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AHHOTAIIUSI PABOYEM ITPOT'PAMMBI IUCIHUILIAHBI
«MHOCTpaHHBIH A3BIK»
(b1.5.02)

Juctumumna « AHOCTPaHHBII A3bIK» (QHTITMUCKAIN) ABISIETCS TUCIUIUIMHON 0a30BOM YacTH
OCHOBHOHM TpodecCHOHaNbHON 00pa30BaTeIbHON MPOrpaMMBbl BBICIIETO 00pa30BaHMs - MPOTPAMMBI
MOJATOTOBKA HAyYHO-TIEAArorMYecKux KaapoB B acnupaHTtype «OTeuecTBEHHAss HCTOpUA» IO
HanpasyieHuIo noaArotoBku 46.06.01 Mcropuueckue HayKu U apXeosIorusl.

JucuumnuHa peanusyeTcs Ha (pakyiabTeTe UCTOPUM Ha MepBOM roay oOydeHus. JucruruinHa
HalleJIeHa Ha OpMUPOBaHUE:

e yHHUBepcaibHbIX KomnereHuui (YK):

— TOTOBHOCTb HCIIOJIb30BaTh COBPEMEHHBIC METO/Ibl U TEXHOJIOTUU HAYYHOH KOMMYHUKAIUH
Ha roCyIapCTBEHHOM M HHOCTPaHHOM si3bikax (YK-4).

I'maBHOH LENbIO AUCHUILTUHBI «IHOCTpaHHBIHN SA3bIK» SBIIETCS (POPMUPOBAHHE MHOS3BIYHBIX
KOMMYHHUKATHUBHBIX KOMIIETEHLIMHA y aclHUpaHTOB, MpeXkIe Bcero B IpodeccuoHalbHOM cdepe,
NO3BOJISIIOIINX ~ MCIOJNB30BaTh ~ MHOCTPAHHBIA  SI3BIK  KaK  CPEACTBO  MEXJIMYHOCTHOIO |
po)eCCHOHAIBHOTO OOIIEHHUs, a TaKXe - HEOOXOAMMOCTh TOATOTOBKM OOYYAIOIIHUXCS K CIade
KaHIMJIaTCKOT0 IK3aMEHa.

[IpenogaBanue TUCHUIUIMHBI IPEAYCMATPUBAET cieayomue GopMbl OpraHu3aluu y4eOHOTO
npoliecca: MpakTHUeCKUe 3aHATHS, JJa0opaToOpHbIe pabOThl, CAMOCTOSITEIbHAs PadOTa aCIUPAHTA.

[IporpaMMoii AMCUMITUHBL TNPEAYCMOTPEHBI CJIEAYIOUIME BUABI KOHTPOJS: TEKYIIUH
KOHTPOJIb YCIIEBAEMOCTH B (hOpMe aKaJeMHUECKON MPe3eHTAlluH, HAHCAaHus 3cce, peepupoBaHus
HAyYHOTO TEKCTa, MUCHBMEHHOTO IEpPEeBO/Ia HAYYHOTO TEKCTa, MPOEKTa HAy4YHOT'O HCCIIEOBaHMUS,
IPOMEXYTOUYHAas arTecTalus B popme 3a4éTa B IIEPBOM CEMECTPE U 3K3aMEHa BO BTOPOM CEMECTE.

OO6m1ast TpyI0EMKOCTh OCBOCHHUSI TUCIUIUIMHBI COCTABIIACT 3 3aueTHbIe enuHuIlbl, 108 gacos.

[lporpamMmoii  TUCHMIUIMHBI ~ TPEAyCMOTpEHBI: npakthueckue 3anstus (54  uaca),
nabopaTtopHbie paboTHI (6 uacos), caMocTosTeNIbHaAsA padbota acrupanTa (39 uacos), IPOMEKyTOUHAS
arrectanus (9 uacos).
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1. HEJIb 1 3AJAYHN OCBOEHUWA JTUCIIUITJIMHbI

['maBHOM wmeablw gucnUIUIMHBL «MHOCTpaHHBIH  SI3BIK»  sBIsAETCI  (OPMHUPOBAHUE
WHOSI3BIYHBIX KOMMYHUKATUBHBIX KOMIIETCHIIMN Y aCIUPAHTOB, MIPEK/E BCETO B MPOJEeCCHOHATBHOMN
cdepe, TMO3BOJSAIOUIMX HCIONB30BaTh HMHOCTPAHHBIM S3BIK KaK CPEACTBO MEXKIWYHOCTHOTO U
po(hecCHOHATLHOTO OOIICHUS.

JlocTukeHue rJ1aBHOM 1eN IpenoiaraeT KOMIUIEKCHYIO pealli3altio CASAYIONUX 3a1a4:

— T03HABAaTEIbHOM;

— TPaKTUYECKOU;

— mnpodeccroHAIbHOM, Mpeanoiaratonieil oBiaJeHue UHOS3BIYHBIM OOIIEHHEM B €IMHCTBE
BCEX €ro KoMreTeHIui, QyHKIUA u GHopM, Y4TO OCYIIESCTBISAETCS MOCPEACTBOM B3aUMOCBSI3aHHOTO
o0ydeHHs BCEM BHJIaM PEUEBOl EATEILHOCTH B paMKaxX OIMpPEIEJICHHOrO MPOrpaMMoil mpeaMeTHO-
TEMaTUYECKOTO COJIEPKAHMUS, a TAKXKE OBJIAJICHUS TEXHOJIIOTUSIMH SI3BIKOBOTO caMO00Opa30oBaHUsI.

Bxmouenne maucturumabl «MHOCTpaHHBIA S3BIK» (QaHTJIMHUCKUN) TPOrpaMMbl TTOATOTOBKH
HAyYHO-TIEJArOTUYECKUX KaJapoB B acCHUPAHType OOYCIOBIEHO HEOOXOAMMOCTBIO TOATOTOBKHU
oOyJaromuxcs K ciaye KaHAuIaTCKOTo K3aMeHa.

2. IVTAHUPYEMBIE PE3YJIBTATbBI OBYYEHMUS 110 JUCHUIIVIMHE U OTAIIbI
®OPMUPOBAHMS KOMITETEHIIUI

JucuumumHa « AHOCTPaHHBIN A3BIK» ONMUPAETCS HA 3HAHUSA M yMEHUs, NpUOOpEeTeHHbIC B
X0JI€ M3YYCHHUs JUCIHUIUIMH MPOTPpaMM Maructpatypbl u/ unu crenuanuteta. Beimyckauk OITOIT
«OteuecTBeHHas: UCTOpUA» N0 HanpasieHuto 46.06.01 Mcropuueckne HayKu U apX€oJIoTrHsl TOJIKEH:

3HATD:

— OCOOCHHOCTH CHCTEMBl H3Y4aeMOr0 WHOCTPAHHOTO (QHTJIMHMCKOTO) s3bIKA B €ro
(oHETHUECKOM, JIEKCHUECKOM U TPAMMATHYECKOM acCHeKTaX (B COMOCTABICHUU C POJHBIM - PYCCKHM
SI3BIKOM);

— 0CO0EHHOCTH (PYHKIIMOHAJIBHOTO Hay4YHOTO CTHJISI QaHTJIMHCKOTO s3bIKa, HEOOXOAUMBIE IS
BOCIIPHSATHS M aJIeKBaTHOW MHTEPIIPETAIMM HAYYHBIX WHOSI3BIYHBIX TEKCTOB U  OQOPMIICHHS
COOCTBEHHOTO TUCKYpCa,;

— TpeOoBaHUS K O(GOPMIICHHIO HAyYHbIX TPYAOB Ha HU3y4aeMOM SI3bIKE, INPUHSATHIE B
MEXIYHAPOJHOM MpPAaKTUKE C LENbI0 MyOJIMKAMU COOCTBEHHBIX PAa0OT B 3apyOEKHBIX HAyYHBIX
U3JIaHUSX;

— COIIMOKYJIBTYPHBIE U SI3bIKOBBIE HOPMBI OBITOBOTO M MPO(ECCHOHATBHOIO OOLICHUS, a
TaKXKe IMpaBUjia PEUEBOr0 JTHKETA, IO3BOJIAIONINE CHEIHATUCTy 3((EKTUBHO HCHOIb30BATh
MHOCTPAHHBIN S3bIK KaK CPEICTBO OOIICHUS B COBPEMEHHOM MOJUKYJIBTYPHOM MHpE.

YMETb:

— BecTH oOmieHue oO0miero u npodecCHOHAIBLHOTO COJEP)KAaHUS Ha MHOCTPAHHOM SI3BIKE
(aHrnmuiickoM) B paMKax MPOHAEHHOTO MarepHaia, IMOJIb3YSACh MPaBUJIAMHU PEUYEBOTO ITHKETa, a
Tak)ke (POHOBBIMH 3HAHUSIMH CTPAHOBEIYECKOTO U MPO(ecCHOHATBHOTO XapaKTepa,

— YUTaTh M TEPEBOAMUTH JUTEPATYpy IO CIEHHUATBHOCTH C IENBI0 MOUCKAa HEOOXOIUMOM
nH(pOpMallK Ha OCHOBE PA3JIMYHBIX BUJIOB YTEHUS, ODOPMIISATH U3BJICUECHHYIO MH(GOPMAIUIO B BUIE
aHHOTALlUU, IEPEBO/IA, ICCE, IPE3EHTALINH;

— MUCHbMEHHO BBIPa)KaTh CBOM KOMMYHUKAaTHBHBIE HamMepeHus B chepax, MperyCMOTPEHHbBIX
HACTOALLEH IPOrpaMMON;

— MOHMMAaTh ayTEHTUYHYIO HHOSI3BIYHYIO pedb Ha CIyX B 00beMe MPOrpaMMHOM TEMAaTHUKH.

BJIAJETbD:

— HaBBIKAMU BOCTIPHUATHA MNPO(PECCHOHANBHONW JEJIOBOM  TEPMHMHOJIOTUH, HAaBbIKAMH
[IEJIOCTHOTO BOCTPHUATHA W aHajdM3a MHUCbMEHHBIX M YCTHBIX HWHOS3BIYHBIX TEKCTOB, HABBIKH
CaMOCTOSITENIbHOTO OBJIAQZICHUS SI3BIKOM;



— HaBBIKAaMU paboOThl ¢ OOmMPHBIMU Oa3zaMu HayyHOH HH(POPMALMH C TPUMEHEHHUEM
M3y9aeMOro HHOCTPAHHOTO SI3bIKA,

— HaBBIKAMU BBICTYIUICHHS TIepe]] AayAUTOpHEH C COOOIICHMSAMH, TPE3CHTAlUIMH,
JIOKJIA/IaMU TI0 TEMATHKE, CBA3aHHON C MPOBOAMMBIMU UCCIIETOBAHUSIMU;

— HaBBIKAMU KOMIIPECCUU MH(POPMALIUH [Tl COCTABJICHUSI aHHOTALUH, 0030pOB, pedepaToB.

Tabauua 1.
Iln1anupyemMble pe3yJbTaThl 00YUeHHS MO TUCIUILINHE

Kon IInanupyemsble pe3yJbTaTbl 00y4eHUsI
Copep:xkaHue KoMIeTeHIUH
KOMIIeTeHIIM U 10 TMCIHUILINHE

YK-4 I'oToBHOCTH HCIIOJIb30BaTh | 3HATh:

coBpeMeHHbIe MeTobl B TexHonornu | 3 (YK-4)-1

Hay4YHOU KOMMYHUKAIIAN Ha | MeTo/bl ¥ TEXHOJIOTUM HAYYHOH KOMMYHUKAIUH
rOCy/IapCTBEHHOM U WHOCTPAHHOM | Ha TOCYJapCTBEHHOM U HHOCTPAHHOM SI3bIKaX.
SI3BIKAX. 3 (YK-4)-11

CrunucTuieckre 0COOCHHOCTH MPEICTABICHUS
Pe3yJIbTaTOB HAYYHOU JESITECIHLHOCTH B YCTHOH H
MMCBMEHHOH (pOopMe Ha TOCYIapCTBEHHOM U
WHOCTPAHHOM SI3bIKaX.

YMmeThb:

Y (VK-4) -1

CrnenoBaTh OCHOBHBIM HOpMaM, IPUHATHIM B
Hay4YHOM OOIICHHH HA TOCYAAPCTBEHHOM U
WHOCTPAHHOM SI3BIKAX.

Y (YK-4)-11

[MonOupats, nepeBoIUTh U pedepupoBaTh
CTIEITHATBHYIO JINTEPATypPy 110 TEME, a TAKKe
MTOATOTABINBATE HAYYHBIC MOKIAABI U TIPE3CHTAITIH
Ha POJIHOM M WHOCTPAHHOM SI3bIKE, O0BSICHUTH CBOIO
TOYKY 3PEHHSI U PACCKa3aTh O CBOUX IJIaHAX

Baagern:

B (YK-4)-1

HaBrikamu aHanu3a Hay4HBIX TEKCTOB HA
TOCYJapCTBEHHOM W MHOCTPAHHOM SI3BIKaX.

B (YK-4)-11

HaBbikamu kpUTHYECKOH OLEHKH 3PPEKTUBHOCTH
Pa3IUYHBIX METOJIOB U TEXHOJIOTHM HaydHOU
KOMMYHHUKAIIMH Ha TOCYJapCTBEHHOM U
WHOCTPAHHOM SI3bIKAX.

3. MECTO JUCIHUILUIMHBI B CTPYKTYPE OCHOBHOM MPO®ECCHOHAJILHOM
OBPA3OBATEJIbHON ITPOTPAMMBI

Huctunnuaa «AHOCTpaHHBIH SA3BIK» SBISETCS TUCHUILIMHON 0a30BOM YacTH OCHOBHOM
npodecCHoHaNBbHOM  00pa3oBaTENbHONW MPOrpaMMBbl  BHICIIETO0 00pa3oBaHUsT — MPOTPAMMEI
MOATOTOBKY HAYYHO-TIEJITaTOTHIECKUX KaJIpOB B aCIIUPAHTYpPE MO HarnpaBiieHnto noaroroku 46.06.01
Hctopuueckne Hayku M apxeojorus, npodpuias «OteyecTBeHHass uctopus». Kox aucuuruinebel B
COOTBETCTBUU C yueOHBIM 1uianoM: b1.5.02.

Kypc umraercss Ha mepBoM roay oOyueHHs, GopMma MPOMEKYTOYHOM aTTeCTallMH 3a4éT B
MIEPBOM CEMECTpE, IK3aMEH BO BTOPOM ceMecTpe. BrirroueHre AUCIUIITUHBI TPOrPaMMBbl MTOATOTOBKU
HAYYHO-TIEZIATOTHYECKUX KAJApPOB B AaCHHUpaHType OOYCIOBICHO HEOOXOAMMOCTBHIO IMOJITOTOBKH
o0Oy4aromuxcs K ciaye KaHAuIaTCKOTO SK3aMeHa.



4. OBPBEM JJUCHHUITVIMHBI

O0BbeM U CIUIIIUHEI

Tabauua 2.

Buj y4eOHbIX 3aHATHI

O0beM TUCHUIIMHBI, Yac.

Bcero CemecTtp
U CaMOCTOsITeIbHas padoTa 1 | 5 | .
Ounasn popma odyuenusn
KonrakTHas padora o0yyaromuxcsi ¢ 60 30 30
npemnojaasarejieM, B TOM YHCJIe:
nekuonHoro tumna (JI) - - - -
nabopaTopsblie paboThl (mpakTukymsl) (JIP) 6 - 6 -
npaktuyeckue 3anarus (I13) 54 30 24 -
KOHTPOJIUpYyeMasi CaMOCTOsITENIbHAs paboTa - - - -
obyygaromuxcs (KCP)
CaMocTosiTe1bHAs1 paboTa 00y4aromuXcs 39 6 33 -
(CP)
IIpomexyTounas ¢popma 3auér 3auér OK3aMeH -
arrecrauus /IK3aMeH
yac. 9 - 9 -
OO01masi TpyA0eMKOCThb (dac. / 3.e.) 108/3 36/1 7212 -

5. COAEP)KAHUE U CTPYKTYPA JTUCIUIIJINHbI

CogepxaHue TUCIHUIUIMHBI COOTHOCHUTCS C IUIAHHPYEMBIMH pe3yibTaTaMyd OOydYeHHUs IO
TUCITUIUIMHE depe3 3aaadd, (GOpMUPYEeMbIe KOMICTCHIIMM M WX KOMIIOHCHTHI (3HAHHS, YMCHUS,
HaBbIkK) (Tabm. 3).

OO0mmas TpyA0€MKOCTh AUCITUIUTHHBI COCTABISAET 3 3a4eTHBIC equHuUIlbl, 108 yacos.

5.1. Coaep:xaHue TUCHHUILINHBI

Taonuma 3.

Ne | HaumeHoBaHMe TeM Conep:xanue TeM (pa3iaesioB) Koasi Koasl 3YB (B

n/n | (pa3aeJioB) KOMIIETE | COOTBETCTBHH C
HIMH TaoJ. 1)

1 AxkaneMudeckas IIpe3enTanuss mo TeMme wHcciaeaoBanus. | YK-4 3 (YK-4)-I
yCTHast BeicTymiienne Ha HAYYHOIi 3 (YK-4)-11
KOMMYHHKAIHSI. KOH(pepeHIHH VY (YK-4)-I1

[IpuHIMIEI W dTambl CO3MAHUS M IEpeAadn B (YK-4)-1
3((HEKTUBHOrO TOCTAHUSA B aKaJeMHYECKOM B (YK-4)-||

cpere.
CrpykTypa W  9JTambl  aKajIeMHYEeCKON
MIPE3CHTAITUH. Opranusanus u

CTPYKTYpHUpOBaHHE WHPOPMAIIHH.
OCO0EHHOCTH CTPYKTYpPUPOBAHUSI JOKIaa Ha
HAy4IHOU KOH(EpEHIINU

BBenenue: mpencTraBieHHE JOKIATYMKA |
TeMbl cooOmieHus. Kak 3amHTEpecoBaTh
aynutopuio. OOOCHOBaHHE TEMBI JOKJIAa.
IIpencraBieHue  TUMOTE3bl,  OXHIACMBIX
pe3yiIbTaToB M CTPYKTYphl nokinana. Cessb
3JIEMEHTOB MPE3CHTAIHH.

CTpyKTypupOBaHUE OCHOBHOM YaCTH
JIOKJIaJa. Tlonsitust U WHCTPYMEHTHI
JOCTIOKEHHS  CBS3HOCTH, IIEJIOCTHOCTH U




COEAMHEHHUs (PParMeHTOB JOKIaJa.

Bribop peructpa KOMMYHHKaluH. BviOop
SI3BIKOBBIX CPEJICTB.

[TonroroBka u 3¢G(EKTUBHOE HCIOJIL30BAHHE
WIIIOCTPATHBHOTO MaTepuaina. 3aBeplLICHUE
JoKiana:  o0OOIIeHHe  COAePIKATEIILHOTO
MaTepuana, BBIBOABI 110  3asIBICHHBIM
TUIIOTE3aM, Ipo0IeMam.

Bsaumopeiicteue ¢ aynutopueil. OneMeHTH
HeBepOaNbHOM KoMMYyHHKanuu. [lonydyenne n

aHaIu3 oOpatHoii B mporecce
KOMMYHUKAITHH.

PedepupoBanne akaeMHYeCKHX TEKCTOB
IIpodeccruonansHoe YTCHHUE:
aHAJTUTUYECKOE, U3ydaroliee,
OpocMOTpoBoe,  mouckoBoe.  CrocoOb

MaKCUMaJIbHO  TOYHO M aJeKBaTHO
H3BJIEKATh OCHOBHYIO uHGOpMAITHIO,
COIEpXAIIyIoCcsl B  TEKCTE, IPOBOIUTH
00001IEeHNE n aHaIu3 OCHOBHBIX
MOJIOKEHUH  TIPEIBABICHHOTO HAyYHOTO
TEKCTa MJi1 TMOCIEIYIOUIEro IMepeBoJa Hu
COCTaBJICHUSI PE3IOME Ha HHOCTPAHHOM
SI3BIKE.

JocTtmxkenue aeKBaTHOCTH
KOMMYHUKATHBHOTO HAaMEPEHHS C YYETOM
BPEMEHHBIX OTrpaHUYCHHUH. Croco0sl
U3BJICYCHUS HMHGPOPMAIMK C YYETOM €€
o0BeMa, aZEKBATHOCTH BOCTIPHSITHSL.
OmpezeneHne Kpyra paccMaTpUBAaeMBIX B
TEKCTE BOIPOCOB W BBISBICHHE OCHOBHBIX

TIOJIO’KEHUH. Crioco0st JOCTH)KCHUSA
CMBICTIOBOH u CTPYKTYpHOH
3aBEPILIEHHOCTH AHHOTAIUH.
AHHOTHPOBaHHE MOHOTrpaduu.
AHHOTHpOBaHUE cTaThu. JIMHrBUCTHYECKHE
cpencTBa peanuzanuu JTAHHOTO

KOMMYHHUKAaTUBHOI'O HAMCPCHU.

Axanemuueckast
MUChbMEHHAS
KOMMYHUKAIIHS.

IIpaBuna cocraBjeHust U o(opmJieHUs
Jcce.

Tumel 3cce.

CrpykTypa 3cce

TpeOoBaHUS K aKaJEMHUUECKOMY 3CCE
OcHOBHBIE 3Tanbl PadOTHI HAJ[ 3CCe

Bri6op u obocHOBaHWE TeMBI. McTOuHWKH
uHpopmaruu. PaccMoTpeHHEe OCHOBHBIX
(opmaToB opraHuzarmu 3cce. Hamwcanue
miaHa. Beibop peructpa. Hamumcanue
HEePBOro\3aKIFOUYUTEITHHOTO BapHaHTa.
JluarBucTUveckue 0COOEHHOCTH
uccienoBareabckux pabot. LlutupoBanwue.
IIpo6meMs! mIaruata.

YK-4

3 (VK-4)-I

3 (VK-4)-11
V (VK-4)-1
B (YK-4)-II

[IpodeccnonanvHas u
aKaJgeMuIecKas
JICKCHUKA.,

AxkagemMmnyeckas JeKCHKa

OCO0EHHOCTH aKaJIEMUYECKON JIEKCUKH.
Omnwucanue YHHUBEPCUTETCKUX MPaKTHK,
METOIUKHU HCCIIEOBATEIbCKOM
IEITEIILHOCTH. Ormucanue TCHICHIINH,
MIPUYUHHO-CIIEJICTBEHHBIX CBs3ei. Omnmcanue

YK-4

3 (VK-4)-1I
V (YK-4)-I
v (YK-4)-11
B (YK-4)-I




Hn OILCHKa I/II[Gf/i u KOHIIel'[IIHfI, CCBbIJIKM Ha
HCTOYHHUKH. CraTHCcTHYeCKHE JaHHBIC,
rpaduKu B IUarpamMMbl, aHAIH3 PE3yJIbTaTOB
HCCIIeJOBaHUS. Crioco0s! OOCTHKEHUS
OCJIOCTHOCTH MW CBA3HOCTH aKaACMHYCCKOI'O
TEeKCTa.
IIpodeccuonanbHblit
nepeBoJ

OcCHOBHBIE TIOHATHS TEOPUH TEKCTa U
nepeBojioBe/icHus. DopMuUpoBaHUE YMEHUN
B o0imacTu TepeBoja  OOIICHAYYHOTO
TekcTa. [loHsATHE aJeKBAaTHOCTH MEPEBOAA,
TO eCcTh OTCYTCTBHSA CMBICIIOBBIX
UCKQXEHUM, COOTBETCTBUS HOPME U Y3YyCy
s3pIKa TEPEBOJIA, BKJIIOYAs yHoTpeOiIcHHe
TEPMUHOB. Pa3HOBI/IJIHOCTI/I IIMCBMEHHOI'O
MepeBo/ia:  MONHBEIN, pedeprupoBaHHBIM.
AHHOTUPOBAHHBIM, KOHCYJIbTaTUBHBIN
NIEPEBOJ. OcobenHocTH nepeBoja
akazeMuueckoro Ttekcra. llepeBomueckuit
UHCTPYMEHTapHUil

IIpoeKT HAYYHOI0 MCCIEAOBAHUS

Ilens mpoexTa. Tumbl mpoekToB. CTPyKTypa
mpoekTa: (OO0OCHOBaHWE BEIOOpPA TEMBI,
UCXOJTHBIC MOHSTHS, TEOPETHUUCCKUE
OCHOBBI, OOBEKT U CYOBEKT HCCIICIOBAHUA,
HeNd W 3aJa4d, aKTyaJbHOCTh M HOBH3HA,

NUCbMEHHbI

3HAYUMOCTb,
HCCIIEIOBAHMS,
IIpencraBiacHne MPOEKTA.

TEOPETUYECKAs u [IpaKTUYeCKas
MaTepyaJbl U METOJBI
OKHUJAEMBIE PE3YJIBTATHI.

5.2. CTpyKTypa AUCHUNIHHBI

Taomnuua 4.
CTpyKTYypa AUCHUILIMHBI
O0beM IMCHUILINHBI, Yac.
KonTakTHan ®opma
padora TeKYyILero
Ne n/m | HaumeHnoBaHue TeM (pa3aeJioB) 00yuarommxCs ¢ KOHTPOJIH *
Bcero | mpenogasartesiem Cp YCIIEBAE€MOCTH ,
M0 BHAAM Y4eOHBIX NMPOMEKYTOYHOM
3aHATHI aTTecTalul
Ja | 13
Ounasn ¢hopma odyuenusn
1 Tema 1.
AkaneMuieckas yCTHas 24 - 20 4 I1P, PE®
KOMMYHHUKAIIHS.
2 Tema 2.
AxageMuueckas MIUCbMEHHAS 12 - 10 2 ]
KOMMYHHUKAIIHS.
IIpome:xyTouHasi aTTecTal U - - - - 3auéT
Bcero 3a 1 cemecTp 36 - 30 6 -
3 Tema 3.
[Ipodeccnonanbhas n 63 6 24 33 I[NEP, PE®, [THU
aKaJeMHUYECKasl JICKCHKA.
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O0beM IMCHUIIMHBIL, Yac.
KonTakTHan ®opma
padora TEKYyIero
Ne n/m | HaumeHnoBaHue TeM (pa3aesioB) 00yuarommxcs ¢ KOHTPOJIH *
Bcero | nmpemnogaBartesiemM Cp ycneBaeMocTH ,
M0 BHAAM Y4eOHBIX NMPOMEKYTOYHOM
3aHATHIH arrecTanuu
Ja | 13
Ounasn ¢hopma ooyuenusn
IIpome:KyTOUYHasI aTTECTALHSA 9 - - - IK3aMeH
Bcero 3a 2 cemecTp 72 6 24 33 9
Beero (4ac. / 3.e.): 108/3 | 6 54 39 9

Ipumeuanue: * — popmvl mexywe2o KOHmMpoas ycnegaemocmu. akademuyeckas npesenmayust (I1P),
acce (3), pegpepuposanue nayunozo mexcma (PE®), nucomennuwiii nepegood nayunozo mexcma (I1EP), npoexm
Hayunozo uccredosanus (ITHH).

