ITPOoLeCCe l'[pOMe)KyTO‘lHOﬁ arTrecranumn
®opma NpPOMeKyTOYHOI Kpurepnu onennBanns Ounenka
aTTecTAlMH/BH/ IPOMEKYTOYHOI
aTTecTAlUH

3aueT ¢ oneHKoii / 1. Texct mepeBenen nonHocthio (100 % | 3aureHo, OTIIMYHO
[TuceMeHHBIH TIEpeBOX, MPOCMOTPOBOE | 00beMa) 3a yKazaHHOE Bpems, 0e3
yreHue, becena UCKaXXEHUIl ¥ HeTOUHOCTEH. AIEKBaTHOCTh

nepeBoja JOCTUTaeTCs 3a cuer
MPaBUIBHOTO TIOHUMAHUS  COJCpIKaHUS
TeKCTa HAa OCHOBE 3HAHHUA JIEKCHKO-
rpaMMaTHYECKUX  TPaBWJI,  BIAACHUS
OCHOBaMH mepeBoa, TIPaBUIBHOTO
MTOHUMaHHS CHHTaKCHIECKOH u
CTHITUCTUIECKOH CTPYKTYPHI
NpeI0KEHU, BJIAICHUS
TepMHHOHOFH‘leCKOﬁ CUCTEMBI 10
n3bpanHOi  creruansHOCTH.  IlepeBon
JIOJDKEH ~ COOTBETCTBOBaTh  CTaHAapTaM
pYCCKOrO  si3blKa, HO  JIOMYCKArOTCS
HeOobIIme JIEKCUIECKUE u
CTHIMCTHYECKHE HETOYHOCTH (1-2);
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®opma NpPOMeKyTOYHOI
aTTecTAlMH/BH IPOMEKYTOYHOI
aTTecTAllUH

Kpurepnu onennBanns

Onenka

2. OK3aMeHyeMblit JIEMOHCTPUPYET
HOPMaTUBHOE NPOW3HOIIECHHE W OEnIoCTh
peuu, yMeeT  INPHUIEPKUBATHCS CXEMBI
pedepaTuBHOTO H3JIOKEHUS COJEPIKaHMS
MPEBSIBICHHOTO TEKCTA, YMEET JTOTHIECKU
U TPaMOTHO MepenaTth  COACp)KaHHe
MIPOYUTAaHHOTO, UCIIOIb3Ys Pa3HOOOpa3HyIO
JIEKCUKY M TPaMMaTHYECKHE CTPYKTYPBI,
BJIALEET HaBBIKAMHA 00001IeHN,
BBIJICTICHUS NIABHOTO M BBIPAKEHHUSI CBOETO
MHEHHS. Bo3moxHbI OTJEIIbHbIE
HEe3HauYUTEIbHbIE OLIMOKH, HE
HapyLIaloIKe JIOTUKY U3JI0KEHHUS,;

3. DK3aMeHyeMbIi Jaet JIOTUYECKHU
000CHOBaHHBIE Pa3BEPHYTHIE OTBETHI Ha
BOIPOCHI K3aMEHAaTOpa, yMEET BBIPAXKATh
CBO€ MHEHHE, NPHUBOJAWTH MPUMEPHI IS
WITIOCTPAI CBOETO OTBETA, HCIONB3yeT

pa3HOOOpa3HbIe CHHTAaKCHYECKHUE
CTPYKTYDBI, BIIaziceT HpaBHJIaMA
rpaMMAaTHKH, obnmanmaer IIAPOKHM
CHEKTPOM 0011epa3roBopHoOr "

po¢eCCHOHAILHON JIGKCUKH; TPH OTBETE
BO3MOXKHBI OT/ICJIbHBIC MEJIKUAE OIIHOKHU, B
11€JI0M, HE HapyHIaloliie KOMMYHUKAIHIO.