6. YAEBHO-METOJJAYECKOE OBECIIEYEHUE CAMOCTOSTEJBbHOM PABOTHI
OBYYAIOIUXCA ITO JUCHUIIJIMHE

6.1. O0mme M0JI0KEHUA

CamocTosiTenpHas paboTa 00yJaroImuXcs Mo TUCHUIUTHHE « THOCTpaHHBIN S3BIK» BKIIOUYACT B
ceost:

1. Obs3arenbHas caMOCTOSATENbHAS paboTa MO 3aJJaHHIO MPETIo1aBaTels:

* aHAJIMTHYECKOE, U3ydaloliee, IPOCMOTPOBOE YTCHHUE CIEIUAIBHON HAYYHON JIUTEPaTyphl;

* MOATOTOBKA JIOKJIA/IOB M MPE3CHTAINI 110 HAyYHOW TeMAaTHKe, HHIUBUyaTbHBIX TIPOEKTOB;

* pabora B JIunradhoHHOM KabuHeTe SI3bIKOBOTO IIEHTpa JUIsl COBEPIICHCTBOBAHNUSI HABBHIKOB B
o0yacTu rpaMMaTUKH, TPO(HECCUOHATTLHON TIEKCUKH, TUChMEHHON TTPAKTHKH.

2. CamocTosTenbHas paboTa 1mo BEIOOPY 00y4YaroIIerocs:

* YTCHHE U aHAINU3 CIICUATHHON JTUTEPATYPhl HA HHOCTPAHHOM SI3BIKE;

* [IepEeBO/I CIEINAIbHOM TUTEPaTyphl HA UHOCTPAHHOM SI3BIKE;

* paboTa CO CHOpaBOYHBIMM MaTepuaisamMu B Oubnuoreke YHHBepcuTera, pabora B
JluaradonHOM KabuHETE SI3BIKOBOTO IIEHTPA, UCIIOJIb30BaHue HTepHET-peCcypCoB.

6.2. Pazaesibl rpaMMAaTHKH /UISI CAMOCTOSATEIbHOM MOATOTOBKH MO TeMaM M CLUIITHHBI

Jlnst camocrosiTensHOW pabOThl  OOYdYalOMMXCS PEKOMEHIYETCSI HW3y4YeHHE CIEAYIOIINX
pa3aenoB rpaMMaTHUKH:

e BunoBpeMeHHbIE (POPMBI II1aroia.

e CornacoBaHu€e BpEMEH.

e [laccuBHBIE KOHCTPYKLIHUH.

e MopanbpHble TIAroiasl ¢ MepPeKTHBIM MH()UHUTUBOM, 3HAYCHHS M (QYHKIHMU TJIarojoB
should u would. YcioBHbIe TpUAaTOYHBIC TIPEATIOKECHUS.

e Henuunsle popmbl riaaroa:

» HWuadunutuB: dopmbel U GyHKIEH. KOHCTpyKIHS <«JIOTOJHEHHE C WHPUHUTHBOMY,
KOHCTPYKLUSL «IIOJyIexaliee ¢ MHPUHUTUBOM», MHOUHUTUB B (PYHKIIMM BBOJHOTO YJIEHA
npeaoKeHnn (mapeHTe3a), NHOUHUTHB B COCTABHOM MMEHHOM CKa3yeMOM M B COCTaBHOM
MOZAJIBHOM CKa3zyeMoM; 000poT «for + nHPUHUTHBY.

* [Ipuuactue: ¢popmbl u ¢pyHkimn. [Ipudactre B QyHKINN ONPEAETICHUS U ONPEICTHTENbHBIC
npUYacTHeIe O0OpPOTHI; HE3aBUCHMBIM MPUYACTHBIH 000pOT, 000pPOT «IOMOJIHEHHE C
npuYacTUeM»; KOHCTpyKius «have + object + part 11».

* TepyHnuit: opmbl 1 QYHKIMH, TepYHAUATBHBIE 000POTHI.

e CocnaratenbHOE HAKJIIOHEHHE.
e CloXHOE MPEeI0KEHUE: CI0KHOMOTUYMHEHHBIE U CII0)KHOCOUNHEHHBIE MPEITI0KECHHUS.
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e beccoro3Hble IPUAATOYHbIE PEIOKEHHUS.
e ATpuOyTHBHBIE KOMIUIEKCHI (IIETIOYKH CYIIECTBUTEIIBHBIX ).

6.3. PekoMeHaa1uM 10 pacnpeeeHHI0 Y4eOHOro BpeMeHH 10 BUIAM CaMOCTOSITeIbHOM
padoThI U pa3aenam JUCHUNINHBI

Tema 1. Akagemunuyeckasi yCTHasi KOMMYHUKALUSL.

1.1. MH3yueHue pexkOMEHIyeMbIX pa3aenoB rpammatuku. lloBTopeHue marepuana
MPAKTUYECKHUX 3aHATHH M3yUYEHHOTO Ha MPEAbLAYIINX 3aHATHSX IPU MOATOTOBKE K MOCIEAYIOLUM
MMPAKTUYCCKUM 3aHATUAM — 2 qaca.

1.2. TloaroTtoBka K 3aHATHSAM 10 TPEAIOKEHHBIM I OOCYKIEHHS BOIMpPOCaM,
CaMOCTOATENILHOE U3YYEHUE PEKOMEHOBAaHHOM JIUTEPATYPBI, IOBTOPEHUE MaTepuasa IPaKTHIECKUX
3aHATHH — 2 Yaca.

Hroro: 4 gaca.

Tema 2. AxageMnyeckasi NMCbMEHHasi KOMMYHUKALMS.

2.1. HW3yueHne pPEKOMEHAYEMBIX pa3JeiaoB rpamMMmartuku. IloBropeHue wmarepuana
HpaKTI/I‘IeCKI/IX 3aHHTHﬁ I/ISYLIGHHOI‘O Ha Hpe,Z[BI,Z[YLLII/IX 3aHATUAX HpI/I IIOATOTOBKE K HOC.HGI[YIOH_II/IM
MPaKTUYECKUM 3aHATHIM — 1 gac.

2.2. TlomroroBka K 3aHATUSAM IO TMPEUIOKEHHBIM JJIs1  OOCYXKICHHS BOIPOCAM,
CaMOCTOSITEIIbHOE M3YUYCHHE PEKOMEHIOBAHHOM JTMTEPATYPHI, TIOBTOPEHUE MaTepraja MPaKTHIECKUX
3aHaTul — 1 gac.

Htoro: 2 yaca.

Tema 3. IIpodeccuonasbHasi M aKaJeMUYeCKas JEKCUKA.

3.1. H3yyeHue peKOMEHIyEeMbIX pa3lenoB rpammatuku. [loBTopeHue Marepuana
MPaKTUYECKUX 3aHATHA W3YYCHHOTO Ha MPEIBIAYIIUX 3aHSATHUSAX MPHU MOATOTOBKE K IMOCIEIYIONAM
MPAKTUYECKUM 3aHITHSIM — 18 yacos.

3.2. TloaroTtoBka K 3aHATHSAM 110 TPEAJIOKCHHBIM I OOCYXKIEHHUS BOIMpPOCaM,
CaMOCTOSITEJIbHOE U3YYCHHE PEKOMEHOBAaHHOM JIUTEPATYPbI, IOBTOPEHUE MaTepUasa MPakKTUUYECKUX
3aHaTUH — 15 yacos.

Hroro: 33 gaca.

6.4. JIlutepatypa /51 CAMOCTOATEIbHON MOATOTOBKY H JIf1 MOATOTOBKH K
NMPaKTHYECKUM 3aHSITUSM.

1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes.
Advanced / C1/ E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 3k3.

2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for
Academic Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press,
2013. - 223 p., 40 7k3.

3. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic Vocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ;
New York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 k3.

4, Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary
Workbook / D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 axs.

5. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] :
student book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120
p., 30 7Kk3.

6. English for Academics : a communication skills course for tutors, lecturers and PhD
students : with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 sks.
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7. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New
York : Palgrave Macmillan, 2010. - 176 p., 25 k3.

8. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. -
Basingstoke ; New York : Palgrave Macmillan, 2008. - 634 p., 20 sxs.

9. Moore, Julie. Oxford Academic Vocabulary Practice [Text] : Upper-Intermediate / B2
- C1/J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 k3.

6.5. Ilepeyennb yueOHO-MeTOAUYECKOTO 00ecredeH s AJIsl CAMOCTOSITEIbHON padoThl
00y4aroImuXxcs Mo JUCHUIINHE
Jns obecrieueHrss CaMOCTOSITEIBHOW pa0OThl acCMPaHTOB 1O auciuiinHe «HocTpaHHbII
SI3BIK» pa3paboTaHO yuyeOHO-METOANYECKOe 00ecIieueHUE B COCTABE:
1. KoHTposnbHbIe 3a1aHus IS TeKyIIen arrectanuw (1. 7.2. Pabodeit mporpamMmel).
2. TunoBsle 3a7aHus K IPOMEKYTOUHOH artecTanuu (1. 7.4. Paboueit mporpammet).
3. Pexomenmyemble OCHOBHas W JONOJHUTENBHAs JUTeparypa, HHTepHET-pecypchl U
CIpaBOYHbIE cucTeMbl (1. 8 Paboueii mporpaMmel).
4. PabGouas mnporpamMma AWCIUIUIMHBI pa3MeEIIeHa B JJIEKTPOHHOH WH(OPMAIIMOHHO-
o0Opa3oBarenbHO cpefe YHUBEPCUTETa Ha AIIEKTPOHHOM Y4eOHO-METOAMUYECKOM pecypce
AHOOBO «EYCII6» — o6pasosareipaom mopraie LMS Sakai — Sakai@EU.

7. ®OH] OLIEHOYHBIX CPEJCTB J|/Is1 IPOBEJEHMS TEKYIIEN 1
MPOMEKYTOYHOM ATTECTALIUU OBYYAIOILMXCSI MO JUCLHUINIUHE

7.1 Iloka3aTeyiu, KPUTEPUH U OLIECHUBAHUE KOMIIETEHIMI 10 3TanamM ux (popMmupoBaHusi B
npouecce TeKyuiei arrecTanuu

Nudopmarus o comepkaHuM W TPOIEIype TEKYIIEro KOHTPOJS YCIIEBAEMOCTH, METOIUKE
OLICHUBAHUS 3HAHWI, YMEHUI U HABBIKOB OOY4YaIOIIErocs B XOJE€ TEKYIIEro KOHTPOJS TOBOASTCS
HAy4HO-TIEJarOTHYeCKUMU pabOTHUKaAMH YHHBEPCUTETAa O CBEIACHHS OOydalollerocs Ha IEepBOM
3aHATUU T10 ,Z[ﬁHHOfI AJUCHUITIINHE.

Tekymuii KOHTpPOJIb MpeAyCMaTpuUBaeT MOATOTOBKY ACHUPAHTOB K KaXKIOMY ayIUTOPHOMY
3aHSATHUIO. ACHI/IpaHT AOJDKCH TPHUCYTCTBOBATHL HaA 3aHATUAX, BBIIIOJIHUTH AKAACMUYCCKYIO
Ipe3eHTaluo, 3cce, pedepupoBaHne HAydyHOTO TEKCTa, MHCbMEHHBIN MEpPEeBOJ HAyYHOTO TEKCTa,
IMPOCKT HAYUHOT'O UCCIICAOBAHU.

Tekymuit KOHTPOJIL TPOBOAUTCS B (JOpME aKaJEeMHUIECKOHN Mpe3eHTaIH, 3cce, peepupoBaHus
HAy4YHOI'O TEKCTa, MMCbMEHHOTO MEePEBOJia HAYYHOTO TEKCTA, IPOEKTA HAYYHOI'O UCCIEAOBaHUSI.

Tabmuma 5.
HanMmeHoBaHMe TeM Konasl Konpi 3VB (B ®opmbl Tekyllero | Pe3yabTarhbl TeKyuiero
(pa3neioB) KOMIIETEH | COOTBEICTBHH C | KOHTPOJIS KOHTPOJISI
110707 Tabnureii 1) ycneBaeMoCTH

1. Akanemudeckas YK-4 3 (YK-4)-I aKazeMuiecKas 3a4TeHO/
ycTHad 3 (YK-4)-II IPE3EHTALUs HE 3a4YTEHO
KOMMYHHKAIHSI. VY (YK-4)-I1

B (YK-4)-I pedepupoBanune 3auTeHo/

B (YK-4)-II HAaY4HOT'O TEKCTa HE 3aYTEHO
2. Akagemuueckas YK-4 3 (YK-4)-I
MUCbMEHHAs 3 (YK-4)-11 ece 3a4TeHO/
KOMMYHHUKAITHS. VY (YK-4)-I HE 3a4TEHO

B (VK-4)-1I
3. IIpodeccuonanpuas | YK-4 3 (YK-4)-I1 pedeprpoBanue 3a4TeHO/
u aKaaeMueCKas Y (YK-4)-I HAY4HOTI'O TEKCTa HE 3a4YTECHO
JIEKCHKA. VY (YK-4)-I1 S

B (YK-4)-I 3a4TeHO/

epeBo]
HE 3aYTEHO
HAYYHOTO TEKCTa
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HanMmeHoBaHue TeM Koasl Konpi 3VB (B ®opmbl Tekyllero | Pe3yabTarhbl TeKyuiero
(pa3aeJioB) KOMIIETEH | COOTBETCTBUU C | KOHTPOJISI KOHTPOJIst
i Tabnmmeit 1) yCHeBaeMOCTH
MIPOEKT HAyYHOTrO 3a4TeHO/
WCCJICIOBAHUS HE 3a4TEHO
Ta0nuua 6.
®opMbI TEKYLIETO Kpurepumn ouneHuBanus
KOHTPOJIAA
yCIeBaeMOCTH
3auTeHo:

Coburoniens! npaBuiia 0hOPMIICHHS IPE3CHTAIMH; BO BPEMsI BBICTYIJICHHUSI ACTTUPAHT
JIOTHYHO  CTPOMT  MOHOJIOTUYECKOE  BBICKA3bIBAHHE B  COOTBETCTBHH  C
KOMMYHHKATHBHOM 3a/1aueif, JeKCUUECKUE SMHUIIBI U TPaMMaTHYECKHUE CTPYKTYPhI
HCTIONB3YIOTCS YMECTHO M MPAKTHYECKH 0€3 OIMOOK, pedb MOHITHA U ()OHETUICCKU
rpaMOTHA, COOJIONaeTCs HEOOXOAMMBIA 00bEeM BBICKA3BIBAHUS, COJCPKAHUC
BBICTYIUICHUSI HOCUT 3aHHMATENbHBIH Xapakrep. UeTko copMyarpoBaH HAYYHBIN
BOIMPOC, HAa KOTOPBIA JOKIAMYUK MHpEINCTaBiisieT OOOCHOBAaHHBIH OTBET B KOHIIC
BBICTYIUICHUs. SICHO TpencraBicHa CTPYKTypa IOKJIAAa, KaXIbld (parMeHT
KOTOPOTO TMO3TAIlHO PACKPBIBAETCS B XOJE BBICTYIUICHHS. OIJIEMEHTHI JOKIaja
COC/IMHEHbl CEMAHTHYECKUMH WIA TIPAMMATHYECKUMH CBs3sMH. JIOKIam4uK
0000IIaeT W aHAIM3HPYET MPEACTABICHHYI0 WH(GOpPMAIMIO B KOHIE JOKJIAaa.
[IpesenTanusi, compoBOXKIAOMIAsl JOKIAJ, CIOCOOCTBYeT 0Ooiee  IMONHOMY
MOHMMAHUIO ¥ BOCIPUATHIO ero coaepxanus. Cnaiiipl He meperpyxeHbl
uHpopMaIuel, rpapuyeckoe MpeacTaBIeHNe MOTYCPKUBACT Hanboyee 3HAUYNMbBIC

MO3UIINH BBICTYIICHUS;
AxkaneMuueckast 1 v ’

[IpEe3eHTaINs
p He 3aureno:

[IpesenTamus odopmiueHa ¢ omHUOKaMH, KOJUYECTBO CIIAHIOB HEIOCTATOYHO,
aclHMpaHT CTPOUT MOHOJIOTHUYECKOE  BBICKa3blBAHHE B  COOTBETCTBHUH  C
KOMMYHUKAaTHBHOHM 3a1adeii, HO BBICKa3bIBAaHWE HE BCErJa JIOTHYHO, HMEIOTCS
MOBTOPBI, MPUCYTCTBYIOT JIEKCHUECKHE, TIpPaMMaTHUYECKUE M CTUIMCTUYECKHE
OmMOKH, 3aTPyIHSAIONINE IMOHMMAaHWE, B IIEJIOM pedb IOHITHA, O0BEM
BBICKA3bIBAaHMS 3HAUMTEIBHO HIKE Tpedyemoro. Hewerko chopmynmupoBan
Hay4YHBIH BOTIPOC, Ha KOTOPBIN JOKIQIUUK MPEICTABISAET HE BIOJTHE 0OOCHOBAHHBIN
OTBET B KOHLIE BBICTYIJIEHHA. HeT 4eTkoil XapaKTepUCTUKU CTPYKTYpPbl AOKJIAja,
KaXIasi TeMa HEIOCTaTOYHO IOJHO M MOCIEAOBATEIBHO PACKPHIBACTCS B XOIC
BBICTYIUICHHSI. DJIEMEHTHI JIOKJIaJia HE BCErZIa COCOMHEHBI CEMAHTHYCCKUMU HIIH
rpaMMaTHYeCKUMH  cBsi3siMH.  [IpeseHTanusi, compoBoXaaolas JIOKIajJ, He
crocoOcTByeT Oojee IOIHOMY IIOHHMAaHHIO W BOCIPHATHIO €r0 COACpIKaHUS.
Crnaiinel B OOJBIIMHCTBE CBOEM WM TEperpyKeHbl HHGOpMAIMeH, WIH Majo
uHpopmaTuBHBL. ['paduyeckoe mnpeicTaBIeHHE 4Yalle BCEr0 HE IMOIYEPKHUBAET
HauboJiee 3HaYUMbIe MTO3UIIHH.

3aureHo:

Crporoe coGmonenne ¢opmara scce / He3HauWTeNbHBIC IOIPENIHOCTH B
cobmronennn  opmara 3cce. AJIEKBaTHOE WCIOJNB30BaHUE MPOGECCHOHAIBLHON
nekcukd. OTCYTCTBHE CMBICTOBBIX, CTHIIUCTUYECKUX M JICKCHKO-TPAMMATHUECKIX
omnbok / He3HaunTenpbHOE KOMHMYECTBO JIGKCUKO-TPAMMATHIECKUX, CMBICIIOBBIX H
Occe CTHJIMCTHYECKHX OImunoOoK (e 6osee 40%).

He 3auTeno:

HecobOmonenue ¢opmara scce. HeagekBaTHOE MCTIONB30BaHNE TPOGECCHOHATLHON
nekcukd.  Hamuume  TpyOBIX — JICKCHKO-TPAMMATHUYECKUX,  CMBICIOBBIX U
CTHIMCTHYECKHX omnook (40% u Goiee).

3aureHo:

Tounas mepenaua ¢akroB. Bes pakruueckas nadopmanus nepenana TOYHO U 03
UCKaxeHHH. VIMEIOTCSl He3HAUUTEIbHBIC UCKAKCHUS.

HeiiTpaabHocTh u3J10keHUus1 (JIMOO TpaBWIIbHAS Tiepeaada aBTOPCKOHM IO3UIUH).
W3noxxeHne HeHTpaIbHO JIMOO aBTOPCKAs OIIEHKA OMHMCHIBAEMBIX COOBITUH TIepeana

PedepupoBanue
HAYYHOTO TEKCTa
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®opMbl TEKYLIETO
KOHTPOJIs
ycneBaeMoCTH

Kpurepun ouneHuBanus

MpaBWIbHO. VIMEIOTCS HE3HAUMTEIbHBIC OTKIOHEHUS OT HEHTPAIBHOTO TOHA JIHOO
HE3HAYUTENbHbBIE HCKAKEHUS ABTOPCKOM MO3ULIMH.

CBA3HOCTb M JIOTHYHOCTH. 35100keHUE CBSA3HOE, CTPYKTYypa Mpo3payHas, JIOTHKA
U3JI0KEHUsI IpociexuBaercs. M3noxeHue B LEIOM  CBSA3HOE, MMEIOTCS
HE3HAYUTENbHbIE HEAOCTATKU U3JI0KEHHUS.

A3pikoBoe  oopmileHMe  (JIEKCHKa, TpaMMmarhka,  CTWib).  Jlekcuko-
rpaMMAaTHYECKHE OIIMOKUA OTCYTCTBYIOT, MMEIOTCS TOJBKO 1-2 HE3HAUHTEIHHEBIC
rpaMMaTHYCCKHE M CTHIIMCTHYCCKHIE OIIHOKH.

He 3aureno:

Tounan mnepenaua axroB. Nmeercs Oonee 5 cepbe3HBIX HMCKOKESHUA MU
MHOXECTBO MEJIKHUX.

HeiitpaabHocTh u3iI0keHHs1 (JIMOO MpaBUIIbHAS Tepeiada aBTOPCKOW TO3UIIHN).
Hmerotest cephe3HbIe OTKJIOHCHMS / MCKaKEHHS B HECKOJNBKHX MecTaxX. Tekct He
MOHSAT, TNOO aBTOPCKAsI MO3MITUS NCKAKEHA J0 HEy3HABAEMOCTH.

CBA3HOCTb U JIOTHYHOCTBb. B Tekcre MMelOTCs cephe3Hble HApyLIEHHs JIOTHKH
U3JI0KEHUSI, YTO CKa3bIBaeTCSd M HA TIOCTPOCHHM TEKCTa; MMEIOTCS 3HAUNTEIBHBIC
HEJI0YEThI TP TIOCTPOCHUH BBICKA3bIBaHUH. B TekcTe He mpociieKnBaeTcss HUKaKOH
JIOTHKH, TEKCT OECCBsI3¢H WJIM TPEACTaBIseT Co00i HA0Op OTHEIBHBIX
MPEJI0KEHUM.

S3bikoBoe odopmileHHe (JIGKCHKA, TpamMmartuka, cTtwib). Wmeercs Oompme 10
JIEKCUKO-TPaMMaTHYECKUX WIH CTHJIMCTHYECKUX OLIMOOK.

[MucemenHsIit IEpeBO
HAy4YHOT'O TeKCTa

3aureno:

ConepxaTtebHasi WIEHTHYHOCTH TEKCTA NMepeBoaa. DKBUBAICHTHBIN MIEPEBO/I;
cojepXaTelibHas HWJICHTUYHOCTh TEKCTa IepeBojaa. llorpemHocTu mepeBoja He
HapylalT O0IIero CMbICIa OPUTHHAA.

Jlekcnueckue acmeKkThbl MepeBoaa. Vcrnonb30BaHue SKBUBAJICHTOB JUIs MEPEBOjIa
30-100% Texcra

I'pamMmaTnyeckne  acmeKThl  MepeBOAa.  OKBUBAJICHTHBIM  TEPEBOJ €
WCTIOJIb30BaHUEM OCHOBHBIX TI'pPaMMAaTHUYECKUX KOHCTPYKIHM, XapaKTepHBIX s
aKaJIEMUUECKOTO CTHIIS PEUH.

Co0uo1eHe A3BIKOBBIX HOPM M MPAaBHJ SI3bIKA MEPEBOAA: CTHIMCTHYECKAS
HAEHTHYHOCTh TeKcTa mepeBogaa. CoOIoIcHUE S3bIKOBBIX HOPM M MPAaBHII S3bIKA
nepeBoaa st 30-100 % Tekcra.

He 3aurteHo:

ConepxaTtenbHasi WAEHTHYHOCTh TeKCTa NepeBoaa. HeokBuBalleHTHAs Tiepeaada
CMEICIA:

OINMOKY MPEJICTABISIIOT CO00M Tpy0oe CKAKEHUE COACPIKaHNs OPUTHHATIA.
Jlekcnuyeckue acneKkThl NepeBojaa. Vcrnonb30BaHue SKBUBAJICHTOB MEHEE YeM IS
30% TekcTa

I'pammaruueckue  acmekThl — mepeBoaa.  Vcromp3oBaHHME — rpaMMaTHUYECKHX
JKBHBaJICHTOB MeHee ueM 1i1d 30% Tekcra

Co0i01eHue sI3bIKOBBIX HOPM M NMPAaBHJ SI3bIKA MepPeBOAa: CTUJIMCTHYECKAS
HIEHTHYHOCTH TeKcTa mepeBoaa. CoOio/ieHue S36IKOBBIX HOPM U TIPABWIT S3bIKA
niepeBosa Menee uem Juist 30% Texcra.