1. Texcr mepeBenen nomHoctsero (100 %
o0bemMa) 3a yKa3aHHOE BpEMs, IEPEeBOJ
BBIMIOJIHEH ~ aJICKBaTHO, OK3aMEHYEMBIH
JIEMOHCTPUPYET 3HAHUE CHHTAKCHYECKUX
U JICKCUKO-TPAMMATHYECKUX TMPABHJ, HO
JIOMYCKAeT HETOYHOCTH JIEKCHUECKOro (He
Gonee 2-1) w/mnu crunucrudeckoro (1-2)
XapakTepa;

2. DK3aMeHyeMBbIi JIEMOHCTPUPYET
JIOCTAaTOYHO  XOpollee IPOHM3HOLICHHE,
yYMEET ClIeIoBaTh CXeMe pedepaTHBHOTO
U3JI0KCHUST TEKCTA, BBIJICNATh TIABHOE,
JIOTHYECKA W TPAMOTHO IIepelaBarh

coJiepKaHue IIPOYUTAHHOTO, HO
HCTIBITBIBACT TPYAHOCTH co
CTPYKTYPHUPOBaHUEM TIOTy9CHHON

nHpopMarun (0000meHHEeM, BBIBOIAMH,
BBICKa3bIBAHMEM COOCTBEHHOTO MHEHUS).
JlomyckaeT HEKOTOpblE TpPaMMAaTHIECKHE
WIN JIEKCHYECKHE OLIMOKH, KOTOpBIE HE
HapylmaroT JIOTUKY U3JIOKCHU, HO BJIUAIOT
Ha OernocTh peuw;

3. DOkx3aMeHyeMbli [aeT pa3BEepHYTHIE
OTBETHI HE HA BCE BOIPOCHI IK3aMEHATOPa,
JIEMOHCTPUPYSl ~ YMEHHE  MOJIb30BaThCs
Ppa3sHOOOpa3HbIMU rpaMMaTHYeCKUMHU
CTPYKTYpaMH M  OOIIepasroBOpPHONH U
Mpo(eCCHOHANIFHON JICKCHKOW B paMKax
OCBOGHHOH  mporpamMmbl. Ilpu  sTOM
9K3aMEHYCMbI HE BIAJCECT HABBIKAMH

3auTeHo, XOpOoLIOo
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®opma NpPOMeKyTOYHOI
aTTecTAlMH/BH IPOMEKYTOYHOI
aTTecTAllUH

Kpurepnu onennBanns

Onenka

CTPYKTYPUPOBAHUsI CBOMX BBICKAa3bIBaHHH,
HE yMeeT COIMPOBOXKAATh ux
COOTBETCTBYIOIINMU pUMepaMHu,
CCBUIKAMM M TJ.; IpU OTBETe UM
JIOITYCKAlOTCSl OIIMOKKM TPH ITOCTPOCHHU
CIIOXHBIX pEYEBbIE KOHCTPYKIMH 0e3
HapyIIEeHNsI KOMMYHUKAIUH B [IEJIOM.

1. IlepeBos BBITIONHEH B yKa3aHHOE BPEMs
U ero o0beM cocraBisieT He meHee 75 %
o0beMa OpHUrMHaNa, WIH BBIOJIHEH B
mostHOM oOBeme (100 %), Ho mpu miepeBoIe
JIOTYIIEHBI UCKaxeHus (1-2), HeTOYHOCTH
(He Gouee 3) B pesynbTare
rpaMMaTH9YecKuX OIMMOOK ¥  BhIOOpa
JIEKCHYECKOT'0 3HAUYCHUS CIIOB HE
COOTBETCTBYIOIIETO KOHTEKCTY;

2. DK3aMEHYeMbIi JI0MyCKaeT 3aMETHbIE
OIMOKN B TIPOW3HONICHWH, HE CIeIyeT
cxeMe pedepaTuBHOTO H3J10)KEHUS
TEKCTA/CTaTbM, HO MOXKET aJeKBaTHO
mepeaaTs  CoAepiKaHHEe MPOYUTAHHOTO,
HCTIONB3YsI OTPaHWYCHHBIN 3aIac JEKCHKH,
U JIOMyCKas rpaMMaTHYCCKUE OIINUOKH, HE
HapYIIAIOIIUE JIOTUKY U3JI0KCHIS,

3. DK3aMCHYEMBIi JTaeT KPAaTKUE OTBETEHI,
UCTBITHIBACT TPYAHOCTH IMPH MPHUBEICHUN
MIPUMEPOB U BBHICKA3bIBAHUHM COOCTBEHHOI'O
MHEHUS, UCTIONB3YET OTHOCHTEIILHO
MIPOCTHIE JIEKCUKO-TPaMMAaTHIECKUE
CpencTBa, NEMOHCTPUPYET OTPaHUICHHBIN
3amac JIEKCHKH, IOIYCKaeT OIMIMOKH TpH
HCTIONB30BaHUH JIEKCHUKO-TPaMMaTHIeCKIX
CTPYKTYP, IPETATCTBYIOIINX ITOJIHOIEHHOH
KOMMYHUKAITUH.

3a4reHo,
YIOBJIETBOPUTEIHHO

1. TexcT mepeBeneH B yKa3aHHOE BpEMS H
ero o0beM cocTapisier MeHee 75 % o0beMa
OpUTHHAJIA, WU BBIIOJHEH B IOJHOM
o0beMe, HO JOMyIIeHbl HCKakeHus (3 u
Oonee), HerouHoctH (4 wu Oonee) B
pe3yibTate TPaMMAaTHYEeCKHX ONIMOOK |
BEIOOpA JIEKCHYECKOTO 3HAYCHUS CIOB HE
COOTBETCTBYIOIIIETO KOHTEKCTY, a TaKKe
CTHIMCTHYECKHE HETOUHOCTH (2-3);

2. Dk3aMeHyeMblii JOIyCKaeT Tpyobie
OIMOKN B TPOW3HOIICHWH, HE CIeIyeT
cxeMe peepaTHBHOTO H3JIOKCHUS TEKCTa,
HE MOXET aJICKBaTHO nepeaaTh
COJICp)KAHUE TMPOYUTAHHOTO, JIOMYCKAeT
MHOTO JICKCHYECKHUX W TPaMMaTHYeCKHX
OIIHUOOK, HApPYIIAIOIIAX JIOTHKY
U3JI0KCHMS,

3. Dk3amMeHyeMBbIl JaeT HeaJeKBaTHbHIE
OTBETH, JEMOHCTPHPYET HENOHUMAaHNE
BOIIPOCOB  JK3aMEHAaTopa,  HCIIONB3YeT
OTPaHMYEHHBIA 3amac  CJIOB, JONYyCKaeT

He 3aurteno,
HEYIOBJIETBOPUTEIBHO
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dopma NPoMeKYTOUHOH Kputepuu ouennBanus Ouenka
aTTecTAlMH/BH IPOMEKYTOYHOI
aTTecTAllUH

OOJIBIIOE  KOJMYECTBO JICKCUYCCKUX U
rpaMMaTU4CCKUX OHII/I60K, 4YTO NPUBOAMT K
HApYHICHUIO KOMMYHUKAIIUH.

Pesynbrarel caauu mpoMeKyTOYHOHM arTeCTAalMU 10 IPOrpaMMaM aCIIuPaHTyPhl OLICHUBAIOTCS
0 CTOOAUTBHOM CHUCTEME OIICHKH B cOOTBeTCTBHHU C [loyiokeHHeM o (opmax, MEPUOTUIHOCTH H
MOPSIIKE OpraHU3alMid U IMPOBEACHUS TEKYLIEro KOHTPOJIA YCIIEBAEMOCTH M IIPOMEKYTOUHOH
arrectanuu odydarommxcsi B AHOOBO «EYCII6» cnenyrommm 06pa3oM, corsiacHO Tabnuiie 3a.

Tabmuma 3a
Cucrema OneHKH 3HAHHI 00y4arOIIUXCS
[TarnbanmbHas CrobannbHast Bunapnas cucrema oueHKH
(crangapTHas) cucteMa CHCTEMa OLCHKH

5 (oTM4HO) 100-81 3a4TEHO

4 (xoporio) 80-61

3 (YIOBICTBOPHUTEIBHO) 60-41

2 (HEey10BJICTBOPHUTEIILHO) 40 u meHee HE 3a4TCHO

Pe3ynbTarhl MpOME)yTOYHOTO KOHTPOJIS IO IUCIUTUTHMHE, BBIPAXKEHHBIC B OLIEHKAX «3a4TEHO,
YIOBJIETBOPUTEIBHO», «3aYTEHO, XOpPOIIO», «3a4TE€HO, OTJIWYHO» IMOKA3bIBAIOT YPOBEHb
c(OpPMHUPOBAHHOCTH Y OOYYAIOIIErocs 3HAHW, YMEHUI, HABBIKOB MO pe3ysbTaTaM OOydYeHHUs IO
JTUCIUIIIIMHE TIO TporpaMMme acmupantypsl 5.6.5. Vctopuorpadusi, UCTOYHUKOBEIECHHUE, METOJbI
HUCTOPUYECKOTO UCCIICIOBAHMS.