[IpencraBnenne
HAy4YHOT'O POEKTa
(Research Proposal)

3aureHo:

Crporoe cobmrogenue ¢Gopmara MpeACTaBICHHs HaydyHOro mpoekTa. Research
proposal / He3HauurtenbHble MOTPEIIHOCTH B coOmoaeHun (opmara. AmxeKBaTHOE
UCTIONB30BaHUE  NPO(EcCHOHATBHOM  JeKCHKH.  OTCYTCTBHE  CMBICTIOBBIX,
CTHJICTUYCCKHUX W JIGKCUKO-TPaMMAaTHYeCKuX  omubOok. He3HaumTenbHOE
KOJIMYECTBO JIEKCHKO-TPAMMATHIECKUX, CMBICIIOBBIX U CTHIIMCTHISCKUX OMIMOOK (He
6omnee 40%). YcmemrHoe M CHCTEMAaTHUECKOE CIIEOBAaHME HOpMaM, MPHUHATHIM B
HAYYHOM OOIICHUY, IS YCIEHIHOW pabOThl B POCCHICKHX M MEXITyHApPOIHBIX
HCCIIEIOBATENECKUX KoJUIekTuBaX. CQOpMUPOBaHHOE YMEHHE CaMOCTOSTEIBHO
IPOBOJNTH HAYYHBIC MCCICHOBAHMS MO COTJIACOBAHHOMY C PYKOBOIMTEINIEM IUIAHY,
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®opMbl TEKYLIETO Kpurepun ouneHuBanus
KOHTPOJIs
ycneBaeMoCTH

peaACTaBIIATh TOJIYYEHHBIC  PE3YJIbTAThI. VYcnemHoe u CHCTEMATHYCCKOC
MIPUMEHCHUEC HaBBIKOB IUIaHUPOBAaHUA  HAY4YHOI'O HCCIICJOBaHUA, aHaJin3a
MOJy4aceMbIX pE3yJIbTATOB U (1:)OpMy.]'II/IpOBKI/I BEIBOIOB

He 3aureno:

HecobGumonenue opmara npeacraBieHus HaydHoro npoekra. Research proposal e.
HeanexBaTHOEe wHCHONB30BaHHE MPOQPECCHOHANBHON Jekcuku. Hammame rpyOBIx
JIEKCUKO-TPAaMMAaTHYECKIX, CMBICTIOBBIX M CTHIHCTHYECKHX omrOok (40% u Oomee).
dparmeHTapHOE ClIeOBAaHUE HOPMaM, IPUHSITHIM B HAYYHOM OOIICHHH IpH padboTe
B  POCCHHCKMX W  MOKAYHAPOAHBIX  HCCICAOBATEIbCKHX  KOJUICKTHBAX.
@dparMeHTapHOE YMEHHE CaMOCTOSATEIBHO NMPOBOIUTH HAYYHBIC HMCCIICAOBAHUS IO
COTJIACOBAaHHOMY C PYKOBOJHTENIEM IUIaHy, IPEACTABIATH NOIYUYCHHbBIC PE3yIbTaThI.
@dparMeHTapHOE TPUMEHCHHUE HABHIKOB IUIAHHPOBAHMS HAYYHOTO HCCIEIOBAHMUS,
aHAJIM3a NOJTYJaeMbIX Pe3yJIbTaTOB U (JOPMYNHPOBKU BHIBOJOB.

7.2. KoHTpOJIbHBIE 3aJaHN AJIs TEKYLIeH aTTecTaluu

1) Axagemmnueckasi npesentamnus (B popmarte Conference paper)

@opMaT BBICTYILJICHHA
A Generic Conference Talk Outline (ITpumep)

This conference talk outline is a starting point, not a rigid template. Most good speakers
average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

e Title/author/affiliation (1 slide)

o Forecast (1 slide)
Give gist of problem attacked and insight found (What is the one idea you want people to leave with?
This is the "abstract” of an oral presentation.)

e Outline (1 slide)
Give talk structure. Some speakers prefer to put this at the bottom of their title slide. (Audiences like
predictability.)

e Background

o Motivation and Problem Statement (1-2 slides)
(Why should anyone care? Most researchers overestimate how much the audience knows about the
problem they are attacking.)

o Related Work (0-1 slides)
Cover superficially or omit; refer people to your paper.

o Methods (1 slide)
Cover quickly in short talks; refer people to your paper.

e Results (4-6 slides)

Present key results and key insights. This is main body of the talk. Its internal structure varies greatly
as a function of the researcher's contribution. (Do not superficially cover all results; cover key result
well. Do not just present numbers; interpret them to give insights. Do not put up large tables of

numbers.)

e Summary (1 slide)

o Future Work (0-1 slides)
Optionally give problems this research opens up.

e Backup Slides (0-3 slides)

Optionally have a few slides ready (not counted in your talk total) to answer expected questions.
(Likely question areas: ideas glossed over, shortcomings of methods or results, and future work.)
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2) Dcce (Moaeb HANTMCAHMS)

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow
customers' instructions and their requirements regarding essay length and number of words and
overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork™ for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in
your body paragraphs. For a short essay, presenting supporting ideas during the introduction is
optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs
should work together to prove your thesis. If you are writing a longer paper, you will have more than
three body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

3) Ilpumep HAYYHOT0 TeKCTA 1JIsi pedpepupoBaHUs

The Treaty of Versailles
Treaty of Versailles is a peace document signed at the end of World War | by the Allied and

associated powers and by Germany in the Palace of Versailles, France, on June 28, 1919. It took
force on January 10, 1920.
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When the German government asked U.S. President Woodrow Wilson to arrange a general armistice
in October 1918, it declared that it accepted the Fourteen Points he had formulated as the basis for a
just peace. However, the Allies demanded “compensation by Germany for all damage done to the
civilian population of the Allies and their property by the aggression of Germany by land, by sea and
from the air.” The population and territory of Germany was reduced by about 10 percent.

The treaty was drafted during the Paris Peace Conference in the spring of 1919, which was
dominated by the national leaders known as the “Big Four”—David Lloyd George of Britain,
Georges Clemenceau of France, Woodrow Wilson of the United States, and Vittorio Orlando of Italy.
The first three in particular made the important decisions. None of the defeated nations had any say
in shaping the treaty, and even the associated Allied powers played only a minor role. The German
delegates were presented with a fait accompli. They were shocked at the severity of the terms and
protested the contradictions between the assurances made when the armistice was negotiated and the
actual treaty. Accepting the “war guilt” clause and the reparation terms were especially odious to
them.

Many historians claim that the combination of a harsh treaty and subsequent lax enforcement of its
provisions paved the way for the upsurge of German militarism in the 1930s. The huge German
reparations and the war guilt clause fostered deep resentment of the settlement in Germany, and when
Hitler remilitarized the Rhineland in 1936 (a violation of the treaty), the Allies did nothing to stop
him, thus encouraging future German aggression.

IIpyn mpoBeneHun TEKyllEW U MPOMEXKYTOYHON aTTECTALIMM MOTYT MCIIOJb30BaTbCS AYTEHTUYHBIC
TEKCTHl M3 MOHOTpaduil, HAYYHBIX CTAaTEH, U3ydyaeMbIX aCMHUpPaHTaMHU B XOJ€ 3aHATUI W HAYyUHBIX
HUCCJIETOBAHUM.

4) IlpuMep HAYYHOTI'0 TEKCTA /ISl MUCbMEHHOI0 NepeBoia
The Truman Doctrine

A civil war in Greece created another potential arena for confrontation between the superpowers and
an opportunity for the Truman administration to take a stand. Communist guerrilla forces supported
by Tito, who hoped to create a Balkan Federation under Yugoslav domination, had taken up arms
against the pro-Western government in Athens. Great Britain had initially assumed primary
responsibility for promoting postwar reconstruction in the eastern Mediterranean but in 1947
economic problems caused the British to withdraw from the active role they had been playing in both
Greece and Turkey. President Truman, alarmed by British weakness and the possibility of Soviet
expansion into the eastern Mediterranean, responded with the Truman Doctrine, which said in
essence that the United States would provide financial aid to countries that claimed they were
threatened by Communist expansion. . If the Soviets were not stopped in Greece, Truman declared,
then the United States would have to face the spread of communism throughout the free world. As
Dean Acheson, the U.S. secretary of state, explained, “Like apples in a barrel infected by disease, the
corruption of Greece would infect Iran and all the East ... likewise Africa ... Italy ... France.... Not
since Rome and Carthage has there been such a polarization of power on this earth.”

The somewhat apocalyptic tone of Acheson’s statement was intentional. Not only were the American
people in no mood for foreign adventures but the administration’s Republican opponents in Congress
were in an isolationist frame of mind. Only the prospect of a dire threat from abroad, the president’s
advisers argued, could persuade the nation to take action. The tactic worked, and Congress voted to
provide the aid Truman had requested.

The U.S. suspicion that Moscow was actively supporting the insurgent movement in Greece turned
out to be unfounded, however. Stalin was apparently unhappy with Tito’s role in the conflict, not
only because he suspected that the latter was attempting to create his own sphere of influence in the
Balkans but also because it risked provoking a direct confrontation between the United States and the
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Soviet Union in an area that was clearly within the American sphere of influence. “The rebellion in
Greece,” he declared, “must be crushed.”

The White House, however, was ignorant of Stalin’s views in Moscow, and the proclamation of the
Truman Doctrine was followed in June 1947 by the European Recovery Program, better known as
the Marshall Plan, which provided $13 billion in U.S. assistance for the economic recovery of war-
torn Europe. Underlying the program was the belief that the economic recovery of war-torn Europe
would insulate the peoples of that continent against the appeal of international communism.

[Ipyn mpoBeaeHUM TEKymIed M MPOMEKYTOUYHOW aTTECTAlMM MOTYT HMCIOJb30BaThCS AyTEHTUYHBIC
TEKCThI U3 MOHOTpaduii, HAYYHBIX CTaTeH, U3ydyaeMbIX ACIHPAHTAMH B XOJC 3aHATHN W HAyYHBIX
HICCIIETOBAHUMN.

5) IIpoexT HayuHoro uccienoBanus (Research Proposal)

PeKOMeHIlaIII/II/I M0 HAMHMCAHUIO MPOCKTA HAYYHOI'0 HCCJICT0OBAHUA

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.

This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1

Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you expect
(possible outcomes).

The Problem "What problem do I want to address or what question(s) do | want to answer?"

- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"

"Who else has worked on this or similar problems?"

"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.

Research Design "How will I limit my study?"

"What data do | need to collect?"

"What methods will I use to collect the data and how will 1 justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do | expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to construct a
plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is important to
study this topic, since the majority of modern generation's representatives have serious illnesses
mainly because of their way of life.

Methodology section of the research proposal sample

Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own system of
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methods and ways to research the issue, but, for example: analysis of psychological peculiarities of
individual will be studied through questionnaires.
Summary section of the research proposal sample.

7.3. Iloka3zareyin, KpUTEPUH U OLIECHUBAHUE KOMIIETEHIHI M0 dTanaM ux (popMHPOBAHUA
B IIpolecce MPOMeKYTOYHOM aTTecTallui

dopMa MPOME:KYTOYHOI aTTeCTAllMU TIPEJICTaBIsICT COOOW 3auéT B NEPBOM CEMECTpe U
9K3aMEH BO BTOPOM CEMECTpPE, KOTOPBIM COCTOUT U3 JIBYX ATAIIOB.

Ilepen »5K3aMeHOM BO BTOPOM CEMECTpe MPOBOJUTCA KOHCYJbTALUsA, Ha KOTOPOM
IPEeno/iaBaTelb OTBEYAET Ha BONPOCHI aCIIMPAHTOB.

B pe3ynbrare mpoMexyTOYHOM aTTEeCTalluy aCUPaHTHI MOJIY4aloT OLIEHKY 110 TUCIMITIIHHE.

IIpoMeskyTouHasi aTTecTalUsi B IEPBOM CEMECTpe MPEICTaBIseT COOOM 3auéT, OLEHKa 3a
KOTOPBII BBICTaBIIsICTCS B OMHAPHOW CHCTEME (3aYTEHO/HE 3aUTE€HO) Ha OCHOBAaHMM COBOKYITHOCTH
pe3yJabTaTOB BBILIENIEPEUUCICHHBIX KOHTPOJBHBIX IYHKTOB B IIEPBOM CeMeCTpe (akaaemMuueckas
npesentaist B ¢opmare Conference Paper, pedepupoBanme HaydHoro Tekcra odovemoM 150
CTpaHMII, HAITMCAHUE ICCE).

IIpoMe:kyTOUHasi aTTecTallMs BO BTOPOM CEMECTpe IpeACTaBisieT co00i dK3aMeH, KOTOPBIi
COCTOUT M3 JIBYX 3TAIlOB.

Ha I atane oOyuaronuiics:

— BBINOJIHSACT MUCHMEHHBIM MEPeBOJ] HAYYHOTO TEKCTa IO CIEHUATBHOCTU C aHTJIMHCKOTO
s3bIKa Ha s3bIK 00yueHus. O0beM Tekcra — 15 000 meyaTHBIX 3HAKOB.

— BBINOJHAET peeprpOBaHUE HAYYHOI'O TEKCTA IO CIELHUATbHOCTH Ha aHTTIMICKOM
s3pike. O0bem Tekcta — 150 cTpaHui.

—NpeACTaBIsIeT Ha aHIJIMHCKOM s3bIKE MPOEKT HaydHoro wuccienoBanus (Research
Proposal).

VYcneuHoe BBINOJHEHUE BBILICTIEPEUYHCICHHBIX 3aJJaHUi SIBJSETCS YCJIOBHEM JOIYCKa KO
BTOPOMY JTary.

II sTan mpoBOAMTCS B BUAE dK3aMEHa U BKJIIOYAET B ce0s TPH 3alaHHS:

— IMMMCBMEHHBIHN NEePEBOJT OPUTHHAIFHOTO TEKCTA MO CIIEHAIBHOCTH C aHTJIMHCKOTO S3bIKa Ha
s3Ik 00yueHust. O6bem — 3000 mevyaTHbIX 3HaKOB. BpeMs BeimonHeHus paboThl — 45—-60 MUHYT.

—IPOCMOTPOBOE UYTEHHE OPUTHMHATIBHOTO TeKcTa Mo crenuansHoctH. O60bem —2000
MEeYaTHBIX 3HAKOB. Bpems BbINOIHEHHS —5 MuUHYT. Popma MPOBEPKU — Tepefadya U3BICYECHHOU
UH(OpPMAaLIK Ha MHOCTPAHHOM SI3bIKe B (hopMaTe aHHOTAIIHH.

—oO0ecena ¢ 9SK3aMEHAaTOpaMHM Ha HWHOCTPAHHOM SI3BIKE IO BOIPOCAM, CBS3aHHBIM CO
CIENUATLHOCTBIO U HAYYHOM paboTOM acriupaHTa.

IMoka3aTe/H, KpUTEPHH H OLlEHNBAaHHE KOMIETEHIUH 10 ITanaM ux GopMUPOBAHMS B Npolecce
NPOMEKYTOUYHOI aTTeCTalNuN

OcCHOBHBIEC KPUTEPHUHU OLIEHKU 3HAHWI B OMHAPHOM cuCTEeMe:

- OleHKa «3a4TeHO» BBICTABISETCS 00YyYarOIIMMCs, OOHAPYKMBIIUM TOJHOE 3HAHUE Y4eOHOTrO
Marepuaia, YCHEIIHO BBINOJHAIONIMM IMPEIyCMOTPEHHBIE B IMporpamMMme 3aJaHus, YCBOMBILIHUM
OCHOBHYIO JIMTEPATYPY, PEKOMEHJIOBAHHYIO NPOrpaMMON AMCIUIUIMHBL, JEMOHCTPHUPYIOLINM
CUCTEeMAaTUYECKUN XapaKTep 3HAHWM IO MUCIUIUIMHE U CHOCOOHOCTh K MX CaMOCTOSITEIILHOMY
MONIOJITHEHUIO W OOHOBJICHHIO B XOJI€ JajbHEWIed ydeOHOW paboThl M MpodecCHOHATBHOM
NeSTebHOCTH. Y POBEHb C(HOPMUPOBAHHOCTH KOMITETEHIIUH — TTOPOTOBBIH.

- OleHKa «HE 3aYTeHO» BBICTABISIETCS OOydYalOIIKUMCS, OOHAPYKUBILIUM MPOOEThl B 3HAHUSX
OCHOBHOTO Yy4eOHOro Marepuala, JOMYCKAIOUIUM MPHUHIUIUATBHBIE OMMOKH B BBHIMOTHCHUN
MPEYCMOTPEHHBIX MPOrPAMMOMN TUCHUIUIMHBI 3aaHuid. TakoWl OIIEHKH 3acCiIy’KUBAIOT OTBETHI
o0yJaromuxcsi, HOCSIINE HECHCTEMATHU3UPOBAHHBIN, OTPHIBOYHBINA, MOBEPXHOCTHBIA XapakTep,
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Korja o0y4Jaromuiics He TOHUMAET CYIIECTBA U3JIaraeMbIX UM BOIPOCOB, YTO CBUJIETEILCTBYET O
TOM, YTO OH HE MOKET JaJIbIlie MPOJOKATh O0yUEHHE WM MPUCTYINATh K MpodeccnoHaTbHOMI
NesTeIbHOCTH 0€3 JOMOJHUTENbHBIX 3HAaHUM MO COOTBETCTBYIOIIEH AMCHUILIMHE. YPOBEHb
c(hOPMUPOBAHHOCTH KOMITETEHITUI — KPUTUICCKUH.

Tabnuna 7.

Dopma
NPOMEKYTOUYHOM
arTecTalMu/BU]
NPOMEKYTOYHOM

arTecTauMu

Koawbl
KOMIIETe
HIUKA

Koabl 3¥YB (s
coomeemcmauu
¢ Tabnuyeri 1)

Kpurtepun oueHuBanus

OneHka

DK3aMeH
IIncemeHHbBIT
TIEPEBOI,
MIPOCMOTPOBOE
yTeHue, becena

VK-4

3 (VK-4)-I
3 (VK-4)-11
Y (VK-4)-1
Y (VK-4)-11
B (YK-4)-1
B (YK-4)-II

1. Texct mepesenen momHocThIO (100 %
obbeMa) 3a yKazaHHOE Bpems, 0e3
HCKa)KEHUI u HETOYHOCTEH.
AZICKBaTHOCTb TIEPEBOAA JIOCTUTAETCS 3a
cyer MIPaBHIHHOTO TTOHUMaHU
COJICp)KaHUS TEKCTa Ha OCHOBE 3HAHUSA
JICKCUKO-TPAMMATHYECKUX TpaBUJI,
BIIaJICHUS OCHOBaMH nepeBoJa,
MIPABUIBHOTO MOHUMAaHHUS
CUHTAKCUYECKOM M CTUJIMCTUYECKOU
CTPYKTYPBl ~ TMPEIJIOKCHHUSA,  BIIAJCHUS
TEPMHUHOJIOTHYECKON CHCTEMBI o
n30paHHON  crieranbHOCTH.  [lepeBon
OJDKEH  COOTBETCTBOBATH  CTaHAApTaM
PYCCKOTO  si3BIKa, HO  JOIMYCKAKOTCS
HeOopIIme JIEKCUIECKUE u
CTHIIMCTHYECKHE HeTOUHOCTH (1-2);

2. OK3aMeHyeMbli JIEMOHCTPUPYET
HOpPMAaTHUBHOE IPOU3HOIICHUE U OErIoCTh
peuu, yMeeT — MPHUICPIKUBATHCS CXEMBI
pedepaTHBHOTO U3JIOKCHUS COICPKAHUS
MPEIBSIBICHHOTO TEKCTA, YMEET JIOTHYCCKU
W TPaMOTHO Tepenarb  COIepKaHHe
MIPOYUTAHHOTO, HCTIONB3YS
pa3HooOpa3HyIo JIEKCHUKY u
rpaMMaTHYecKue CTPYKTYpHI,  BIAAeeT
HaBBIKAMH 0000111eHN S, BBIJEIICHUSA
[JJABHOTO W BBIPAKCHHS CBOETO MHEHUSI.
BO3MOXHBI OT/EIBbHBIC HE3HAUYUTEIIHLHBIC
OIMMOKKM, HE  HApYyIIAIOIIHE  JIOTHKY
U3JI0KCHIS,

3. DK3aMeHyeMbIi JaeT JIOTHYECKHU
000CHOBaHHBIC pPa3BepPHYThIC OTBETHI Ha
BOMPOCHI 3K3aMEHATOpa, YMEET BBIPAXKATh
CBOC MHCHHE, MPHUBOIUTH HPUMEPHI IS
WLTIOCTPAIIHA CBOETO OTBETA, UCIIONB3YET
pa3HooOpa3HbIe CHUHTaKCHUYCCKHE
CTPYKTYPHI, BJaJICeT TIpaBHIIAMH
IpaMMaTHKH, oOmamaer IIAPOKUM
CIEKTPOM 00111epa3roBopHOM u
poeCCHOHAILHON JICKCHKH; TPH OTBETE
BO3MOXKHBI OT/CJILHBIC MEJIKHAEC OIIHOKH, B
11EJI0M, HEe HapyIIaroIne KOMMYHUKAITHUIO.

1. Texcr mepeBenen nomaHoctsro (100 %
o0pemMa) 3a yKa3aHHOE BpeMs, IEepPEBOJ
BBINIOJIHEH ~ QJICKBaTHO, AK3aMEHYEeMbIi
JIEMOHCTPUPYET 3HAHUE CHHTAKCHYECKUX
U JICKCUKO-TPAMMATHYECKUX TMPABHI, HO
JIONYCKAeT HETOYHOCTH JIGKCHUECKOro (He

OTinaHO

Xopoo
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Dopma
NMPOMEKYTOYHOM
arTecTalMu/BU]
NPOMEXKYTOUYHOM

arTecTauMu

Koambl
KOMIIETe
HIUKA

Koabl 3¥YB (s
coomeemcmaeuu
¢ Tabnuyeri 1)

Kpurepun oueHuBanus

OneHka

Gonee 2-1) w/mim cruauctuyeckoro (1-2)
Xapakrepa,

2. DK3aMeHyeMBbIi JIEMOHCTPUPYET
JIOCTaTOYHO  XOpOIIee  IMPOU3HOIICHUE,
yYMEET CJICJIOBaTh CXeMe pedepaTuBHOTO
U3JI0KECHUSI TEKCTa, BBIICIATh TIABHOE,
JIOTHYECKA W TPaMOTHO TIepelaBarh

cofiepiKaHue IIPOYUTAHHOTO, HO
UCTIBITHIBAET TPYIHOCTH co
CTPYKTYPHUPOBaHUEM MOTy9CHHOH

nHpopMarnuu (0000meHHEeM, BBIBOIAMH,
BBICKAa3bIBaHHEM COOCTBEHHOTO MHEHHSA).
JlommyckaeT HEKOTOpBIE TpaMMaTHIeCKHe
WIH JIGKCHYECKHe OIMMOKH, KOTOpHIE He
HapylmaroT JIOTUKY U3JIOKCHU, HO BJIUAIOT
Ha OernocTh peuw;

3. Dx3aMeHyeMBIi [aeT pa3BepHYTHIC
OTBETHI HE HA BCE BOIPOCHI IK3aMEHATOPa,
JIEMOHCTPUPYSlT ~ YMEHHE  II0JIb30BATHCS
Pa3HO00pa3HBIMH rpaMMaTHYECKUMHU
CTPYKTypaMH W  OOIIepa3rOBOPHOH U
po(eCCHOHANILHON JICKCHKOW B paMKax
OCBOGHHOHM  mporpammbl. [lpu  3TOM
9K3aMCHYCMBIH HE BIAICeT HaBBIKAMU
CTPYKTYpUPOBaHHS CBOUX BBICKA3BIBAHHI,
HE ymeer COTIPOBOXKAATH ux
COOTBETCTBYIOIINMU npuMepamu,
CCBhIJIIKAMH )54 T. 1., npu OTBECTEC um
JIOMTYCKAIOTCSL OUIMOKH TPH TIOCTPOCHUU
CIIOKHBIX pEeYeBble KOHCTPYKIMH 0e3
HapyIeHUs KOMMYHHUKAIMH B TIETIOM.

1. IlepeBoy BHIMIONHEH B yKa3aHHOE BPEMsI
n ero o0beM cocraBisieT He MeHee 75 %
o0ObeMa OpWIMHala, WIA BBHIIIOJHEH B
momHoM oOveme (100 %), HO Tpu
nepeBojie JAOMyIieHbl HcKaxeHus (1-2),
HeTOYHOCTH (He Oonee 3) B pe3ynbTare
rpaMMaTHYecKuX OIMMOOK ¥  BbhIOOpa
JICKCUYECKOTO  3Ha4YeHHs  CJIOB  HE
COOTBETCTBYIOIIETO KOHTEKCTY;

2. DK3aMEHYEeMBIl [OIyCKaeT 3aMeTHBIE
OMKOKH B MPOM3HOLICHUH, HE CIIEIyeT
cxeme pedepaTuBHOTO U3TI0KEHUS
TEKCTa/CTaTbl, HO MOXET  aJIeKBaTHO
nepenarb  COJCPXKAaHUE  IMPOYUTAHHOTO,
HCTIONb3Ysl OTPaHUYECHHBIM 3amac JEKCUKH,
U JIOTyCKasi TpaMMAaTHYE€CKUE OIIHUOKHU, HE
HapyIIAIOIINE JOTUKY U3JI0KEHUS;

3. Dk3aMeHyeMblil J1TaeT KpaTKUE OTBETHI,
UCTIBITBIBAET TPYIHOCTH TIPH IIPUBEICHUU
IIPUMEPOB U BHICKA3bIBAHUN COOCTBEHHOTO
MHEHUS,  WCHOJIb3yeT  OTHOCHTEIIHLHO
pOCTHIE JIEKCUKO-TPaMMaTH4eCKHUe
CPEeACTBa, IEMOHCTPUPYET OTrpaHHYCHHBII
3amac JICKCHKH, JOIYCKaeT OINUOKK HpHU
MCIOJIb30BAaHUH JIEKCHKO-TPAMMATHYECKHUX

VY nosneTBop
UTEIBHO
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dDopma Koabt Koawl 3¥YB (s Kpurepum oneHuBaHusA Onenka
NMPOMEKYTOYHOH | KOMIIETe | coomgemcmeuu
aTTecTANNU/BH HIIM ¢ Tabauyeri 1)
NPOMEXKYTOUYHOM
arTecTauMu

CTPYKTYP, MIPETISTCTBYIONTIX
MTOJTHOTICHHON KOMMYHHKAITHH.

1. TexcT mepeBenieH B yka3zaHHOe BpeMms u | Heynosners
ero oObeM cocraBiser MeHee 75 % | opUTENbHO
o0beMa OpWTMHANa, WM BHIIIOJIHEH B
MIOJTHOM obbeme, HO  JOMNYUICHBHI
uckaxenus (3 u Gonee), HEeTOUHOCTH (4 U
Oomee) B pe3yabrare TpaMMaTHYECKHX
omuOOK ®W  BBIOOpPa  JIGKCHYECKOTO
3HAQUEHUS] CIOB HE COOTBETCTBYIOLIETO
KOHTEKCTY, a TaKXe CTHIMCTHICCKHE
HETOYHOCTH (2-3);

2. DK3aMeHyeMBI JOIyCKaeT TIpyOble
OIMOKM B MNPOM3HOLICHUM, HE CIIENyeT
cxeMe pehepaTUBHOTO W3JIOKEHUS TEKCTa,
HE MOXET aJIeKBaTHO nepeaaTh
coJiepKaHHE MPOYUTAHHOTO, JIONYyCKAeT
MHOTO JIEKCHYECKHX M TPaMMaTH4eCKHX
OMIMOOK, HapyHIaroIIuX JIOTUKY
N3JI0KEHUS,

3. Dk3aMeHyeMBbI JaeT HeaJeKBaTHbBIE
OTBETHI, JEMOHCTPHUPYET HENOHNMaHHE
BOIIPOCOB  IK3aMEHATOPa,  HCIONb3yeT
OTPaHWYCHHBIM 3amac CJoB, IOIYCKaeT
OONBIIOE  KOJNIMYECTBO JIEKCHUECKUX U
rpaMMaTHYECKUX OLIMOOK, YTO MPUBOAUT
K HAPYIICHHIO KOMMYHHUKALIUH.

Pe3ynpTaThl caauu NMpPOMEXYTOYHOM aTTeCTallMM [0 HANpPaBICHUSM IOATOTOBKH YPOBHS
acMpaHTyphl Ha (paKyJIbTeTe HCTOPHHM OLIGHUBAIOTCS IO CTOOAUIBHON CHUCTEME OLEHKH B
coorBercTBUM C IlonoxenueM o ¢opmax, NEPUOJUYHOCTU U MOPSAAKE OPraHU3ALMM U MPOBEICHUS
TEKYIIEr0 KOHTPOJIA YCIIEBAEMOCTH M TNPOMEXKYTOUHOH arrectanuu obOyuaronmxcs B AHOOBO
«EYCII6» cneqyronum 006pa3oM coriiacHo Tabiuiie 7a.

Tabmuma 7a
CucremMa OleHKH 3HAHMI 00y4alouxcst
[TsrubasubHas (CTaHAApTHASL) CHCTEMA Croba/uibHasi CHCTEMA OIIEHKH BunapHas cucrema OleHKH
5 (OTIHYHO) 100-81 3a4TEHO
4 (xopoIro) 80-61
3 (YIOBJIETBOPUTEIILHO) 60-41
2 (HeyIOBJIECTBOPUTEIHHO) 40 u MeHee HE 3a4TCHO

Pe3ynbTaThl MPOMEXYTOYHOTO KOHTPOJIS TI0 JAUCIMIUINHE, BHIPAXKCHHBIC B OLCHKE «3a4TCHO» /
COTIIMYHO», «XOPOUIO», «yJOBIECTBOPHTEIHHO» IIOKA3BIBAIOT YPOBEHb COHOPMHPOBAHHOCTH Y
06yqa101ueroc;1 KOMHGTGHHI/Iﬁ no JUCHUIIIMHEC B COOTBCTCTBHU C KapTaMH KOMHGTGHHI/Iﬁ
obOpasoBarenbHON TporpamMmbl «OTedecTBEHHAs UCTOPHSA» IO HampapieHHio nmoarotoBku 46.06.01
Hcropuyeckue HAYKH U apXEOJIOTHS.

Pe3ynpTaThl MPOMEXKYTOYHOTO KOHTPOJSI IO IUCIMIUIMHE, BBIPOKEHHBIE B OICHKE «HE
3aUTEHO» / «HEYAOBIETBOPUTEIHHO», TOKA3bIBAIOT HE CPOPMUPOBAHHOCTh Yy OOydYaOMIErocs
KOMIICTEHIIMIA TI0 JUCIMIUIMHE B COOTBETCTBMU C KapTaMH KOMIIETCHIIMH 00pa3oBaTeIbHOM
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nporpaMmbl  «OTeUYeCTBEHHAs: UCTOPHUS» MO HampaBieHuro noArotoBku 46.06.01 Hcropuueckue
HAyKU 1 apX€OJIOTHSL.

7.4. TunoBble 321aHUS K MPOMEKYTOUYHOI aTTeCTAlNU

1) IlpuMepHBI HAYYHBIH TEKCT JJIsi MHCHMEHHOI0 MepeBoaa

Historians often refer to the period from the sixteenth through the eighteenth centuries as the early
modern era. During these years, several factors were at work that created the conditions of our own
time. From a global perspective, perhaps the most noteworthy event of the period was the extension
of the maritime trade network throughout the entire populated world. Traders from the Middle East
had spearheaded the process with their voyages to East Asia and southern Africa in the first
millennium C.E., and the Chinese had followed suit with Zheng’s groundbreaking voyages to India
and East Africa. Then, at the end of the fifteenth century, a resurgent Europe suddenly exploded onto
the world scene when the Portuguese discovered a maritime route to the East and the Spanish opened
up European contacts with the peoples in the Western Hemisphere. Although the Europeans were late
to the game, they were quick learners, and over the next three centuries they gradually managed to
dominate shipping on international trade routes.

Some contemporary historians argue that it was this sudden burst of energy from Europe that created
the first truly global economic network. Although it is true that European explorers were responsible
for opening up communications with the vast new world of the Americas, other historians note that it
was the rise of the Arab empire in the Middle East and the Mongol expansion a few centuries later
that played the greatest role in creating a widespread communications network that enabled goods
and ideas to travel from one end of the Eurasian supercontinent to the other.

Whatever the truth of this debate, there are still many reasons for considering the end of the fifteenth
century to be a crucial date in world history. In the first place, it marked the end of the long isolation
of the Western Hemisphere from the rest of the inhabited world. In so doing, it led to the creation of
the first truly global network of ideas and commodities, which would introduce plants, ideas, and
(unfortunately) new diseases to all humanity. Second, the period gave birth to a stunning increase in
trade and manufacturing that stimulated major economic changes not only in Europe but in other
parts of the world as well.

The period from 1500 to 1800, then, was an incubation period for the modern world and the
launching pad for an era of Western domination that would reach fruition in the nineteenth century.
To understand why the West emerged as the leading force in the world at that time, it is necessary to
grasp what factors were at work in Europe and why they were absent in other major civilizations
around the globe.

[Ipyn mpoBefeHUM TEKyIIeH M MPOMEKYTOUYHOW aTTECTAlMM MOTYT HMCIOJb30BaThCS AyTEHTUYHBIC
TEKCTHl M3 MOHOTrpaduil, HAYYHBIX CTaTeH, U3ydyaeMbIX aCMHUpPaHTaMHU B XOJ€ 3aHATUH W HAYyUHBIX
HICCIIENOBAHUM.

2) IpumepHbIii HAYYHBIH TEKCT IJIsI MPOCMOTPOBOI0 YTEHHS

The Polis

In the most basic sense, a polis could be defined as a small but autonomous political unit in which all
major political, social, and religious activities were carried out at one central location. The polis
encompassed a town or city or even village and its surrounding countryside. But each had a central
place where the citizens of the polis could assemble for political, social, and religious activities. In
some poleis, this central meeting point was a hill, like the Acropolis in Athens, which could serve as
a place of refuge during an attack and later at some sites came to be the religious center on which
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temples and public monuments were erected. Below the acropolis would be an agora, an open space
that served both as a market and as a place where citizens could assemble.

Poleis varied greatly in size, from a few square miles to a few hundred square miles. They also varied
in population. Athens had a population of about 250,000 by the fifth century B.C.E. But most poleis
were much smaller, consisting of only a few hundred to several thousand people.

Although our word politics is derived from the Greek term polis, the polis itself was much more than
a political institution. It was a community of citizens in which all political, economic, social, cultural,
and religious activities were focused. As a community, the polis consisted of citizens with political
rights (adult males), citizens with no political rights (women and children), and noncitizens (slaves
and resident aliens).

IIpyn mpoBeneHun TEKylleW M MPOMEXKYTOYHON aTTECTALIMM MOTYT MCIIOJb30BaThCS AYTEHTUYHBIC
TEKCThI U3 MOHOTpaduii, HAYYHBIX CTaTeH, U3ydyaeMbIX ACIHPAHTAMH B XOJC 3aHATHU W HAyYHBIX
HUCCJIETOBAHUM.

3) I[IpumMepHbIe BONPOCHI IS Deceabl
Discussing Background Information and Research

What Institute / Academy /University did you graduate from?

What subjects were you interested in?

When did you get interested in research work?

What is your field?

What is the theme of your candidate thesis?

What problems have you been studying?

Are there many important papers on your subject?

Why is your research important / topical?

What aspects of your research are especially topical?

10. Who is your scientific adviser?

11. Do you often consult him?

12. What does he specialize in?

13. In what way is your paper going to contribute to your practical work?

14. What is the practical significance of your research?

15. What do you think are the most challenging issues in your area of research?
16. What courses in college did you like most? Least? Why?

17. Do you feel you did the best scholastic work you are capable of?

18. Why did you choose your particular field of research?

19. What do you think determines a person’s progress in academic environment?
20. What personal characteristics do you feel are necessary for success in your chosen field?
21. Which more important for one’s career development: education or training?
22. What professional training / retraining courses have you taken up/ would you like to take up?
23. Do you prefer working with others or by yourself?

24. Would you prefer to work in a large or a small organization? Why?

oSN~ N E

8. OCHOBHASA U N1OINIOJIHUTEJIBHAS YYEBHAS JIMTEPATYPA, HEOBXOANUMASA
JJIs1 OCBOEHUA JUCHUITJINHBI

8.1. OcHoBHas JuTEpaTypa
1. Chazal, Edward de. Oxford EAP : a Course of English for Academic Purposes. Advanced /
C1/E. Chazal, J. Moore. - Oxford : Oxford University Press, 2013. - 239 p., 22 k3.
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2. Paterson, Ken. Oxford Grammar for EAP : English Grammar and Practice for Academic
Purposes : with answers / K. Paterson, R. Wedge. - Oxford : Oxford University Press, 2013. - 223 p.,
40 k3.

3. Zemach, Dorothy. Writing Research Papers : from Essay to Research Paper [Text] : student
book / D. E. Zemach, D. Broudy, C. Valvona. - London : Macmillan Education, 2011. - 120 p., 30
9K3.
4. Moore, Julie. Oxford Academic VVocabulary Practice [Text] : Upper-Intermediate / B2 - C1/
J. Moore. - Oxford : Oxford University Press, 2017. - 144 p., 35 k3.

8.2. JlomoJiHUTEJIbHAS JTUTEpATypa

1. McCarthy, Michael. Academic Vocabulary in Use : 50 Units of Academic VVocabulary
Reference and Practice : Self-Study and Classroom Use / M. McCarthy, F. O'Dell. - Cambridge ;
New York ; Melbourne : Cambridge University Press, 2008. - 176 p., 59 k3.

2. Porter, David. Check Your Vocabulary for Academic English [Text] : Vocabulary Workbook
/ D. Porter. - 3rd ed. - London ; New York : Bloomsbury, 2007. - 78 p., 60 3k3.

3. English for Academics : a communication skills course for tutors, lecturers and PhD students :
with free online audio / British Council. - Cambridge ; New York ; Melbourne : Cambridge
University Press, 2014 - 2015. Book 2. - 2015. - 171 p., 12 3ks.

4. Morrison, Matt. Key Concepts in Creative Writing / M. Morrison. - Basingstoke ; New York :
Palgrave Macmillan, 2010. - 176 p., 25 axs.

5. Thorne, Sara. Mastering Advanced English Language / S. Thorne. - 2nd ed. - Basingstoke ;
New York : Palgrave Macmillan, 2008. - 634 p., 20 sks.

9. UTH®OOPMAIMOHHBIE TEXHOJIOI'MA, UCIIOJIb3YEMBIE I1PU
OCYHECTBJIEHUU OBPA3OBATEJIBHOI'O ITPOIECCA

9.1 IlporpammHoe obecnevyeHue
[lpr ocymecTBIieHUH O00pa30BATEIBHOIO TIpoIllecca MAarkuCTpaHTamMu M mpodeccopcko-
npenoaaBaTCJIIbCKUM COCTaBOM HCIIOJIB3YIOTCA CJICOAYIOLICC JIMOCH3UOHHOC nporpaMmMHOC
obecrieueHue:

1. OS Microsoft Windows (OVS OS Platform)

2. MS Office (OVS Office Platform)

3. Adobe Acrobat Professional 11.0 MLP AOO License RU

4. Adobe CS5.5 Design Standart Win IE EDU CLP

5. ABBYY FineReader 11 Corporate Edition (oreuectBennoe I10)
6. ABBYY Lingvo x5 (oteuectBennoe [10)

7. Adobe Photoshop Extended CS6 13.0 MLP AOO License RU
8. Adobe Acrobat Reader DC /Pro — 6ecratHo

9. Google Chrome — 6ecriatro

10. Opera — GecruiatHo

11. Mozilla — 6ecriaTaO

12. VLC - 6ecmuiatHo

13. Stata 13C IC

14. Eviews

15. MatLab

16.R

17. RStudio

18. Camera Mouse

19. Git
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20. Python

21. TortoiseGit

22.VIM

23. Sunexc.bpaysep (oreuectBennoe [10)

9.2 IlepeueHb HH(POPMALMOHHO-CIIPABOYHBLIX CHCTEM H MNPO(pecCHOHAJIBLHBIX 0a3

JAHHBIX HH(POPMAIMOHHO-TEJEKOMMYHUKAUMOHHOI ceTH «/HTepHeT», HE00XOAMMBIX IS
OCBOEHHS JUCIUILINHBI:

NogkrwdpE

10.
11.
12.

Google. Kuuru: https://books.google.com

Internet Archive: https://archive.org

Koob.ru. Dnekrponnas oudnuoreka «Kyo»: http://www.koob.ru/philosophy/
bubnmoreka ['ymep — rymanutapubie Hayku: http://www.gumer.info
bubimoreka Mxrtuka [ihtik.lib.ru]: http://ihtik.lib.ru/

Jloxychepa — Poccuiickas HannoHaapHas oubimmroreka: http://leb.nlr.ru
EHUIT — OneKTpoHHas 6ubnuoreka «Hayunoe Hacyeaue Poccun»:
http://e-heritage.ru/

Wutenpoc. UaTemnekryansHast Poccus: http://www.intelros.ru
Harnwonansnas snexrponnas oudnmoreka HOb: http://www.rusneb.ru
[Mpesunentckas 6ubmoTeka: http://www.prlib.ru

Poccuiickas rocymapcTBenHas ouoimoreka: http://www.rsl.ru/

Poccuiickas HannoHaabHas oubnmuoTeka: http://www.nlr.ru/poisk/

9.3 JIuneH3MOHHbIE YJIEKTPOHHBIE pecypchl OM0JIHOTEKH Y HUBEPCUTETA

IIpodeccnonanbHbie 0a3bl JAHHBIX:

1.

10.

11.

12.
13.

Cambridge University Press — mnoiHOTEKCTOBash KOJJICKIHMSI JKYpHAJIOB H3/aTelbCTBA
Cambridge University Press: https://www.cambridge.org;

East View — 100 Bemymux pOCCHHCKMX XYpHAJIOB IO TYMaHHTapHBIM HayKaMm (apXuB H
TeKkymias noanucka): https://dlib.eastview.com/browse;

Ebook Central KOJUTEKITUsT  3ekTpoHHbIXx KHHr Academic Complete 6ubanorexu
xommanuu ProQuest — Ebook Central — 6onee 140 TbIC. SNEKTPOHHBIX HAy4YHBIX KHHUT
KPYIHENIINX U3/1aTEIIbCTB Mupa: OwmwubKa! Heponyctumbiii 06bekT
runepccbinku.https://ebookcentral.proquest.com;

EBSCO - nayuHbIe XypHaJIbl, CIPABOYHHUKH, TTOJITHOTEKCTOBBIE U MHOTONPO(GUILHBIC 0a3bI
maHHBIX:  http://search.ebscohost.com;

eLIBRARY.RU — Poccuiickuii nH)OpMaIIMOHHO-aHATUTHYECKHUI TTOPTal B 00JIACTH HAYKH,
TEXHOJIOTHH, MEAULIMHBI U 00pa30BaHus, COIepKAIIUN pedeparbl U MOIHbIE TEKCThl HAYUHBIX
crareit u myOaMKanuii, HaykoMeTprudeckas 6a3a maHHbIX: http://elibrary.ru;

JSTOR - mnonHoTekcToBasi 0aza JaHHBIX MEXIUCIHUILTMHAPHOTO XapakTepa, BKIIOUYAroIias
OoJiee THICSYHM HAYYHBIX JKYPHAIIOB TIO0 TYMAaHUTAPHBIM, COLIMATBHBIM HayKaM U MaTeMaTHKe C
UX TIEPBOTO BhIMMycKa: http://www.jstor.org/;

Oxford Reference Online — cnoBapu wu3marensctea Oxford University Press -
http://www.oxfordreference.com/;

Oxford University Press — moaHOTeKCTOBas KOJUIEKIIHsS KypHaioB u3marenbcta Oxford
University Press (tekymas noanucka u apxuB): http://www.oxfordjournals.org/en/;

Project MUSE Standard Collection — monusie Tekctsl 6omee wem 300 >KypHAlOB IO
I'YMaHUTApPHBIM HayKaM 3apyOe:KHBIX Hay4YHBIX M31aresbeTB: hitp://muse.jhu.edu/;

ProQuest Dissertations & Theses — 06a3a jaguccepranuii W JWIUIOMHBIX PaboT:
http://search.proguest.com/pgdtglobal/dissertations;

Sage — MOJHOTEKCTOBAsl KOJUICKIIUS >KYPHAJIOB HM3JaTelbcTBa Sage (Tekylmas MOANUcKa 1
apxuB): http://online.sagepub.com/;

SCOPUS - pedeparuBHast HaykoMeTpruieckas 0a3a JaHHbBIX: hitps://www.scopus.com:;
Taylor&Francis — moiHOTeKcTOBas KOJUIGKLMS >KypHaloB m3aarenbcTBa Taylor&Francis
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https://books.google.com/
https://archive.org/
http://www.gumer.info/
http://ihtik.lib.ru/
http://leb.nlr.ru/
http://e-heritage.ru/index.html
http://www.rusneb.ru/
http://www.prlib.ru/
http://www.rsl.ru/ru/s97/s339/
http://www.nlr.ru/poisk/
https://www.cambridge.org/
https://dlib.eastview.com/browse
https://ebookcentral.proquest.com/
http://search.ebscohost.com/
http://elibrary.ru/
http://www.jstor.org/
http://www.oxfordreference.com/
http://www.oxfordjournals.org/en/
https://mp.eu.spb.ru/owa/redir.aspx?SURL=s3oiHpdHPrsK6W3ueK5xQPetnbRdrvehgddJxVxsLMn0bDhAYNrTCGgAdAB0AHAAOgAvAC8AbQB1AHMAZQAuAGoAaAB1AC4AZQBkAHUALwA.&URL=http%3a%2f%2fmuse.jhu.edu%2f
http://muse.jhu.edu/
http://search.proquest.com/pqdtglobal/dissertations
http://online.sagepub.com/
https://www.scopus.com/
https://www.scopus.com/home.uri

(Texymmas moamucka u apxus) — http://www.tandfonline.com/;

14. Web ~ of  Science —  pedeparuBHas  HaykoMeTpuuyeckas  0Oa3a  JaHHBIX:
http://apps.webofknowledge.com;

15. YuuBepcurterckas nHpopmannonnas cucrema POCCHUS — 6a3a 31eKTPOHHBIX PECypCOB
Ui y4eOHBIX TIpOrpaMM U HCCIEIOBaTeNbCKUX IPOEKTOB B 00JacTH COLMAJIbHO-
TYMaHUTapHBIX Hayk: http://www.uisrussia.msu.ru/;

16. DnexTpoHHBIE KYpPHAJIBI IO MOAMKCKE (TEKYIHE HOMEpa HAyYHBIX 3apyOeKHBIX KYpPHAJIOB)

DJIeKTPOHHBbIE OMOJINOTEeYHbIE CHCTEMBbI:

1. Znanium.com — DiekrponHas oudaroreunas cucrema (IBC) — http://znanium.com/;

2. YHuBepcHuTeTcKas OuOnmoTeka OHJAaWH — OnekTpoHHass Oubnnoreynas cucrema (OBC) —

http://biblioclub.ru/

9.4 DyiekTpoHHasi HH(POPMALIMOHHO-00pa30BaTe/IbHAS Cpea Y HUBEPCUTETA
OO6pa3oBaTeabHBIM MPOIECC MO IUCHUIUIMHE TMOJACPKUBACTCS CPEACTBAMH AIICKTPOHHOU
UH(POPMALIMOHHO-00pa30BaTENIbHOM Cpebl Y HUBEPCUTETA, KOTOPasi BKIIOUACT B ce0sl SJICKTPOHHBIH
yuebHo-MeToauueckuii pecypc AHOOBO «EYCII6» — obpasoBarensubiii moptan LMS Sakai —
Sakai@EU, nuiieH3MOHHbIC AJIEKTPOHHBIE Pecypchl OMOIHOTEKH YHHUBEPCUTETA, OPHUIUABHBIN CalT
VYuuBepcurera (EBpomneiickuii yauepcuter B Cankt-IlerepOypre [https://eu.spb.ru]), nokaibHYIO
CeThb U KOPIOPATHUBHYIO JIEKTPOHHYIO ITOUTY Y HUBEPCUTETA, U O0CCIICUHBACT:

e JOCTYyHn K y4eOHBIM IUTaHaM, paboOyuM TporpamMmaM AUCIUIUIMH (MOJyJiel), MPakTHK U K
U3JIAaHUSM DJIEKTPOHHBIX OMOIIMOTEUHBIX CUCTEM M JJICKTPOHHBIM 0Opa30BaTEIBHBIM pecypcam,
YKa3aHHBIM B pabO4YMX MpOrpaMMax;

e (ukcanuio xoxa 00pa30BaTENBHOIO IMpoliecca, Pe3yIbTaTOB MPOMEKYTOYHOW aTTecTaluu |
PE3yNIbTaTOB OCBOSHUSI OCHOBHOM 00pa30BaTENIbHOMN MPOTpaMMBbl;

e (opmupoBaHuEe 3IEKTPOHHOTO MOPT(POINO OOYUAIOIIErocsi, B TOM YHWCJIE COXpaHEeHHE paboT
00ydJaromerocs, peneH3uid M OIEHOK 3a O3TU pabOThl CO CTOPOHBI JIFOOBIX YYaCTHUKOB
00pa3oBaTeNLHOTO MPOIIecca;

e  B3aUMOJICHCTBHE MEXIY YJaCTHHKAMH 00pa30BaTEIbHOrO MPOIECCa, B TOM YHCIE CHHXPOHHOE
U (MJIM) aCHHXPOHHOE B3aUMOJIeHCcTBUE MOCPeCTBOM ceTH «MHTepHeT» (3JIEKTPOHHON MOUTHI U
T.10.).

Kaxnpiii oOywaromuiics B TEYCHHE BCEro IMepuoja oOydeHus 00ecredeH WHIUBUIYaTbHBIM

HEOTPAaHMYEHHBIM JOCTYIIOM K JJIEKTPOHHBIM pecypcam OUONIHMOTEKH YHHBEPCUTETa, COJepKalieit

W3/IaHus YIeOHOU, yaeOHO-METOIMUECKON U HHOM JINTEpaTyphl M0 U3y4aeMOM JUCITUTIIIMHE.

10. MATEPUAJIBHO-TEXHUYECKAS BA3A, HEOBXOINUMAS 1A
OCYHECTBJIEHUSA OBPA3OBATEJIBHOT'O ITPOLHECCA

B xome peanuzanuum 00pazoBaTENbHOTO MpOIECCa MCMONB3YIOTCS CHEIHAIU3UPOBAHHBIC
MHOTO(QYHKIIOHATbHBIC ayIUTOPUU JUISI TIPOBEACHUS 3aHSATUH JICKIIMOHHOTO THIMA, 3aHATHH C
WCIIOJIh30BaHUEM J1abopaTOpHOTO O0OpyAOBaHUS (HAYIIHUKOB), 3aHATHA CEMHUHAPCKOTO THIIA,
TPYNIOBBIX U WHINBUAYAIBHBIX KOHCYIbTAIIUH, TEKYIIIETO KOHTPOJIS U MIPOMEKYTOYHON aTTeCTAIINH,
YKOMIUIEKTOBAHHBIE CIEHHUATN3UPOBAHHON MeOenbl0 M TEXHUYECKUMHU CpPEICTBAMHU OOyuYEHUs,
CIIy’KaIllUMU JIJIS IPE/ICTaBIeHUs yueOHON MH(POpMaIUK OOJIBIION ayTUTOPHH.

[IpoBenenue  3aHATHI  JIGKIIMOHHOTO  TUHa  oOecrevyuBaeTcss  JAEMOHCTPALMOHHBIM
o0opymoBaHUEM.

[Tomemenust asg CaMOCTOSITEIBHOW pPaOOThI OCHAIEHBI KOMIBIOTEPHONH TEXHUKOW C
BO3MOXXHOCTBIO TOJKIIOUeHHsI K ceTu «HTepHeT» W obecrmedeHueM JOOCTyla B DJICKTPOHHYIO
nH(OPMAITMOHHO-00PA30BATEIBHYIO CPETy OPTaHU3AIIUH.