Pe3ynbTarhl mMpoMeEKyTOYHOTO KOHTPOJSl MO JUCHUIUIMHE, BBIPQXKEHHBIE B OIICHKE «HE
3a4TEHO, HEYAOBIETBOPUTEIBHOY, MMOKA3BIBAIOT HE C(HOPMHUPOBAHHOCTH Y OOYYAIOIIETOCsS 3HAHUH,
YMEHUM, HABBIKOB IO pe3yJbTaTaM OOy4YeHUs TUCIUILIMHE MO MpOoTrpaMMe aclupaHTyphl 5.6.5.
Ucropuorpadusi, HICTOYHUKOBEIEHUE, METOIbI HICTOPHYECKOTO UCCIICIOBAHMSI.

4. 3agaHuA K NPOMEKYTOYHOH aTTeCcTallul
1. [IpumepHbIe HAyYHbIE TEKCThI IJIs1 MUCbMEHHOI0 NepeBoaa
Early Modern Era

Historians often refer to the period from the sixteenth through the eighteenth centuries as the
early modern era. During these years, several factors were at work that created the conditions of our
own time. From a global perspective, perhaps the most noteworthy event of the period was the
extension of the maritime trade network throughout the entire populated world. Traders from the
Middle East had spearheaded the process with their voyages to East Asia and southern Africa in the
first millennium C.E., and the Chinese had followed suit with Zheng’s groundbreaking voyages to
India and East Africa. Then, at the end of the fifteenth century, a resurgent Europe suddenly exploded
onto the world scene when the Portuguese discovered a maritime route to the East and the Spanish
opened up European contacts with the peoples in the Western Hemisphere. Although the Europeans
were late to the game, they were quick learners, and over the next three centuries they gradually
managed to dominate shipping on international trade routes.

Some contemporary historians argue that it was this sudden burst of energy from Europe that
created the first truly global economic network. Although it is true that European explorers were
responsible for opening up communications with the vast new world of the Americas, other historians
note that it was the rise of the Arab empire in the Middle East and the Mongol expansion a few
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centuries later that played the greatest role in creating a widespread communications network that
enabled goods and ideas to travel from one end of the Eurasian supercontinent to the other.

Whatever the truth of this debate, there are still many reasons for considering the end of the
fifteenth century to be a crucial date in world history. In the first place, it marked the end of the long
isolation of the Western Hemisphere from the rest of the inhabited world. In so doing, it led to the
creation of the first truly global network of ideas and commodities, which would introduce plants,
ideas, and (unfortunately) new diseases to all humanity. Second, the period gave birth to a stunning
increase in trade and manufacturing that stimulated major economic changes not only in Europe but
in other parts of the world as well.

The period from 1500 to 1800, then, was an incubation period for the modern world and the
launching pad for an era of Western domination that would reach fruition in the nineteenth century.
To understand why the West emerged as the leading force in the world at that time, it is necessary to
grasp what factors were at work in Europe and why they were absent in other major civilizations
around the globe.

Incomplete Version of History

Ask British people—even educated ones—what they know about British history, and the odds
are that you will receive a creditable account of what has happened since 1066—the Norman
invasion—and a somewhat sketchier description of life in Saxon and Viking times. The Roman
invasion (55 B.C.) may well be recalled, but any knowledge of British life in Celtic times is likely to
be restricted to vague references to Boadicea; woad, a blue dye; and Stonehenge. Ask about earlier
periods and you will draw a blank. Yet archeologists tell us that Britain has been inhabited (by
humans) for approximately 500,000 years, indicating that her people are ignorant of 99.5 percent of
the islands' cultural development. Indeed the British seem to organize the study of history (certainly
as it is taught in schools) according to a timetable of military activity. The benchmarks are the Roman
invasion, 55 B.C.; the Saxon invasion, A.D. 350; Viking incursions, 900; the Norman Conquest, 1066;
the Thirty Years War, 1618-1648; the Crimean