Jlis nuI ¢ OrpaHUYCHHBIMU BO3MOKHOCTSIMH 3JI0POBbS M HMHBAIUIOB MPEIOCTABIISCTCS
BO3MOXXHOCTh TPUCYTCTBHSI B ayJUTOPUU BMECT€ C HHUMM acCUCTeHTa (momoiHuka). Jlus
Ca0OBUASIINX TPEJOCTABISETCS BO3MOXKHOCTH yBENWYeHHs TekcTa Ha dkpane [IK. [lns
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CaMOCTOSITENIbHOW pabOoThI JIUL[ ¢ OTPAHUYEHHBIMH BO3MOKHOCTSIMH 3[I0POBbSl B TOMEIIEHUH JUIS
caMoCTOsTeNIbHOW paboTel opranu3oBaHo onHO Mecto (IIK) ¢ Bo3MOXHOCTSAMH OECKOHTaKTHOTO
BBOJa MHQOPMALMM M  YIOPaBIECHUS KOMIIBIOTEPOM (CHELMAIM3MPOBAHHOE JIMIIEH3UOHHOE
nporpamMHoe obOecriedenne — Camera Mouse, BeO Kamepa). bubnuorexka yHHBepcHTETa
IPEJOCTAaBIAET YAAJICHHBIM JOCTYH K 3JEKTPOHHBIM pecypcam OHOIMOTEKHM YHUBEpCUTETa C
BO3MOXHOCTSIMH JIJIs1 CIA0OBUASIIUX yBenndeHus Tekcra Ha skpane [IK. Jluma ¢ orpaHnueHHBIMU
BO3MOXHOCTSIMM  3/I0pOBbsI MOTYT IIpM HEOOXOAMMOCTH BOCIOJIB30BATbCA HMEIOIUMCS B
YHHUBEPCHUTETE KpecIOM-KOJsICKO. B ydeOHOM kopmyce umeercs amantupoBaHHbIH audr. Ha
IIEpPBOM 3Take 00OpYIOBAaH CHEIMAIM3UPOBAHHBIM Tyaner. Y BXoAa B 3/laHHE YHHMBEpPCHUTETa JUIs
UHBAJIMIOB OOOpYZOBaHa CIEIMalbHas KHOMKA, BXOJHAs cpeda olecrmeyeHa WHGPOPMALMOHHOM
JOCKOM 0 pexume paOOThl YHMBEPCUTETA, BBINOJIHEHHON pelnbe(HO-TOYEUHBIM TAKTUIBHBIM
mpudTom (a30yka bpaiins).
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DOH/IBI OLIEHOYHBIX CPEACTB IO AUCIUILINHE
«HOCTPaHHBIN A3BIK»

[Tpunoxenue 1
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1. ®OHJI OIEHOYHBIX CPEJICTB JJISI TPOBEJEHUS TEKYIIEN 1
MMPOMEKYTOYHOW ATTECTAIIN OBYYAIOIIMXCS MO TUCIHUTIINHE

1.1 Iloka3aresiu, KpUTEPUHU M OLlECHUBAHWE KOMIIETEHIIUI 110 3TanamM ux GopMHUpPOBAHUSA B
npouecce TeKyuiei arrecTanuu
Nudopmarus o comepkaHWM ¥ TPOIEIype TEKYIIEro KOHTPOJS YCIIEBAEMOCTH, METOIUKE
OLICHUBAHUS 3HAHWI, YMEHUI U HABBIKOB OOY4YalOIIErocs B XOJE TEKYIIEro KOHTPOJS TOBOASTCS
HAYYHO-TIEJaTOTUYECKUMH PabOTHHKAMH YHHUBEPCUTETAa 1O CBEICHHS OOYdYaIomIerocs Ha TEPBOM
3aHATUU 110 ,Z[ﬁHHOfI JUCHUITIINHE.
Tekymuii KOHTpPOJIb MpeAyCMaTpUBaeT MOATOTOBKY ACHUPAHTOB K KaXKIOMY aylIUTOPHOMY

3aHATHIO. ACIUpaHT

AOJDKCH MTPHUCYTCTBOBATH HaA 3aHATUAX, BBIIIOJIHUTH

aKaJeMUYECKYIO

Ipe3eHTaluio, 3cce, pedepupoBaHue HAYYHOTO TEKCTa, MUCHbMEHHBIN MEepeBOJ HAy4YHOTO TEKCTa,
IMPOCKT HAYUHOT'O UCCIICAOBAHU.

Tekymuit KOHTPOJIL MPOBOAUTCS B (JOpME aKaJEeMHUYECKOHN Mpe3eHTaIH, dcce, peepupoBaHus
HAay4YHOro TCKCTa, NHUCBMCHHOI'O IMCPEBOAA HAYYHOI'O TCKCTA, MPCACTABJICHUA IMPOCKTA HAYYHOI'O

HCCIIEIOBAaHMS.
Taonuua 1.
HaumeHoBaHue TeM Koabi Koani 3VYB (B ®opmbl Tekymiero | Pe3yabTaThl Tekyliero
(pasmesioB) KOMIETeH | COOTBETCTBHHU C | KOHTPOJIA KOHTPOJISt
i Tabnmmeit 1) yCHeBaeMOCTH
1. Axamemuueckast VK-4 3 (VK-4)-1 aKajgeMHUuecKas 3a4TeHo/
yCTHas 3 (YK-4)-ll TIpe3eHTaIHsA HE 3a4TEHO
KOMMYHHKAIIH. VY (YK-4)-11
B (VK-4)-I pedepupoBanue 3a4TeHO/
B (VK-4)-11 HAY4YHOT'O TEKCTa HE 3a4TCHO
2. Akanemudeckas YK-4 3 (YK-4)-I
MUCHMEHHAs 3 (VK-4)-1l 3a4TEHO/
KOMMYHHUKAaIHS. VY (YK-4)-I ece HE 3a4TEHO
B (VK-4)-11
3. IMpodeccnonansuas | YK-4 3 (YK-4)-11 pedepupoBanne 3a4TeHO/
u aKaJIeMHUYecKas VY (YK-4)-I HAYYHOI'O TEKCTa HE 3a4TEHO
JICKCHKA. v (YK-4)-II MUCbMEHHBIN
B (VK-4)-| HepeBot 3a4TeHO/
HAYYHOT'O TEKCTa HE 3aHTEHo
MPOEKT HAyYHOTO 3a4TeHO/
WCCIIETOBAHUS HE 3a4TEHO
Tao0nuua 2.
®opMbI TEKYLIETO Kpurepun ouneHuBanus
KOHTPOJs
yCIeBaeMOCTH
3auTeHo:
Cobutoniens! npaBuiia 0hOPMIICHHS IPE3CHTAIMH; BO BPEMsl BBICTYIJICHHUSI ACTTUPAHT
JIOTUYHO  CTPOUT  MOHOJOTMYECKOE  BBICKA3bIBAHHE B  COOTBETCTBUHM  C
KOMMYHHKATHBHOM 3a/1aueil, JeKCUUECKUE SMHUIIBI U TPaMMaTHYECKUEe CTPYKTYPhI
HCTIONIB3YIOTCS YMECTHO M MPAKTHYECKU 0€3 OIMMOOK, pedb MOHITHA U ()OHETHICCKU
AxanemMuueckas N
rpaMoTHa, COONIOAAETC HEOOXOAUMBIH 00bEM BBICKA3bIBAHUS, COIEPIKAHHE
[pe3CHTALHS

BBICTYIUIEHHUs] HOCUT 3aHHMAaTebHbIM XapakTep. UeTko chopMyaupoBaH Hay4HBIH
BOINPOC, Ha KOTOPBIH MOKIAJYUK MHPEINCTaBIsAeT OOOCHOBAHHBIM OTBET B KOHIIE
BBICTYIUIEHHS. SICHO TmpeicTaBieHa CTPYKTypa MAOKJIana, KaxIslii QparMeHT
KOTOPOro TMO3TallHO PAacKpbIBA€TCA B XOJE BBICTYIJICHUS. OJIEMEHTHl JOKIaja
COEIMIHEHbl CEMAHTHMYECKMMHU WM TPAMMAaTH4YECKUMM  CBs3sIMM. JOKJIaI4MK
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®opMbI TEKYLIETO
KOHTPOJIs
ycneBaeMoCTH

Kpurepun ouneHuBanus

0000IaeT W aHATM3HPYET MPEACTABICHHYI0 WH(GOpPMAIMIO B KOHIE JOKJIajaa.
Ipe3enTranusi, COMPOBOXKAAIOIIAsE JOKIA[g, CIOCOOCTBYeT Oosiee  MOJHOMY
MOHUMAHUIO W BOCIPHATHIO ero conxepxanus. Craliibl He MeperpyXeHsl
uHpopMaInuel, rpapuyeckoe MpeacTaBIeHNe MOTYCPKUBACT Hanboyee 3HAUYNMbBIC
MO3UIIMHU BBICTYILJICHUSL;

He 3aureno:

[IpezenTtanus odopmiueHa ¢ ommuOKaMH, KOJWYECTBO CIIAHIOB HEZOCTATOYHO,
aclUpaHT CTPOUT MOHOJIOTHUYECKOE  BBICKa3blBAHHE B  COOTBETCTBHUH  C
KOMMYHUKAaTUBHOM 3a/adel, HO BBICKAa3bIBAaHHUE HE BCErAa JOTUYHO, HMEIOTCS
MOBTOPHI, TIPUCYTCTBYIOT JICKCHYECKHE, T'pPAMMAaTHUCCKHE U CTHJIHUCTHYCCKHUE
omuOKY, 3aTPyIOHSAIONINE IIOHMMAaHWe, B IEJIOM pe4Yb IIOHITHA, O00BEM
BBICKA3bIBAaHUS 3HAYUTEIBHO HIKe Tpedyemoro. Hewerko chopmynupoBan
Hay4YHBIH BOTIPOC, Ha KOTOPBIN JOKIQJIUUK MPECTABISAET HE BIOJIHE 0OOCHOBAHHBIN
OTBET B KOHIIC BBHICTYIUIEHHS. HeT 4eTKkoi XapakTepHUCTHUKU CTPYKTYpY HOKJasa,
KakJass TeMa HEJIOCTaTOYHO IIOJHO M TMOCJIEN0BAaTEIbHO PACKPBIBAETCA B XOJIE
BBICTYIUICHHSI. DJIEMEHTHI JIOKJIaJa HE BCErIa COCOMHEHBI CEMAHTHYCCKUMHU HIIH
rpaMMaTHYECKUMHU  CBA3sIMH.  [Ipe3eHTamus, CONpoBOXKJamomas OOKJIan, He
crocobcTByeT Oosiee MOJHOMY NOHMMAHUIO M BOCIPHUATHIO €r0 COAEpIKaHUS.
Cnaiinpl B OOJIBLIMHCTBE CBOEM WM TNeperpykeHnl HHpopMauued, WM Malo
nHpopMaTHBHEL ['padudeckoe NpencTaBICHHWE dYalle BCETO HE MNOAYCPKUBACT
HauboJiee 3HaYUMbIe MTO3UIIHH.

Occe

3aureHo:

Crporoe cobmonenne ¢opmara scce / He3HaunTenbHBIC TOrPEIIHOCTH B
cobmonennn  GopMata 3cce. AJNIEKBATHOE MCIOJIb30BaHUE MPOGECCHOHATBLHON
nekcukd. OTCYTCTBHE CMBICIOBBIX, CTHIIMCTHYECKUX M JICKCHKO-TPAMMATHUECKHX
omunbok / HesHaunTenpHOE KOJHYECTBO JIGKCHKO-TPAMMATHUECKUX, CMBICIIOBBIX U
CTUIUCTHYECKHX ommnOoK (He 0onee 40%).

He 3aureno:

Hecobnronenne dopmara scce. HeanekBaTHOe HCIONB30BaHKUE MPOQECCHOHATBHOM
nexcuku. Hammume  TpyOBIX — JIEKCHKO-TPAMMATHYECKHX,  CMBICIOBBIX U
CTHIICTHYECKHX OmmnO0K (40% u 6ornee).

Pedepupobanne
HAay4YHOTO TEKCTa

3aureHo:

Tounas nepenaua ¢paxroB. Bes pakrnueckas nadopManus nepenaHa TO9HO U 6e3
HUCKaXEHUH. VIMeI0TCs HE3HAUUTENIbHbIE HCKAXKEHUS.

HeiiTpajabHocTh M3J10:KeHus (MO0 MpaBUiibHAs Mepeiada aBTOPCKOM MO3ULIMHN).
UznoxxeHne HelTpabHO MO0 aBTOPCKask OLIEHKA OIMChIBAEMBIX COOBITHIA TIepeana
MpaBUIbHO. MIMEIOTCS He3HAaUNTENbHBIE OTKIIOHCHHUS OT HEHTPaIbHOTO TOHA JIHO0
HE3HAYHUTENNbHbIE HCKAXEHHUS aBTOPCKOM MO3UIIMH.

CBA3HOCTb M JJOTMYHOCTD. M310%KEeHHEe CBA3HOE, CTPYKTYpa po3paydHasi, JOTuKa
U3JI05KEHUS TIpOCiIexXuBaeTcs. 3n0xeHue B 11€JI0M CBSI3HOE, UMEIOTCS
HEe3HAYHUTENbHbIE HEAOCTATKU U3JI0KEHHUS.

A3bikoBoe odopmiieHHe (JIEKCHKa, TpaMMaTHKa, CTUIIb). JIekcHuko-
rpaMMaTHYECKHE OIMIUOKH OTCYTCTBYIOT, HIMEIOTCS TOJBKO 1-2 He3HAUNTEIBHEIC
rpaMMAaTHYCCKHE M CTHIMNCTHYCCKHIE OIIHOKH.

He 3aureno:

Tounas nepenaya gakros. limeercs 6osiee 5 cepbe3HbIX HCKAKESHUH HITH
MHOKECTBO MEJIKUX.

HeiiTpajabHocTh H3J10KeHus (MO0 MpaBUIIbHAS Tepeiaya aBTOPCKOU MO3UIIHH).
Nmerotest cepbe3HbIe OTKIOHEHUS / ICKaXCHUS B HECKOJIBKHUX MecTaX. TekcT He
MOHSAT, JTNOO aBTOPCKAsI MO3MITUS UCKAKEHA 0 HEY3HABAEMOCTH.

CBSI3HOCTH M JIOTHYHOCTH. B TEKCTEe MMEIOTCSI CEephe3HbIC HAPYIICHUS JIOTHKH
W3JI0KEHUS, UTO CKa3bIBACTCS M HA MMOCTPOCHUH TEKCTA; IMEIOTCS 3HAUUTEIBHBIC
HEJIOYETHI ITPH IOCTPOSHHH BBICKA3bIBaHUU. B TEKCTE HE MpOCIeKMBaeTCs HUKAKON

32



®opMbI TEKYLIETO
KOHTPOJIs
ycneBaeMoCTH

Kpurepun ouneHuBanus

JIOTUKH, TEKCT OECCBSA3CH WM TPEACTABISAET CO00M HAOOp OTIACIBHBIX
MIPEAJIOKECHUN.

S3pikoBOE ohopMiIeHHe (JIEKCHKA, TpaMMaTHKa, CTHIIh). iMeetcs Oonbiie 10
JIEKCUKO-TPaMMATHUYECKUX WIH CTHIIMCTHYECKUX OLTHOOK.

[TuceMeHHbIN EpEBOT
Hay4YHOTO TEKCTa

3aureHo:

CopaepxaTtebHasi WIEHTUYHOCTDH TEKCTA MepeBoaa. DKBUBAICHTHBIN MEPEBO;
cofep)KaTenbHas HICHTUIHOCT TeKCTa epeBoaa. [lorpemnocty nepesoaa He
HapyIIafoT OOIIETO CMBICIA OpPUTHHATIA.

Jlekcnueckue acneKTbl nepeBoaa. Vcmnonp30BaHNe SKBUBAJICHTOB ISl IEPEBOAA
30-100% Tekcra

I'pamMaTHyeckne acneKThI MepeBoAa. DKBUBAJICHTHBIN MEPEBO/T C
HCIOJIB30BAaHUEM OCHOBHBIX IPaMMaTHYECKIX KOHCTPYKLINH, XapaKTePHbIX AJIS
aKaJeMHYeCKOro CTHJIIS PEUH.

CobaroaeHue I3bIKOBBIX HOPM M MPABUJI SI3bIKA NepeBOa: CTUIHCTHYECKAS
HAEHTHYHOCTH TeKcTa nepepojaa. CoOoieHne SI3BIKOBBIX HOPM H MPABHII SI3BIKA
nepesoga g 30-100 % tekcra.

He 3aurteno:

ConepxaTenbHasi HACHTHYHOCTDH TEKCTAa nepeBoaa. HeskBuBaneHTHas mepeaaya
CMBICIIA:

OINMOKY MPEJICTABISIFOT CO00M Tpy0oe NCKaKEHUE COACP KaHUsl OPUTHHATIA.
Jlekcnyeckue acneKkThl mepeBoaa. Mcrnons30BaHe SKBUBAJCHTOB MEHEE UeM ISt
30% TekcTa

['pammaTHueckue actiekThl iepeBoia. Vcronp30BaHHe TPaMMaTHICCKIX
SKBUBAJICHTOB MeHee yeM 1i1a 30% TekcTa

Co0J1r01eHue I3bIKOBBIX HOPM H MPABUJI SI3bIKA MEPeBoia: CTHIHCTHY eCKAS
HAEHTHYHOCTDh TeKcTa nmepeBoaa. CoOIt0IeHHE SA36IKOBBIX HOPM M ITPABHII SI3bIKA
niepeBosa Menee uem Juist 30% Tekcra.

[IpeacraBnenne
HAy4HOI'O IIPOEKTa
(Research Proposal)

3aureHo:

Crporoe cobmomenue (opmara MPEICTaBICHUS HAYyYHOrO MpoekTa. Research
proposal / He3nauutenbHble MOTPEIIHOCTH B COOMIOACHUM (opmara. AlleKBaTHOE
UCIONB30BaHUuEe  TpOo(ecCHOHambHOW  JIeKCHKH.  OTCYTCTBHE  CMBICTIOBBIX,
CTHIMCTUYECKHX W JISKCUKO-TpaMMaTH4YecKux  omubok. HesnauurenbHoe
KOJIMYECTBO JICKCUKO-TPaMMATHYECKHX, CMBICIIOBBIX M CTHIIUCTHYECKUX OIINOOK (He
6omnee 40%). YcnemiHoe M CHCTEMAaTHUECKOE CIICJOBAHHE HOpMAaM, MPHHATHIM B
HAyYHOM OOLICHHH, Ul YCHEUIHOW paboThl B POCCHUICKHX W MEXKIYHAPOIHBIX
UcCIeoBaTeNIbcKuX KoyutekThBax. C(HOpMHUPOBaHHOE YMEHHE CaMOCTOSTEIBHO
MPOBOJNTH HAYYHBIC MCCICAOBAHMS MO COTJIACOBAHHOMY C PYKOBOJIMTEIIEM ILIAHY,
MPEICTABIATh IOJYYCHHBIE PE3YNbTaThl. YCICINIHOE H  CHUCTEMAaTHYeCKOe
NPUMEHEHHE HAaBBIKOB IUIAHWPOBAHHMS HAy4HOTO  HCCIIE[IOBaHMs, aHajm3a
MOJY4aeMbIX PE3YJIbTaTOB U POPMYTHPOBKH BHIBOJIOB

He 3aureno:

HecobGmonenue popmara npeacraBieHus: HaydHoro npoekTa. Research proposal e.
HeanexBaTHOE UCTIONB30BaHUE MPOQPECCHOHATBHOM TeKcuku. Hammune rpyOsix
JIEKCUKO-TPaMMAaTHYECKIX, CMBICJIOBBIX M CTHIMCTHUCCKHUX omuoOoK (40% u Oomee).
@dparmeHTapHOE CeI0BaHIE HOPMaM, IPUHATHIM B HAyYHOM OOIIEHUH IIpU paboTte
B POCCHUHCKHX M MEXTYHAPOIHBIX UCCIEIOBATEIECKIX KOJUICKTHBAX.
@dparmeHTapHOE YMEHHE CAMOCTOSTEIBHO IPOBOANTE HAYIHBIE UCCIICIOBAHISI IO
COTJIACOBAaHHOMY C PYKOBOJUTENIEM IUIaHy, IPEACTABISATH NOTYICHHBIC PE3YIbTATHL
dparMeHTapHOE MPHUMEHEHNE HABBIKOB IDIAHUPOBAHUS HAYYHOTO UCCIICIOBAHUS,
aHaJM3a MOJy4aeMbIX Pe3yabTaTOB U (JOPMYIUPOBKU BHIBOJIOB.

1.2. KoHTpoJbHBIE 3a1aHUA JJIA TeKylel aTTecTalun
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1.1. AkagemMuyeckasi mpe3eHTaIUusA
BricTyniieHue Ha HAYy4YHOU KOH(epeHun
®opmart BbIcTyIIeHHsl. PekoMeH1auMu K MOAT0TOBKE BHICTYIJIEHHS.

A Conference Talk Format (1)

Title /author/bio data/ credentials/affiliation. (1 slide) A short, three - four sentences, no
more than one paragraph, biographical

statement about you. It should mention your present professional

responsibilities, previous experience relevant to the topic of your

presentation, and educational background.

Forecast : Gist of the issue addressed (1 slide)

Outline / Structure (1 slide)

Background : Motivation and Problem Statement, Perspective Statement (1-2 slides)
Addressing the Research Issue / Stating the Research Question / Hypothesis (1slide)

Related Work / Theoretical Framework. Major concepts you build on in your paper. Primary
and Secondary Resources (1 slide)

Methods and Techniques, e.g. a historical method, a comparative method, a statistical
method, etc. (1 slide)

Body: Data analysis, Results, Key Insights (3 - 5 slides)

Summary of the data analysis (1 slide)

Conclusion — answering the research question (1 slide)

Future Work (Optional)

A Conference Talk Format (2)
A Generic Conference Talk Outline
This conference talk outline is a starting point, not a rigid template. Most good speakers

average two minutes per slide (not counting title and outline slides), and thus use about a dozen slides
for a twenty minute presentation.

. Title/author/affiliation (1 slide)
. Forecast (1 slide)
Give gist of problem attacked and insight found (What is the one idea you want people to
leave with? This is the "abstract” of an oral presentation.)
. Outline (1 slide)
Give talk structure. Some speakers prefer to put this at the bottom of their title slide.
(Audiences like predictability.)
. Background
o) Motivation and Problem Statement (1-2 slides)
(Why should anyone care? Most researchers overestimate how much the audience
knows about the problem they are attacking.)
o) Related Work (0-1 slides)
Cover superficially or omit; refer people to your paper.
o) Methods (1 slide)
Cover quickly in short talks; refer people to your paper.
. Results (4-6 slides)
Present key results and key insights. This is main body of the talk. Its internal structure varies
greatly as a function of the researcher's contribution. (Do not superficially cover all results;
cover key result well. Do not just present numbers; interpret them to give insights. Do not put
up large tables of numbers.)

34



. Summary (1 slide)

. Future Work (0-1 slides)
Optionally give problems this research opens up.

. Backup Slides (0-3 slides)
Optionally have a few slides ready (not counted in your talk total) to answer expected
questions. (Likely question areas: ideas glossed over, shortcomings of methods or results, and
future work.)

Conference Talk Instructions

Present the structure and main points of your argument clearly at the beginning of the talk and
refer to them in the summary. Your audience should realize you have covered all the topics
mentioned at the beginning of the talk.

Present your main points one by one in accordance with the talk outline. Check the
presentation points for consistency and logical arrangement. You should achieve
complete understanding of the intended meaning by the audience.

Pause at the end of each point. Make it absolutely clear when you move to another point.
You can use both grammatical and semantic links. If the topic is important you may present
a concise summary, and then move on to another one.

Focus on your key findings rather than all the results obtained. Emphasize your main
insights for the audience to appreciate them.

When presenting visuals and numbers provide interpretations to give insights. Do not let the
visual dominate the slide.

The message of your PowerPoint presentation should be Simple, Visible,
Understandable.

Simple - Use only essential phrases or words on a slide. Avoid presenting complete
sentences.

Visible - PowerPoint text should be large enough to be easily seen by every member of
the audience. Consider your content and your target audience expectations when
selecting colors, lettering style, and layout.

Understandable - Your presentation is to transmit your message in a clear and adequate
way. The background and font colors should be contrasting colors for ease of readability. The
ideal color combination is a white background with a dark blue or black font.

Slides should include both text and some graphic images. A balance between white space and
text should be maintained.

Avoid having too many slides, hence too many points in a presentation. Your listeners might
get overwhelmed, confused, and suffer from information overload.

Your slides should not be overloaded with text. The main points should be presented in a
concise and explicit manner. People are supposed to listen to your oral presentation rather
than read from your slides. Use the text chart as a springboard for your talk.

Reading your talk from PowerPoint slides should be avoided. You will fail to impress your
audience by your expertise and presentation skills. The attendees tend to stop listening and get
bored if the presentation is read from the slides.
Try to make your presentation more memorable by interacting with your attendees, eliciting
feedback and responding adequately.

Rehearse your presentation, and ask for an expert’s feedback to rectify mistakes. Polish your
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non-verbal skills.

e Arrive at the session room well in advance to download your presentation, check the
equipment and meet your moderator and co-presenters.

e  Make sure your talk fits into the allotted time of your presentation, typically 20 minutes. The
moderator will stop your presentation if you run over their time.

e During the Q&A session make sure your answers are concise and to the point, check if an
attendee has got you right.

2) Dcce (Moaeb HANTMCAHUSA)

IIpaBuiia cocraBjieHust 1 opopmJieHHs Icce
Academic Essay Writing Requirements

Independence of thought

Discussion, analysis, evaluation, and argument must all demonstrate your ability to
interpret, understand and critique from a unique perspective. Challenge assumptions and explain the
reasoning behind your contentions.

Conceptual thinking

Do not be tempted to critique the academic literature through vague and impressionistic

approaches; demonstrate instead a genuine conceptual engagement.
Compelling conclusions

You need to ensure that your arguments and conclusions are plausible and convincing.

Weigh evidence, analyse arguments and develop your own position.
Substantial originality

Evidence of genuine originality is expected and ensures top marks. The most essential

element of academic work is confidence in your intellectual acuity.
Research skills

Go beyond the reading lists provided by lecturers to demonstrate your initiative in finding
your own sources. Use internet resources, become familiar with useful journals, and follow the
footnotes.

Operate within the academic conventions

You should be good at your understanding of appropriate referencing, attribution of
borrowed ideas and the proper approach to research. Do not let minor errors erode the credibility of
your essay.

The academic register

Spelling, punctuation and grammar are taken for granted.

The major linguistic concerns at this level are those of tone and style. An academic
register is based on precision, formality, thorough understanding of subject-specific vocabulary, and
on avoidance of familiarity and inappropriate use of the first person.

Immaculate presentation

Perhaps seemingly trivial, presentation should not be disregarded. Demonstrate scholarly

professionalism through due care and attention to all aspects of your work.

Academic Essay Format

Please review this guideline for a five-paragraph standard essay.

Please note: this is an essay template only. As a writer, you should primarily follow
customers' instructions and their requirements regarding essay length and number of words and
overall structure.

Keep in mind: An essay is a short piece of writing that discusses, describes or analyzes one
topic. It can range in length from one paragraph to more than twenty. It can be about anything, and be
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written in almost any style. It can be serious or funny, straight-forward or symbolic. It can describe
personal opinions, or just report information.

Basic elements of an essay:

1. Introduction (Introductory Paragraph).

2. Body.

3. Conclusion.

Your essay should start with an introductory paragraph. There are actually many different
ways to begin an essay; therefore, the format of the introductory paragraph is flexible. Often, essays
begin with a General Introductory Statement. This statement could be an anecdote, description,
striking statistic, a fact that will lead to your thesis, etc. Beginning this way, you will use the first few
sentences to prepare, or "lay the groundwork™ for your thesis, and use the last sentence of the first
paragraph to present your thesis. However, your thesis statement can be anywhere in your
introduction. In a longer essay, you can even wait to present your thesis until the second paragraph
or later. Also for a longer essay, you should begin to introduce a few supporting ideas in the first
couple of paragraphs. These supporting ideas should be the topics that you will discuss in full in
your body paragraphs. For a short essay, presenting supporting ideas during the introduction is
optional.