War, 1853-1856; the Boer War, 1899-1902; the First World War, 1914-18; and the Second
World War, 1939-45. This is not to say that Britons have not made outstanding contributions to human
cultural development in the fields of aesthetics, invention, societal organization, and technology, but
these contributions do not serve as benchmarks in the same way. If we consider the cultural awareness
of other Anglo-Saxon peoples, we find that historical chronology has served to limit their knowledge
to even briefer recollections. American history has been well documented since the arrival of the
Mayflower, but little is generally known about the Aztec and Inca empires and hundreds of other
Native American tribes from their arrival in North America about 12,000 B.C. up to the beginning of
the second millennium. Similarly, the 40,000- to 50,000-year dreamtime of the Australian Aborigines
is only vaguely recalled by modern Aborigines and white Australian scholars. Westerners devote most
of their attention to historical events that have occurred since the birth of Christ, even though the
emergence of writing in the Fertile Crescent (Sumeria) in 3000 B.C. provides us with an overview of
happenings in Mesopotamia and Egypt for the three millennia before the Christian era. Furthermore,
most Western world history books confine themselves largely to European history and take up the
history of other peoples only in terms of their contacts with or colonization by Western Europeans.

Culture and Religion
It is often said that of the three most important events in our lives—birth, marriage, and death—
we have a choice about only one. If we look at the factors that influence our culture and the way we
live, we can make a parallel observation: we have some choice as to religion, we make part of our own
history, we can certainly change our environment (Japan, the United States, and Singapore are good
examples), and we can even tinker with our geography (Holland), but when it comes to climate, human
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influence is, so far at least, minimal. It is often said that we fail to learn the lessons of history—and there
are many examples of this—but in the very long run (and we may be talking in millennia), a people
will adhere collectively to the set of norms, rules, reactions, and activities that their experience and
development have shown to be most beneficial to them. Infants and youth are trained by their parents,
teachers, and elders to cling to these rules, which have enabled their culture to survive.

In chapter 1 | mentioned three basic roots of culture: climate, religion, and language. Here | offer
a fourth—nhistory—which I will discuss numerous times throughout the rest of the book.

In the modern era, until September 11, 2001, we might have assumed that religious tenets, as
guides to behavior, were diminishing in importance in the face of scientific discovery, the advance of
technology, and the globalization of business. It is easy to look back on the Crusades as an anomalous
period in medieval history whose fervor and exoticism might appear misplaced over the top—in the
twentieth century. In fact the diminution or abatement of the influence of religion on societal behavior
is by no means evident. On the contrary, events in the last half of the century tend to support the opposite
argument. The partition of the Indian subcontinent, the Gulf War, the Israeli-Palestinian conflict, the
breakup of Yugoslavia, the hostilities in Bosnia and Kosovo, the killings in Ambon and other parts of
Indonesia, the war in Chechnya, the troubles in Ireland, all bear witness to the continuing force and
tenacity of religious beliefs. The September 2001 attacks on Manhattan and the Pentagon left us with
little doubt that these would occupy front stage in our youthful new century.

Civilization

I am standing on the Pont des Arts in Paris. On one side of the Seine is the harmonious,
reasonable facade of the Institute of France, built as a college in about 1670. On the other bank is the
Louvre, built continuously from the Middle Ages to the nineteenth century: classical architecture at
its most splendid and assured. Just visible upstream is the Cathedral of Notre Dame — not perhaps the
most lovable of cathedrals, but the most rigorously intellectual facade in the whole of Gothic art. The
houses that line the banks of the river are also a humane and reasonable solution of what town
architecture should be, and in front of them, under the trees, are the open bookstalls where
generations of students have found intellectual nourishment and generations of amateurs have
indulged in the civilised pastime of book collecting. Across this bridge, for the last one hundred and
fifty years, students from the art schools of Paris have hurried to the Louvre to study the works of
art that it contains, and then back to their studios to talk and
dream of doing something worthy of the great tradition. And on this bridge how many pilgrims from
America, from Henry James downwards, have paused and breathed in the aroma of a long-
established culture, and felt themselves to be at the very centre of civilisation.

What is civilisation? | don't know. | can't define it in abstract terms - yet. But | think | can
recognise it when | see it; and | am looking at it now. Ruskin said: 'Great nations write their
autobiographies in three manuscripts, the book of their deeds, the book of their words and the book
of their art. Not one of these books can be understood unless we read the two others, but of
the three the only trustworthy one is the last.' On the whole I think this is true. Writers and politicians
may come out with all sorts of edifying sentiments, but they are what is known as declarations of
intent. If 1 had to say which was telling the truth about society, a speech by a Minister of Housing or
the actual buildings put up in his time, I should believe the buildings.

But this doesn't mean that the history of civilisation is the history of art - far from it. Great
works of art can be produced in barbarous societies - in fact the very narrowness of primitive society
gives their ornamental art a peculiar concentration and vitality. At some time in the ninth century
one could have looked down the Seine and seen the prow of a Viking ship coming
up the river. Looked at today in the British Museum it is a powerful work of art; but to the mother of a
family trying to settle down in her little hut, it would have seemed less agreeable - as menacing to her
civilisation as the periscope of a nuclear submarine.
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Man - the Measure of All Things

The men who had made Florence the richest city in Europe, the bankers and wool-merchants,
the pious realists, lived in grim defensive houses strong enough to withstand party feuds and popular
riots. They don't foreshadow in any way the extraordinary episode in the history of civilisation known
as the Renaissance. There seems to be no reason why suddenly out of the dark,
narrow streets there arose these light, sunny arcades with their round arches 'running races in their
mirth' under their straight cornices.

What had happened? The answer is contained in one sentence by the Greek philosopher
Protagoras, 'Man is the measure of all things'. The Pazzi Chapel, built by the great Florentine
Brunellesco in about 1430, is in a style that has been called the architecture of humanism.
His friend and fellow-architect, Leon Battista Alberti, addressed man in these words: "To you is
given a body more graceful than other animals, to you power of apt and various movements, to
you most sharp and delicate senses, to you wit, reason, memory like an immortal god.' Well, it is
certainly incorrect to say that we are more graceful than other animals,
and we don't feel much like immortal gods at the moment. But in 1400 the Florentines did. There
IS no better instance of how a burst of civilisation depends on confidence than the Florentine state of
mind in the early fifteenth century. For thirty years the fortunes of the republic, which in a material
sense  had declined, were directed by a group of the most intelligent
individuals who have ever been elected to power by a democratic government. From Salutati onwards
the Florentine chancellors were scholars, believers in the studia humanitatis, in which learning could
be used to achieve a happy life, believers in the application of free intelligence to public affairs,
and believers, above all, in Florence.

The second and greatest of these humanist chancellors, Leonardo Bruni, compared the civic
virtues of republican Florence with those of republican Rome. Later he went even further and
compared her to Athens in the age of Pericles. Medieval philosophers, insofar as they thought of their
own times in the context of history, were inclined to be gloomy. 'We are dwarfs,’ said
John of Salisbury, 'standing on the shoulders of giants." But Bruni saw the Florentine republic as
reviving the virtues of Greece and Rome.

[Ipy mnpoBeneHWM TEKymled W MPOMEKYTOUHOM AaTTECTalMM MOTYT HCIOJIb30BaThCS
ayTEHTUYHBIE TEKCTHI U3 MOHOTpauil, HAYYHBIX CTaTel, N3y4aeMbIX aCUPAHTAMH B XOJI€ 3aHATHH
W HAYYHBIX HCCHCHOBaHHﬁ.

2. IlpumepHBbIe HAyYHbIE TEKCTHI AJIS1 IPOCMOTPOBOI0 YTEHHUS

The Polis

In the most basic sense, a polis could be defined as a small but autonomous political unit in
which all major political, social, and religious activities were carried out at one central location. The
polis encompassed a town or city or even village and its surrounding countryside. But each had a
central place where the citizens of the polis could assemble for political, social, and religious activities.
In some poleis, this central meeting point was a hill, like the Acropolis in Athens, which could serve
as a place of refuge during an attack and later at some sites came to be the religious center on which
temples and public monuments were erected. Below the acropolis would be an agora, an open space
that served both as a market and as a place where citizens could assemble.

Poleis varied greatly in size, from a few square miles to a few hundred square miles. They also
varied in population. Athens had a population of about 250,000 by the fifth century B.C.E. But most
poleis were much smaller, consisting of only a few hundred to several thousand people.

Although our word politics is derived from the Greek term polis, the polis itself was much
more than a political institution. It was a community of citizens in which all political, economic, social,
cultural, and religious activities were focused. As a community, the polis consisted of citizens with
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political rights (adult males), citizens with no political rights (women and children), and noncitizens
(slaves and resident aliens).
The System of Education in the U.S.A.

In the 1970s, measures to protect minorities from discrimination were extended to handicapped
children. Because public schools were ill-equipped to handle their special needs, handicapped children
used to have to attend expensive private schools. In 1971, federal courts ruled that public schools
should take measures to accommodate handicapped children. Aside from the schools' task of
socializing and equalizing youngsters of different social, cultural, and economic backgrounds, schools
have the obvious task of providing quality instruction. The public's concern for better schools and
more learning is increasing as results of standardized tests show a continual decline in students'
academic achievement.