Your second paragraph generally begins the body of the paper. (For a longer paper, the body
of the paper may not begin until the third paragraph or later). This paragraph should begin with a
topic sentence that introduces the first supporting idea (the support for your thesis). You should use
the middle of the paragraph to discuss your support, give examples, and analyze the significance of
these examples. Your last sentence of the body paragraph could be used to draw a conclusion for that
supporting idea, or to transition into the next paragraph.

Your next two body paragraphs should follow the same format as your first body paragraph.
They should each have a separate topic sentence and supporting ideas, but the three paragraphs
should work together to prove your thesis. If you are writing a longer paper, you will have more than
three body paragraphs, but they should all follow this format.

The form of your Conclusion, like your introduction, is flexible. One good way to conclude a
paper is to begin the last paragraph with a statement that reflects on what has been stated and proved,
without repeating it exactly. Then you should briefly restate your key points to gently remind the
reader how well you proved your thesis. Your conclusion should end with a statement or idea that
leaves a strong impression and provokes further thought.

Types of Academic Essays

Academic writing can be categorized into four main types of essays that serve unique purposes;
however, some might share similar structures. With that being said, the four academic essay types are
narrative, descriptive, expository, and persuasive.

Expository and persuasive types are most commonly seen in university curriculums, as they are more
scientific and objective. Narrative and descriptive are more subjective and engage your creativity.
Now, let’s break down each type.

Narrative Essay

This is a type of writing that requires the author to create a compelling story of practically anything
imaginable. In other words, it is a super condensed version of a novel. As one is required to show
their creative abilities, constant use of strong adjectives will enhance the audience's perception of the
topic and help paint a graphic picture. Alongside telling a compelling story, a well-written narration
should present a point that is “written between the lines.” Ideally, after reading the entire narrative
paper, a clear message or theme should be extractable from the text. By doing this, you are
motivating the reader to read it entirely, as it ¢
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In short, the author chooses a specific thing, experience, emotion, or idea and describes it to the
reader. Just like with narrative writing, this style requires the author to be subjective and creative.
And, just like a narrative essay, you are meant to draw a picture in the audience’s eyes. Carefully
selected and powerful words are essential to writers’ success, as the paper must evoke a certain
feeling in the reader and connect them to the object of discussion. When the audience comprehends
the subject matter well and the contents of the paper defines the term in question, one can be sure that
they have written a stellar descriptive paper.

Expository Essay

This is a type of academic writing used to create a spotlight on a matter using grounded information
and facts. Sufficient evidence should follow all information provided. An expository paper is no
place for opinions or personal views on things. A quality paper should use analysis that consists of
factual information on the subject. The author's primary job is to inform and educate the reader with
coherent writing and understandable logic. As an example, our “How to Write an Academic Essay”
article could be considered a branch of expository writing.

Persuasive Essay

Last but not least, writing a persuasive (also known as argumentative) paper requires one to embrace
the role of a salesman (or saleswoman). You have an opinion, project, or an idea which you have to
sell to a reader. The logic behind how you supply the reader with the information should be
impenetrable, leaving them with no doubt that what you are expressing is the only truth they need to
know. Cater your points carefully to avoid being pushy, and hide your sales tactic behind well
thought out sentences. When it comes to defending an argument, you can use logical tactics,
emotional tactics or a mix of both; this depends on what you are attempting to argue.

Good Academic Essay Topics

Logically, topics will vary based on the style of writing one is creating. Sometimes, you can find the
same topic within separate academic essay categories, but the main content will always vary
dependant on which category of paper you will write about. That being said, here are some good
academic essay topics for high school and college students:

Narrative Essay Topics

« Describe a time you overcame adversity. Explain the situation and how you handled it.

o Talk about a passion that is rooted deeply in your personality and would make you feel
incomplete if it disappeared.

« Create a story that teaches the importance of honesty and integrity.
o Create a story that illustrates the value of hard work and discipline.

Descriptive Essay Topics

e In your own words, define love.

e What constitutes a hero or heroic action?

o Describe a genius. What are examples of genius acts?

o Describe a businessperson. What traits do they possess?
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Expository Essay Topics

e What effect has social media had on interpersonal relationships and communication?

o What are some strategies society can use to reduce the growth and dangers of global
warming?

e What methods can society implement to prevent and punish cyber-bullying?
e What are the main causes of racism in today’s society?

Persuasive/Argumentative Essay Topics

« Provide an argument as to whether or not the death penalty should be abolished.
« Should we give animals more rights, instead of treating them as mere property?
« Should the United States have stricter gun control policy?

e Was the bombing of Hiroshima and Nagasaki mass murder or a justifiable means to end
WWII?

3) PepepupoBaHue HAYYHOTO TEKCTA

PexoMeHnganuu Mo coCTaBJEHHI0O AHHOTAIIUMA

Definition

An academic summary is a concise representation of an academic text. The summary’s purpose is to
enable the reader to determine, in a limited amount of time, if and why a paper, chapter or book is
worth reading.

An academic summary is different from an abstract. An abstract is a brief representation of the main
results and conclusions of the study. An academic summary characteristically shows the
(argumentation) structure of the text; the skeleton of the argument skeleton.

The summary should be a flowing text, written in your own words. This means that copying exact
phrases from the original text is not permitted. Moreover, the text should be written in well-
formulated Dutch or English, and intelligible to an audience that is not acquainted with the original
text.

Steps in Composing a Summary

The primary purpose of a summary is to "give an accurate, objective representation of what
the work says." As a general rule, "you should not include your own ideas or interpretations.”
"Summarizing condenses in your own words the main points in a passage:

1. Reread the passage, jotting down a few keywords.

2. State the main point in your own words and be objective: Don't mix your reactions with the
summary.

3. Check your summary against the original, making sure that you use quotation marks around
any exact phrases that you borrow." -Randall VanderMey, et al.

"Here...is a general procedure you can use [for composing a summary]:
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Step 1: Read the text for its main points.

Step 2: Reread carefully and make a descriptive outline.

Step 3: Write out the text's thesis or main point. . . .

Step 4: Identify the text's major divisions or chunks. Each division develops one of the stages needed
to make the whole main point. . . .

Step 5: Try summarizing each part in one or two sentences.

Step 6: Now combine your summaries of the parts into a coherent whole, creating a condensed
version of the text's main ideas in your own words." -(John C. Bean, Virginia Chappell, and Alice M.
Gillam, Reading Rhetorically. Pearson Education, 2004)

Characteristics of a Summary

"The purpose of a summary is to give a reader a condensed and objective account of the main ideas
and features of a text. Usually, a summary has between one and three paragraphs or one hundred to
three hundred words, depending on the length and complexity of the original essay and the
intended audience and purpose. Typically, a summary will do the following:

« Cite the author and title of the text. In some cases, the place of publication or the context
for the essay may also be included.

o Indicate the main ideas of the text. Accurately representing the main ideas (while omitting
the less important details) is the major goal of the summary.

o Use direct guotations of keywords, phrases, or sentences. Quote the text directly for a few
key ideas; paraphrase the other important ideas (that is, express the ideas in your own words.)

e Include author tags. ("According to Ehrenreich" or "as Ehrenreich explains) to remind the
reader that you are summarizing the author and the text, not giving your own ideas. . . .

o Avoid summarizing specific examples or data unless they help illustrate the thesis or main
idea of the text.

e Report the main ideas as objectively as possible

A Checklist for Evaluating Summaries

"Good summaries must be fair, balanced, accurate, and complete. This checklist of questions will
help you evaluate drafts of a summary:

e Is the summary economical and precise?

« Isthe summary neutral in its representation of the original author's ideas, omitting the writer's
own opinions?

« Does the summary reflect the proportionate coverage given various points in the original text?

e Are the original author's ideas expressed in the summary writer's own words?

o Does the summary use attributive tags (such as "Weston argues’) to remind readers whose
ideas are being presented?

o Does the summary quote sparingly (usually only key ideas or phrases that cannot be said
precisely except in the original author's own words)?

o Will the summary stand alone as a unified and coherent piece of writing?

« Isthe original source cited so that readers can locate it?" -John C. Bean

Introduction Sentence Examples for an Article Summary
In "Cats Don't Dance," John Wood explains ...

John Wood, in "Cats Don't Dance," explains ...

According to John Wood in "Cats Don't Dance" ...
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As John Wood vividly elucidates in his ironic story "Cats Don't Dance" ...
John Wood claims in his ironic story "Cats Don't Dance" that ...

Combine the thesis of the article with the title and author into your first sentence of the summary.
Reference the following sentence as an example.

In "Cats Don't Dance," John Wood explains that in spite of the fact that cats are popular pets who
seem to like us, felines are not really good at any activities that require cooperation with someone
else, whether that is dancing or sharing.

If possible, your first sentence should summarize the article. The rest of your summary should cover
some of the central concepts used to support the thesis. Be sure to restate these ideas in your own
words, and to make your summary as short and concise as possible. Condense sentences and leave
out unimportant details and examples. Stick to the important points.

How to Quote the Author of an Article

When you refer to the author for the first time, you always use their full name. When you refer to the
author after that, you always use their last name. The following examples show how to use the
author's name in an article summary after you have already introduced them.

Johnson comments ...

According to Wood's perspective ...

As Jones implies in the story about ...
Toller criticizes...

In conclusion, Kessler elaborates about ...

You don't need to use an author's title (Dr., Professor, or Mr. and Mrs.), but it does help to add their
credentials to show they are an authoritative source. The sentences below show ways to do this.

In "Global Warming isn't Real," Steven Collins, a professor at the University of Michigan, claims
that ...

New York Times critic Johann Bachman argues in "Global Warming is the Next Best Thing for the
Earth" that ...

If you are discussing the ideas of the author, you always need to make it clear that you are reciting
their ideas, not your own.

How to Introduce the Ideas of the Author in an Article Summary

e Use author tags

o Use mentions of "the article” or "the text"

o Add the page number that the information is found on in parenthesis at the end of the sentence
Using Author Tags

In writing your summary, you need to clearly state the name of the author and the name of the article,
essay, book, or other source. The sentence below is a great example of how to do this.

According to Mary Johnson in her essay, "Cats Make Good Pets," the feline domestic companion is
far superior to the canine one.
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You also need to continue to make it clear to the reader when you are talking about the author's ideas.
To do this, use "author tags," which are either the last name of the author or a pronoun (he or she) to

show you are still discussing that person's ideas.

Also, try to make use of different verbs and adverbs. Your choice of author tag verbs and adverbs can
contribute to the way you analyze the article. Certain words will create a specific tone. See the tables
for a selection of different word choices.

List of Author Tags

Says

Persuades

Argues

Elucidates

Concludes

Criticizes

Concedes

Thinks

Notes

Observes

Discusses

Insists

Proves

Explains

Suggests

Reminds

Presents

Presents the idea

Defines

Shows

Admits

Analyzes

Points out

Identifies

Responds

Rejects

Adverbs to Use with Author Tags

Conclusively

Tightly

Clearly

Expressively

Angrily

Dutifuly

Comments

Understands

Helps us understand

Intimates

Creates the impression

Highlights

States

Lists

Disagrees

Emphasizes

Implies

Shows

Suggests

Realistically

Radically

Evenly
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Conclusively Expressively Realistically
Occasionally Quickly Ironically
Honestly Eagerly Elegantly
Sharply Rarely Loosely
Exactly Happily Hastily
Perfectly Sternly Unexpectedly
Sometimes Never Justly
Devotedly Finally Warily
Wearily Completely Fully
Doggedly Iconically Sarcastically
Seriously Carefully Politely

IIpumepHbIe HAyYHBbIE TEKCTHI 1151 pedpepupoBaHUA

The Treaty of Versailles

Treaty of Versailles is a peace document signed at the end of World War | by the Allied and
associated powers and by Germany in the Palace of Versailles, France, on June 28, 1919. It took
force on January 10, 1920.

When the German government asked U.S. President Woodrow Wilson to arrange a general armistice
in October 1918, it declared that it accepted the Fourteen Points he had formulated as the basis for a
just peace. However, the Allies demanded “compensation by Germany for all damage done to the
civilian population of the Allies and their property by the aggression of Germany by land, by sea and
from the air.” The population and territory of Germany was reduced by about 10 percent.

The treaty was drafted during the Paris Peace Conference in the spring of 1919, which was
dominated by the national leaders known as the “Big Four’—David Lloyd George of Britain,
Georges Clemenceau of France, Woodrow Wilson of the United States, and Vittorio Orlando of Italy.
The first three in particular made the important decisions. None of the defeated nations had any say
in shaping the treaty, and even the associated Allied powers played only a minor role. The German
delegates were presented with a fait accompli. They were shocked at the severity of the terms and
protested the contradictions between the assurances made when the armistice was negotiated and the
actual treaty. Accepting the “war guilt” clause and the reparation terms were especially odious to
them.
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Many historians claim that the combination of a harsh treaty and subsequent lax enforcement of its
provisions paved the way for the upsurge of German militarism in the 1930s. The huge German
reparations and the war guilt clause fostered deep resentment of the settlement in Germany, and when
Hitler remilitarized the Rhineland in 1936 (a violation of the treaty), the Allies did nothing to stop
him, thus encouraging future German aggression.

Cultural Variables

To develop cultural profiles we first need to be familiar with the kinds of universal cultural variables
found in most societies that make up unique clusters and provide a snapshot of the overall character
of a specific group. While there are countless individual variables, one approach to categorizing
interdependent variables is given by Harris and Moran, who identified eight categories that form the
subsystems in any society. The following sections describe these eight categories and explain their
implications.

A Kinship system is the system adopted by a given society to guide family relationships. Whereas in the
United States this system primarily consists of the nuclear family (which is increasingly represented by
single-parent families), in many other parts of the world the kinship system consists of an extended
family with many members, spanning several generations. This extended, closely knit family, typical in
many eastern nations, may influence corporate activities in cases where family loyalty is given primary
consideration—such as when contracts are awarded or when employees are hired (and a family member
is always selected over a more suitable candidate from outside the family). In these family-oriented
societies, such practices are pervasive and are taken for granted. Foreign managers often find themselves
locked out of important decisions when dealing with family businesses.

Civilized man

Civilised man, or so it seems to me, must feel that he belongs somewhere in space and time; that he
consciously looks forward and looks back. And for this purpose it is a great convenience to be able to
read and write.

For over five hundred years this achievement was rare in Western Europe. It is a shock to realise that
during all this time practically no lay person, from kings and emperors downwards, could read or write.
Charlemagne learnt to read, but he never could write. He had wax tablets beside his bed to
practise on, but said he couldn't get the hang of it. Alfred the Great, who was an exceptionally
clever man, seems to have taught himself to read at the age of forty, and was the author of several
books, although they were probably dictated in a kind of seminar. Great men, even ecclesiastics,
normally dictated to their secretaries, as they do today and as we see them doing in tenth-century
illuminations. Of course, most of the higher clergy could read and write, and the pictures of the
Evangelists, which are the favourite (often the only) illustrations of early manuscripts, become, in the
tenth century, a kind of assertion of this almost divine accomplishment. But St Gregory, who looks so
intensely devoted to scholarship on a tenth century ivory St Gregory himself is credited with having
destroyed many volumes of classical literature, even whole libraries, lest they seduced men's
minds away from the study of holy writ. And in this he was certainly not alone. What with
prejudice and destruction, it's surprising that the literature of pre-Christian antiquity was preserved at
all. And in fact it only just squeaked through. In so far as we are the heirs of Greece and Rome, we got
through by the skin of our teeth.

Workforce Diversity

In many countries around the world, the workforce is becoming increasingly diverse because of the
erosion of rigid political boundaries, the rapidity of travel, and the quick spread of information.
Propelled by globalism, the world labor force is undergoing considerable change as a result of (1) the
increasing movement across borders of workers at all skill levels; (2) the rising average age of

44



employees; and (3) the addition of great numbers of women to the workforce (particularly in
developing countries), many with higher levels of education.

In the United States, for example, demographic information from the Bureau of Labor Statistics
indicates that, by the year 2050, Hispanic Americans will represent 25 percent, and Asian/Pacific
Americans 9 percent, of the U.S. population. Thus, workforce diversity is becoming a crucial
managerial issue. In essence, cross-cultural management worldwide is as much the task of managing
multiculturalism at home as it is of managing a workforce in a foreign country. In fact, it often means
both: managers operating in a foreign environment also manage a culturally diverse local workforce.
Effective management increasingly depends on the ability to design and implement programs,
throughout an organization, that value diversity and pluralism. Such programs enable the
organization to enjoy the benefits of multiculturalism, including the possibility of more creativity,
innovation, and flexibility; they heighten sensitivity to foreign customers, and provide a greater and
more varied pool of talent.

A Definition of Communication

If communication is complex and multidimensional, then it can be defined in the following way:
communication occurs whenever meaning is attributed to behavior or the residue of behavior.
Behavior residue is what remains as a record of our actions. For instance, this chapter is a behavior
residue of many of our past acts of communication. As authors, we had to think, write, and type on a
computer for you to read these words. This notion of residue is extremely important to students of
intercultural communication because it calls attention to some of the consequences of past
experiences—experiences that are often culture bound.

When someone observes our actions or their residual effects and decides they mean something, we
have made contact and have communicated whether our behavior was conscious or unconscious,
intentional or unintentional. Whenever our behavior becomes a message to which someone else
attaches meaning, we are communicating. In this sense, our words, actions, and even the absence of
them convey messages about how we are reacting to the moment.

This general definition of communication emphasizes the attribution of meaning to a behavior
meaning we encounter in our environment. Try to imagine that somewhere in each of our brains is a
meaning reservoir in which are stored all of the meanings we process at any given moment. These
various meanings have accumulated throughout our lifetime as the outside world has sent us trillions
of messages. As the novelist Pavese once wrote, "We do not remember days, we remember
moments.” In this sense, meaning is relative to each of us because we all have had unique moments.
These individual attributions represent the countless variables that come into play each time we
communicate.

Communication thus takes place on many levels. That is, many of our messages are constructed and
sent with conscious intent ('l shall smile because | want to look happy™), while others are sent
without our even being aware of them (someone sees you walking fast and assumes you are in a
hurry and cannot stop to visit).

[Ipu npoBeneHn TEKYIEH U MPOMEXKYTOUHON aTTeCTAIl[M MOTYT UCIIOJIb30BaThCA AyTEHTUYHBIE
TEKCTHI U3 MOHOTpauil, HAyYHBIX CTaTel, U3y4aeMbIX acUPAHTAMH B XOJI€ 3aHATUI U HAyYHBIX
HUCCJIETOBAHUM.

4) ITucbMeHHBIIi TIepeBo/I HAYYHOTO TEKCTa

PexoMenganmuu mo nepeBoay akaIeMUIECCKOro TEKCTa
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Academic texts play a unique role in the lives of people around the world. These texts are unlike any
other documents. Academic works span a number of genres, styles, and purposes. From theoretical to
technical, and from liberal arts to the hard sciences, these texts are meant to shape thought and
challenge imagination. They are meant to inspire and indoctrinate, to editorialize and to entertain.
The very nature of an academic text provides some serious challenges for translators, and some fields
of study encompass many more complex issues than others. While all translations require diligence,
academic texts are in a league of their own.

Consider the variations in style and content. The hard sciences (physics, chemistry, geology, etc) are
highly technical in nature. Concepts are predominately universal and do not vary based on region or
language. Literary fields, however, are filled with colloguialisms and figurative language that is often
very hard to convey from one language to another. Subject matter that makes sense in one culture
may be completely lost on another. Social sciences bring in yet more challenges. Topics cover
ideologies and concepts that vary with time and place and rarely mean the same thing from one
country to the next.

Challenges of Academic Translation

There is not a single list of all the challenges a translation service faces when preparing an academic
text for translation. Many questions must first be answered.

Number of Charts, Graphs,

Text style Period Language

etc.
Text format Audience Ideological adjustments
Purpose Degree of acculturation Cultural adjustments

The answers to these questions will determine the extent to which machine-assisted translation

systems

can be used on a document. The more technical and universal the text, the more beneficial CAT

services are to the translator. Texts that have less lexical standardization and clarity are not as well

suited for this type of translation service.

Many texts in the humanities, especially the social sciences pose special challenges. These texts often

deal with terms, ideas and concepts that are understood in a single region, were understood during a

particular period or have highly contrasted meanings within conflicting cultures. This means that

many times the standard adjustments made to localize a document and create cultural relevance

would not be applied to these texts.

There is also the temptation to modernize text. When dealing with history or past eras, putting

modern concepts, ideas, beliefs, or even lexical and grammatical items could be considered

anachronistic.

Most translators want their documents to read like an original document. Academic texts often do not

lend themselves to this luxury. The very nature of academic texts often implies that the target

audience is reading the document to learn something and must adjust themselves to the document and

not the other way around. In this case, it is okay for the translation to actually sound like it is a

translation.

Notes to Consider Prior to Translation

Before you translate an academic text, there are a number of things you want to consider that many

other translation services do not have to worry about.

1. Do you have the rights to the text: This is easiest if you are the author; even then, if you do not

have full international publication rights you still may be facing an up-hill battle. If the work is
already published, you may need a contract with the publisher as well. Further, you must make
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sure all publication rights are secure not just in your home country, but internationally. There are
vast differences in publication requirements from country to country.

2. Terminology: Decide up front whether you are going to have your words, phrases, and concepts
localized or if they will remain as they are even in the target language. The same concept goes
for the modernization of text; do you want your text to read just like you wrote it, even if it is
out of date stylistically or grammatically? Or, do you want your work updated. Hint: if the text
is about people of the 1920’s, you don’t want things modernized.

3. Technical jargon, abbreviations, and the like face the same questions as terminology: Should
these literary devices be footnoted and explained, transcreated, or transliterated? Unlike other
fields, archaic and out of place devices are often not used inappropriately or as a stylistic
element, but it may be required by the content of the text.

4. Subject matter: If your subject matter is specialized, you want to ensure your translation service
employs translators with expertise in your field. Knowing the “language” of the field ensures
that words are properly used and applied. “Vector” means something very different to a
biologist and physicist. It means something different still to a social scientist. A literary text may
choose any of the above based on the content of the story. A single letter could change an entire
mathematics or scientific formula, while an inaccurate transcreation of a manifesto could
dramatically alter the intent of a philosophical paper.

5. Syntax: Within most translation areas, translators are given the freedom to make adjustments
according to culture and localization needs. In academic texts, this can be very damaging to the
content. Many authors express their emotions and intent as much through syntax as they do
lexical selection and terminology. While long flowing sentences may not be favored in English,
to break up an highly complex, longer sentence from a different language during translation may
destroy the spirit of the message. Within business documents, the “foreignness” of translated
documents may not be appropriate, but in many academic texts, to lose it may be highly
detrimental.

6. Ideology: Academic texts by their nature are meant to share a viewpoint, teach a concept, or
promote thought. These concepts often cause ideological conflicts. In most translations, the
globalization and localization of texts would alter information to limit cultural conflict and avoid
offense. Many times academic texts are offensive by design and the creation of culturally
sensitive text may compromise the very concept the author sought to promote.

There are many challenges involved in translating academic texts. Even still, they are
translated successfully every day. When choosing a translation service, you need to know the
questions that need to be asked, the answers you need to hear, and the service that need to be
provided in order to ensure your project meets your academic translation needs.

HpnMepHme HayY4IHbI€ TCKCThI AJIl IMCbMECHHOI'0O IEepeBoaa

The Truman Doctrine

A civil war in Greece created another potential arena for confrontation between the superpowers and
an opportunity for the Truman administration to take a stand. Communist guerrilla forces supported
by Tito, who hoped to create a Balkan Federation under Yugoslav domination, had taken up arms
against the pro-Western government in Athens. Great Britain had initially assumed primary
responsibility for promoting postwar reconstruction in the eastern Mediterranean but in 1947
economic problems caused the British to withdraw from the active role they had been playing in both
Greece and Turkey. President Truman, alarmed by British weakness and the possibility of Soviet
expansion into the eastern Mediterranean, responded with the Truman Doctrine, which said in
essence that the United States would provide financial aid to countries that claimed they were
threatened by Communist expansion. . If the Soviets were not stopped in Greece, Truman declared,
then the United States would have to face the spread of communism throughout the free world. As
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Dean Acheson, the U.S. secretary of state, explained, “Like apples in a barrel infected by disease, the
corruption of Greece would infect Iran and all the East ... likewise Africa ... Italy ... France.... Not
since Rome and Carthage has there been such a polarization of power on this earth.”

The somewhat apocalyptic tone of Acheson’s statement was intentional. Not only were the American
people in no mood for foreign adventures but the administration’s Republican opponents in Congress
were in an isolationist frame of mind. Only the prospect of a dire threat from abroad, the president’s
advisers argued, could persuade the nation to take action. The tactic worked, and Congress voted to
provide the aid Truman had requested.

The U.S. suspicion that Moscow was actively supporting the insurgent movement in Greece turned
out to be unfounded, however. Stalin was apparently unhappy with Tito’s role in the conflict, not
only because he suspected that the latter was attempting to create his own sphere of influence in the
Balkans but also because it risked provoking a direct confrontation between the United States and the
Soviet Union in an area that was clearly within the American sphere of influence. “The rebellion in
Greece,” he declared, “must be crushed.”

The White House, however, was ignorant of Stalin’s views in Moscow, and the proclamation of the
Truman Doctrine was followed in June 1947 by the European Recovery Program, better known as
the Marshall Plan, which provided $13 billion in U.S. assistance for the economic recovery of war-
torn Europe. Underlying the program was the belief that the economic recovery of war-torn Europe
would insulate the peoples of that continent against the appeal of international communism.

The Great Thaw

There have been times in the history of man when the earth seems suddenly to have grown warmer or
more radio-active ... | don't put that forward as a scientific proposition, but the fact remains that three
or four times in history man has made a leap forward that would have been unthinkable under
ordinary evolutionary conditions. One such time was about the year 3000 BC, when quite
suddenly civilisation appeared, not only in Egypt and Mesopotamia but in the Indus valley; another
was in the late sixth century BC, when there was not only the miracle of lonia and Greece -
philosophy, science, art, poetry, all reaching a point that wasn't reached again for 2000 years — but
also in India a spiritual enlightenment that has perhaps never been equalled. Another was round
about the year 1100. It seems to have affected the whole world; but its strongest and most dramatic
effect was in Western Europe - where it was most needed. It was like a Russian spring. In every
branch of life — action, philosophy, organisation, technology — there was an extraordinary
outpouring of energy, an intensification of existence. Popes, emperors, kings, bishops, saints,
scholars, philosophers were all larger than life, and the incidents of history - Henry IV at Canossa,
Pope Urban announcing the First Crusade, Heloise and Abelard, the martyrdom of St Thomas a
Becket - are great heroic dramas, or symbolic acts, that still stir our hearts.