The 1983 report, A Nation at Risk, by the National Commission on Excellence in Education
asserted: 'The education foundations of our society are presently being eroded by a rising tide of
mediocrity."” The following statistics of the report bear out this claim:

» 13 percent of all seventeen-year-olds in the United States are functionally illiterate;

* among minority teenagers, the figure may be as high as 40 percent;

» average achievement of high school students on most standardized tests is

lower than in the mid-1950s;

* reading, writing, and math skills are so poor among young people that employers have spent
millions of dollars on remedial education and training programs for their employees.

The commission’'s recommendations for improving student achievement, widely supported by
the public, include the following points: 1. Stronger academic curricula, with a back-to-basics
emphasis on reading, writing, math, and science; 2. Stricter standards for students, including a heavier
homework load and higher grading standards; 3. Higher salaries to attract and keep

talented, well-qualified teachers.

By its democratic standard, America has succeeded in educating the many and has made gains
in evening out inequalities. The challenge for American education today is to improve the quality of
learning without sacrificing these gains.

What is Humanities Research?

Research in the humanities is frequently misunderstood. When we think of research, what
immediately comes to mind for many of us is a laboratory setting, with white-coated scientists
hunched over microscopes. Because research in the humanities is often a rather solitary activity, it can
be difficult for newcomers to gain a sense of what research looks like within the scope of English
Studies.

A common misconception about research is reinforced when we view it solely in terms of the
discovery of things previously unknown (such as a new species or an archaeological artifact rather
than as a process that includes the reinterpretation or rediscovery of known artifacts (such as texts and
other cultural products) from a critical or creative perspective to generate innovative art or new
analyses. Fundamental to the concept of research is precisely this creation of something new. In the
humanities, this might consist of literary authorship, which creates new knowledge in the form of art,
or scholarly research, which adds new knowledge by examining texts and other cultural artifacts in
the pursuit of particular lines of scholarly inquiry.

Research is often narrowly construed as an activity that will eventually result in a tangible
product aimed at solving a world or social problem. Instead, research has many aims and outcomes
and is a discipline-specific process, based upon the methods, conventions, and critical frameworks
inherent in particular academic areas. In the humanities, the products of research are predominantly
intellectual and intangible, with the results contributing to an academic discipline and also informing
other disciplines, a process which often effects individual or social change over time.
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Intentional and Unintentional Behavior

There are two schools of thought on whether behavior is intentional or unintentional. The first
one, represented here by Gerald Miller and Mark Steinberg, describes communication as the process
whereby one person deliberately attempts to convey meaning to another. We intentionally send
messages to change or modify the behavior of other people, and therefore we select our words or
actions with some degree of consciousness. For Miller and Steinberg, communication is not a random
activity that happens by chance, but rather something that is systematic and planned. The planning
might be protracted or instantaneous, but in either case it is conscious. The second school of thought
proposes that the concept of intentionality is too limiting and fails to account for all the circumstances
in which messages are conveyed unintentionally. Scholars who support this approach believe
communication takes place whenever people attach meaning to behavior, even if the sender of the
message does not expect his or her actions to be communicated. They contend that communication
can influence other people whether or not such influence is intended. We would claim that knowing
your actions have the potential to convey many messages is important when engaging in intercultural
communication. The seemingly innocent acts of showing the soles of your feet to a stranger in Korea
or touching a woman you are introduced to in Saudi Arabia could send negative messages that hamper
the rest of the encounter.

You now know some of the problems facing anyone who attempts to define communication.
We, of course, are not immune to the uncertainties we have just discussed. Nevertheless, we shall take
our turn at defining the concept.

The Royal Abbey of St. Denis
The royal Abbey of St. Denis had been famous enough in earlier times, but the part it played

in western civilisation was due to the abilities of one extraordinary individual, the Abbot Suger.
He was one of the first men of the Middle Ages whom one can think of in modern, I might almost
say in transatlantic, terms. His origins were completely obscure and he was extremely small, but
his vitality was overwhelming. It extended to everything that he undertook - organisation,
building, statesmanship. He was Regent of France for seven years and a great patriot; indeed he
seems to have been the first to pronounce those now familiar words: 'The English are destined by
moral and natural law to be subjected to the French and not contrariwise.' He loved to talk about
himself without any false modesty, and he tells the story of how his builders assured him that
beams of the length he needed for a certain roof could never be found because trees just weren't
as tall as that. Whereupon he took his carpenters into the forests (‘they smiled, 'he says, 'and would
have laughed if they had dared'), and in the course of the day he had discovered twelve trees of
the necessary size, had them felled and brought back. You see why I used the word transatlantic.