The evidence of this heroic energy, this confidence, this strength of will and intellect, is still visible
to us. In spite of all our mechanical aids and the inflated scale of modern materialism, Durham
Cathedral remains a formidable construction, and the east end of Canterbury still looks very large and
very complex. And these great orderly mountains of stone at first rose out of a small cluster of
wooden houses; everyone with the least historical imagination has thought of that. But what people
don't always realise is that it all happened quite suddenly — in a single lifetime. An even more
astonishing change took place in sculpture. Tournus is one of the very few churches of any size to
have survived from before the dreaded year 1000, and the architecture is rather grand in a
primitive way. But its sculpture is miserably crude, without even the vitality of barbarism. Only
fifty years later sculpture has the style and rhythmic assurance of the greatest epochs of art. The skill
and dramatic invention that had been confined to small portable objects - goldsmith work or ivory
carving - suddenly appear on a monumental scale.

Cultural Variables
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The formal or informal education of workers in a foreign firm, received from whatever source, greatly
affects the expectations placed on those workers in the workplace. It also influences managers' choices
about recruitment and staffing practices, training programs, and leadership styles. Training and
development programs, for example, need to lie consistent with the general level of educational preparation
in that country.

Whatever the economic system, the means of production and distribution in a society (and the resulting
effects on individuals and groups) has a powerful influence on such organizational processes as sourcing,
distribution, incentives, and repatriation of capital. At this time of radically changing political systems, it
appears that the drastic differences between capitalist and socialist systems will have less effect on MNCs
than in the past.

The system of government in a society, whether democratic, communist, or dictatorial, imposes varying
constraints on an organization and its freedom to do business. It is the manager's job to understand the
political system and how it affects organizational processes, to negotiate positions within that system,
and to manage effectively the mutual concerns of the host country and guest company.

The spiritual beliefs of a society are often so powerful that they transcend other cultural aspects.
Religion commonly underlies both moral and economic norms. In the United States, the effects of
religion in the workplace are limited (other than a generalized belief in hard work, which stems
from the Protestant work ethic), whereas in other countries religious beliefs and practices often
influence everyday business transactions and on-the-job behaviors. For example, in a longstanding
tradition based on the Qur'an and the sayings of Muhammad, Arabs consult with senior members
of the ruling families or the community regarding business decisions. Hindus, Buddhists, and some
Muslims believe in the concept of destiny, or fate. In Islamic countries, the idea of inshallah, that is,
"God willing," prevails. In some Western countries, religious organizations, such as the Roman
Catholic Church, play a major cultural role through moral and political influence. One of the ways
that the Islamic faith affects the operations of international firms involves the charging of interest.

Civilization

At certain epochs man has felt conscious of something about himself- body and spirit which was
outside the day-to-day struggle for existence and the night-to-night struggle with fear; and he has
felt the need to develop these qualities of thought and feeling so that they might approach as nearly
as possible to an ideal of perfection - reason, justice, physical beauty, all of them in

equilibrium. He has managed to satisfy this need in various ways — through myths, through dance and
song, through systems of philosophy and through the order that he has imposed on the visible world.
The children of his imagination are also the expressions of an ideal.

Western Europe inherited such an ideal. It had been invented in Greece in the fifth century before
Christ and was without doubt the most extraordinary creation in the whole of history, so complete,
so convincing, so satisfying to the mind and the eye, that it lasted practically unchanged for over six
hundred years. Of course, its art became stereotyped and conventional. The same architectural
language, the same imagery, the same theatres, the same temples — at any time for five hundred
years you could have found them all round the Mediterranean, in Greece, Italy, France, Asia Minor or
North Africa. If you had gone into the square of any Mediterranean town in the first century you
would hardly have known where you were,

any more than you would in an airport today. The so-called Maison Carrée at Nimes is a little Greek
temple that might have been anywhere in the Greco-Roman world. Nimes isn't very far from the
Mediterranean. Greco-Roman civilization stretched much further than that - right up to the Rhine,
right up to the borders of Scotland, although by the time it got to Carlisle it had become a bit rough,
like Victorian civilisation on the North-West Frontier. It must have seemed absolutely indestructible.
And of course some of it was never destroyed. The so-called Pont du Card, the aqueduct not far from
Nimes, was materially beyond the destructive powers of the barbarians. And a vast mass of fragments
remained - the Museum at Aries is full of them. "These
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fragments have | shored against my ruin." When the spirit of man revived, they were there to be
imitated by the masons who decorated the local churches: but that was a long way off.

[Tpu npoBeneHnH TeKyIeld U MTPOMEKYTOUHON aTTECTAI[MU MOTYT HCIIOJIb30BaThCSl AyTCHTUYHbBIC
TEKCTBI U3 MOHOTpaduil, HAYUYHBIX CTAaTEH, N3y9aeMbIX acClMpaHTaMU B X0JI¢ 3aHATHI 1 HAyYHBIX
HICCIIEJOBAHUMN.

5) IlpoexTt HayuHoro ucciaenoBanus (Research Proposal)
PexomMeHaalM¥ 110 HAMMCAHMIO MPOEKTA HAYYHOI'0 MCCJIeI0BAHUS

Research proposal is aimed to convince your examiner or the committee that the topic of your
research paper is worthwhile and that you will be able to develop your theme.
This short summary of your future research paper plays a significant role in moving on to the
next stage of research paper writing procedure.

Format for Research Proposals 1
Abstract A paragraph summarizing your topic of research, who or what will be the object of
data collection, how the data will be collected, how it will be analyzed, and what results you
expect (possible outcomes).
The Problem "What problem do I want to address or what question(s) do | want to answer?"
- Elaborate on the variables and their relationships.

Background to the Problem "Why is this problem or question important?"
"Who else has worked on this or similar problems?"
"What methods were used?"

"What were the results or conclusions of previous research?

- In this section, show the relevance of your research to other research that has been done.
Research Design "How will I limit my study?"

"What data do | need to collect?"

"What methods will I use to collect the data and how will I justify them?"

In this section, show how you will avoid doing it all.

Expected Results: “How will I analyze my data?"

"What results do | expect from my research?"

- In this section, elaborate on how you will use your data to answer your research question(s),
to make generalizations, to defend assertions, to examine possible alternative outcomes to
construct a plausible argument.

References. Make sure these follow a recognized format, and do so consistently.

Format for Research Proposals 2

Background section of the research proposal sample

It is necessary to persuade your committee that the topic you are going to research is
exceedingly beneficial to study and that it will fill the need of the modern society: it is
important to study this topic, since the majority of modern generation's representatives have
serious illnesses mainly because of their way of life.

Methodology section of the research proposal sample
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Unfortunately, this is impossible to provide you with full information on various tools of
methodology in this research proposal sample. So, you will have to work out your own
system of methods and ways to research the issue, but, for example: analysis of psychological
peculiarities of individual will be studied through questionnaires.

Summary section of the research proposal sample

IIpumep npoeKkTa HAYYHOT 0 MCCJIEIOBAHUS
Title of research:

An investigation into the barriers to and priorities for research development in health
librarianship.

Objectives:

e To identify key barriers to and priorities for research development in health librarianship
e To administrate a national electronic survey to health librarians and information specialists in
England, Scotland and Wales.

Please give a brief justification of your proposed research project:

The question this study aims to answer is: What are the barriers to and priorities for research
development in health librarianship? This question has been given minimal levels of consideration in
the professional literature to date and is a question of importance for a number of reasons. There is
now a growing literature base that recognises the need for librarians to engage more with research
(Powell, Baker et al. 2002; Juznic and Urbanija 2003; Koufogiannakis and Slater 2004;
Koufogiannakis and Crumley 2006). Within the current context of health librarianship strategies are
needed to engage with this more fully and in order to effectively address the associated issues that
relate to improved decision making skills, evidence based practice, and the improvement of patient
care. This is particularly pertinent in light of the recent Hill Report (Hill 2008, p35) which
specifically recommends that “research to measure the impact of the application of best available
evidence in decision making should continue to be pursued vigorously and routinely by health
librarians, in partnership with researchers’.

Much of the work health librarians are involved with is directly linked to evidence based health
practice, and evidence based medicine and research forms a substantial aspect of this (Eldredge 2000;
Hill 2008). Whilst there is a demand on health professionals to justify and base their practice on
robust research based evidence, there is little evidence that health librarians are engaging with this in
relation to their own professional practice. Largely, their involvement with evidence based practice
is linked directly to health practice rather than the practice of librarianship. The lack of evidence
based practice in librarianship jeopardises the credibility of health librarians in their involvement
with evidence based health practice and it is widely reported that increased engagement with
evidence based librarianship amongst the profession is becoming increasingly important. For health
librarians to credibly support evidence based health practice / medicine it is arguable that the
profession should be able to demonstrate evidence based practice in relation to its own professional
practice (Eldredge 2000; Booth and Brice 2003; Grant 2003). This is particularly relevant since the
end purpose of health librarianship is directly linked to the improvement of patient care (Hill 2008).
For health librarians to take a truly evidence based approach to their professional practice, increased
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engagement with research activities is necessary. At present however, there is little evidence that
health librarians are engaging with research in relation to their own professional practice (Booth
2002; Booth and Brice 2003). Whilst some small pockets of active engagement exist, largely this
remains a specialist interest area rather than something that is taken on board profession-wide (Booth
2002). Reluctance to conduct research in relation to health librarianship (rather than health practice)
within the profession is widely documented (Booth 2002; Booth 2003). However, with the exception
of a generic study (McNicol and Nankivell 2003) which aimed to survey librarians from all subject
disciplines and which had poor coverage of health librarians, the reasons behind this have not as yet
been fully investigated.

The study by McNicol and Nankivell (2003) identified the LIS research agenda to be poorly
organised and lacking in direction. It is expected that in carrying out this study a deeper
understanding of the reluctance amongst health librarians to engage in research and other related
issues they perceive create barriers to their engagement with research activity will be gained. The
study will also aim to investigate what they feel are the priorities for research development to aid this
current situation. It is anticipated that from the data collected, a clearer and deeper understanding of
the issues can be acquired. This will inform the development of a framework which will provide
clarity and direction for the profession. Furthermore, it will make recommendations as to how best
research development can be taken forward in the profession based on sound evidence derived from
the population to which it concerns. The use of a large scale electronic web based survey method
will help to acquire a valid data set which is expected to make a substantial and effective contribution
to answering the research question. The results and recommendations will be widely disseminated
through a variety of appropriate channels.

References
Booth, A. (2002). "Mirage or reality.” Health information and libraries journal 19(2): 56-58.

Booth, A. (2003). "Bridging the research-practice gap: the role of evidence based librarianship.” The
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Hill, P. (2008). Report of a national review of NHS library services in England: from knowledge to
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Koufogiannakis, D. and E. Crumley (2006). "Research in librarianship: issues to consider.” Library
Hi Tech 24(3): 324-340.

52



Koufogiannakis, D. and L. Slater (2004). "A content analysis of librarianship research.” Journal of
Information Science 30(3): 227-239.
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Institute of Library and Information Professionals.
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Please outline the proposed sample group, including any specific criteria:

The sample group will aim to include representation from eight identified areas of health
librarianship:

Senior strategic health librarians

Clinical librarians

Health library service managers

Senior information strategy managers

Academic health librarians

Independent health librarians

Research librarians

Academics

The qualifying criteria required for inclusion in the survey will be health librarians and
information specialists working in the above context areas, and who hold a professional LIS
qualification (ie. degree level or above).

Describe how the proposed sample group will be formulated:

The study will aim to cover a wide sample group formulated from individuals working in the
context areas identified above. Potential participants will be identified from LIS related JISCmail
groups, professional directories, university LIS departments, special interest and professional groups,
and cascades through senior managers and group Chairs.

Indicate clearly what the involvement of the sample group will be in the research process:
The involvement of the sample group in the study will extend to the completion of an
electronic survey which will be sent via email.

1.3 Iloxa3aTenu, KpUTepUHU U OLlCHMBAHUE KOMIIETEHIIUI M0 3TanaM ux opMupoBaHuA
B Ipolecce NPOMEKYTOYHOM aTTeCTAlUuH

dopMa NMPOMEKYTOUHON aTTeCTAMM TPEJCTABISET COO0OM 3a4éT B MEPBOM CEMECTpe M
HK3aMEH BO BTOPOM CEMECTPE, KOTOPBII COCTOUT U3 JBYX 3TaIlOB.

[lepen »ok3aMeHOM BO BTOPOM CEMECTpPE TMPOBOAUTCA KOHCYNbTALUA, HAa KOTOPOH
nmpenoaaBaTeyib OTBEYACT HA BOIIPOCHI aCITMPAHTOB.

B pe3ynbrate npomMexyTOUHOM aTTeCTallud aCIUPAHTHI MOIYYal0T OLEHKY 110 AUCLUILIHHE.

IIpome:xxyTouHasi aTTecTalMsl B IIEPBOM CEMECTpE NPEACTABIsIET co00l 3a4éT, OIEHKa 3a
KOTOPBII BBICTaBIsICTCS B OMHAPHOW CHCTEME (3aYTEHO/HE 3aUTE€HO) Ha OCHOBAaHMM COBOKYITHOCTH
PE3y/IbTaTOB BBHIMICTIEPEUHCICHHBIX KOHTPOJIBHBIX IYHKTOB B IIEPBOM CeMecTpe (akaaeMudecKas
npesentais B ¢opmare Conference Paper, pedepupoBanme HaydHoro Tekcra odvemoM 150
CTpaHMII, HAITMCAHUE ICCE).

IIpoMexxyTOUYHAasI aTTecTallMsl BO BTOPOM CEMECTPE MPEACTABIISIET CO00H AK3aMeH, KOTOPHIT
COCTOUT U3 JIBYX JTAIoOB.
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Ha I arane o6yuatomuiicst:
— BBINOJHAET MHUCbMEHHBIM IE€PEBOJ HAyYHOrO TEKCTa IO CHEHUATbHOCTH C
AHTJIMICKOTO sI3bIKA Ha s13bIK 00yueHust. O6bem Tekcra — 15 000 meyaTHbIX 3HAKOB.
— BBINOJNHAET pedepupoBaHUE HAYYHOTO TEKCTa MO CHENHATbHOCTH HA AHIJIMHCKOM
s3pike. O0beM Tekcta — 150 crpaHuil.
—NpeACTaBIsIeT Ha aHIJIMHCKOM s3bIKE MPOEKT HaydHoro wuccienoBanus (Research
Proposal).

VYcneuHoe BBINOJHEHUE BBILICIIEPEUYHCIICHHBIX 3aJJaHUi SIBJSETCS YCJIOBHEM JOIYCKa KO
BTOPOMY JTary.

II aTan npoBOAUTCA B BUAE IK3aMEHA U BKJIIOYAET B ce€0sl TPU 3aJaHMSL:

— IIMCbMEHHBIN NIEPeBO]] OPUTHHAIIBHOIO TEKCTA IO CIELUAIBHOCTH C aHTJIMICKOIo s3bIKa Ha
s3Ik 00yueHust. O6bem — 3000 mevyaTHbIX 3HaKOB. BpeMs BeimonHeHus paboThl — 45—-60 MUHYT.

—IPOCMOTPOBOE UYTEHHE OPUTHHATIBHOTO TeKcTa Mo crenuansHoctH. O0bem —2000
MEeYaTHBIX 3HAKOB. Bpems BbINOIHEHHS —5 MuUHYT. Popma MPOBEPKU — Meperadya U3BICYECHHOU
UH(OpPMAaLIK Ha MHOCTPAHHOM SI3bIKe B (hopMaTe aHHOTAIIHH.

—oO0ecena ¢ 9SK3aMEHAaTOpaMHM Ha HWHOCTPAHHOM SI3BIKE IO BOIPOCAM, CBS3aHHBIM CO
CHELHATbHOCTBIO U HAYYHOH paboToil actiupaHTa.

IMoka3aTesin, KpUTEPHH U OLICHUBAHUE KOMIIETEHINI 110 ITanaM ux (popMUPOBAHMS B IIpoLiecce
NMPOMEKYTOYHOI aTTecTaluN

OcCHOBHBIE KPUTEPHUHU OLIEHKU 3HAHWI B OMHAPHOM cucTeMe:

- OreHka «3a4TeHO» BBICTABIISCTCS OOyYArOMIMMCS, OOHAPYKUBIIMM IIOJIHOE 3HAHHE Y4eOHOTrO
MaTepHualia, yCHEIIHO BBHIMOJHSIONMM TPEAYCMOTPEHHBIE B TPOTpaMMe 3aJaHHsl, YCBOWBIINM
OCHOBHYIO JINTEPATypy, PEKOMEHIOBAaHHYIO NPOTPaMMOM IUCIMIUIMHBI, JEMOHCTPUPYIOIIUM
CHCTEMATHYECKHI XapakTep 3HAHHWHA MO JAMCIUILUIMHE W CIOCOOHOCTh K MX CaMOCTOSTEIBHOMY
MOTIONTHEHUIO U OOHOBJICHHUIO B XOJ€ NalbHEWINed ydeOHOU paboThl u mpodeccHOoHATBLHOMI
NEeSATETLHOCTH. Y POBEHb C(HOPMUPOBAHHOCTH KOMIIETEHITUN — MOPOTOBBIH.

- OleHKa «HE 3aYTeHO» BBICTABIsSIETCS OOydYalOIIKUMCS, OOHAPYKUBILIUM MPOOEThl B 3HAHUSX
OCHOBHOTO Yy4e€OHOrO Marepuala, JOMYCKAIOUIUM PHUHIUIUATBHBIE OIMOKH B BBIMOJTHCHUU
MPEYCMOTPEHHBIX MPOrPAMMOMN JUCHUIUIMHBI 3aAaHuid. TakoWl OLIEHKH 3acCily’KUBAIOT OTBETHI
o0yJaromuxcsi, HOCSIIME HECHCTEMATHU3WPOBAHHBIN, OTPHIBOYHBINA, MOBEPXHOCTHBIA XapakTep,
Kor/a o0y4aromuiics He TOHUMAET CYIIECTBA U3JIaraéMbIX UM BOIPOCOB, YTO CBUJIETEILCTBYET O
TOM, YTO OH HE MOKET JaJIbIlie MPOJOJKATh O0yUEHHE WM MPUCTYINATh K MpodeccnoHaIbHOMI
NesTeIbHOCTH 0€3 JOMOJHUTENbHBIX 3HAaHUM MO COOTBETCTBYIOIIEH AMCHUILIMHE. YPOBEHb
c(hOPMUPOBAHHOCTH KOMITETEHITUI — KPUTUUICCKUH.

Tabmuma 3.
dDopma Koabt Koawl 3¥YB (s Kpurepum oneHuBaHus Onenka
NMPOMEKYTOYHO | KOMIIETe | coomgemcmeuu
aTTecTanu/Bu/ HIMii ¢ Tabnuye 1)
TMPOMEKYTOYHOH
arTecTaluu
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Dopma
NMPOMEKYTOYHOM
arTecTalMu/BU]
NPOMEXKYTOUYHOM

arTecTauMu

Koambl
KOMIIETe
HIUKA

Koabl 3¥YB (s
coomeemcmaeuu
¢ Tabnuyeri 1)

Kpurepun oueHuBanus

OneHka

DK3aMeH
ITuceMeHHBIN
MIEPEBOI,
MPOCMOTPOBOE
yreHue, beceaa

VK-4

3 (VK-4)-I
3 (VK-4)-11
Y (VK-4)-1
Y (YK-4)-11
B (VK-4)-1
B (YK-4)-11

1. Texct mepesenen moaHocThIO (100 %
obbeMa) 3a yKazaHHOE Bpewms, 0e3
HCKa)KEHUI u HETOYHOCTEH.
AJICKBaTHOCTh TIEPEBOJA JTOCTUTACTCS 3a
cyer MIPAaBHIBHOTO TTOHUMAHWUSI
COJICp)KaHUS TEKCTa Ha OCHOBE 3HAHUSA
JICKCUKO-TPAMMAaTHYECKUX MpaBUJI,
BIIaJICHUS OCHOBaMH nepeBoJa,
MIPABUIBHOTO MOHUMAaHHUS
CUHTaKCUYECKOM M CTHJIMCTHYECKOH
CTPYKTYPBl  TIPEIJIOKCHWS,  BIIAJACHUS
TEPMHUHOJIOTHYECKON CHCTEMBI o
n30paHHON  crieruanbHOCTH.  [lepeBon
OJDKEH  COOTBETCTBOBATH  CTaHAApTaM
pyCCKOTO  sI3pIKa, HO  JOIMYCKAIOTCS
HeOOMbIIINe JIEKCUYECKre u
CTHTUCTHYECKHE HeTOUHOCTH (1-2);

2. OK3aMeHyeMbli JIEMOHCTPUPYET
HOpPMAaTHUBHOE IPOU3HOIICHUE U OErIoCTh
peuu, yMeeT — MPHUICPIKUBATHCS CXEMBI
pedepaTuBHOTO H3NOKEHHUS COACPKAHUS
MIPEIBABICHHOTO TEKCTA, yMEET JIOTHYECKU
W TPaMOTHO Tiepenarb  COIepKaHHe
MIPOYNUTAHHOTO, HCTIONB3YS
pa3HooOpa3HyIo JIEKCHUKY u
rpaMMaTHYecKue CTPYKTYpBI,  BIAAeeT
HaBBIKAMH 00001eHus, BBIJICJICHUS
[JJABHOTO U BBIPAXKCHHS CBOETO MHCHUSI.
BO3MOXHBI OT/IEIBHBIC HE3HAUYUTEIIHLHBIC
OIMMOKKM, HE  HApYIIAIOIIHE  JIOTHKY
U3JI0KCHIS,

3. DK3aMeHyeMbIi JaeT JIOTHYECKHU
000CHOBaHHBIC pa3BEepHYTHIC OTBETHI Ha
BOIIPOCHI 9K3aMEHATOpa, YMEET BBIPaXKaTh
CBOC MHCHHE, MPHUBOIUTH HPUMEPHI IS
WLTIOCTPAIIHA CBOETO OTBETA, UCIIONB3YET
pa3HooOpa3HbIe CHUHTaKCHYCCKHE
CTPYKTYPHI, BJIaJIceT paBUIaMHU
rpaMMaTHKH, oOmagaer HIUPOKUM
CIIEKTPOM 0011epa3roBopHOM u
poeCCHOHAILHON JICKCHKH; TPH OTBETE
BO3MOXKHBI OT/JCJILHBIC MEJIKHAEC OIIHOKH, B
11eJI0M, HEe HapyIIaroIne KOMMYHUKAITHUIO.

1. Texcr mepesenen nomaHoctero (100 %
o0bema) 3a yKa3aHHOE BpEMs, IEPEeBO
BBIMOJIHEH  aJeKBaTHO, AK3aMEHYEMBII
JIEMOHCTPUPYET 3HAHUE CUHTAKCHYECKHX
U JIEKCUKO-TPaMMaTUYEeCKUX INpaBWI, HO
JIOITYCKaeT HETOYHOCTH JIEKCHYECKOTO (HE
Gonee 2-1) w/mnu crummcruueckoro (1-2)
XapakrTepa;

2. OK3aMeHyeMblit JIEMOHCTPUPYET
JIOCTaTOYHO  XOpollee MPOU3HOILIEHHE,
yMEET ClIeIoBaTh CXeMe pedepaTHBHOTO
W3JIOKCHUSI TEKCTa, BBIACIATH TIABHOE,
JOTMYECKH W TPAMOTHO  II€PEAaBaTh

OTnnaHO

Xopouio
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Dopma
NMPOMEKYTOYHOM
arTecTalMu/BU]
NPOMEXKYTOUYHOM

arTecTauMu

Koambl
KOMIIETe
HIUKA

Koabl 3¥YB (s
coomeemcmaeuu
¢ Tabnuyeri 1)

Kpurepun oueHuBanus

OneHka

cofiepKaHue MIPOYUTAHHOTO, HO
HCTIBITBIBACT TPYAHOCTH co
CTPYKTYPUPOBaHUEM MOJTy4YeHHON

uHpopmaiuu (0000IEeHHEM, BBIBOIAMH,
BBICKa3bIBAaHHEM COOCTBEHHOTO MHEHHUS).
JlomyckaeT HEKOTOphlE TpaMMaTHYEeCKHE
WIN JIEKCUYECKUE OLIMOKH, KOTOpBIE HE
HapyIIAIOT JIOTUKY HU3JI0KEHUS, HO BIHSIOT
Ha OernocTh peuw;

3. Dx3aMeHyeMBIH [aeT pa3BEepHYTHIC
OTBETHI HE Ha BCE BOIIPOCHI IK3aMEHATOPa,
JEMOHCTPUPYS  YMEHHE  IIOJB30BaThCS
pa3sHoOOpa3HBIMH rpaMMaTHIeCKUMHU
CTPYKTypaMH ¥  OOIIepa3sTOBOPHOH U
po¢)eCCHOHANLHONW JICKCHKOW B pamKax
OCBOCHHOM  mporpamMmbl. Ilpu  sTOM
9K3aMEHYeMbIi He BJaJeeT HaBbIKAMHU
CTPYKTYpUPOBAHUSI CBOMX BBICKA3bIBAHMM,
HE yMmeer COIIPOBOXKAATD ux
COOTBETCTBYIOIUMHU npumMepamu,
CCBUIKAMA H TJ.; TpPH OTBETe UM
JIOITYCKAIOTCSL OWIMOKH TIPH TIOCTPOCHUHU
CIOXXHBIX peYeBhIe KOHCTPYKIMH 0e3
HapyIIeHUS KOMMYHUKAIMH B TICTIOM.