Like several of the pioneers of the new world, for example Van Home, the builder of the
Canadian-Pacific Railway, Suger had a passionate love of art. One of the most fascinating
documents of the Middle Ages is the account he wrote of the works carried out at St Denis under
his administration — the gold altar, the crosses, the precious crystals. Suger's great gold cross was
twenty-four feet high; it was studded with jewels and inlaid with enamels made by one of the
finest craftsmen of the age, Godfroix de Claire. It was all destroyed in the Revolution.

IIpy mnpoBeneHMHM TEKyIIE M IPOMEKYTOYHOM aTTECTAlMM MOTYT HCIIOJIb30BaThCSA
AyTEeHTHUYHBIC TEKCTHI U3 MOHOTpaduid, HAYYHBIX CTaTEeH, N3y4aeMbIX aCIIMPAHTAMH B XOJI€ 3aHATUI
1 HaYUYHBIX HCCHCHOBaHHﬁ.

3. [IpumepHBIe BONPOCHI 115 Oeceqbl
Discussing Background Information and Research
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1.  What Institute / Academy /University did you graduate from?

2. When did you graduate from the Institute?

3. What subjects were you interested in?

4. When did you get interested in research work?

5. What is your field?

6.  What is the theme of your future candidate thesis?

7. What problems are you going to study?

8.  Are there many important papers on your subject?

9.  Why is your research important / topical?

10. What aspects of your research are especially topical?

11.  Who is your scientific adviser?

12. Do you often consult him?

13.  What does he specialize in?

14.  What analysis are you going to carry out?

15. In what way is your paper going to contribute to your practical work?

16. What is the practical significance of your research?

17. What materials are you going to use when working at your paper?

18. Have you started your research yet? How long will it take you to write your thesis?

19. What Institute / Academy /University did you graduate from?

20.  When did you graduate from the Institute?

21. What subjects were you interested in?

22.  When did you get interested in research work?

23.  What is your field?

24. What is the theme of your future candidate thesis?

25.  What problems are you going to study?

26. Are there many important papers on your subject?

27. Why is your research important / topical?

28. What aspects of your research are especially topical?

29.  Who is your scientific adviser?

30. Do you often consult him?

31. What does he specialize in?

32. What analysis are you going to carry out?

33. In what way is your paper going to contribute to your practical work?

34.  What is the practical significance of your research?

35.  What materials are you going to use when working at your paper?

36. Have you started your research yet? How long will it take you to write your thesis?

37. Background Information and Research

38.  What courses in college did you like most? Least? Why?

39. Do you think your extracurricular activities in college were worth the time you spent on
them? Why or why not?

40. When did you choose your college major? Did you ever change your major? If so, why?

41. Do you feel you did the best scholastic work you are capable of?

42. Which of your college years was the toughest? Why?

43. Why did you choose your particular field of research?

44. What do you think determines a person's progress in academic environment?

45. What personal characteristics do you feel are necessary for success in your chosen field?

46.  Which more important for one’s career development: education or training?

47. What professional training / retraining courses have you taken up/ would you like to take

up?
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48. Do you prefer working with others or by yourself?

49. Have you ever had any difficulty getting along with colleagues or supervisors? With
instructors? Other students?

50.  Would you prefer to work in a large or a small organization? Why?

51. What was the toughest decision you ever had to make?

52.  What are your greatest strengths/weaknesses?

53. Are there any strengths/weaknesses in your education/experience?

54. What are your long term/ short term plans and ambitions?

55.  Which is more important to you: status or money?

56. How do you spend your leisure time?

57. Do you believe quality time is important for a person’s career development?

58. Do you often read texts in English?

59. What kind of texts do you read?

60. What do you find difficult/exciting about reading texts in English?

61. What motivates people in their careers?

62. Are successful people always motivated?

63. How can people motivate themselves to do something they do not want to?

64. What motivates people in their careers?
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