1. IlepeBo/ BBIMIONHEH B yKa3aHHOE BPeMst
U ero o0beM COCTaBiseT He MeHee 75 %
06’BeMa OpurrvHajia, HWJIW BbIIIOJHEH B
nojgHoM obbeme (100 %), HO mpu
mepeBojie JOMmyIieHbl HckaxeHus (1-2),
HeTouHOCTH (He Oosnee 3) B pe3yabTare
rpaMMaTHYecKuX OINMOOK ¥  BbIOOpa
JIEKCHYEeCKOTO  3HAa4YeHHs  CJIOB  HE
COOTBETCTBYIOIIETO KOHTEKCTY;

2. DOK3aMEHyeMbIil JOMyCKaeT 3aMeTHbIE
OMMOKM B MPOM3HOLICHUH, HE CIIEIyeT
cxeme pedeparruBHOTO N3JI0KEHUS
TEKCTa/CTaTbd, HO MOXET a/IeKBaTHO
nepenarb  COAEPXKAaHHE IMPOYUTAHHOTO,
UCTIONB3YSI OTPAaHWYCHHBIN 3amac JIEKCHKH,
U JOITycKasi TpaMMaTHYECKUE OIIUOKH, HE
HapyIIAIOIIUE JTOTUKY H3JI0KEHHS;

3. DK3aMeHyeMBIi JTaeT KpaTKHE OTBETEHI,
UCTIBITBIBAET TPYIHOCTH TP IIPUBEICHUU
IIPUMEPOB U BBICKA3bIBAHUN COOCTBEHHOTO
MHEHUS,  WCHOJIb3yeT  OTHOCHTEIIHHO
MPOCTHIE JIEKCUKO-TPaMMaTHIeCKHUe
CPEACTBa, IEMOHCTPUPYET OTrpaHHYCHHBII
3amac JIEKCHKH, JOIyCKaeT OIIUOKH TpH
UCTIONIb30BaHNH JIEKCHKO-TPAMMATHIECKUX
CTPYKTYD, MPETSITCTBYFOLINX
MOJTHOLICHHOW KOMMYHHUKAIIUH.

1. TexcT mepeBeficH B yKa3aHHOE BpEMs U
ero obbeM cocraBisger MeHee 75 %
00beMa OpWIHMHAJTA, WM BBITOJHEH B
ITOJIHOM 00BeEME, HO JIOTYICHBI

Y oBieTBop
UTEITHHO

Heynosners
OpUTENHHO
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dDopma Koabt Koawl 3¥YB (s Kpurepum oneHuBaHusA Onenka
NMPOMEKYTOYHOH | KOMIIETe | coomgemcmeuu
aTTecTANNU/BH HIIM ¢ Tabauyeri 1)
NPOMEXKYTOUYHOM
arTecTauMu

nckaxenus (3 u Oonee), HeTouHOCTH (4 U
Oonee) B pe3ylbTare TIpPaMMaTHIECKUX
ommOOK W  BBIOOpa  JIEKCUYIECKOTO
3HAQYEHUs] CJOB HE COOTBETCTBYIOLIETO
KOHTEKCTY, a TaKkXe CTHIMCTHYECKHE
HeTouHOCTH (2-3);

2. DK3aMeHyeMbIi JIolycKaeT TIpyOble
OIMOKN B NPOM3HOLICHUM, HE CIIEIyeT
cxeMe pedepaTHBHOTO W3JIOKEHUS! TEKCTa,
HE MOXKET aJIeKBaTHO nepeaaTh
COIepKaHNE TMPOYUTAHHOTO, JIOIYCKAeT
MHOTO JICKCHYECKHX W TPaMMaTHYeCKHX
OImHNOOK, HapyIIAOIINX JIOTHKY
H3JI0KEHIS,

3. Dk3amMeHyeMBbIl JaeT HeaJeKBaTHbHIE
OTBETBbl, JEMOHCTPUPYET HENOHHMaHHE
BOIIPOCOB  JK3aMEHATOpa,  HCIOJb3yeT
OrpaHMYEHHBI 3amac CloB, JIOIyCKaeT
OONbIIOE  KOJIMYECTBO JIEKCUUECKUX U
rpaMMaTHYECKUX OLIMOOK, YTO MPUBOAUT
K HapyIICHUIO KOMMYHUKAIIH.

Pe3ynpTaThl caauu NMPOMEXYTOYHOM aTTeCTallMM [0 HANpPaBICHUAM IOATOTOBKH YPOBHS
acMpaHTypbl Ha (PaKyJIbTeTe HCTOPHHM OLIGHUBAIOTCS IO CTOOAUIBHON CHUCTEME OLEHKH B
coorBercTBUM C IlonoxenueM o ¢opmax, NEPUOJUYHOCTU U MOPAAKE OPraHU3ALMM U MPOBEICHUS
TEKYIIET0 KOHTPOJISA YCIIEBAEMOCTH M TNPOMEXKYTOUHOH arrectanuu obOyuaronmuxcs B AHOOBO
«EYCII6» cneqyronum o6pa3oM coriiacHo Tabiuie 3a.

Tabmuma 3a
CucremMa OleHKH 3HAHMI 00y4alomuxcst
[TsaTnOannbpHas (CTaHAAPTHAS) CHCTEMA CrobajubHasl CHCTEMA OLICHKH BunapHas cucrema oLeHKH
5 (oTnM4HO) 100-81 3a4TEHO
4 (xopoIo) 80-61
3 (YOBIETBOPHUTEIHHO) 60-41
2 (HCYJOBJICTBOPUTEIIHHO) 40 u meHee HE 3a4TEHO

Pe3ynbpTaThl IPOMEKYTOYHOTO KOHTPOJIS IO JUCIUIUIMHE, BRIPAKCHHBIE B OIICHKE «324TEHOY /
«OTJIMYHO», «XOPOIIO», «YAOBJIETBOPUTEIHLHO» TOKA3bIBAIOT YpPOBEHb C(HOPMHUPOBAHHOCTU Y
oOyJaromierocss KOMIETCHIIMA 110 AWCHUIUIMHE B COOTBETCTBUM C KapTaMH KOMIIETCHIIUI
obOpasoBarenbHON TporpamMmbl «OTeUeCTBEHHAs MCTOPHS» IO HampaBiieHHI0 moarotoBku 46.06.01
Hcropuueckue HayKu ¥ apX€eOoJIOTHsl.

Pe3ynbrarel MpPOMEXKYTOUHOTO KOHTPOJSL IO JTUCHUILIMHE, BBIPAXKEHHBIE B OLICHKE «HE
3aYTEHO» / «HEYIOBJIETBOPUTEIbHO», IOKa3bIBAIOT HE C(HOPMHPOBAHHOCTH Yy OO0y4aroUIerocs
KOMIIETCHIIMA MO0 JUCIHMIUIMHE B COOTBETCTBUU C KapTaMH KOMIIETEHIIMI 00pa3oBaTeIbHON
nporpamMmbl  «OTEUECTBEHHAs: UCTOPHUS» MO HampaBieHuro noArotoBku 46.06.01 Hcropuueckue
HayKH{ U apX€OoJIOTusl.

1.4. TunoBble 3a1aHNsI K TPOMEKYTOUHOM aTTecTAMU

1. IlpuMepHBbIe HayYHBIE TEKCThI IS MIICbMEHHOI0 IepeBoa
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Early Modern Era

Historians often refer to the period from the sixteenth through the eighteenth centuries as the early
modern era. During these years, several factors were at work that created the conditions of our own
time. From a global perspective, perhaps the most noteworthy event of the period was the extension
of the maritime trade network throughout the entire populated world. Traders from the Middle East
had spearheaded the process with their voyages to East Asia and southern Africa in the first
millennium C.E., and the Chinese had followed suit with Zheng’s groundbreaking voyages to India
and East Africa. Then, at the end of the fifteenth century, a resurgent Europe suddenly exploded onto
the world scene when the Portuguese discovered a maritime route to the East and the Spanish opened
up European contacts with the peoples in the Western Hemisphere. Although the Europeans were late
to the game, they were quick learners, and over the next three centuries they gradually managed to
dominate shipping on international trade routes.

Some contemporary historians argue that it was this sudden burst of energy from Europe that created
the first truly global economic network. Although it is true that European explorers were responsible
for opening up communications with the vast new world of the Americas, other historians note that it
was the rise of the Arab empire in the Middle East and the Mongol expansion a few centuries later
that played the greatest role in creating a widespread communications network that enabled goods
and ideas to travel from one end of the Eurasian supercontinent to the other.

Whatever the truth of this debate, there are still many reasons for considering the end of the fifteenth
century to be a crucial date in world history. In the first place, it marked the end of the long isolation
of the Western Hemisphere from the rest of the inhabited world. In so doing, it led to the creation of
the first truly global network of ideas and commaodities, which would introduce plants, ideas, and
(unfortunately) new diseases to all humanity. Second, the period gave birth to a stunning increase in
trade and manufacturing that stimulated major economic changes not only in Europe but in other
parts of the world as well.

The period from 1500 to 1800, then, was an incubation period for the modern world and the
launching pad for an era of Western domination that would reach fruition in the nineteenth century.
To understand why the West emerged as the leading force in the world at that time, it is necessary to
grasp what factors were at work in Europe and why they were absent in other major civilizations
around the globe.

Incomplete Version of History

Ask British people—even educated ones—what they know about British history, and the odds are
that you will receive a creditable account of what has happened since 1066—the Norman invasion—
and a somewhat sketchier description of life in Saxon and Viking times. The Roman invasion (55
B.C.) may well be recalled, but any knowledge of British life in Celtic times is likely to be restricted
to vague references to Boadicea; woad, a blue dye; and Stonehenge. Ask about earlier periods and
you will draw a blank. Yet archeologists tell us that Britain has been inhabited (by humans) for
approximately 500,000 years, indicating that her people are ignorant of 99.5 percent of the islands’
cultural development. Indeed the British seem to organize the study of history (certainly as it is
taught in schools) according to a timetable of military activity. The benchmarks are the Roman
invasion, 55 B.C.; the Saxon invasion, A.D. 350; Viking incursions, 900; the Norman Conquest,
1066; the Thirty Years War, 1618-1648; the Crimean

War, 1853-1856; the Boer War, 1899-1902; the First World War, 1914-18; and the Second World
War, 1939-45. This is not to say that Britons have not made outstanding contributions to human
cultural development in the fields of aesthetics, invention, societal organization, and technology, but
these contributions do not serve as benchmarks in the same way. If we consider the cultural
awareness of other Anglo-Saxon peoples, we find that historical chronology has served to limit their
knowledge to even briefer recollections. American history has been well documented since the
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arrival of the Mayflower, but little is generally known about the Aztec and Inca empires and
hundreds of other Native American tribes from their arrival in North America about 12,000 B.C. up
to the beginning of the second millennium. Similarly, the 40,000- to 50,000-year dreamtime of the
Australian Aborigines is only vaguely recalled by modern Aborigines and white Australian scholars.
Westerners devote most of their attention to historical events that have occurred since the birth of
Christ, even though the emergence of writing in the Fertile Crescent (Sumeria) in 3000 B.C. provides
us with an overview of happenings in Mesopotamia and Egypt for the three millennia before the
Christian era. Furthermore, most Western world history books confine themselves largely to
European history and take up the history of other peoples only in terms of their contacts with or
colonization by Western Europeans.

Culture and Religion

It is often said that of the three most important events in our lives—birth, marriage, and death—we have
a choice about only one. If we look at the factors that influence our culture and the way we live, we can
make a parallel observation: we have some choice as to religion, we make part of our own history, we
can certainly change our environment (Japan, the United States, and Singapore are good examples), and
we can even tinker with our geography (Holland), but when it comes to climate, human influence is, so
far at least, minimal. It is often said that we fail to learn the lessons of history—and there are many
examples of this—but in the very long run (and we may be talking in millennia), a people will adhere
collectively to the set of norms, rules, reactions, and activities that their experience and development have
shown to be most beneficial to them. Infants and youth are trained by their parents, teachers, and
elders to cling to these rules, which have enabled their culture to survive.

In chapter 1 I mentioned three basic roots of culture: climate, religion, and language. Here | offer a
fourth—nhistory—which 1 will discuss numerous times throughout the rest of the book.

In the modern era, until September 11, 2001, we might have assumed that religious tenets, as guides to
behavior, were diminishing in importance in the face of scientific discovery, the advance of technology,
and the globalization of business. It is easy to look back on the Crusades as an anomalous period in
medieval history whose fervor and exoticism might appear misplaced over the top—in the twentieth
century. In fact the diminution or abatement of the influence of religion on societal behavior is by no
means evident. On the contrary, events in the last half of the century tend to support the opposite
argument. The partition of the Indian subcontinent, the Gulf War, the Israeli-Palestinian conflict, the
breakup of Yugoslavia, the hostilities in Bosnia and Kosovo, the killings in Ambon and other parts of
Indonesia, the war in Chechnya, the troubles in Ireland, all bear witness to the continuing force and
tenacity of religious beliefs. The September 2001 attacks on Manhattan and the Pentagon left us with
little doubt that these would occupy front stage in our youthful new century.

Civilization

| am standing on the Pont des Arts in Paris. On one side of the Seine is the harmonious, reasonable
facade of the Institute of France, built as a college in about 1670. On the other bank is the Louvre,
built continuously from the Middle Ages to the nineteenth century: classical architecture at its most
splendid and assured. Just visible upstream is the Cathedral of Notre Dame — not perhaps the most
lovable of cathedrals, but the most rigorously intellectual facade in the whole of Gothic art. The
houses that line the banks of the river are also a humane and reasonable solution of what town
architecture should be, and in front of them, under the trees, are the open bookstalls where
generations of students have found intellectual nourishment and generations of amateurs have
indulged in the civilised pastime of book collecting. Across this bridge, for the last one hundred and
fifty years, students from the art schools of Paris have hurried to the Louvre to study the works of
art that it contains, and then back to their studios to talk and

dream of doing something worthy of the great tradition. And on this bridge how many pilgrims from
America, from Henry James downwards, have paused and breathed in the aroma of a long-
established culture, and felt themselves to be at the very centre of civilisation.
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What is civilisation? | don't know. I can't define it in abstract terms - yet. But I think I can recognise it
when | see it; and | am looking at it now. Ruskin said: ‘Great nations write their autobiographies in
three manuscripts, the book of their deeds, the book of their words and the book of their art. Not one
of these books can be understood unless we read the two others, but of

the three the only trustworthy one is the last." On the whole I think this is true. Writers and
politicians may come out with all sorts of edifying sentiments, but they are what is known as
declarations of intent. If I had to say which was telling the truth about society, a speech by a Minister
of Housing or the actual buildings put up in his time, | should believe the buildings.

But this doesn't mean that the history of civilisation is the history of art - far from it. Great works of
art can be produced in barbarous societies - in fact the very narrowness of primitive society gives
their ornamental art a peculiar concentration and vitality. At some time in the ninth century one
could have looked down the Seine and seen the prow of a Viking ship coming

up the river. Looked at today in the British Museum it is a powerful work of art; but to the mother of a
family trying to settle down in her little hut, it would have seemed less agreeable - as menacing to her
civilisation as the periscope of a nuclear submarine.

Man - the Measure of All Things

The men who had made Florence the richest city in Europe, the bankers and wool-merchants, the
pious realists, lived in grim defensive houses strong enough to withstand party feuds and popular
riots. They don't foreshadow in any way the extraordinary episode in the history of civilisation
known as the Renaissance. There seems to be no reason why suddenly out of the dark,

narrow streets there arose these light, sunny arcades with their round arches 'running races in
their mirth' under their straight cornices.

What had happened? The answer is contained in one sentence by the Greek philosopher Protagoras,
'‘Man is the measure of all things'. The Pazzi Chapel, built by the great Florentine Brunellesco in about
1430, is in a style that has been called the architecture of humanism.

His friend and fellow-architect, Leon Battista Alberti, addressed man in these words: "To you is
given a body more graceful than other animals, to you power of apt and various movements, to
you most sharp and delicate senses, to you wit, reason, memory like an immortal god." Well, it is
certainly incorrect to say that we are more graceful than other animals,

and we don't feel much like immortal gods at the moment. But in 1400 the Florentines did. There
is no better instance of how a burst of civilisation depends on confidence than the Florentine state of
mind in the early fifteenth century. For thirty years the fortunes of the republic, which in a material
sense had declined, were directed by a group of the most intelligent

individuals who have ever been elected to power by a democratic government. From Salutati
onwards the Florentine chancellors were scholars, believers in the studia humanitatis, in which
learning could be used to achieve a happy life, believers in the application of free intelligence to
public affairs, and believers, above all, in Florence.

The second and greatest of these humanist chancellors, Leonardo Bruni, compared the civic virtues
of republican Florence with those of republican Rome. Later he went even further and compared her
to Athens in the age of Pericles. Medieval philosophers, insofar as they thought of their own times in
the context of history, were inclined to be gloomy. 'We are dwarfs," said

John of Salisbury, 'standing on the shoulders of giants.' But Bruni saw the Florentine republic as
reviving the virtues of Greece and Rome.

[Tpu npoBeneHnH TEKyIeld U TPOMEKYTOUHOM aTTECTAI[MU MOTYT HCIIOJIb30BaThCS AyTCHTUYHbBIC
TEKCTHI U3 MOHOTpaduil, HAyYHBIX CTaTel, U3y4aeMbIX acCIUPAHTAMH B XOJI€ 3aHATUI U HAyYHBIX
HCCIIEJOBAHUMN.
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2. [IpumepHbIe HAYYHbIE TEKCTHI AJ IPOCMOTPOBOI0 YTEHUS

The Polis

In the most basic sense, a polis could be defined as a small but autonomous political unit in which all
major political, social, and religious activities were carried out at one central location. The polis
encompassed a town or city or even village and its surrounding countryside. But each had a central
place where the citizens of the polis could assemble for political, social, and religious activities. In
some poleis, this central meeting point was a hill, like the Acropolis in Athens, which could serve as
a place of refuge during an attack and later at some sites came to be the religious center on which
temples and public monuments were erected. Below the acropolis would be an agora, an open space
that served both as a market and as a place where citizens could assemble.

Poleis varied greatly in size, from a few square miles to a few hundred square miles. They also varied
in population. Athens had a population of about 250,000 by the fifth century B.C.E. But most poleis
were much smaller, consisting of only a few hundred to several thousand people.

Although our word politics is derived from the Greek term polis, the polis itself was much more than
a political institution. It was a community of citizens in which all political, economic, social, cultural,
and religious activities were focused. As a community, the polis consisted of citizens with political
rights (adult males), citizens with no political rights (women and children), and noncitizens (slaves
and resident aliens).

The System of Education in the U.S.A.

In the 1970s, measures to protect minorities from discrimination were extended to handicapped
children. Because public schools were ill-equipped to handle their special needs, handicapped
children used to have to attend expensive private schools. In 1971, federal courts ruled that public
schools should take measures to accommodate handicapped children. Aside from the schools' task of
socializing and equalizing youngsters of different social, cultural, and economic backgrounds,
schools have the obvious task of providing quality instruction. The public's concern for better schools
and more learning is increasing as results of standardized tests show a continual decline in students'
academic achievement.

The 1983 report, A Nation at Risk, by the National Commission on Excellence in Education asserted:
"The education foundations of our society are presently being eroded by a rising tide of mediocrity."
The following statistics of the report bear out this claim:

« 13 percent of all seventeen-year-olds in the United States are functionally illiterate;

e among minority teenagers, the figure may be as high as 40 percent;

« average achievement of high school students on most standardized tests is

lower than in the mid-1950s;

« reading, writing, and math skills are so poor among young people that employers have spent
millions of dollars on remedial education and training programs for their employees.

The commission’'s recommendations for improving student achievement, widely supported by the
public, include the following points: 1. Stronger academic curricula, with a back-to-basics emphasis
on reading, writing, math, and science; 2. Stricter standards for students, including a heavier
homework load and higher grading standards; 3. Higher salaries to attract and keep

talented, well-qualified teachers.

By its democratic standard, America has succeeded in educating the many and has made gains in
evening out inequalities. The challenge for American education today is to improve the quality of
learning without sacrificing these gains.

What is Humanities Research?

Research in the humanities is frequently misunderstood. When we think of research, what
immediately comes to mind for many of us is a laboratory setting, with white-coated scientists
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hunched over microscopes. Because research in the humanities is often a rather solitary activity, it
can be difficult for newcomers to gain a sense of what research looks like within the scope of English
Studies.

A common misconception about research is reinforced when we view it solely in terms of the
discovery of things previously unknown (such as a new species or an archaeological artifact rather
than as a process that includes the reinterpretation or rediscovery of known artifacts (such as texts
and other cultural products) from a critical or creative perspective to generate innovative art or new
analyses. Fundamental to the concept of research is precisely this creation of something new. In the
humanities, this might consist of literary authorship, which creates new knowledge in the form of art,
or scholarly research, which adds new knowledge by examining texts and other cultural artifacts in
the pursuit of particular lines of scholarly inquiry.

Research is often narrowly construed as an activity that will eventually result in a tangible product
aimed at solving a world or social problem. Instead, research has many aims and outcomes and is a
discipline-specific process, based upon the methods, conventions, and critical frameworks inherent in
particular academic areas. In the humanities, the products of research are predominantly intellectual
and intangible, with the results contributing to an academic discipline and also informing other
disciplines, a process which often effects individual or social change over time.

Intentional and Unintentional Behavior

There are two schools of thought on whether behavior is intentional or unintentional. The first one,
represented here by Gerald Miller and Mark Steinberg, describes communication as the process
whereby one person deliberately attempts to convey meaning to another. We intentionally send
messages to change or modify the behavior of other people, and therefore we select our words or
actions with some degree of consciousness. For Miller and Steinberg, communication is not a random
activity that happens by chance, but rather something that is systematic and planned. The planning
might be protracted or instantaneous, but in either case it is conscious. The second school of thought
proposes that the concept of intentionality is too limiting and fails to account for all the
circumstances in which messages are conveyed unintentionally. Scholars who support this approach
believe communication takes place whenever people attach meaning to behavior, even if the sender
of the message does not expect his or her actions to be communicated. They contend that
communication can influence

other people whether or not such influence is intended. We would claim that knowing your actions
have the potential to convey many messages is important when engaging in intercultural
communication. The seemingly innocent acts of showing the soles of your feet to a stranger in Korea
or touching a woman you are introduced to in Saudi Arabia could send negative messages that
hamper the rest of the encounter.

You now know some of the problems facing anyone who attempts to define communication. We, of
course, are not immune to the uncertainties we have just discussed. Nevertheless, we shall take our
turn at defining the concept.

The Royal Abbey of St. Denis

The royal Abbey of St. Denis had been famous enough in earlier times, but the part it played in
western civilisation was due to the abilities of one extraordinary individual, the Abbot Suger. He
was one of the first men of the Middle Ages whom one can think of in modern, | might almost
say in transatlantic, terms. His origins were completely obscure and he was extremely small, but
his vitality was overwhelming. It extended to everything that he undertook - organisation,
building, statesmanship. He was Regent of France for seven years and a great patriot; indeed he
seems to have been the first to pronounce those now familiar words: "The English are destined by
moral and natural law to be subjected to the French and not contrariwise.' He loved to talk about
himself without any false modesty, and he tells the story of how his builders assured him that
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beams of the length he needed for a certain roof could never be found because trees just weren't
as tall as that. Whereupon he took his carpenters into the forests (‘they smiled, 'he says, ‘and
would have laughed if they had dared’), and in the course of the day he had discovered twelve
trees of the necessary size, had them felled and brought back. You see why I used the word
transatlantic.

Like several of the pioneers of the new world, for example Van Home, the builder of the Canadian-
Pacific Railway, Suger had a passionate love of art. One of the most fascinating documents of the
Middle Ages is the account he wrote of the works carried out at St Denis under his administration
— the gold altar, the crosses, the precious crystals. Suger's great gold cross was twenty-four feet
high; it was studded with jewels and inlaid with enamels made by one of the finest craftsmen of
the age, Godfroix de Claire. It was all destroyed in the Revolution.

[Ipu mpoBeneHUM TEKYILEH U TPOMEKYTOUHON aTTECTALUA MOT'YT UCIIOJIb30BAaThC AyTEHTUYHBIC
TEKCTBI U3 MOHOTpaduil, HAYYHBIX CTAaTEH, N3y4aeMbIX acClIMpaHTaAMH B X0JI¢ 3aHATHN ¥ HAyYHBIX
HUCCJIETOBAHUM.

3. lIpumepHbIe BOMPOCHI 115 Gecebl
Discussing Background Information and Research
25. What Institute / Academy /University did you graduate from?
26. When did you graduate from the Institute?
27. What subjects were you interested in?
28. When did you get interested in research work?
29. What is your field?
30. What is the theme of your future candidate thesis?
31. What problems are you going to study?
32. Are there many important papers on your subject?
33. Why is your research important / topical?
34. What aspects of your research are especially topical?
35. Who is your scientific adviser?
36. Do you often consult him?
37. What does he specialize in?
38. What analysis are you going to carry out?
39. In what way is your paper going to contribute to your practical work?
40. What is the practical significance of your research?
41. What materials are you going to use when working at your paper?
42. Have you started your research yet? How long will it take you to write your thesis?
43. What Institute / Academy /University did you graduate from?
44. When did you graduate from the Institute?
45. What subjects were you interested in?
46. When did you get interested in research work?
47. What is your field?
48. What is the theme of your future candidate thesis?
49. What problems are you going to study?
50. Are there many important papers on your subject?
51. Why is your research important / topical?
52. What aspects of your research are especially topical?
53. Who is your scientific adviser?
54. Do you often consult him?
55. What does he specialize in?
56. What analysis are you going to carry out?
57. In what way is your paper going to contribute to your practical work?
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58.
59.
60.
61.
62.
63.

64.
65.
66.
67.
68.
69.
70.
71.
72.
73.

74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.
88.

What is the practical significance of your research?

What materials are you going to use when working at your paper?

Have you started your research yet? How long will it take you to write your thesis?
Background Information and Research

What courses in college did you like most? Least? Why?

Do you think your extracurricular activities in college were worth the time you spent on them?
Why or why not?

When did you choose your college major? Did you ever change your major? If so, why?
Do you feel you did the best scholastic work you are capable of?

Which of your college years was the toughest? Why?

Why did you choose your particular field of research?

What do you think determines a person's progress in academic environment?

What personal characteristics do you feel are necessary for success in your chosen field?
Which more important for one’s career development: education or training?

What professional training / retraining courses have you taken up/ would you like to take up?
Do you prefer working with others or by yourself?

Have you ever had any difficulty getting along with colleagues or supervisors? With instructors?
Other students?

Would you prefer to work in a large or a small organization? Why?

What was the toughest decision you ever had to make?

What are your greatest strengths/weaknesses?

Are there any strengths/weaknesses in your education/experience?

What are your long term/ short term plans and ambitions?

Which is more important to you: status or money?

How do you spend your leisure time?

Do you believe quality time is important for a person’s career development?

Do you often read texts in English?

What kind of texts do you read?

What do you find difficult/exciting about reading texts in English?

What motivates people in their careers?

Are successful people always motivated?

How can people motivate themselves to do something they do not want to?

What motivates people in their careers?
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